	School
	Frank Rushton



2009 School Improvement Plan Evaluation
(All questions * must be shared with parents)
	*Is your school on improvement for reading?
	no
	*for math?
	no




If yes to either one, you must send a letter to all parents and a signed copy to Federal Programs.
	What is the QPA status of your school?
	accredited


	Team Involved in this Evaluation:
You must include multiple representatives from all groups.
	Administrators:
	Mary Welsh

	
	Instructional Coaches:
	Mary Hernandez

Paula Precht

	
	Teachers:
	Diane Burton
Martha Hemer

Kerri Beck

Sheila Farnan

Rachel Hohendorf

Shelly Murphy

Tara Schuster

Sandy Schuler

Michelle Nickolett

Steve Nickolett

Susan Care

	
	Parents:
	Kellye Herrera

	
	Community:
	Rachel Hohendorf


	Did you complete a needs assessment before writing your SIP?
	yes


	In your needs assessment, how many sources of data did you consider?
	State, local, and building-based formative assessments


	Describe your needs assessment process.
	The Building Leadership Team previewed data and discussed instructional implications.  Next, the staff met in grade level teams to evaluate data from the sources listed above, looked for trends across grade levels, discussed possible reasons for strengths and concerns, determined root causes, and then determined whether strategies identified in existing plan were still the best vehicles for achieving our goals.  All instructional staff reconvened to share their groups’ thinking.  

The principal and IC completed a draft of the SIP (template), brought it back to the staff for review, clarification, and approval.


*STATE ASSESSMENTS – GIVE THE PERCENTAGE OF STUDENTS WHO SCORED AT STANDARD OR HIGHER IN READING, groups of 30 or higher
	ALL
	WHITE
	BLACK
	HISPANIC
	ASIAN
	AMERICAN

INDIAN
	MALE
	FEMALE
	F/R
	PAID
	SPED
	ELL
	MIGRANT

	73%
	N/A
	68%
	71%
	N/A
	N/A
	
	
	68%
	N/A
	N/A
	69%
	N/A


	*Reading Goal Improvement
	By Spring of 2009, 15% of all students in Grades 3-5 at Frank Rushton will perform at exemplary on the Kansas State Reading Assessment; By Spring of 2009, 65% of all students in Grades 3-5 at Frank Rushton will perform at/above proficiency on the Kansas State Reading Assessment.




	*Did you meet your reading goal?
	Yes, we exceeded it.
	*Did you make AYP in reading
	Yes, safe harbor


	*Reading Strategies Chosen
	1.
	Teaching Comprehension/Thinking strategies

	
	2.
	Implementing wide-reading and Increasing Cognitive Academic Language Proficiency (CALP)


	*What was the short term impact of implementing each of the reading strategies?
	Teachers became more familiar with explicitly pre-teaching vocabulary words (using student friendly definitions and examples/non-examples) and concepts critical to comprehending the text.  Front-loading provided more access to information for all students, especially ELL students

Teachers became more familiar with explicitly pre-teaching vocabulary words (using student friendly definitions and examples/non-examples) and concepts critical to comprehending the text.  Front-loading provided more access to information for all students, especially ELL students

Teachers became more familiar with explicitly pre-teaching vocabulary words (using student friendly definitions and examples/non-examples) and concepts critical to comprehending the text.  Front-loading provided more access to information for all students, especially ELL students

Teachers became more familiar with explicitly pre-teaching vocabulary words (using student friendly definitions and examples/non-examples) and concepts critical to comprehending the text.  Front-loading provided more access to information for all students, especially ELL students

Teachers became more familiar with explicitly pre-teaching vocabulary words (using student friendly definitions and examples/non-examples) and concepts critical to comprehending the text.  Front-loading provided more access to information for all students, especially ELL students

Teachers became more familiar with explicitly pre-teaching vocabulary words (using student-friendly definitions and examples/non-examples) and concepts critical to comprehending the text.  Front-loading provided more access to information for all students, especially ELL students.

The short term impact was the adoption of reading workshop to provide a format for both wide reading, as well and Comprehension/Thinking strategy instruction during mini-lessons.


	*What are the long term impacts of implementing each of the reading strategies?
	According to the research, the long-term impacts will provide students with deeper comprehension, higher achievement results on standardized tests, and a greater likelihood of life-long readers.
Both strategies require more practice on the part of both teachers and students.  They are part of ongoing staff development and grade level planning.  As the strategies become part of the teachers’ natural repertoire, students’ comprehension will improve.


