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ASSURANCES:  Please put a check mark in all the boxes that apply.   
 FORMCHECKBOX 

If applicable, the district assures that not less than 10% of the Title I funds received for each fiscal year the district is identified for improvement is spent for professional development.
 FORMCHECKBOX 

The district has a Professional Development Plan on file at KSDE.
 FORMCHECKBOX 

The district assures that an effective parental/family involvement policy exists that enables parents/families to support their children toward making educational progress.
 FORMCHECKBOX 

The district assures the use of federal funds to supplement and not supplant funds to support students participating in federal programs.
 FORMCHECKBOX 

The district assures maintenance of effort for Title I funds and comparability of services will be maintained according to federal program requirements
District signature represents agreement to all assurances marked and that the plan has been reviewed and approved at the district level.  Signature of KSDE official represents plan has been reviewed and approved in meeting all required criteria.
	
	
	
	


Signature of Authorized District Representative                  Date                               Signature of KSDE Official                                       Date
Stage 1:  Orientation & Readiness
Stage 1 of this document is to be filled out following the completion of stage 1 of the Kansas Improvement Model.  
Refer to the Kansas Improvement Notebook Section C:  Planning Meeting 1.
Directions:  List the names of the individuals who will serve on the district planning team with their contact information.    Add as many rows to this chart as needed.  The roles in bold are required.  It is also required that (1) one person fill no more than two roles on the team and (2) no more than one of the asterisked roles may be filled by an employee of the school district
	District Planning Team

	Role
	Name
	 Email address
	Phone Number

	Superintendent or Representative
	Dr. Jill Shackelford
	jishacke@kckp.org
	913 279-2234

	Principal or Principals’ Representative (Each building on improvement is represented on the district team)
	Jim Antos
Marcy Clay
Dr. Eva Tucker Nevels
Neadia Riley
Dr. Mary Viveros
	jiantos@kckps.org
maclay@kckps.org
evtucke@kckps.org
neriley@kckps.org
maviver@kckps.org 
	913 279-2069
913 279-2088
913 627-2403
913 279-2269
913 627-4372

	Assistant Superintendents
	Dr. Cindy Lane
John D. Rios
	cilane@kckps.org
jorios@kckips.org
	913 279-2231
913 279-2261

	Community 
	David Smith
	dasmith@kckps.org
	913 279-2240

	Equity
	Addye Hawkins
	adhawki@kckips.org
	913 627-2407

	Professional Development 
	Susan Engelmann
Jayson Strickland
	suengel@kckps.org
jastric@kckps.org
	913 279-2215
913 279-2293

	Special Education
	Kim Shaw
	kishaw@kckps.org
	913 627-5659

	Local Consolidated Plan Contact 
	Jim Clevenger
	jicleve@kckps.org
	913 279-2289

	English Language Learners 
	Sabina Hacker
	sahacke@kckps.org 
	913 627-2604

	Parents and Family 
	Dr. Kelli Mather
	kemather@kckps.org
	913 279-2247

	Evaluation and Research
	Dr. Dan Wright
Dr. Marlene Merrill
	dawrigh@kckps.org 
mamerri@kckps.org
	913 279-2298
913-279-2357


Orientation & Readiness, continued
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Adopted Improvement Process
Describe the process that will be used to develop and maintain this plan.
The mission of KCKPS is “We believe all students will reach higher levels of success and the achievement gap between student groups will disappear”. The Superintendent has worked with the board of education and the community to articulate the mission statement into practical management objectives so that individual schools can align their goals to those of the district and the community in partnership with the school district has the standards from which to evaluate the successes of our school district.  These 2010 goal statements are:  
· All students will enter first grade ready to learn.
· Eighty-five (85%) percent of students will meet the standard in reading,
· Seventy-Five (75%) percent of students will meet the standard in mathematics.
· All students will exit 12th grade college ready.
The superintendent’s cabinet met several times in the spring of 2008 to begin the work of completion of the integrated district improvement.  The cabinet is made up of the following district leaders:  Dr. Jill Shackelford, Superintendent; Dr. Cindy Lane, Assistant Superintendent Business Instructional Support Services; John Rios, Assistant Superintendent for Human and Community Resources; Susan Engelmann, Executive Director – Teaching for Learning (Middle, High & Alternative Schools); Jayson Strickland, Executive Director – Teaching for Learning (Pre-K — 6th Grade); Jim Antos, Executive Director of Instruction;  Marcy Clay, Executive Director of Instruction; Dr. Kelli Mather, Executive Director for Student and Family Services; Tom Petz, Executive Director for Human Resources Services; David Smith, Assistant to the Superintendent for Communications; and Addye Hawkins, Directory of Equity to Close the Achievement Gap.  Included in the group for the purpose of looking at data and determining root causes were:  Dr. Dan Wright, Director of DERA; Dr. Marlene Merrill, QPA – DERA; Jim Clevenger, Federal Programs; Sabina Hacker, Director ESL and Kim Shaw, Director Special Education.
The Orientation and Readiness began with a planning session on January 20, 2008
The group met six times:   February 11, February 20, March 4, March11, April 7, and April 28 of 2008.
After an introduction about the steps in the school improvement process, the data to be studied were introduced.  Data was gathered in four areas: achievement – Ks Assessments, MAP data and AYP information; contextual – Discipline data; perceptual – FTF survey results and district integrated needs assessment; and demographic – attendance rate, ethnic and school lunch support data. Each person on the team had a copy of all the data presented.  After the team was familiar with the data, we divided into three groups to further analyze the areas of reading, mathematics, and behavior.   Each group was tasked to identify strengths and areas of concern, note the themes that occurred, and prepare a summarizing statement to share with the entire group.  They looked for root causes of success and failure and determined strategies for improvement.   This needs assessment process is called a district-based needs assessment and the group process model was a Data Carousel activity.
The district improvement plan’s SMART goals were presented to the KCK Board of Education in September for discussion and approval.  Through the five Executive Directors for Instruction each principal and building leadership team were informed about the district’s plan.  So that the SIP of each building will align with the district’s plan.
The review team, made up from those listed on page 2, will look and discuss the plan along with comments from the peer review in early November. Recommended changes will be made and the plan submitted to KSDE by fall, 2008.
District Systems
Describe the impact that district systems have on student learning.  (Data to consider:  leadership structures, teacher licensure, teacher assignments, calendar, budget, schedules, professional learning program, data management, instructional programs, extended learning)
The Teaching For Learning Task Force was convened in 2007 by Superintendent, Dr. Jill Shackelford, and Linda Hollinshed, NEA-KCK President. The task force charge is “Research-based practices to continue improvement in learning for all students and close the gap”. To accomplish this task the T For L Task Force used a professional learning community model to deepen their understanding of effective teaching for learning.
From this task force came the four strengthenings:  
· Community connections
· Belief in our students and selves
· Relationships
· Instruction
The strengthenings are the anchor to student learning and closing the achievement gap.
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Through the study of selected professional articles and dialogue, the group identified three areas of concentration:  instruction, classroom environment, and professional learning community.  Along with the strengthenings and articles studied the task force developed a series of rubrics for Designing Coherent Instruction, Communicating with Students, Using Questioning and Discussion Techniques, Using Assessment in Instruction, Demonstrating Flexibility and Responsiveness, Creating an Environment of Respect and Rapport, Managing Student Behavior, Communicating with Families, Managing Student Behavior, Participating in a Professional Community and Reflecting on Teaching.
The district also has many systems in place that are a great help to buildings in improving student achievement. 
· All schools have at least one instructional coach (IC) who works directly with teachers in the classroom on implementing reading and math strategies from their school’s improvement plan. Coaches also work closely with principals to lead staff development on Wednesday afternoons around student achievement. To help assure a quality pool of IC applicants, the district accepts applications from teachers to take classes to learn about student achievement, data analysis and leadership. Teachers accepted into the Instructional Coach Academy meet one afternoon a week with a consultant to learn how to work professionally and develop leadership skills.  
· Each year the district gives additional professional development time for all new principals to come together with a consultant to learn from each other.  
· This year the district has begun work in giving assistant principals from every grade level an opportunity to meet and learn more about instruction. The purpose of all the training is to assure a leadership team in each building that are Instructional leaders and know what teachers need to do to have the greatest impact on student achievement. 
· Weekly district in-service helps all staff learn about teaching and classroom management. 
· Getting “Highly Qualified” staff is always an obstacle.  Title I and Title IIA funds are used to assist staff who need additional course work to become highly qualified. 
· The needs assessment continues to show our greatest weakness is in the area of ESL. For the last year the district has used that need in the budget development. There are currently 600 teachers taking ESL certification classes from KSU that are paid from district funds. 
· There are five executive directors of instruction for each of the four clusters and high schools. The IEDs supervise principals and instructional coaches.  They perform walk-throughs and conduct audits. There are two executive directors for Teaching and Learning, one for elementary and one for secondary.  These two EDs supervise curriculum coordinators and lead instructional coaches. 
· KCKPS continues to use the NWEA’s Measures of Academic Progress at all levels. These highly accurate assessments measure student progress over time, diagnose instructional needs, place new students into appropriate programs and make data-driven decisions at the classroom, school, and district levels.
All of the systems identified above reflect the work that is being done to build capacity in staff.  This allows our teachers to work more effectively with our diverse population of students.  These types of professional development opportunities have led the slow, remarkable growth that is reflected in both math and reading scores at all levels in the system over the past several years.
Describe why the district’s prior plan did not bring about sufficient student achievement to meet yearly targets. (If no previous district plan existed, please indicate that.)
The district’s plan resulted in significant improvement in student achievement in many areas, but not enough to meet the state’s targets. We were pleased with the improvement but not satisfied with the results. A factor that contributed to the shortfall and hindered the effectiveness of the plan was our limited resources. We needed to be more strategic with utilizing our resources. We did not do enough to maintain effective practices with current staff. At the same time we did not address all the needs of new staff members and move forward with new initiatives that address the needs of our diverse populations.
Select and describe the systemic initiatives or actions the district has implemented in the last two years that has had the greatest likelihood of improving student’s achievement in meeting the state’s standards and in the schools making Adequate Yearly Progress. (Following is a list of possible initiatives or actions, please add “other” actions by specifying.)

