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2009 School Improvement Plan Evaluation
(All questions * must be shared with parents)
	*Is your school on improvement for reading?
	yes
	*for math?
	yes




If yes to either one, you must send a letter to all parents and a signed copy to Federal Programs.
	What is the QPA status of your school?
	Accredited on Improvement


	Team Involved in this Evaluation:
You must include multiple representatives from all groups.
	Administrators:
	Kristen Ludwig, principal
Rebecca Estes, vice-principal

Travis Helm, vice-principal

Cindy Comer, instructional coach

Kathy Growney, District Special Education administrator

	
	Teachers:
	Reading Teachers:                      Math Teachers:

Virginia Buehler                           Alison Atwood

Tammy Carter                              Elaine Donovan

Kelli Henry                                    Stephen Gaughan
John Lazzo                                   Stacey Knoell
Kindra Mittenmeyer                       Robin Kraus
Karen Moorman                             Cari Lindstrom
Barbara Nave                                 Heather Massie
Karen Rodgers                               Julie Percival
Katie Rodina                                   Kristy Poplau
Emilee Rose                                   Denise Smerchek
Cindy Siefkas                                 Lorraine Williams
Counselor:  Pam Finley

Kathy Drumwright, science teacher

Mike Liber, physical education teacher

Felicia Nelson, technology teacher

	
	Parents:
	Mr. John Wright
Mrs. LaTaisha Wright

Mrs. Clara Osborn

Mrs. Jennifer Salgado

	
	Community:
	Dennis Chaconas, outside consultant
Judy Thorton, Literacy First

Tina Richardson


	Did you complete a needs assessment before writing your SIP?
	yes


	In your needs assessment, how many sources of data did you consider?
	Achievement Data:  KCA data for reading and math, 
Measures of Academic Progress (MAP) data,  building-wide assessments on the benchmarks / indicators;
Perception Data:  Family Advocacy Survey, parent survey; Contextual Data:  attendance data, suspension and referral data; Demographic Data:  student population based on ethnicity, special needs, socio-economic status, and English Language Learners


	Describe your needs assessment process.
	The school’s needs assessment is an ongoing process that involves communication with the School Improvement Team, professional learning communities, parents, and the community.  The needs assessment is also reviewed by an external technical assistance team consisting of school district members and the state technical assistance team.
The following process is used:
· Examine academic data to identify root causes for strengths and weaknesses in specific subgroups of students and make recommendations for goal setting, interventions, and professional staff development.
· Review contextual data to identify strengths and weaknesses in targeted groups of students and make recommendations for interventions and professional staff development.
· Review perceptual data to identify and implement strategies to improve relationships among the families, students, and school.
· Plan for the periodic review of these data results and make adjustments with the SIP by the School Improvement Team, ETAT, and STAT.


*STATE ASSESSMENTS – GIVE THE PERCENTAGE OF STUDENTS WHO SCORED AT STANDARD OR HIGHER IN READING, groups of 30 or higher
	ALL
	WHITE
	BLACK
	HISPANIC
	ASIAN
	AMERICAN

INDIAN
	MALE
	FEMALE
	F/R
	PAID
	SPED
	ALL
	MIGRANT

	58.9
	56.9
	61.7
	59.5
	
	
	56.2
	61.8
	58.5
	
	20.3
	
	


	*Reading Goal Improvement
	By spring of 2009, 79.8% of the students will meet or exceed the state proficiency goal for AYP or meet Safe Harbor requirements for each of the categories in order to achieve AYP in reading.
Safe Harbor Goals included:

All students:  54.82

Free / Reduced:  54.01

ELL:  49.33

SPED:  20.17

Black:  55.63

Hispanic:  54.1

White:  56.53


	*Did you meet your reading goal?
	yes
	*Did you make AYP in reading
	yes


	*Reading Strategies Chosen
	1.
	Students will improve reaching achievement based on the six components of reading (phonemic awareness, phonics, vocabulary, comprehension, fluency, and language development / acquisition.

	
	2.
	Specific strategies included:  comprehension strategies (vocabulary, building background knowledge, text structure / text features), Cornell Note Taking (graphic organizers, key vocabulary, summarizing, reflecting on understanding / connections), higher level questioning, productive talk, differentiated instruction, MIRP (monitored independent reading program).


	*What was the short term impact of implementing each of the reading strategies?
	Strategies selected improved students’ reading and thinking skills as evidenced by the growth in scores.  Continuous monitoring helped teachers identify students who needed interventions and support was provided.  Professional development was designed to support the instruction needed by the various subgroups based on the analysis of data from the previous year and the identification of root causes.