	*Describe the professional development around these strategies.
	Strategies are modeled as part of Wednesday staff development sessions with all instructional staff.  Teachers are given opportunities for guided practice within their grade level teams or other small group configurations.  They are given time to design lessons to be implemented in the classroom and brought back to staff development for further reflection.  The instructional coach and principal note and discuss the progress seen when observing in classrooms and providing teachers with feedback.
Part of our study this year involved a book Comprehension Connections.  We worked in grade-level teams to plan specific units of study and then presented the evidence of students’ learning later.  In addition, one of our PLC’s studied comprehension in depth and presented to the whole faculty the results of their learning. 


	*How did the training affect subsequent instructional decisions?
	Seeing students begin to internalize the strategies by using new vocabulary independently in their writing and having deeper discussions as part of their reading work, helped assure us that we need to continue in these areas.  However, we will work on increasing the amount and depth of dialogue in which students engage.  Students of teachers that were furthest along in their development saw greater success.  
Students were also reading for longer periods of time.  Teachers reported students choosing reading during free time, and in general, always wanting to read.  There has been a greater interest in learning more about how comprehension develops.


	How did your students perform on the local assessments?
	87.7% of kindergarten students were proficient in letter ID.

44.1% of first grade students were proficient on QRI/IRI’s.

59.2% of second grade students were proficient on QRI/IRI’s.

34% of second grade students were proficient on MAP (reading).

31.6% of third grade students were proficient on MAP (reading).

37.9% of fourth grade students were proficient on MAP (reading).

29.4% of fifth grade students were proficient on MAP (reading).


	How do your Title I / Alternative personnel funding support reading improvement?
	A portion of the alternative funding was also used for a technology facilitator.  His primary responsibility was to provide students with technology instruction and experiences to support their classroom instruction.  As online testing increased (MAP and Kansas Assessments) much of that time was used to give students opportunities to take formative (KCA) assessments and then the actual assessments.


	How do your Title I / Alternative non-personnel funding support reading improvement?
	Non-personnel funding allowed teachers to purchase more student books for their classroom libraries, additional copies of leveled texts for direct small-group instruction, and student magazines to increase the amount of expository material students read.  In addition, we purchased Reading Counts to help motivate students to read more.  Finally, we purchased Assessment materials.  


	*What additional support did you give students struggling in reading?
	A few teachers were able to offer before or after-school tutoring for small groups of students.  Targeted students were those performing below grade level in reading.
Since not all students are able to extend their day for tutoring, we attempted to include Tier II and Tier III instruction within the normal school day.  We did this in collaboration with Special Ed and ESL personnel.  In addition, the ESL teachers provided foreshadowing work (increasing students’ schema and vocabulary) with all the ELL students prior to reading.  


*STATE ASSESSMENTS – GIVE THE PERCENTAGE OF STUDENTS WHO SCORED AT STANDARD OR HIGHER IN MATH, groups of 30 or higher.
	ALL
	WHITE
	BLACK
	HISPANIC
	ASIAN
	AMERICAN

INDIAN
	MALE
	FEMALE
	F/R
	PAID
	SPED
	ELL
	MIGRANT

	88%
	N/A
	82%
	89%
	N/A
	N/A
	
	
	85%
	N/A
	N/A
	87%
	N/A


	*Math Goal Improvement
	By Spring of 2009, 16% of all students in Grades 3-5 at Frank Rushton will perform at/above exemplary on the Kansas State Math Assessment;

By Spring of 2009, 72% of all students in Grades 3-5 at Frank Rushton will perform at/above proficiency on the Kansas State Math Assessment.




	*Did you meet your math goal?
	Yes, we exceeded it.
	*Did you make AYP in math?
	Yes


	*Math Strategies Chosen
	1.
	Math Talk – increasing students’ talk around math strategies

	
	2.
	Teaching a variety of mathematical and problem-solving strategies.


	*What was the short term impact of implementing each of the math strategies?
	Teachers routinely ask students to explain their thinking, both orally and in writing.  Students are no longer reluctant to do so.  Teachers are more aware of the need to scaffold questions to support student thinking, rather than telling the answer or explaining it themselves.  The staff has worked steadily over the past several years to align math terminology across the grade levels

Teachers routinely ask students to explain their thinking, both orally and in writing.  Students are no longer reluctant to explain their thinking; however, we will work on increasing the amount and depth of dialogue.  Teachers are more aware of the need to scaffold questions to support student thinking, rather than telling the answer or explaining it themselves.  The staff has worked steadily over the past several years to align math terminology across the grade levels.