       FORMCHECKBOX 
 Instructional Audit Walk-Through               FORMCHECKBOX 
 Using Data to Drive Decision Making          FORMCHECKBOX 
 Differentiated Instruction
       FORMCHECKBOX 
 Diagnostic Reading Assessments              FORMCHECKBOX 
 Professional Learning Communities            FORMCHECKBOX 
 Summer school   
       FORMCHECKBOX 
 After school                                                 FORMCHECKBOX 
 VPL                                      FORMCHECKBOX 
 Resource Allocations: personnel, time, and money
       FORMCHECKBOX 
 Frequent Progress Monitoring of Student Progress         FORMCHECKBOX 
 Professional Development through the use of Instructional Coaches
 FORMCHECKBOX 
 Other            
Describe the selected initiatives or actions.
Walk-throughs/Learning Walks are conducted by the Executive Directors of Instruction at all three levels. The purpose of the walk-throughs is to provide pressure and support to school sites around the implementation of curriculum and instructional decisions as evidenced by the  data.
 Pressure 
Executive director, principal, instructional coach and others participating in the process identify the specific focus for the walk-through
The team discusses the evidence or absence of the focus in the classroom and determines what is needed to reach implementation
Support
Identification of next steps for principal and instructional coach or other support personnel and teacher
Follow-up at the teacher/building level 
Analysis of trends system-wide that can support ongoing development around the focus
 By developing a clear and aligned guaranteed and viable curriculum the walk-through process will become even more targeted in identifying what is being taught and tested as a result of the curriculum.  This impact is measured by student performance on the common assessments created by the Professional Learning Communities in each content area at the secondary level.  At the elementary level, the impact of walkthroughs is measured by the growth in student performance on MAP testing and formative assessments.
The utilization of walkthroughs/learning walks is one method which will guide dialogue to support the effective implementation of the curriculum in meeting the diverse needs of our students in hopes of a higher percentage of students scoring proficient on the state assessments.  
Next steps might address the scope of the professional development that instructional coaches will provide for teachers on a small group, whole group, or individual basis. It might also outline how the principal will support the instructional coach in the work. 
Professional Learning Communities are one of the main vehicles for teacher development. These are established at all three levels and may look differently from school to school. The purpose for teachers coming together as a professional learning community is to acquire new learning or enhance prior learning from each other that results in raising student achievement. Dialoguing around student progress is part of the time together which may include looking at student work, data review, and monitoring the effectiveness of instructional implementation. In professional learning communities teachers with principals and instructional coaches determine what resources are needed to meet students’ instructional needs and teachers’ professional development needs.
In order to implement professional learning communities, district leadership identified outcomes for an effective Professional Learning Community.  Outcomes include, a group that meets together, establishes norms, identifies SMART Goals for students, creates common assessments to measure progress toward the goals, and studies student work as a way to improve instruction and achiever higher levels of student success in reaching the goals.
Describe how the district coordinates and supports professional development as identified through the Results-Based Staff Development (RBSD)
Plans of the schools across the district.
A committee carefully selected the research-based strategies to be included as part of each building’s School Improvement Plan.  Support for developing teacher skills implementing these strategies is provided in a variety of ways. Each week, two hours are dedicated to staff development on early release Wednesdays. IDP goals set by teachers must be aligned with School Improvement Plan goals. District driven staff development is aligned with student and school needs around these strategies. Ongoing data analysis is done at each building and the district level to monitor changing needs for support.
The plans are reviewed by the Executive Directors of Instruction pinpointing common needs from all sites. As a result this is then shared with the lead instructional coaches at the three levels who lead district instructional coaches in the planning and implementation of district professional development. EDs, in their on-going conversations with principals and instructional coaches, are able to hear the support that sites need or request for. As a result EDs take steps to ensure that needs are met and requests honored either in a district wide structure or school by school.
Describe how the district supports training for teachers and principals regarding student achievement, assessments, and curriculum standards that relates to Quality Criteria Four and Five.
Site based instructional coaches, along with the lead instructional coaches; take the lead on the development and implementation of training around standards, indicators, and assessments. Training occurs monthly for coaches who then train staff at the sites either in grade level teams, departments, or whole staff settings. Teacher leaders are also utilized to train other teachers and serve as additional resources for their peers. Principals are expected to be participants in all trainings at their school sites so that they have a full understanding of the standards and the assessment expectations. More importantly so that they can ensure the appropriate support is available for teachers.
Describe how the district provides professional development using the 10% set aside of Title I Part A funds. 
District and building level Title I funds for professional development help support the implementation of instructional coaches at both the district and building levels. Instructional coaches work collaboratively with building and district leadership to aid the implementation of each school’s improvement plan. Lead coaches are responsible for planning and implementing in-services around math and reading strategies that are intended to increase student achievement. They are also responsible for working closely with buildings and staffs that are on improvement as well as those schools that have not made AYP in the current year.  Building coaches not only lead Wednesday professional development each week for two hours, but many are also responsible for leading discussions around the state and local assessment data. Both district and building level instructional coaches study the research behind those strategies that have proven to work and present the material to staffs in professional development opportunities that meet the standards of No Child Left Behind.
Highly Qualified and Fully Licensed
List the district’s professional development that supports teachers in becoming highly qualified as defined by NCLB and fully licensed in Kansas.
Teachers in the district are required to attend district wide training each quarter. Training involves the implementation of district-mandated programs. For the middle school, the math department focuses on best practices for teaching Connected Math and the reading department focuses on a balanced literacy framework. All of the other departments provide support for learning strategies used standards based lessons. All teachers will meet the state and NCLB definition of Highly Qualified or will have a plan on file at the Human Resources office on how and when they will fulfill that requirement. Teachers who are teaching in an unendorsed area will also file a plan with the Professional Development office on how and when they meet those requirements.  District Title II funds and some Title I funds are used support teachers in earning college credit to become highly qualified.
List strategies the district uses to attract highly qualified, fully licensed teachers.
Lowering pupil/teacher ratio through Title I allows for smaller class sizes. Continuity of care allows the teacher to develop relationships and work with the same students over a period of years. The high, clear, and fair expectations for academics and behavior set an atmosphere conducive to learning. Enriched and diverse opportunities to learn provide the teacher with methods for individualizing instruction and meeting the needs of the students. Collective responsibility ensures collaboration among the teachers. The small learning community allows time for common planning. Wednesday afternoon staff development provides the time needed to be able to work with other teachers in the same department. Instructional autonomy permits teachers to be involved with decision-making. Teachers are actively involved with the decisions regarding the master schedule and other decisions in their small learning community. Another district initiative is the Teaching Fellows. This program is provided for people in the community with degrees who would like to become certified in teaching. During the completion of the Master’s program, the Fellow receives training and support from the district and is placed in a teaching position. At the end of the program, the Fellow acquires a teaching certificate. 
The mentoring program provides beginning teachers with a supportive, formative process designed to assist their growth as reflective practitioners during their first year in the profession. The program is both structured and flexible, and consists of a series of strategies focused on the process of teaching. Designed for beginning teachers with the assistance of trained mentors, the program is ground in a developmental view of learning to teach. The program combines three essential elements for developing and sustaining teacher quality in support of student learning: a common language for talking about and assessing teaching; clear and concrete levels of performance for teachers to use in assessing themselves; and structured events through which beginning teachers can develop or hone their skills.
Transitions
Describe the strategies for assisting preschool children in the transition from early childhood programs, such as preschool, Head Start, or Early Reading First to local elementary school programs.
To assist preschool children with I.E.P.’s in the transition from Lamb Preschool classrooms to their home school kindergarten program, transition meetings are held with the sending teacher, receiving teacher, and any appropriate SPED staff (i.e. speech). At this time the I.E.P. may be reviewed, or the child and family may just meet the receiving teacher and observe in the kindergarten classroom. To assist preschool children transition from the At-Risk Preschool Program to kindergarten in their home school, parents are informed of Kindergarten Round-up dates and encouraged to visit classrooms in their home school. In addition, At-Risk Preschool Program outcomes and objectives were developed to align with kindergarten Standards, Benchmarks, and Indicators to facilitate a smooth academic transition.
Describe the strategies used for assisting elementary students in the transition from elementary school to middle school.  
1) The middle school counselor sets up a time in the spring for fifth grade classrooms to come for orientation and a tour of the building.
2) The middle school counselors go to the feeder elementary schools to assist with enrollment into middle school.
3) Open House for sixth grade students and their parents is held one evening prior to the opening of school. Students and their parents have an opportunity to get their schedules, locate their classrooms, and meet their teachers.
4) The Family Advocate System is designed to provide support to the student and family during the time the student is in school. Every student is assigned a teacher that serves as his / her advocate. The advocate works with the student and family to ensure the success of the student.
5) In the spring, the sixth grade reading and math teachers meet with fifth grade teachers to review instructional information. The sixth grade teachers gather information on the skill levels of the fifth grade students so that there would be more continuity in the instruction between elementary and middle school.
Describe the strategies for assisting middle students in the transition from middle school to high school.  
1) The advocates, College/Career Coordinators and high school student who represent their thematic community come to visit the middle school student at an assembly.  The high school students provide an overview and benefits of belonging to their community. Eighth grade students have a time to ask questions before they begin the enrollment process
2) The Family Advocacy System is a district-wide program. When students enter high school, they have a teacher that is assigned as their advocate for the time they are in high school.
3) The middle school and high school math teachers meet over a period of several months reviewing standards and aligning the math curriculum so that there would be continuity of instruction from the middle school to high school. The literacy instructional coaches at the middle and high school levels also met to create alignment of instruction. Currently, at the district level, two of the middle school instructional coaches are working with high school literacy teachers so that continuity of instruction is occurring in literacy.
Describe the strategies for assisting high school students in the transition from high school to post secondary education or work.
All high school students are immersed in the college readiness curriculum through Family Advocacy.  There are college visits and speakers on a consistent basis for the high school students.  College Partnership classes with KCKCC are available to Juniors and Seniors who qualify with the Accuplacer.  The school is building a college career center and students are creating college portfolios through Career Cruising.  All sophomores take the ACT Plan to make connections of academics with the world of work and all Juniors and Seniors are encouraged to take the ACT with tuition assistance provided.  Opportunities are available to students from the local Technical Education College.  The school also provides On the Job Training and Vocational Job Training.  
Stage 1:  Orientation & Readiness, continued
The National Standards for Family School Partnerships are a comprehensive guideline that schools can use to determine how successful they are implementing family school community partnerships.  More information can be found at www.pta.org for assistance on specific strategies.
Directions:  Mark the standard(s) the district is using to promote effective parent/family involvement. 
For each of the selected standards:
· List strategies the school is using to promote effective parent/family involvement.  
Kansas City, Kansas promotes and develops parent involvement through its family advocacy program, which offers a very clear structure and regular timeline.
Family Advocacy is a way to build a bridge between school and home so that students, their families, and the school staff can all work together as team. With the ultimate goal of improved student performance, Family Advocacy is designed to engage families in the education of their children and create a relationship for every student with a school staff member dedicated to that student's success.
The Family Advocacy System matches every student, pre K-12, in the district with an adult, his or her Advocate. The Advocate is often, but not limited to, a teacher. The Advocate's role is to monitor the student's academic, social, and emotional development on an ongoing basis, working in partnership with the family for the student's welfare. They do this in three ways:
1. All advocates maintain weekly personal contact with their assigned students throughout the year:
-Check in with each of them in a private face-to-face conversation for five minutes a week.
-Conduct a weekly 30 minute Family Advocacy session with their assigned students around social and affective issues.
2. Maintain monthly contact with the family:
-Keep school and home connected with a phone call, note, email, postcard, newsletter, etc. This provides a regular quick update on student progress and develops the home/school relationship.
3. Maintain family advocacy conversations with the student and family:
-Meet with the family, including the student, once a semester for about 30 minutes.
-Family conferences include communication between home and school, student goal setting, and planning for the future.
· List strategies the school is using to monitor the implementation of parental/family involvement.
The Kansas City Kansas Public Schools monitors the implementation of family involvement strategies at each school through several methods. Each year the district FAS dept. conducts a district-wide survey of Parents, Staff & Students regarding efforts around parent involvement and advocacy. Questions on these surveys include objective & subjective impressions of efforts on the part of staff to build relationships with families, as well as student and family connectedness to their school and teachers. Additionally, parents and students are asked some of the following: what positive effect has a sense of connectedness had on student academic success; how well they know their “family advocate”, how often has their “family advocate” been in contact with them, etc. Data from these surveys are compiled annually and shared locally, state-wide and nationally. The data is used to make improvements to the current “family advocate system” in KCK as well as celebrate successes.
An additional general Parent Involvement Survey is conducted at each school (completed by the Parent Liaison or Principal) reporting the level of participation with parents as decision makers, supporters, & volunteers. It is from these surveys that the FAS dept. is able to monitor KCK schools’ adherence to Title 1 requirements.
   FORMCHECKBOX 
 1. Welcoming all families into the school community
Families are active participants in the life of the school, and feel welcomed, valued, and connected to each other, to school staff, and to what students are learning and doing in class.  
  FORMCHECKBOX 
 2. Communicating effectively
Families and school staff engage in regular, meaningful communication about student learning.  
  FORMCHECKBOX 
 3. Supporting Student Success
Families and school staff continuously collaborate to support students’ learning and healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and skills to do so effectively.
  FORMCHECKBOX 
 4. Speaking up for every Child
Families are empowered to be advocates for their own children, to ensure that students are treated fairly and have access to learning opportunities that will support their success.
  FORMCHECKBOX 
 5. Sharing Power
Families and school staff are equal partners in decisions that affect children and families and together inform, influence, and create policies, practices and programs.
  FORMCHECKBOX 
 6. Collaborating with Community
Families and school staff collaborate with community members to connect students, families, and staff to expanded learning opportunities, community services, and civic participation


