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2009 School Improvement Plan Evaluation
(All questions * must be shared with parents)
	*Is your school on improvement for reading?
	no
	*for math?
	no




If yes to either one, you must send a letter to all parents and a signed copy to Federal Programs.
	What is the QPA status of your school?
	Accredited


	Team Involved in this Evaluation:
You must include multiple representatives from all groups.
	Administrators: 
	Cheryl Rainey

	
	Teachers:
	Adams-Leavitt, Regina
Christina Ball
Chambers, Carolyn
Cooper, Chris

Corbin, Abby
Cordes, Julia
Davis, Susan
Downs, Stacia
Finger-Maxwell, Emily
Gipson, Paula
Gipson, Phyllis
Edmonds, Sharon

Hamilton, Teresa
Henderson, Cecily
Hill, Charlene
Jackson, Guila
Jerman, Gail
Kuhn, Mary

Larson, Angelia
Maxwell, Emily
Millhouse, Deanna
Mills, Christina
Minor, Rebecca
Brandy Peoples
Patton, Kristine
Payne, Angeline
Rieck, Jennifer
Shami, Marcia
Townsend-Jones, Deborah
Belinda Young
Wilkinson, Amy
Williams, Juanita
Wilson, Bedelia
Nancy Wolf

	
	Parents:
	Michelle Givhan
Laura Drake
Irvin Josenberger
Maria Gonzales
Phyllis Gipson

	
	Community:
	Leavenworth Road Association
Rose Ann Armanta -Kansas Chamber of Commerce
Erica King - Junior Achievement
Khary Floyd - Boys Scouts
Nancy Farard - Score One For Health

Boy Scouts of America

K.U. Nutritional Project

Nuterra Inc.
Family Nutrition Program of K-State Research & Extension

Reach Out America Mobile Dental Care

Harvesters Back Snack Program

Kidzone




	Did you complete a needs assessment before writing your SIP?
	On April 8th, 2009, the staff engaged in focused learning dialogue that was based on the analysis of data from our state, local and building assessment results.  It was observed and determined by teachers that the  following strategies, taught during instructional time, were utilize by students while taking the Kansas State Assessments:  the use of manipulatives that were used during instruction, requiring students to show their work, requiring students to use  tools on computer, requiring students to highlight information, developing morning testing schedule, requiring students to read questions thoroughly before answering them, requiring students to use process of elimination, justifying answers, and graphic organizers and incentives.


	In your needs assessment, how many sources of data did you consider?
	Our needs assessment included the use of the annual state assessment data, MAP and other data collected that align with the state reading or math standards.  Additional data used incude student portfolios, student surveys, student assessment profiles, observational records, anecdotals, running records, student interviews and other student work products. The Principal and Instructional Coaches  used the data-driven dialogue process to assist teachers in determining gaps between the achievement of individual groups of students. Taking a look at disaggregated data from annual evaluations address important questions about what is working and what is not working and for whom.




	Describe your needs assessment process.
	Skillful facilitation of data driven dialogue enabled teachers to search for patterns of success and analyze the gap between desired outcomes and current student performance. Careful examination of instructional practices will lead to problem solving, planning and further identification of specific groups of learners. By sorting and narrowing the field of focus, teachers anticipate having a better understanding of precise learning needs that are guided by the ongoing use of formal and informal data. 



*STATE ASSESSMENTS – GIVE THE PERCENTAGE OF STUDENTS WHO SCORED AT STANDARD OR HIGHER IN READING, groups of 30 or higher
	ALL
	WHITE
	BLACK
	HISPANIC
	ASIAN
	AMERICAN

INDIAN
	MALE
	FEMALE
	F/R
	PAID
	SPED
	ALL
	MIGRANT

	64.77
	64.29
	65.05
	60.0
	50.00
	N/A
	65.63
	63.75
	64.71
	65.22
	64.10
	64.77
	N/a


	*Reading Goal Improvement
	A minimum of 63.3% of the whole student population and each of the subgroups,to include English Language Learners(51.38%), African Americans(63.15%), Hispanics(17.1%), and Students with Disabilities(21.4%) will improve in performance of text structures and retelling so as to read and comprehend in all subject areas indicating the standard being met or exceeded or will show enough gains to make safe harbor on the Kansas State Reading Assessment by spring 2009. 