	*What are the long term impacts of implementing each of the math strategies?
	While it is important for all students, it is critical for our many ELL students and non-ELL students that struggle with language.  They have to be given many opportunities to talk with peers, ask questions, and explain their thinking; using visual support.


	*Describe the professional development around these strategies.
	Strategies are modeled as part of Wednesday staff development sessions with all instructional staff.  Teachers are given opportunities for guided practice within their grade level teams or other small group configurations.  They are given time to design lessons to be implemented in the classroom and brought back to staff development for further reflection.  The instructional coach and principal note and discuss the progress seen when observing in classrooms and providing teachers with feedback.
As part of our staff development, we studied Classroom Discussions Using Math Talk to Help Students Learn.  We focused on the Summary portion of the MI2 lesson, increasing the amount of talk from both teachers and students around strategies.  In addition, teachers created authentic, real-world problems for students to enhance their skills.
In addition, the lead District Math Coach worked with several teachers on data analysis and modifying curriculum to meet the needs of their students based on that analysis. 


	*How did the training affect subsequent instructional decisions?
	Strategies are modeled as part of Wednesday staff development sessions with all instructional staff.  Teachers are given opportunities for guided practice within their grade level teams or other small group configurations.  They are given time to design lessons to be implemented in the classroom and brought back to staff development for further reflection.  The instructional coach and principal note and discuss the progress seen when observing in classrooms and providing teachers with feedback.


	How did your students perform on the local assessments?
	29.8% of second grade students were proficient on MAP (math).

29.1% of third grade students were proficient on MAP (math).

34.8% of fourth grade students were proficient on MAP (math).

24.2% of fifth grade students were proficient on MAP (math).


	How does your Title I / Alternative personnel funding support math improvement?
	A portion of the alternative funding was also used for a technology facilitator.  His primary responsibility was to provide students with technology instruction and experiences to support their classroom instruction.  As online testing increased (MAP and Kansas Assessments) much of that time was used to give students opportunities to take formative (KCA) assessments and then the actual assessments.


	How does your Title I / Alternative non-personnel funding support math improvement?
	While most of the non-personnel funding was used to purchase materials to support literacy, a smaller percentage was used to purchase additional or replacement math manipulatives and connected literature.


	*What additional support did you give students struggling in math?
	A few teachers have been able to offer before or after-school tutoring for small groups of students.  Targeted students were those performing below grade level in math.
Since not all students are able to extend their day for tutoring, we attempted to include Tier II and Tier III instruction within the normal school day.  We did this in collaboration with Special Ed and ESL personnel.  


	*Percent of Highly Qualified teaching staff in your building.
	100%


	*Were all paraprofessionals and aides highly qualified?
	yes


	Were parents notified after four weeks if a classroom teacher or substitute was not Highly Qualified?  Has documentation been submitted to Federal Programs?
	N/A


	*What kinds of activities were used to give parents the opportunities to be more involved?
	-Family Advocacy Days

-Ice Cream Social before school begins

-5th Grade Celebration

-Family Math/Science and Family Reading Night

-Living with Asthma Night

-Excellence in Education Community Awards quarterly Programs
-Winter and Spring Music Programs

-Adopt-A-School Program/planning

-Multicultural Programs

--Individual class celebration K/1 Read With Me Tea, 1st Grade Writing Celebration
-PTA
- In addition, some parents volunteer to help with field trips, parties, and classroom tutoring.


	What percent of Parent Compacts were returned?
	70%


	Were all returned parent compacts signed by all parties?
	yes


Percentage of parents who answered “How did you feel about your child’s reading progress last year?” with 

	51%
	Very Satisfied
	46%
	Satisfied
	3%
	Disappointed


Percentage of parents who answered “How did you feel about your child’s math progress last year?” with

	54%
	Very Satisfied
	39%
	Satisfied
	7%
	Disappointed


Percentage of parents who answered “How would you best describe your overall relationship with your child’s teachers last year?” with

	71%
	Very Satisfied
	27%
	Satisfied
	2%
	Disappointed


	Describe how you shared this information with your staff, parents and community?  Has documentation been submitted to Federal Programs?
	Information was shared at Family Advocacy Day, during Building Leadership Team meetings and PTA meetings, and through the monthly school newsletter.  It will also be available through the district website as part of the Building Report Card.  A copy of the school newsletter that shared last spring’s AYP results will be forwarded to Federal Programs.


*All starred items must be shared with your parents.