	*What are the long term impacts of implementing each of the reading strategies?
	By building vocabulary, students improve their fluency and comprehension when reading text.  MIRP provided students the opportunity to read more and accountability for reading through conferencing.  Research has shown that the more a student reads, the greater the opportunity the student has in developing more knowledge in vocabulary and background knowledge.  The interventions that were put into place, specifically the Read 180 intervention class and the additional tutoring during pullouts provided students the instruction needed to accelerate their reading growth.


	*Describe the professional development around these strategies.
	The Results Based Staff Development Plan was delivered in the following ways:

· Collaboration meetings with grade level teams, instructional coach, and administration were held weekly on Tuesdays to provide learning and support on comprehension strategies, Cornell Note Taking, Higher Level Questioning, and Productive Talk.

· Literacy First Coach, Judy Thornton, provided staff development on MIRP and comprehension strategies (main idea, supporting details, and summarizing).  

· Grade level team meetings were held on weekly on Mondays to review data, needs assessment, and plan for student interventions.

· Departmental meetings were held on weekly Wednesday afternoons for professional staff development on the implementation of strategies, review of data across grade levels, and completing needs assessment within the department.

· District content meetings were held monthly to provide district support on knowledge and application of strategies.

· The building Leadership Team conducted classroom observations and feedback to teachers based on implementation of strategies.

· Outside consultant, Dennis Chaconas, reviewed student data, observed classrooms, and gave feedback and recommendations for increasing student achievement.


	*How did the training affect subsequent instructional decisions?
	Based on the results of training and student performance, the following changes have been made:
· Strategies for reading will focus on vocabulary and questioning skills.

· Building-wide implementation (all content areas) of Literacy First strategies with support from Judy Thorton, Literacy First Consultant.
· Daily observations by Leadership Team of all staff to ensure the implementation of the strategies provided through professional staff development.

· Continue collaboration meetings with instructional coach and administration on Tuesdays for professional development of strategies and review of needs assessment.

· Promote grade level teams to work collaboratively as Professional Learning Communities on reviewing student work, targeting students who need further interventions, and improving the quality of instruction with the implementation of selected strategies.


	How did your students perform on the local assessments?
	On the local assessment (MAP)  the following percent of students demonstrating proficiency or higher by grade level were noted from results of 2009
                     Fall 08                 Spring 09                Growth
6th Grade:     40.7%                   53.2%                   +12.5%
7th Grade:     47.9%                   55.2%                    +7.3%
8th Grade:     41.1%                   46.0%                    +4.9%
All Grades:   43.3%                   51.8%                    +8.5%

Growth was demonstrated across all grade levels.

The local assessment (MAP) results for each subgroup are given:

6th                  Fall 08                 Spring 09                Growth
  ELL              43%                    51%                         +8%

  SPED           10%                    16%                         +6%

  F/R              43%                     54%                         +11%

  Black           29%                     46%                         +17%

  Hispanic      47%                     56%                          +9%

  White           40%                     48%                          +8%   

7th                 Fall 08                 Spring 09                Growth
  ELL              42%                     51%                        +9%
  SPED           14%                     17%                        +3%   

  F/R               52%                     58%                        +6%
  Black            54%                     55%                        +1%   

  Hispanic       51%                     59%                        +8%
  White            57%                     53%                        -4%   

8th                 Fall 08                 Spring 09                Growth
  ELL              28%                     38%                        +10%
  SPED           10%                       9%                        -1%
  F/R               44%                    47%                        +3%
  Black            40%                    53%                        +13%
  Hispanic       42%                    47%                        +5%
  White           58%                     55%                        -3%
All subgroups showed growth from fall to spring with the exception of seventh grade white students, eighth grade white students, and eighth grade sped students.  

Attendance of white students was a contributing factor to a decrease in test scores.


	How do your Title I / Alternative personnel funding support reading improvement?
	· Title I funding allowed for more teachers to be hired in order to lower the pupil / teacher ratio in reading classrooms.  In the Read 180 classrooms the pupil / teacher ration is limited to 20:1 compared to regular classrooms with pupil / ratios at minimum of 25:1.
· Funding allows for a Read 180 intervention teacher.

· Funding provides for a translator / interpreter to improve communication between home and school.

· Funding provides for a Recovery Room teacher who works with the discipline intervention program


	How do your Title I / Alternative non-personnel funding support reading improvement?
	Non-personnel funding was used to pay for instructional equipment and supplies.  Instructional supplies included books for the classroom.  Instructional equipment included headphones, headphones with microphones, and cd players to support the implementation of the Read 180 program—an intervention for students who perform two reading levels or below their grade level.


	*What additional support did you give students struggling in reading?
	· SPED students who had a RIT score of 180 or lower on the MAP were placed in a reading resource room using the Language! Curriculum.
· ELL students who did not speak English and were in the U.S. less than a year were placed in a reading resource room using System 44.