      ___Special Purpose Volunteer
Stage 1:  Orientation & Readiness, continued
Describe how the district will provide written notice to parents and families in a format and language that parents/families can easily understand in regard to 
· 1)The district’s “on improvement” status ; and  
· 2) How parents/families can be involved in the district’s continuous improvement process.
The Communications Department of the Kansas City, Kansas Public Schools is responsible for communicating to parents of students in the District the fact that the District has not made Adequate Yearly Progress (AYP) for at least two consecutive years, and is thus considered “on improvement.” The Communications Department will satisfy this requirement by inserting a notice about the District’s status into The Spotlight, a quarterly publication which is mailed to every household in the District. The notice will include all pertinent information about the District’s status, including what options parents have as a result of the “on improvement” designation, and how they can take advantage of those options. The publication is distributed in both English and Spanish.
The following describes technical assistance KSDE provides to districts to support them in making Adequate Yearly Progress.
The Kansas Department of Education (KSDE) assigns Innovation and Improvement Teams (I & I Teams) to Local Educational Agencies (LEAs) on Title I school improvement, to LEAs with schools on Title I school improvement, to LEAs with schools Accredited on Improvement, and to LEAs on improvement as a result of Focused Assistance and Monitoring (FAM).   The IS Teams meet with districts beginning in August of each year and throughout the time frame the district and or schools are on improvement, providing technical assistance in the areas of need, particularly the area of Title I school improvement including the school improvement plan requirements under section 1116 of the ESEA, ensuring the plans meet all the required components.  The plans are reviewed to meet all the required components under section 1116 of the ESEA.  
Stage 1:  Orientation & Readiness, continued
KSDE will notify districts and schools identified for improvement by sending out official notification in August of each year.  The notification packets to be mailed out by August of each year will include:
· Federal LEA and School Improvement Non-regulatory Guidance
· a document called “Information for Title I Schools on Improvement”
· Guidance for Public School Choice as provided by the United States Department of Education
· Guidance for Supplemental Educational Services as provided by the United States Department of Education copies of the Kansas District and School Action Plans and 
· “Parent/Family Notification and Title I School Improvement” document
KSDE provides to districts and schools the following to support district and school improvement efforts:
· The Kansas Improvement Notebook
· A template for the Integrated Improvement Plan for Schools
· A template for the Integrated Improvement Plan for Districts
· Networking opportunities
· Peer Review of Improvement Plans
Describe the technical assistance the district provides to schools to support them in making Adequate Yearly Progress.
The district provides a variety of technical assistance activities in an effort to provide support for the unique needs of each school. Each school in the district is provided at least one instructional coach. High schools and selected middle schools are assigned an additional coach.
Executive directors and other administrators conduct regular walk throughs at every school in the district. These walk throughs allow school leadership teams to look for evidence that staff development is visible. The teams set goals for staff development and improved instruction during the walk through debrief. Instructional audits are completed on priority schools. The school’s SIP is evaluated to ensure that strategies are consistent with the needs the data describes about achievement. The audit evaluates the staff development plan. The audit team makes an assessment of the work of the leadership team. After completing the audit the audit team makes suggestions for how the school might make changes to improve instruction in the school. The district assists schools with significant needs with additional support. Math and reading consultants are provided to assist the schools in strengthening the math and reading programs. The superintendent’s cabinet has implemented additional support for all priority schools, which includes high schools and all schools on improvement. These schools are provided extra funding that will at least support the cost of one additional teacher. Schools have funds in the amount of $20 per student to support tutoring for students who require extended learning opportunities. The district is committed to staff develop of our school leadership teams. Regularly scheduled level meetings, individual principal and instructional coach meetings, district wide staff development and quarterly content meetings are all activities designed to improve instruction and increase achievement.
Stage 2: Gather & Organize Data
Stage 3:  Analyze Data (includes finding from data analysis and identifying root causes)



Stages 2 and 3 of this document are to be filled out following the completion of stages 2 and 3 of the Kansas Improvement Model.  See the Kansas Improvement Notebook Stages 2 & 3 for instructions to the Data Carousel Activity which results in the school planning teams’ determination of key findings.  Examples of Achievement Data, Perception Data, Contextual Data, and Demographic Data are also found in Stages 2 and 3 in the Kansas Improvement Notebook. 
Identify the needs assessment instrument that will guide data collection and explain the process for review by the school planning team.
After an introduction about the steps in the school improvement process, the data to be studied were introduced.  Data was gathered in four areas: achievement – Ks Assessments, MAP data and AYP information; contextual – Discipline data; perceptual – FTF survey results and district integrated needs assessment; and demographic – attendance rate, ethnic and school lunch support data. Each person on the team had a copy of all the data presented.  After the team was familiar with the data, we divided into three groups to further analyze the areas of reading, mathematics, and behavior.  Each group was tasked to identify strengths and areas of concern, note the themes that occurred, and prepare a summarizing statement to share with the entire group.  This needs assessment process is called a district-based needs assessment and the group process model was a Data Carousel activity.
Identify the data types that were collected.  *Can the data be organized into qualitative and quantitative data types?  The data sources may include: 
Data was gathered in four areas: 
Achievement – Ks Assessments, MAP data and AYP information; reports of assessments from K, grade 1, and grade 2.10/14/2008
Contextual – Discipline data – discipline referrals and suspension data; graduation rate disaggregation and KCK cohort analysis.
Perceptual – FTF survey results and district integrated needs assessment; and 
Demographic – attendance rate, ethnic and school lunch support data.
Write one to three sentences that capture the key findings under each of the following areas. 
Achievement – At grades K-2, the team saw small gaps on letter ID at Kindergarten, and saw a need for additional instructional support for reading and math at grades 1 and 2. The chief reading weakness in grades 3-5 on the KS Reading and MAP was the gaps Hispanic (53.8% proficient) and African Americans (56.1% proficient), ELL (48.5% proficient), and Disability (36.9% proficient) across all groups.  The state indicators that appear to be weaknesses are: the indicators in 1.4 and 2.1.3. There is slight increase in the percent proficient going from 8th grade (55.1% proficient) to 11th grade (59.9% proficient).  The trend charts show that that district is steadily improving.  All subgroups are also improving.  
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For KS Mathematics (all students 56.9% Proficient) are improving; the trend shows students gaining in skills and becoming proficient each year.   Assessing children in Grades K-2 continues to be a challenge.  In 2007-2008, the MAP assessment was implemented for K-2 students.  Teachers are now able to acquire more resources for using the MAP results to facilitate instructional planning for students in grades K through 2.   On the MAP and on the KMA, there is a dip in scores from 5th to 6th grade (KS Math – 61.9% Proficient at grade 5 and 52.6% Proficient at grade 6).  This dip is also seen in the KS Reading results. Examination of the Instructional Planning materials for Ethnic groups and students achieving at or below standard shows that the mathematical indicators of difficulty are: 1.1..k2, 1.1.k4, 3.2.k3, 1.4.k4 and especially for students achieving below standard the math indicators are.1.3.A2 and 1.4.A1. 
The ELL gap was not as great in mathematics (55.9% KS Math – the gap was 52.4% for Blacks and 51.4% for Hispanics).   Also African Americans scored lower in math (51.3% KS Math) than in reading (56.1% KS Read). 
While the trend charts show that that district is steadily improving as a whole, including the subgroups, the data brings about concern regarding the transition grades of 5th to 6th and 8th to 9th.  
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Limitations of the Data
The meaning of "Proficiency”: On Kansas Math, the lower bound for "Meets Standard" was set at
approximately the 30th %ile, statewide. Obtaining proficiency indicates a student has reached the lower bound
of the average range. On the MAP, we have established the 50th %ile of the national distribution to designate
proficiency.
Participation Rates: Participation on the Kansas Assessments invariably exceeds 95%. Participation on the
MAP has been inadequate below grade 3 and above grade 8 to allow confidence in the accuracy and reliability
of results.
Point in time: Kansas Assessment results are from Spring of 2007. MAP results are from Fall of 2007. In
addition to grade level advancement, student mobility and maturation have reduced comparability of results.