	*Did you meet your reading goal?
	yes
	*Did you make AYP in reading
	yes


	*Reading Strategies Chosen
	1.
	The areas, as shown by the Kansas State Assessment data to be the lowest for our current 3rd grade students are Retelling (43.3%) and context clues (75.4%) The areas, as shown by the Kansas State Assessment data, to be the lowest for our current 4th grade students are Retelling (52.0%, an increase of 8.6% from the same students the previous year in the 3rd grade) and text structures (59.7%, an increase of 10.5%, from the same students the previous year in the 3rd grade).  The areas as shown by assessment data to be the lowest for our current 5th grade students are Author’s Purpose (57.6%, a decrease of 13.1%, a decrease of 10.5%, from the same students the previous year in the 4th grade  ), conflict  resolution (61.0%, a decrease of 2.3%, from the same students the previous year in the 4th grade  ) and Text structure (56.2%, a decrease of 2.3%, from the same students the previous year in the 4th grade ).   Text structure and feature strategies and the use of graphic organizer strategies were chosen to give support to the targeted areas.  Providing differentiated instruction that is regulated by students' understandings  will enable teachers to develop more effective means of facilitating student learning and result in increased vocabulary and comprehension skills.  Along with graphic organizers, text structures and text features 


	
	2.
	Along with graphic organizers, text structures and text features, the Welborn Staff identified State Standards and Indicators relevant to Welborn student Performance scores in the areas of Text Structure, Retelling, Fact and Opinion. Strategies that are aligned with the following State Standards will support effective instruction based on data analysis from the Kansas State Reading Assessment, Local Assessments, and student work.

* Standard 1 - Reading 

Read critically (analyze, synthesize, and evaluate) literary and technical material for a variety of purposes (learning, enjoyment, persuasion, and exchange of information).

5.1.1.1 

Utilize mental pictures (Imagery) to facilitate understanding in narrative, expository, technical and persuasive texts.

5.1.1.2 

Compare and contrasts information in narrative, expository, technical and persuasive texts.

5.1.1.3 

Make connections between narrative, expository, technical and persuasive texts and prior experiences. 

5.1.1.4 

Develop logical questions in relation to the story in narrative, expository, technical and persuasive texts.

5.1.1.5 

Apply monitoring strategies while reading narrative, expository, technical and persuasive texts when confused (re-read, read ahead, etc.)


5.1.1.6 

Determine the important ideas in narrative texts and important information in expository texts.

5.1.1.7 

Identify the key theme or concept (Main Idea) in narrative, expository, technical and persuasive texts.

5.1.1.8 

Link causes to effects in narrative, expository, technical and persuasive texts. 

5.1.1.9 

Determines author's main purpose of technical text.

5.1.1.10 

Use "rich" context clues in narrative, expository, technical and persuasive texts to determine the meaning of unknown words. 

5.1.1.11 

Make logical predictions in narrative texts (fiction only). 

5.1.1.12 

Develop a concise restatement of the main idea and supportive details (Summary) in narrative texts (fiction only). 

5.1.1.13 

Explain why certain steps are critical in a piece of technical text (non-fiction only). 

5.1.1.14 

Utilize features of non-fiction text to locate information (non-fiction only): 

5.1.1.14.8 

Summary Sentences 

5.1.2 
Select and apply efficient, effective decoding and other word strategies. 

5.1.2.1 

Use the three cueing systems to help identify unfamiliar words: 

5.1.2.1.1 

Relate sounds to symbols and phonetics including rhymes (phonograms) and structural analysis (visual). 

5.1.2.1.2 

Use grammar and language as cues to word identification (structure). 

5.1.2.1.3 

Use content of text, including picture cues, to develop meaning (meaning). 

5.1.2.1.4 

Use context clues such a definition, restatement, and example to determine meaning of unfamiliar vocabulary. 

5.1.2.2 

Use self-correction strategies.

5.1.2.3 

Uses synonyms, antonyms, homographs, and homophones. 

5.1.3.3 

Automatic recognition of words, smoothly and accurately.


Standard 4 - Language 

Acquire language and demonstrate an understanding of how language develops, works, and changes within and across communities and contexts. 

Grade 5 (2004-2005 only) Benchmarks 

5.4.1 
Use developmentally appropriate vocabulary and language structures to express ideas. 

5.4.1.1 

Use complex sentences. 

5.4.1.2 

Use figurative language similes, metaphors, personification, and simple allusions. 