· ELL students who were code 2-3 and performed below proficiency on the state assessment or performed with a RIT below 200 on the MAP were placed in flexible leveled ESL classrooms to receive language support and use the Read 180 program to accelerate their reading level.

· Students (other than SPED and ELL) who performed at the academic level warning or had a RIT score below 200 were placed in a flexible, leveled Read 180 classroom to accelerate their reading level.

· Students who performed at the approaching standards level or had a RIT score between 200 – 210 received reading instruction in a grade level reading class as well as intervention in a Read 180 class.

· Based on formative and classroom assessments, students received additional tutoring weekly during pullout sessions and intensive pullout days.


*STATE ASSESSMENTS – GIVE THE PERCENTAGE OF STUDENTS WHO SCORED AT STANDARD OR HIGHER IN MATH, groups of 30 or higher.
	ALL
	WHITE
	BLACK
	HISPANIC
	ASIAN
	AMERICAN

INDIAN
	MALE
	FEMALE
	F/R
	PAID
	SPED
	ALL
	MIGRANT

	64.7
	56.9
	58.3
	67.1
	
	
	64.36
	65.06
	64
	
	50
	
	


	*Math Goal Improvement
	By spring of 2009, 76.6% of the students will meet or exceed the state proficiency goal for AYP or meet Safe Harbor requirements for each of the categories in order to achieve AYP in math.
Safe Harbor Goals included:
All students:  62.56

Free / Reduced:  62.65

ELL:  63.12

SPED:  52.48

Black:  52.12

Hispanic:  63.73

White:  67.87


	*Did you meet your math goal?
	no
	*Did you make AYP in math?
	no


	*Math Strategies Chosen
	1.
	Students will improve in the five math proficiencies (conceptual understanding, procedural and computational fluency, strategic competence, adaptive reasoning, and positive productive disposition).

	
	2.
	Specific strategies used included comprehension strategies (vocabulary, building background knowledge), Cornell Note Taking (WKHL graphic organizer for problem solving, models for problem solving, key vocabulary, summarizing), higher level questioning, productive talk, and differentiated instruction.


	*What was the short term impact of implementing each of the math strategies?
	Strategies selected improved students’ problem solving and thinking skills as evidenced by the growth in scores.  Continuous monitoring helped teachers identify students who needed interventions and support was provided.  Professional development was designed to support the instruction needed by the various subgroups based on the analysis of data from the previous year and the identification of root causes.


	*What are the long term impacts of implementing each of the math strategies?
	By building vocabulary, students improve their fluency and comprehension when reading text.  Productive talk provided students the opportunity to use academic vocabulary in classroom discussions and develop their summarization skills.  Through structured note taking, students had models for problem solving.  All of these strategies helped students increase their conceptual knowledge of math. The additional tutoring during pullouts provided students the instruction needed to accelerate their growth in math.
	


	*Describe the professional development around these strategies.
	The Results Based Staff Development Plan was delivered in the following ways:
· Collaboration meetings with grade level teams, instructional coach, and administration were held weekly on Tuesdays to provide learning and support on comprehension strategies, Cornell Note Taking, Higher Level Questioning, and Productive Talk.
· Literacy First Coach, Judy Thornton, provided staff development on MIRP and comprehension strategies (main idea, supporting details, and summarizing).  
· Grade level team meetings were held on weekly on Mondays to review data, needs assessment, and plan for student interventions.

· Departmental meetings were held on weekly Wednesday afternoons for professional staff development on the implementation of strategies, review of data across grade levels, and completing needs assessment within the department.

· District content meetings were held monthly to provide district support on knowledge and application of strategies.

· The building Leadership Team conducted classroom observations and feedback to teachers based on implementation of strategies.

· Outside consultant, Dennis Chaconas, reviewed student data, observed classrooms, and gave feedback and recommendations for increasing student achievement.


	*How did the training affect subsequent instructional decisions?
	Based on the results of training and student performance, the following changes have been made:

· Strategies for math will focus on vocabulary and questioning skills, using WKHL, and implementing the Connected Math curriculum using the district pacing guide.

· Building-wide implementation (all content areas) of Literacy First strategies with support from Judy Thorton, Literacy First Consultant.

· Daily observations by Leadership Team of all staff to ensure the implementation of the strategies provided through professional staff development.

· Continue collaboration meetings with instructional coach and administration on Tuesdays for professional development of strategies and review of needs assessment.

· Promote grade level teams to work collaboratively as Professional Learning Communities on reviewing student work, targeting students who need further interventions, and improving the quality of instruction with the implementation of selected strategies.


	How did your students perform on the local assessments?
	On the local assessment (MAP)  the following percent of students demonstrating proficiency or higher by grade level were noted from results of 2009

                     Fall 08                 Spring 09                Growth

6th Grade:     45.8%                  56.5%                     +10.7%

7th Grade:     36.6%                  49.0%                     +12.5%

8th Grade:     38.1%                  48.5%                     +10.4%

All Grades:   40.5%                  51.7%                     +11.2%                   

Growth was demonstrated across all grade levels.