Contextual - District rates for discipline referrals and suspensions were examined.  As expected the rates were higher at the secondary levels (30% rate for suspensions at middle school and high school) than at the elementary level (6% rate for suspensions at elementary). At all levels, African-Americans and males and disabled students had the highest rates for both discipline referrals and suspensions.

The cohort graduation rate for 2007 was 78.4%.  The graduation rate disaggregated showed that paid lunch students and students with disabilities had the highest rate for graduation and that male, Free/Reduced lunch support students, Hispanics, and Whites had the lowest rates of graduation for the class of 2007. As the cohort group was tracked from eighth grade enrollment through grade 12 enrollment, a sharp increase was shown in the enrollment of ninth grade students and then a somewhat sharp decline in enrollment was shown from ninth grade through grade 12.    
 Perceptual - The Integrated district needs assessment shows leadership has a singular vision and goals that state high expectations. 

First Things First (FTF) Survey shows that students’ perceived support from teachers and engagement in the educational process drops off as students advance in grade level.  Particular weakness noted at secondary level.  Ell and female students are the most engaged and Ell and Disabled students perceive the most teacher support.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                           
Demographic – In 2008 KCK was 36% Hispanic, 44% Black, 18% White, and 3.2% Asian and other.  Lunch support was provided to 87.5% of the students.  The percentage of students with disabilities is 12.6% and ELL is 29%.  Our attendance rate for K-12 was 91.9%.
Explain the process for data analysis. Has enough data been gathered to start a discussion by the planning team?
The Data Carousel activity was used to provide a common understanding of the strengths and needs of the district.  Continuing to build a consensus, a handout was presented that reviewed the work that had occurred at the last meeting.  At this session, new groups were created to ask “the 5 Whys” and then as a whole group the Final Word protocol was used to identify the root causes.
Yes, sufficient data was collected.  The team was satisfied that a comprehensive examination of the district’s needs and strengths was conducted.  A consensus surrounding the root causes was developed and 100% of the team agreed that the SMART goals developed will address our root causes.
From the data analysis:
1. Identify the planning team’s assessment of the strengths and their root cause(s).
District achievement in both Reading and Mathematics is improving steadily but needs to be accelerated to meet the proficiency goals of AYP.  The root cause of this strength is the quality of the leadership of the district and the Belief that all students can aspire to even greater achievement and these students will be college ready when they graduate.
2. Identify the planning team’s assessment of the challenges and their root cause(s).
Challenges include transitions from elementary to MS (5th to 6th) and then on to HS (8th to 9th), concerns about the number of students having discipline referrals and getting suspended from school, and concern about teachers’ differentiation of instruction.  
Factors identified relating to challenges include:
· Lack of alignment of curriculum and instructional strategies PreK-12 at the tier 1 level of MTSS, particularly at the transition grade levels between schools (5th to 6th and 8th to 9th).
· Current practice of small learning communities (SLC’s) versus Professional Learning Communities (PLC) limits staff from analyzing data to the depth where instruction is impacted in a meaningful way.
· There has not been sufficient professional development in the areas of differentiation for staff which has resulted in fragmented implementation of individualized interventions and tiered levels of support in meeting the differentiated needs of students.  
The root causes of these challenges are the need to strengthen relationships and to provide rigor and relevance in instruction.  The strategies to address these root causes include:
· Implementation of a guaranteed and viable curriculum
· Effective implementation of Professional Learning Communities
· District driven professional development in differentiated instruction
These findings will guide the planning, development and implementation of the Integrated Improvement Plan
*Do the findings provide direction for content instructional change?  
*Are statements listed to guide the staff in the identification of scientifically based research strategies which may address the root cause? 
*Do the findings provide direction for staff or professional development needs?
* Discussion points only do not submit responses.
Corrective Action
: Districts on Improvement for the 3rd Year

Districts in the 3rd Year on improvement must develop a Corrective Action Plan that includes at least one of the below numbered options as specified by Federal law.  Each option is followed by Kansas policy regarding the option.  After the district has submitted a plan and the Kansas State Department of Education has reviewed and approved it, the district must implement the plan within the 3rd year on improvement.
1)
Deferring programmatic funds or reducing administrative funds.  

In Kansas, this is not an independent option for corrective action. Unlike some states, Kansas views this measure as punitive and does not accept it as an option that can be used in isolation.  A district could choose to use program and/or administrative funds to support one or more of the following corrective actions, and note that on their corrective action plan.  (Reference:  Article 6, § 5 of the Kansas Constitution)
2)
Replacing the Local Education Agency (LEA) personnel relevant for failing to make AYP.

In Kansas, this is an action that a district may choose, but Kansas State Department of Education does not have authority to mandate it.  If the LEA chooses this action, documentation must be available for review by KSDE to show the personnel who were reassigned, hired, etc. within the last two years and who were relevant to not making AYP.  Or the district will make available for review by KSDE the district’s plans to reassign, hire, etc. personnel who were relevant to not making AYP.  These plans would be put in place during the 3rd year on improvement.  (Reference: KSA 72-8202b and 72-8202e.)
3)
Instituting and fully implementing a new curriculum that supports the State’s academic standards, including appropriate professional development.
In Kansas, if a LEA chooses this option, the LEA must provide in its corrective action plan a description of  
A) What the district has already done or is planning to do (as part of the corrective action plan) to align local curriculum with state standards and assessed indicators;  
B) What the LEA has completed within the last two years of being on improvement relevant to curriculum that supports the state’s academic standards and assessed indicators;  
Corrective Action
: Districts on Improvement for the 3rd Year, continued

C) what the LEA is planning on doing in this corrective action phase to enhance the previous work as it relates to curriculum and strategies, interventions, and/or programs to support the curriculum.  This plan for enhancing the curriculum needs to outline how all three tiers of students are being addressed as well as relevant subgroups. If the district has not previously implemented a corrective action curriculum, describe curriculum with strategies, interventions, and/or programs to support the curriculum that will be implemented; and   
D) relevant professional development and how the district will monitor staff for implementation of above mentioned curriculum with strategies, interventions and/or programs.
4)
Removing particular schools from the LEA and establishing alternate governance and supervision of such schools.
Kansas law does not allow KSDE to remove a school from an LEA or to require an LEA to close a school.  However, an LEA may elect to close a school and provide for alternate governance and supervision of its schools, thus making this an option for corrective action.  (Reference:  Article 6, § 5 of the Kansas Constitution, KSA 72-8213b, and KSA 72-8202e.)
5)
Abolishing or restructuring the LEA.
Kansas law does not authorize KSDE to abolish or restructure an LEA.  However, an LEA could choose to disorganize the district or restructure the school board’s governance and/or central office administration.  (Reference:    Article 6, § 5 of the Kansas Constitution, KSA 72-7301, 72-8202a, and 72-8202e.) 
6)
Authorizing students to transfer from a school operated by the LEA to a high-performing school operated by another LEA.
In Kansas, students may transfer from a school in their LEA to a school operated by another LEA.  However the transfer must be approved by the board of education of the LEA to which the student wishes to transfer.  For students who transfer because their school is on improvement, federal law provides that the LEA from which this student transfers must provide transportation or pay for transportation for the student. This option has to be in conjunction with carrying out not less than one other action.  (Reference:  Legislature:  72-1046a)
USD 500 will participate in the Kansas Learning Network.  KLN is a collaborative venture between the Kansas State Department of Education (KSDE) and the education policy firm Cross and Joftus, whose goal is to improve school and district policy and increase student achievement by working collaboratively in the areas of organizational development, systems theory and the effective use of data. The other districts participating in KLN include Wichita, Topeka, Turner and Garden City. Participation in KLN has the strong support of both the district and NEA/KCK.  KLN will have a strong positive impact on the district’s work, and we want to make sure that staff are fully informed of the progress we are making, and that all staff take advantage of the opportunities for participation that are a part of the process.
Based on the KLN audit the following findings are being addressed by the district:
· Strengthen professional development supervision, coordination, and evaluation by creating a comprehensive professional development plan that addresses all aspects of professional development including teachers, instructional coaches, building administrators and central office instructional support personnel
· Communicate with a coherent message, clear direction, and coherent articulation-both internal and external audiences
· Implement coherent instructional framework
· Rework organizational chart to create cohesion
Stage 4 of this document is to be filled out following the completion of stage 4 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Three. 
When writing SMART Goals consider the following:
· A purpose of improvement plans are to ensure that each student meets or exceeds high academic and behavioral standards.
· Research indicates that systemic approaches to school improvement are essential to sustainable progress.   
Meeting the 2014 AYP targets for reading and math is the long term goal of each school and district in the state of Kansas. The written SMART goals will guide the district wide program planning and implementation. Write:
· One SMART Goal must focus on each student meeting or exceeding Mathematic Standards. The plan should include action steps (See Stage 6 Part A) to improve student achievement for each sub group who is not meeting Mathematics Standards during the next two years. 
· One SMART Goal must focus on each student meeting or exceeding Reading Standards. The plan should include action steps to improve student achievement for each sub group who is not meeting Reading Standards during the next two years. 
· One or more SMART Goal(s) must focus on the areas of deficiencies for Quality Performance Accreditation (QPA).
· One or more SMART Goal (s) must focus on the areas of deficiencies for Title Three- (ESOL).
*Is it clear that the SMART Goal(s) were written as a result of the process:  needs assessment, data analysis, and available resources in the school, district, and community? 
	MATH


1. By spring of 2009, 69% of all students will score at/above the standard and subgroups of SPED, ELL, Free/Reduced. Black, Hispanic, and will meet their listed target on the Kansas Math.
	 