5.4.1.3 

Use synonyms, antonyms, homographs and homonyms. 

5.4.2

Develop an awareness that language changes according to the situational or cultural environment. 

5.4.2.1 

Use the conventions of Standard English appropriately. 

5.4.2.2 

Identify the role that purpose and situation have on choosing appropriate language. 


Supporting strategies targeted to increase achievement and skill in working with Retelling, fact and opinion, and text structure & features are: Accessing Prior Knowledge, Active Engagement Strategies, Fluency Strategies, Graphic Organizers, Metacognitive and Self Monitoring Strategies, Multisensory Strategies, Text Structure and Text Features, and Word Study Strategies. 







	*What was the short term impact of implementing each of the reading strategies?
	The short term impact of implementing each of the reading strategies resulted in teachers carefully examining instructional practices and analyzing the gap between desired outcomes and current student performance.

.


	*What are the long term impacts of implementing each of the reading strategies?
	Expectations are that careful examination of instructional practices lead to problem solving, planning and further identification of precise needs of specific groups of learners.  As teachers have a better understanding of student needs, learning focused dialogue along with collaborative planning and skillful implementation of instruction would result in an increase of the percentage of students that score in the proficient or above categories on state and district assessments


	*Describe the professional development around these strategies.
	*The entire staff took the ESL Multi-Cultural Course offered by Kansas State University.
*Additional Staff Development time once a month to study data and instructional practices was facilitated by Instructional Coaches at Welborn for each grade level.
* Instructional Aides provided additional tier two support to kindergarten, first and second graders who scored in the approaching standards category on district and state assessment.   Other Instructional Aides worked specifically with third, fourth and fifth graders who scored in the approaching standards category on Kansas State Assessments.
*Three full-day kindergarten classes in which a more structured curriculum was implemented. 
*Continued scheduled common planning time for teacher collaboration in which learning focused conversations about formative assessment and unit designs informed daily instructional decisions.
*Additional strategic support for teachers was provided by Welborn's Instructional Coaches, the Assistant Principal and Principal.  Skillful facilitation of collaborative meetings enabled teachers to search for patterns of success and analyze the gap between desired outcomes and current student performance. “Collaborative Evaluation Communities” in Urban Schools, funded by a grant from the National Science Foundation, lead to problem solving, planning and further identification of the needs of specific groups of learners. The ongoing use of informal and formal data allowed teachers to sort and narrow their field of focus.  



	*How did the training affect subsequent instructional decisions?
	*Teachers Continued to analyze data on a regular basis to support implementation of the research based strategies contained in the school improvement plan. The outcome of this monitoring formed the basis for evaluation and modification of instructional practices.


	How did your students perform on the local assessments?
	Letter ID is a diagnostic measure.  There are performance expectations at points in time, but no genuine norms, no established reliability, and no alignment with measures at subsequent grade levels.    The Burns & Roe is another primarily diagnostic measure.  It is not aligned with measures used at Kindergarten, or at and above third grade.  The MAP Assessment in Reading was administered in grades K-5 in the form of a local assessment.  On the NWEA MAP 50% tile of the national distribution was designated proficiency. 32%  of all first graders met proficiency or above.  22% of all second graders met proficiency or above.  21 of all 3rd graders met proficiency or above.  14% of all fourth graders met proficiency or above and 13% of all 5th graders met proficiency or above.   


	How do your Title I / Alternative personnel funding support reading improvement?
	All funds and resources available are used to support reading improvement. That includes at risk and Title I funds to support additional staff, in-service, supplies, parent involvement, and after school tutoring. Title II funds are used to support teacher learning. Staff members who do not meet the definition of highly qualified can use those funds to earn credit towards becoming highly qualified. Titles II and V are also used to support the teacher mentoring program. All state and federal funds go to support the whole school, not one part of the school. 




	How do your Title I / Alternative non-personnel funding support reading improvement?
	All funds and resources available are used to support school improvement. That includes at risk and Title I funds to support additional staff, in-service, supplies, parent involvement, and after school tutoring. Title II funds are used to support teacher learning. Staff members who do not meet the definition of highly qualified can use those funds to earn credit towards becoming highly qualified. Titles II and V are also used to support the teacher mentoring program. All state and federal funds go to support the whole school, not one part of the school. 