The local assessment (MAP) results for each subgroup are given:

6th                  Fall 08                 Spring 09                Growth
  ELL              46%                     54%                        +8%   

  SPED           13%                     22%                        +9%    

  F/R               48%                     57%                        +9%

  Black            43%                     58%                        +15%

  Hispanic       52%                     59%                        +7% 

  White            40%                     52%                        +12%

7th                 Fall 08                 Spring 09                Growth
  ELL              38%                     49%                         +11%
  SPED             9%                       9%                             0%
  F/R               41%                      52%                         +11%
  Black            28%                      46%                         +18%
  Hispanic       45%                      53%                         + 8%
  White            30%                      40%                         +10%
8th                 Fall 08                 Spring 09                Growth
  ELL              28%                     43%                        +15%
  SPED           5%                       10%                        + 5%
  F/R               38%                      51%                       +13%
  Black            33%                      40%                       + 7%
  Hispanic       38%                     53%                          +15%
  White            68%                     68%                             0% 
All the subgroups at each grade level demonstrated growth with the exception of seventh grade sped and eighth grade white students who both demonstrated 0% growth.




	How does your Title I / Alternative personnel funding support math improvement?
	· Funding allows for additional teachers to be hired in order to lower pupil / teacher ratios in classrooms for SPED and ELL students who need more intensive support.  Each grade level has a math teacher who collaborates with a SPED teacher.  Each grade level also has a math teacher who collaborates with an ELL teacher.  In the collaborative classrooms, pupil / teacher ratios average 14:1.

· Funding allows for a math skills builder class for students who performed below proficiency on the previous year’s state assessment.

· Funding provides for a translator / interpreter to improve communication between home and school.

· Funding provides for a Recovery Room teacher who works with the discipline intervention program


	How does your Title I / Alternative non-personnel funding support math improvement?
	Non-personnel funding was used to pay for instructional equipment and supplies.  Instructional supplies included training, materials, and online license fees for Common Sense math, graphing calculators, and batteries for the graphing calculators.


	*What additional support did you give students struggling in math?
	· SPED students who had a RIT score below 180 were placed in a resource room using Trans math curriculum.
· SPED students were placed in a collaborative math classroom with both a regular and SPED math teacher.

· ESL students who were Code 1 -2 (non-English speaking) were placed in a collaborative math classroom with both a regular math and ESL teacher for language support.

· Students who performed below proficiency and who had a RIT score below 210 were placed in a math skills builder class using Common Sense math curriculum.

· Based on formative and classroom assessments, students received additional tutoring weekly during pullout sessions and intensive pullout days.


	*Percent of Highly Qualified teaching staff in your building.
	88%


	*Were all paraprofessionals and aides highly qualified?
	yes


	Were parents notified after four weeks if a classroom teacher or substitute was not Highly Qualified?  Has documentation been submitted to Federal Programs?
	A letter was sent home notifying the parent of the classroom teachers who were not highly qualified.
Documentation was submitted to Federal Programs.


	*What kinds of activities were used to give parents the opportunities to be more involved?
	· Parents were notified and invited to attend the Parent / Teacher Organization.
· Parents were invited to attend a special session that involved the review the data results of the state and local assessments and the parent involvement plan.  

· Two Family Advocacy Days assigned by the district allowed parents, students and teachers to develop student achievement goals and develop a relationship to improve communication between home and school.

· Family Fun Night held in November allowed parents and students to share in fun academic activities.

· District Open House day in April provided an opportunity for parents to visit classrooms.

· Parents were invited to a team conference when a Student Action Plan needed to be developed.


	What percent of Parent Compacts were returned?
	66.55%


	Were all returned parent compacts signed by all parties?
	yes


Percentage of parents who answered “How did you feel about your child’s reading progress last year?” with 

	38.8%
	Very Satisfied
	57.1%
	Satisfied
	4%
	Disappointed


Percentage of parents who answered “How did you feel about your child’s math progress last year?” with

	39.1%
	Very Satisfied
	53.6%
	Satisfied
	7.3%
	Disappointed


Percentage of parents who answered “How would you best describe your overall relationship with your child’s teachers last year?” with

	55.6%
	Very Satisfied
	41.4%
	Satisfied
	3%
	Disappointed


	Describe how you shared this information with your staff, parents and community?  Has documentation been submitted to Federal Programs?
	Staff:  This information has been shared with the School Improvement Team, during faculty meetings, as well as through team collaboration meetings.
Parents and Community:  This information was present at the Parent Teacher Organization and at a special parent review meeting held in August.

Documentation has been submitted to the Federal Programs.


*All starred items must be shared with your parents.