	2008 Actual
	2009 Target
	2010

	All
	56.9
	66.2
	75.5

	Sped
	39.7
	57.6
	75.5

	Ell
	55.9
	65.7
	75.5

	F/R
	54.8
	65.2
	75.5

	B
	51.3
	63.4
	75.5

	H
	57.9
	66.7
	75.5

	W
	67.6
	71.6
	75.5

	A
	68.1
	71.8
	75.5

	NatAm
	65.3
	70.4
	75.5


a. By spring 2009 14% of all students will score at “exemplary” on KS Math.
In 2008, 9.2% of students scored Exemplary.
	 
	2008 Actual
	2009 Target
	2010

	All
	9.2
	12
	14


b. By spring of 2009, 35% * of all participating students will score at or /above the 50th percentile on MAP Math and subgroups of SPED, ELL, Free/Reduced. Black, Hispanic, and will meet their listed target.
*students in extended standards are exempt.
*May not equate with 69.35% on KS Math
	 
	2008 Spring Actual 
	2009 target
	2010

	All
	31.8
	40.9
	50

	Sped
	7
	28.5
	50

	Ell
	26.5
	38.3
	50

	F/R
	29.9
	40
	50

	B
	27
	38.5
	50

	H
	32.2
	41.1
	50

	W
	41.8
	45.9
	50

	A
	41.8
	45.9
	50

	NatAm
	37.3
	43.7
	50


c. By spring of 2009, 14% of students will score at the 80th percentile on the MAP Math.
In 2008, 8.01% of students scored at the 80% percentile or higher on the MAP Math
	 
	2008 Actual
	2009 Target
	2010

	All
	8.01
	12
	14


2. By the spring of 2009, we will increase by 10% the number of students who take the ACT, and increase the district average Math score from 17.2 to 19.    
In 2008 there were 1046 students in the 12th grade.  For the graduating class of 2008, 546 students took the ACT.  This percent is 52.2%. 
The average ACT score in 2008 was 17.4 (composite Score).  
In 2007 the average ACT score was 17.1 (composite Score)
In spring 2008, the average score for Mathematics on the ACT was 17.7.
	 
	2008 Actual
	2009 Target
	2010

	# Testing
	546
	600
	700

	Composite
	17.4
	20
	22

	Math
	17.7
	20
	22


	READING


1. By spring of 2009, 75% of all students will score at/above the standard and subgroups of SPED, ELL, Free/Reduced. Black, Hispanic, and will meet their listed target on the Kansas Reading.
	 
	2008 Spring Actual 
	2009 target
	2010

	All
	64.1
	74.6
	85

	Sped
	50.8
	68
	85

	Ell
	52.6
	69
	85

	F/R
	62.2
	74
	85

	B
	62.8
	74
	85

	H
	61.4
	73
	85

	W
	72.4
	79
	85

	A
	56.9
	71
	85

	Na Am 
	65.4
	75.2
	85


a. By spring 2009, 14% of all students will score “exemplary” on the KS Reading.
In 2008, 9.2% of students scored Exemplary on the KS Reading Assessment.
	 
	2008 Actual
	2009 Target
	2010

	All
	9.2
	12
	14


b. By spring of 2009, 45% * of students taking MAP will score at or /above the 50th percentile subgroups of   SPED, ELL, Free/Reduced. Black, Hispanic, and will meet their listed target on MAP Reading.
*May not equate with 69.35% on KS Read
*Participate but Exempt scores for ELL (Code 1) and exempt Extended Standards students.
	 
	2008 Spring Actual 
	2009 target
	2010

	all
	35.7
	42.9
	50

	Sped
	19.5
	34.7
	50

	Ell
	26.6
	38.3
	50

	F/R
	33.7
	41.9
	50

	B
	35.1
	42.7
	50

	H
	33.1
	41.6
	50

	W
	43.2
	46.6
	50

	A
	32.7
	41.4
	50

	Nat.Am
	30.8
	40.4
	50


c. By spring of 2009, 14% of students will score at the 80th percentile on the MAP Reading.
In 2008, 8.9% of students scored at the 80th percentile or better on the MAP Reading.
	 
	2008 Actual
	2009 Target
	2010

	All
	8.9
	12
	14


2. By the spring of 2009, we will increase by 10% the number of students who take the ACT, and increase the district average Reading score from 17.3 to 19.
In 2008 there were 1046 students in the 12th grade.  For the graduating class of 2008, 546 students took the ACT.  This percent is 52.2%.
The average ACT score in 2008 was 17.4 (composite Score).  
In 2007 the average ACT score was 17.1 (composite Score)
In 2008 on the ACT, the average English score was 16.2 and the average Reading score was 17.4.
	 
	2008 Actual
	2009 Target
	2010

	# Testing
	546
	596
	646

	Composite
	17.4
	20
	22

	English
	16.2
	17
	18

	Reading
	17.4
	19
	21


	OTHER


1. By 2009 the suspension rate at each secondary school will be reduced by 12%.
By 2010 the suspension rate at each secondary school will be reduced by 25%.
By 2010 the suspension rate at each elementary school reduced from 6% to 4.5%.
	 
	2008 Actual
	2009 Target
	2010

	secondary
	28.8%  (N=3069)
	25.3%   (N=2701)
	21.6%   (N=2301)

	elementary
	6%   (N=625)
	5%      (N=570)
	4.5%   (N= 475)


2. By 2009, the discipline referral rate for defiance, disruptive, and disrespect will be reduced by 12%
By 2010 the discipline referral rate for Defiance, disruptive, and disrespect will be reduced by 25% from the baseline.
	 
	2008 Actual
	2009 Target
	2010

	secondary
	57.3%   (N=6112)
	45.3%  (N=4832)
	32.3%   (N=3445)

	elementary
	10.9%       (N=1145)
	9.6% (N=1007)
	8.1% (N=858)


3. By 2009 the number of students who earn promotion between 9th grade and 10th grade will increase by 10%.
4. By 2009 the number of students leaving the graduating cohort between 8th and 12th grade will decrease by 5%.
	 
	2007 Actual
	2009 Target
	2010

	# earning diploma
	933
	980
	1029

	# leaving cohort
	650
	618
	587


Note:  Actual data for 2008 is not available until state completes analysis of this year's building report data.
Note:  Goal needs to target 2013 or 2012 for any interventions begun in 2009 to have an effect upon the graduating cohort.  The intervention strategies need to be directed at the 2008-09 eighth grade through tenth grade students.
Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan


Stage 6 of this document is to be filled out following the competition of stage 6 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Four. 
Part A (This section is completed for each SMART Goal identified in Stage 4)
Mathematics SMART Goal:  By spring of 2009, 69% of all students will score at or/above the standard and subgroups of SPED, ELL, Free/Reduced, Hispanic, and will meet their listed target on the Kansas Math.
	Intervention
	Research

	Implement a Guaranteed and Viable Curriculum
	Why Does the Gap Persist? Barton Ed Leadership 11/04, Reframing the Achievement Gap Evans Kappan 4/05, Effective Teaching: How Do We Know It When We See It? Informed Educator, Education Hot topics McREL Newsroom 2006, Math Wars 2: It’s the Teaching, Stupid! Marshall Kappan Jan 06, Seven Practices for Effective Learning McTighe and O’Connor Ed Leadership Nov 05, Making Benchmark Testing Work Herman and Baker Ed Leadership Nov 2005, Managing Curriculum and Assessment by Nichols, et. al., 2006.


	Increase capacity for Differentiation at Tier 1 Instruction

	Reframing the Achievement Gap Evans Kappan 4/05, Connecting with Latino Learners Rubinstein-Avila Ed Leadership Feb 2006, Teacher Skills to Support English Language Learners Short & Echevarria Ed Leadership Summer 2005, Cultural Considerations with response to Intervention Models Klinger & Edwards, Effective Teaching: How Do We Know It When We See It? Informed Educator, Strategies That Close the Gap Bell Ed Leadership Dec 02, View from the Classroom Pardini JSD Fall 05, 10 tips for Differentiating Instruction Reutschlin PDK , How to Implement Differentiated Instruction? Lewis & Batts JSD Fall 05


	Implement Professional Learning Communities

	Tipping Point Schmoker, Kappan Feb 04, Creating Culturally responsive Schools Bazron, et.al Ed leadership Sept 2005, Effective Teaching: How Do We Know It When We See It? Informed Educator, Seven Practices for Effective Learning McTighe and O’Connor Ed Leadership Nov 05, Start here for improving teaching and learning Schmoker School Administrator Nov 04, Looking at Student Work Kappan Nov 2003, What is a “Professional Learning Community?” DuFour Ed Leadership May 04, Critical Friends Bambino Ed Leadership March 02, 11 Practical Ways to Guide Teachers Toward Differentiation Chapman and King JSD Fall 05, Of Hubs, Bridges, and Networks by Reeves Ed Leadership May 06



	A
Action Steps

	B
Person(s) Responsible
	C
Resources Needed
	D
Target Completion
Date 
	E
Actual Completion Date
	F
Documentation of Completion

	1
	Convene Leadership study teams (principal, instructional coaches, teachers, etc) from all schools to build a common understanding of their role in leading, monitoring and supporting the three broad strategies (implementing a Guaranteed and Viable Curriculum, operating as professional learning communities, and building the capacity to differentiate instruction at Tier 1)
	Teaching for Learning Executive Directors, Instructional Executive Directors,  Principals, Instructional Coaches, and teachers
	Revisiting PLC’s, DuFour et. Al. 2008
Managing Curriculum and Assessment, Nichols et. al, 2006.
District and School Level Data through Viewpoint
Critical Friends Tools
Time for professional development

	Beginning August 2008, monthly
	
	Meeting Agendas
PowerPoint presentations

	2
	Audit the Pre-K-12+ Guaranteed and Viable Mathematics Curriculum by conducting a needs assessment
· Clearly define components of a GVC
· Identify what components of the GVC already exist PK-12+
· Identify missing components
· Prioritize missing components and create a plan for aligning and adjusting the PK-12+ GVC
	Teaching for Learning Executive Directors, Instructional Executive Directors, along with Lead Instructional Coaches and Benchmark Consultants
	Managing Curriculum and Assessment, Nichols et. al., 2006.
Middle and High School Benchmarks / College Competencies; Connected Mathematics 2; Investigations, 2nd Edition; District and School Level Data through Viewpoint; Time; State Standards
	Beginning June 2008
	
	Curriculum Surveys
Report of Audit Findings
Plan to address missing components

	3
	Revise and Align the PreK-12+ Guaranteed and Viable Mathematics Curriculum and create the materials to include 
· A Comprehensive assessment plan
· Scope and Sequence 
· Curriculum guide
· A Guide for effective instructional strategies (eg: Teaching for Learning Framework)

	Teaching for Learning Executive Director, Lead Math Instructional Coaches Pre K-12, Principals, Instructional Coaches, teachers
	Managing Curriculum and Assessment, Nichols et. al., 2006.

Adding It Up by National Research Council; Teaching Mathematics Today by Shelly Frei; Foundations for Success by The National Mathematics Advisory Panel; Making Sense by James Hiebert; Middle and High School Benchmarks / College Competencies; Connected Mathematics 2; Math Investigations, 2nd Edition; Time; State Standards
	Beginning Spring 2009

	
	Revised Curriculum Guides
Scope and Sequence
Comprehensive Assessment Plan
Teaching for Learning Framework

	4.
	Put into practice the guaranteed and viable curriculum by planning and organizing staff development that
· allows teacher to develop a common understanding of the standards (create the “I Can” statements) 
· provides teachers an opportunity to create or match the assessments to the standards
· provides teachers support in using the the materials (ie. Math Investigations, Connected math) to teach the standards
· develops teachers ability to identify the intervention and acceleration needs of individual students (MTSS) 
	Teaching for Learning Executive Directors, Instructional Executive Directors, Lead Math Instructional Coaches Pre K-12, Principals, Instructional Coaches, teachers
	Managing Curriculum and Assessment, Nichols et. al., 2006.

Adding It Up by National Research Council; Teaching Mathematics Today by Shelly Frei; Foundations for Success by The National Mathematics Advisory Panel; Making Sense by James Hiebert; Middle and High School Benchmarks / College Competencies; Connected Mathematics 2; Math Investigations, 2nd Edition; Time; State Standards
	Beginning August 2008

	
	Professional Development Plan


	5.
	Increase capacity to differentiate instruction PreK-12 by introducing “Thinking Strategies” as a way to engage students in learning based on individual need
· Create study groups to develop an common understanding of what the thinking strategies are and how they lead to differentiation
· Meet w/ a consultant from the PEBC to create a plan for a system-wide implementation of thinking strategies
· Create staff development opportunities for teachers to learn how to introduce “thinking strategies” to their students integrated with other staff development opportunities
· Implement the staff development plan 
· Evaluate the implementation of the professional development through the use of a walk-through tool that allows us to identify the teachers implementation level

	Teaching for Learning Executive Directors, Instructional Executive Directors, Lead Math Instructional Coaches Pre K-12, Teachers

	Thinking Strategies from Public Education Business Consortium, Consultant from PEBC, Connected Mathematics 2; Math Investigations, 2nd Edition; The Differentiated Classroom: Responding to the Needs of All Learners
by Carol Ann Tomlinson 
	Beginning April 2009
	
	Professional Development Plan
Training Agendas
Walkthrough
Observations


	6
	Establish Professional Learning Communities as a Vehicle for Supporting the implementation of a Guaranteed and Viable Curriculum 
· Provide Critical Friends training (protocols) to principals, ICs and teacher leaders to provide the tools to successfully lead a PLC meeting
· Introduce the successful outcomes (eg. Setting SMART Goals) of a functioning PLC to the building leadership teams
· Create staff development for Leadership teams to support the implementation at their sites 
· Provide research based resources for all building leadership teams.
· Observe, coach and provide feedback to the building leadership team about the successful implementation of the PLCs
	Teaching for Learning Executive Directors, Instructional Executive Directors,
IC’s, Teachers

	Revisiting PLCs, DuFour, et. al. 2008
District and School Level Data through Viewpoint
Time for professional development

	Beginning August  2008


	
	Critical Friends Training Schedule
Leadership meeting agendas
Professional Development Plan


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan, continued 


Part B (staff development to support Part A).  More information can be located in the QPA Manual under Quality Criteria Four and the Kansas Professional Development Guidelines.
Directions:  Review the school’s Results-Based Staff Development plan and revise as needed to incorporate the staff development needs as identified in action steps under each of the goals. * What will staff need to know or be able to do to implement action steps? 
	Results Based Staff Development

	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level
What do we know now that we did not know before?
	1. Monthly leadership team meetings where the building leaders meet on a regular basis to gain a common understanding of the three strategies (GVC, differentiation, and PLC’s) and study the indicators  of successful implementation
2. Curriculum lead teachers meet to complete the steps in conducting a comprehensive curriculum audit of the mathematics guaranteed and viable curriculum (PDK training)
3. Curriculum lead teachers participate in a staff development process to identify which mathematics concepts are taught at each grade level (alignment of curriculum) and they know where the gaps in resources are 
4. Teachers meet together by level and content to write the “I can” statements (Teacher/student friendly statements that interpret the standards) and match the assessments with support from a consultant. Teachers receive training from Instructional Coaches to use the curriculum resources available ( MI2, CMP2, IMP)
5. Create a common definition and deep understanding of differentiated instruction using national and local consultants, and study groups such as leadership teams, professional learning communities, grade level  teams, etc.  A means to differentiate instruction is through the understanding of how student approach tasks and make connections. Consultants from PEBC will train lead coaches and central office administrators on theThinking Strategies.
6.  Convene leadership teams to study and establish a common definition of Professional Learning Communities (PLC) and identify year one indicators of a successful PLC.   Provide resources to every site to guide system study and formation of PLC’s.  Train administrators, ICs and teachers in Critical Friends protocols to use in structuring PLC study and dialogue.

	August 2008-May 2010
	· T for L ED’s, IED’s, Lead IC’s, Principals, IC’s,  All Level Math Teacher

	· Viewpoint Data
· Time
· Critical Friends Protocols
· Benchmark Consultants (funding)
· PEBC Consultant
· Money for study groups, subs, and study texts

	Feedback forms, 
Review of “next steps” identified by participants in meetings and trainings

Walk through data



	Application Level
What are we doing now that we did not do before?
	1. Building leadership teams introduce the three key strategies (GVC, differentiation and PLC’s) to their staff and develop school improvement plans that are aligned with the district improvement plan.
2. Curriculum leads meet to conduct an audit/internal review of the math curriculum.
3. Curriculum leads meet to create an alignment document which lays out the  concepts that are taught at each grade level. Other consistent resources are created for use by the teachers (curriculum guide, scope and sequence, comprehensive assessment plan, and a guide for effective instruction)
4. Teachers begin to implement instruction based on the “I Can Statements” and the common assessments.  Teachers use the curriculum  resources (Math Investigations, Connected Math, and Integrated Math) to teach and assess the ‘I Can” statements.
5.  Instructional leaders and teachers will analyze student data to design and implement lessons that are differentiated for individual needs.
Lead coaches and central office administrators along with PEBC consultant will train building leadership on Thinking Strategies.
6. PLC’s are formed and have set norms and goals for their groups.  The PLC’s analyze student work/data to identify areas of need which informs lesson planning and instructional delivery.

	· August 2008-May 2010

	· T for L ED’s, IED’s, Lead Math IC’s, Principals, IC’s,  All Level Math Teachers

	· Viewpoint Data
· Time
· Critical Friends Protocols
· Aligned PK-12 standards based benchmarks
· District Mathematics framework PK-12
· PEBC Consultant
· Benchmark consultants
	Review of school improvement plans 
Classroom observations and walk through data

Feedback from trainings 



	Impact Level
What results are we getting that we did not get before?
	1. Teachers in each building acquire a common understanding and awareness of the three strategies (Knowledge level Staff Dev for Teachers)
2. Curriculum lead teachers will create a plan and identify what is essential and significant to teach, as well as a plan to address the gaps (knowledge level SD for Action Step 3)
3. Teachers receive consistent resources to support mathematics instruction Pre-K-12.  Access to resources and materials is equitable across the system. (Knowledge level SD for teachers for action step 4)
4. Every student has access to the same curriculum across the system (equity of access). There is deep alignment of what is taught from grade to grade and class to class.  There will be an increase in  performance levels at the transition grade (5th to 6th and 8th to 9th). 
5. Instruction delivered to individual needs will result in improved assessment results in all subgroups. 
A systemic approach will be established to teach teachers and students about thinking strategies.  Lead coaches, administration and building level leadership will have the skills to go into school sites and deliver professional development on the Thinking Strategies.
6. As a result of effective PLC implementation, teachers will use more effective instructional practices as they learn together and are accountable to each other by the engagement in PLC’s.

	August 2009 – May 2010
	T for L ED’s, IED’s, Lead Math IC’s, Principals, IC’s,  All Level Math Teachers

	Viewpoint Data warehouse; Time and Money available to support review of data
PEBC Consultant

Benchmark Consultants
	Next step recommendations from walkthroughs regarding differentiation, guaranteed and viable curriculum and professional development
Increase in student State Assessment and MAP scores
Teacher surveys
Observations 


Reading SMART Goal:  By spring of 2009, 75% of all students will score at/above the standard and subgroup Free/Reduced. Black, Hispanic, and will meet their listed target on the Kansas Reading.
	Intervention
	Research

	Implement a Guaranteed and Viable Curriculum
	Why Does the Gap Persist? Barton Ed Leadership 11/04, Reframing the Achievement Gap Evans Kappan 4/05, After Third Grade Gina Biancarosa Ed Leadership Oct 05, Education Hot topics McREL Newsroom 2006, Effective Teaching: How Do We Know It When We See It? Informed Educator, Engaging African-American Males in Reading Tatum Ed Leadership Feb 2006, Seven Practices for Effective Learning McTighe and O’Connor Ed Leadership Nov 05, Making Benchmark Testing Work Herman and Baker Ed Leadership Nov 2005, Managing Curriculum and Assessment Nichols, et. al.2006.


	Increase capacity for Differentiation at Tier 1 Instruction
	Reframing the Achievement Gap Evans Kappan 4/05, Connecting with Latino Learners Rubinstein-Avila Ed Leadership Feb 2006, Teacher Skills to Support English Language Learners Short & Echevarria Ed Leadership Summer 2005, Cultural Considerations with response to Intervention Models Klinger & Edwards, Effective Teaching: How Do We Know It When We See It? Informed Educator, Strategies That Close the Gap Bell Ed Leadership Dec 02, View from the Classroom Pardini JSD Fall 05, 10 tips for Differentiating Instruction Reutschlin PDK , How to Implement Differentiated Instruction? Lewis & Batts JSD Fall 05, 11 Practical Ways to Guide Teachers Toward Differentiation Chapman and King JSD Fall 05


	Implement Professional Learning Communities
	Tipping Point Schmoker, Kappan Feb 04, Creating Culturally responsive Schools Bazron, et.al Ed leadership Sept 2005, Effective Teaching: How Do We Know It When We See It? Informed Educator, Seven Practices for Effective Learning McTighe and O’Connor Ed Leadership Nov 05, Start here for improving teaching and learning Schmoker School Administrator Nov 04, Looking at Student Work Kappan Nov 2003,What is a “Professional Learning Community?” DuFour Ed Leadership May 04, Critical Friends Bambino Ed Leadership March 02, Of Hubs, Bridges, and Networks by Reeves Ed Leadership May 06


	A

Action Steps


	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1
	Convene Leadership study teams (principal, instructional coaches, teachers, etc) from all schools to build a common understanding of their role in leading, monitoring and supporting the three broad strategies (implementing a Guaranteed and Viable Curriculum, operating as professional learning communities, and building the capacity to differentiate instruction at Tier 1)
	Teaching for Learning Executive Directors, Instructional Executive Directors,  Principals, Instructional Coaches, and teachers
	Revisiting PLC’s, DuFour et. Al. 2008

Managing Curriculum and Assessment, Nichols et. al, 2006.

District and School Level Data through Viewpoint

Critical Friends Tools

Time for professional development


	Beginning August 2008, monthly
	
	Meeting Agendas

PowerPoint presentations

	2
	Audit the Pre-K-12+ Guaranteed and Viable Literacy Curriculum by conducting a needs assessment

· Clearly define components of a GVC

· Identify what components of the GVC already exist PK-12+

· Identify missing components

· Prioritize missing components and create a plan for aligning and adjusting the PK-12+ GVC
	Teaching for Learning Executive Directors, Instructional Executive Directors, along with Lead Instructional Coaches and Benchmark Consultants
	Managing Curriculum and Assessment, Nichols et. al., 2006.

High School Benchmarks / College Competencies; Balanced Literacy Framework, District and School Level Data through Viewpoint; Time; State Standards
	Beginning June 2008
	
	Curriculum Surveys

Report of Audit Findings
Plan to address missing components

	3
	Revise and Align the PreK-12+ Guaranteed and Viable Mathematics Curriculum and create the materials to include 

· A Comprehensive assessment plan

· Scope and Sequence 

· Curriculum guide

· A Guide for effective instructional strategies (eg: Teaching for Learning Framework)


	Teaching for Learning Executive Director, Lead Instructional Coaches Pre K-12, Principals, Instructional Coaches, teachers
	Managing Curriculum and Assessment by Nichols, et. al.2006; Middle and High School Benchmarks / College Competencies; Time; State Standards
	Beginning Spring 2009


	
	Revised Curriculum Guides

Scope and Sequence

Comprehensive Assessment Plan

Teaching for Learning Framework

	4.
	Put into practice the guaranteed and viable curriculum by planning and organizing staff development that

· allows teacher to develop a common understanding of the standards (create the “I Can” statements) 

· provides teachers an opportunity to create or match the assessments to the standards

· provides teachers support in using the the materials (ie. Math Investigations, Connected math) to teach the standards

· develops teachers ability to identify the intervention and acceleration needs of individual students (MTSS) 
	Teaching for Learning Executive Directors, Instructional Executive Directors, Lead Instructional Coaches Pre K-12, Principals, Instructional Coaches, teachers
	Managing Curriculum and Assessment by Nichols, et. al., 2006; Middle and High School Benchmarks / College Competencies;; Time; State Standards
	Beginning August 2009

	
	Professional Development Plan



	5.
	Increase capacity to differentiate instruction PreK-12 by introducing “Thinking Strategies” as a way to engage students in learning based on individual need

· Create study groups to develop an common understanding of what the thinking strategies are and how they lead to differentiation

· Meet w/ a consultant from the PEBC to create a plan for a system-wide implementation of thinking strategies

· Create staff development opportunities for teachers to learn how to introduce “thinking strategies” to their students integrated with other staff development opportunities

· Implement the staff development plan 

· Evaluate the implementation of the professional development through the use of a walk-through tool that allows us to identify the teachers implementation level


	Teaching for Learning Executive Directors, Instructional Executive Directors, Lead Instructional Coaches Pre K-12, Teachers


	Thinking Strategies from Public Education Business Consortium, Consultant from PEBC; The Differentiated Classroom: Responding to the Needs of All Learners
by Carol Ann Tomlinson 
	Beginning April 2009
	
	Professional Development Plan

Training Agendas

Walkthrough

Observations



	6
	Establish Professional Learning Communities as a Vehicle for Supporting the implementation of a Guaranteed and Viable Curriculum 

· Provide Critical Friends training (protocols) to principals, ICs and teacher leaders to provide the tools to successfully lead a PLC meeting

· Introduce the successful outcomes (eg. Setting SMART Goals) of a functioning PLC to the building leadership teams

· Create staff development for Leadership teams to support the implementation at their sites 

· Provide research based resources for all building leadership teams.

· Observe, coach and provide feedback to the building leadership team about the successful implementation of the PLCs
	Teaching for Learning Executive Directors, Instructional Executive Directors,

IC’s, Teachers


	Revisiting PLCs, DuFour, et. al. 2008

District and School Level Data through Viewpoint

Time for professional development


	Beginning August  2008


	
	Critical Friends Training Schedule

Leadership meeting agendas
Professional Development Plan


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan, continued 


Part B (staff development to support Part A).  More information can be located in the QPA Manual under Quality Criteria Four and the Kansas Professional Development Guidelines.
Directions:  Review the school’s Results-Based Staff Development plan and revise as needed to incorporate the staff development needs as identified in action steps under each of the goals. * What will staff need to know or be able to do to implement action steps? 
	Results Based Staff Development

	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level
What do we know now that we did not know before?
	1. Monthly leadership team meetings where the building leaders meet on a regular basis to gain a common understanding of the three strategies (GVC, differentiation, and PLC’s) and study the indicators  of successful implementation

2. Curriculum lead teachers meet to complete the steps in conducting a comprehensive curriculum audit of the literacy guaranteed and viable curriculum (PDK training)

3. Curriculum lead teachers participate in a staff development process to identify which literacy concepts are taught at each grade level (alignment of curriculum) and they know where the gaps in resources are 

4. Teachers meet together by level and content to write the “I can” statements (Teacher/student friendly statements that interpret the standards) and match the assessments with support from a consultant. Teachers receive training from Instructional Coaches to use the curriculum resources 

5. Create a common definition and deep understanding of differentiated instruction using national and local consultants, and study groups such as leadership teams, professional learning communities, grade level  teams, etc.  A means to differentiate instruction is through the understanding of how student approach tasks and make connections. Consultants from PEBC will train lead coaches and central office administrators on theThinking Strategies.

6.  Convene leadership teams to study and establish a common definition of Professional Learning Communities (PLC) and identify year one indicators of a successful PLC.   Provide resources to every site to guide system study and formation of PLC’s.  Train administrators, ICs and teachers in Critical Friends protocols to use in structuring PLC study and dialogue.
Develop KCK Reading Academy modeled after the Kansas Reading  Academy in order to provide more KCK teachers training on effective literacy instruction encompassing the  five essential components identified by the National Reading Panel.

	Beginning August 2008
	Teaching for Learning and Instructional Executive Directors
District literacy instructional coaches
Instructional staff-Pre K – 12 Literacy PLC
	KU Consultants
Diana Geisler
$ for Professional Dev
Viewpoint Database training
Critical Friends Training and tools
Benchmark Consultants
Public Education Business Coalition (PEBC)-thinking strategies
Choice Words by Peter Johnston
Comprehension Connections: Bridges to Strategic Reading by Tanny McGregor
To Understand: New Horizons in Reading Comprehension by Ellin Oliver Keene
Strategies That Work: Teaching Comprehension for Understand and Engagement by Stephanie Harvey and Anne Goudvis
Put Thinking to the Test by Lori Conrad, Missy Matthews, Cheryl Zimmerman, and Patrick Allen
	Feedback forms, 

Review of “next steps” identified by participants in meetings and trainings

Walk through data



	Application Level
What are we doing now that we did not do before?
	1. Building leadership teams introduce the three key strategies (GVC, differentiation and PLC’s) to their staff and develop school improvement plans that are aligned with the district improvement plan.

2. Curriculum leads meet to conduct an audit/internal review of the literacy curriculum.

3. Curriculum leads meet to create an alignment document which lays out the concepts that are taught at each grade level. Other consistent resources are created for use by the teachers (curriculum guide, scope and sequence, comprehensive assessment plan, and a guide for effective instruction)

4. Teachers begin to implement instruction based on the “I Can Statements” and the common assessments.  Teachers use the curriculum  resources to teach and assess the ‘I Can” statements.

5.  Instructional leaders and teachers will analyze student data to design and implement lessons that are differentiated for individual needs.
Lead coaches and central office administrators along with PEBC consultant will train building leadership on Thinking Strategies.
6. PLC’s are formed and have set norms and goals for their groups.  The PLC’s analyze student work/data to identify areas of need which informs lesson planning and instructional delivery.

Provide week-long KCK/Kansas Reading Academy during summer for 240 teachers.

	Beginning Aug. 2008
	Teaching for Learning and Instructional Executive Directors
District literacy instructional coaches
Building administrators

	KU Consultants
Diana Geisler, Consultant for Oracy
Funding for consultants, materials, teacher compensation, and/or substitutes
PEBC Consultant
Leadership team meetings
	Review of school improvement plans 

Classroom observations and walk through data

Feedback from trainings

Walkthrough data that shows increased implementation of Differentiation
Teacher survey results
Analyze student data at transitional grade levels.

	Impact Level
What results are we getting that we did not get before?
	1. Teachers in each building acquire a common understanding and awareness of the three strategies (Knowledge level Staff Dev for Teachers)

2. Curriculum lead teachers will create a plan and identify what is essential and significant to teach, as well as a plan to address the gaps (knowledge level SD for Action Step 3)

3. Teachers receive consistent resources to support literacy instruction Pre-K-12.  Access to resources and materials is equitable across the system. (Knowledge level SD for teachers for action step 4)

4. Every student has access to the same curriculum across the system (equity of access). There is deep alignment of what is taught from grade to grade and class to class.  There will be an increase in  performance levels at the transition grade (5th to 6th and 8th to 9th). 

5. Instruction delivered to individual needs will result in improved assessment results in all subgroups. 

A systemic approach will be established to teach teachers and students about thinking strategies.  Lead coaches, administration and building level leadership will have the skills to go into school sites and deliver professional development on the Thinking Strategies.

6. As a result of effective PLC implementation, teachers will use more effective instructional practices as they learn together and are accountable to each other by the engagement in PLC’s.

After attending the KCK Reading Academy, 240 teachers will have skills to teach to the 5 essential components of literacy instruction.

	Beginning August 2008
	All Executive Directors
Building administrators
Instructional Coaches
Instructional staff
	Professional Development Time to look at student work
PEBC Consultant

Training materials and curriculum materials

Fund substitutes
	Aligned Pre K – 12 standards based benchmarks

Coaching notes
Improved  scores on the state reading assessments and the MAP
Content learning gaps reduced for students
Next step recommendations from walkthroughs regarding differentiation, guaranteed and viable curriculum and professional development

Teacher surveys
Observations


Relationship SMART Goal:  By 2009 the suspension rate at each secondary school will be reduced by 12%.  By 2010 the suspension rate at each secondary school will be reduced by 25%.  By 2010 the suspension rate at each elementary school reduced from 6% to 4.5%.
	Intervention
	Research

	Implement a Guaranteed and Viable Curriculum
	Relationships Matter Sipek Ed Leadership Sept 2006, Effective Teaching: How Do We Know It When We See It? Informed Educator

	Increase capacity for Differentiation at Tier 1 Instruction
	Effective Teaching: How Do We Know It When We See It? Informed Educator, Courageous Conversations, Singleton and Linton, 2007

	Implement Professional Learning Communities

	Lessons along the Cultural Spectrum Williams Journal Fall 2006, What is a “Professional Learning Community?” DuFour Ed Leadership May 04, Critical Friends Bambino Ed Leadership March 02, Of Hubs, Bridges, and Networks by Reeves Ed Leadership May 06


	A
Action Steps

	B
Person(s) Responsible
	C
Resources Needed
	D
Target Completion
Date 
	E
Actual Completion Date
	F
Documentation of Completion

	1    Convene Leadership study teams   from  all schools
	
	SFS Exec Dir
Director of Equity
T 4 L Exec Dir
	Revisiting PLC’s, DuFour
Critical Friends Tools
District and School Level Viewpoint Data
Time for Prof Development
	Beginning June 2008
	
	Agendas 
PowerPoint Presentations

	2    Audit PK-12 Guaranteed and Viable Pro-social skills curriculum
	
	SFS Exec Dir
Director of Equity
SFS staff
	College Readiness Benchmarks
High School Readiness Benchmarks
Second Step Curriculum
School Connect Curriculum
Career Cruising Software
Code of Conduct Books
	Begin August 2008
	
	Teacher/Student Engagement Surveys
Equity Walk and Walkthrough Data and Protocol Results
Recommendations for revisions and additions to the curriculum resources

	3   Align and Adjust the PK-12 Guaranteed and Viable Pro-social skills curriculum
	
	SFS Exec Dir
Director of Equity
SFS staff
	College Readiness Benchmarks
High School Readiness Benchmarks
Second Step Curriculum
School Connect Curriculum
Career Cruising Software
Code of Conduct Books
	Spring 2009
	
	Revised Curriculum Resources


	4  Increase the capacity of for staff to provide differentiation for social development
	
	SFS Exec Dir
Director of Equity
SFS staff
	Anti-Racist Leadership, Polluck, 2008
Courageous Conversations about Race, Singleton and Linton, 2007
Equity and Relationship Based materials
Critical Friends Training and Protocols
Resources for Effective Classroom Management (ie. Cooperative discipline, BIST)
Anti-Bullying Resources
SIT Training
LINK ASP
LINK/Crew
Truancy/Diversion
STS
PACT
	Beginning Fall 2009
	
	Program Evaluations
Equity Walk and Walkthrough Results


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan, continued 


Part B (staff development to support Part A).  More information can be located in the QPA Manual under Quality Criteria Four and the Kansas Professional Development Guidelines.
Directions:  Review the school’s Results-Based Staff Development plan and revise as needed to incorporate the staff development needs as identified in action steps under each of the goals. * What will staff need to know or be able to do to implement action steps? 
	Results Based Staff Development

	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level
What do we know now that we did not know before?
	Review, revise and align the guaranteed and viable curriculum PK-12
Study and create a common language around effective relationship building
Study and create a common understanding of race and equity issues and the impact they have on classroom relationships
Identify the strengths and gaps in the current implementation of effective strategies for relationship building.
Study and provide professional development around strategies for differentiating social/emotional learning for individual students.
Provide professional development of the guaranteed and viable curriculum resources that strengthens relationship building 
	August 2008-May 2010
	SFS Executive Director
Director of Equity
Family Services Staff
	
	Curriculum Implementation surveys
Recommendations for supports needed for gaps observed
Recommendation of differentiation strategies to be implemented across grade levels, 


	Application Level
What are we doing now that we did not do before?
	Conduct regular FAS walkthroughs to identify evidence of implementation of the Guaranteed and Viable Curriculum, and identify areas where additional Professional Development and modeling needs to occur
Conduct regular Equity walks to identify areas of weakness in the relationships based on racial and ethnic differences; identify areas where additional  professional development and modeling needs to occur
Collaboration between Family Services and Instructional staff at the district and building levels to model and support strategies for relationship building
Provide training opportunities for Tier 2 and 3 behavioral interventions in partnership with community organizations 
	August 2008-May 2010
	
	
	Walkthrough results
Equity walk results and protocol dialog
Integrated approach to instruction that incorporates relationship building as observed through the walkthrough process
Effective implementation  of interventions/strategies as identified through the evaluation tools


	Impact Level
What results are we getting that we did not get before?
	Review data for all students including each subgroup to identify the strengths and challenges in the guaranteed and viable curriculum and alter instruction/delivery based on the results
Provide coaching and modeling opportunities for teachers that support understanding of race relations, equity, and relationships  
	
	
	
	Next step recommendations as identified by Family Advocacy walkthroughs and equity walks regarding guaranteed and viable curriculum, differentiation, and professional development
Student engagement surveys for students and teacher evaluations 


Part C
Describe how the district will coordinate federal, state, and local services used to support this Integrated Improvement Plan for Schools.
	All funds and resources available are used to support the school improvement plan. That includes at risk and Title I funds to support additional staff, in-service, supplies, parent involvement, and after school tutoring. Title II funds are used to support teacher learning. Staff members who do not meet the definition of highly qualified can use those funds to earn credit towards becoming highly qualified. Titles II are also used to support the teacher mentoring program. All state and federal funds go to support the whole school, not one part of the school.


Describe how federal, state, and local funds will be coordinated to support this Integrated Improvement Plan for Schools.
	Title III and state ESL dollars support English Language Learners by providing highly qualified teachers and scientifically researched materials to support reading and math for non English speaking students.  State, Federal and local funds support special needs students by providing staff and materials.  Teachers who are teaching in an unendorsed area will also file a plan with the Professional Development office on how and when they meet those requirements.  District Title II funds are used support teachers in earning college credit to become highly qualified.


Describe how the district will evaluate the plan’s impact on student learning.
Stage 7:  Monitor Implementation & Progress


Stage 7 of this document is to be filled out following the completion of stage 7 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Subsequent Planning Meetings. 
REVIEWER’S COMMENTS:  HOW WILL THE DISTRICT EVALUATE THE PLAN’S IMPACT ON STUDENT LEARNING?  TIMELINE FOR IMPLEMENTATION IS NOT FOUND.
Describe the process that the district and/or school will use to monitor the implementation of this plan. 
Name:
· Who will participate in the review? 
	Superintendent’s Cabinet:  Dr. Jill Shackelford, Dr Cindy Lane, John Rios, Dr. Kelli Mather, Tom Petz, Susan Engelmann, Jayson Strickland, Marcy Clay, Neadia Riley, Dr. Eva Tucker Nevels, Jim Antos, Dr. Mary Viveros, Addye Hawkins, David Smith


· What will be reviewed (i.e., both qualitative and quantitative data)?
	State assessments, MAP, attendance, discipline, surveys.  Implementation of district integrated plan strategies for all tiers.  Implementation of school integrated plans.  Walk throughs in buildings.  Review of data.  Discussions
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