	*What additional support did you give students struggling in reading?
	Based on analysis of assessment data, students received instruction in leveled groups within their instructional range. Frequent running records were used to monitor progress. Students  who were below proficiency  with Burns & Roe IRI's or other assessments were given additional tier II instructional  time from Instructional aides, reading teacher or classroom teacher in the areas indicated.


*STATE ASSESSMENTS – GIVE THE PERCENTAGE OF STUDENTS WHO SCORED AT STANDARD OR HIGHER IN MATH, groups of 30 or higher.
	ALL
	WHITE
	BLACK
	HISPANIC
	ASIAN
	AMERICAN

INDIAN
	MALE
	FEMALE
	F/R
	PAID
	SPED
	ALL
	MIGRANT

	71.19
	72.41
	67.96
	80.0
	75.00
	N/A
	65.98
	77.50
	70.13
	78.26
	55.26
	71.19
	N/A


	*Math Goal Improvement
	A minimum of 72.5% of the whole student population and each of the sub- groups, to include English Language Learners (68.6%), African Americans (64.9%), Hispanics (74%), Students, Students with Disabilities (52.5%) will improve in performance of measurement and word problem skills indicating the standard being met or exceeded or will show enough gains to make safe harbor on the Kansas State Math Assessment by spring 2009.


	*Did you meet your math goal?
	yes
	*Did you make AYP in math?
	yes


	*Math Strategies Chosen
	1.
	Vocabulary Acquisition

	
	2.
	Metacognitive and Self-Monitoring


	*What was the short term impact of implementing each of the math strategies?
	The short term impact of implementing each of the math strategies resulted in teachers carefully examining instructional practices and analyzing the gap between desired outcomes and current student performance.


	*What are the long term impacts of implementing each of the math strategies?
	Careful examination of instructional practices lead to problem solving, planning and further identification of precise needs of specific groups of learners.  Expectations were that as teachers have a better understanding of student needs, learning focused dialogue along with collaborative planning and skillful implementation of instruction would result in an increase of the percentage of students that score in the proficient or above categories on state and district assessments.


	*Describe the professional development around these strategies.
	*Additional Staff Development time once a month to study data and instructional practices was facilitated by Instructional Coaches at Welborn for each grade level.
* Instructional Aides provided additional tier two support to kindergarten, first and second graders who scored in the approaching standards category on district and state assessment.  The other Instructional Aide worked specifically with third, fourth and fifth graders who scored in the approaching standards category on Kansas State Assessments.
*Three full-day kindergarten classes in which a more structured curriculum was implemented. 
*Continued scheduled common planning time for teacher collaboration in which learning focused conversations about formative assessment and unit designs informed daily instructional decisions.
*Additional strategic support for teachers was provided by Welborn's Instructional Coaches, the Assistant Principal and Principal.  Skillful facilitation of collaborative meetings enabled teachers to search for patterns of success and analyze the gap between desired outcomes and current student performance. “Collaborative Evaluation Communities” in Urban Schools, funded by a grant from the National Science Foundation, lead to problem solving, planning and further identification of the needs of specific groups of learners. The ongoing use of informal and formal data allowed teachers to sort and narrow their field of focus.  



	*How did the training affect subsequent instructional decisions?
	As teachers began to see mathematics teaching as less a matter of knowledge transfer and more of an activity in which a problem is explored and the math content embedded in it is investigated in depth, they saw their own role as teacher changing from a direct conveyor of knowledge to a guide helping students develop their own meaning from experience. Immersion into the World of Math.  Therefore instruction changed from teacher centered to learner center, from single teaching strategy to multiple teaching strategies,  from whole group instruction to differentiated instruction and from passive learning to active learning.


	How did your students perform on the local assessments?
	On the NWEA MAP Assessment, the 50th%tileof the national distribution is designated as proficiency.  23% of all first graders were proficient or above.  21% of all second graders were proficient. 21% of all third graders were proficient or above.  9% of all 4th graders were proficient or above.  23% of all 5th graders were proficient or above.


	How does your Title I / Alternative personnel funding support math improvement?
	All funds and resources available are used to support school improvement . That includes at risk and Title I funds to support additional staff, in-service, supplies, parent involvement, and after school tutoring. Title II funds are used to support teacher learning. Staff members who do not meet the definition of highly qualified can use those funds to earn credit towards becoming highly qualified. Titles II and V are also used to support the teacher mentoring program. All state and federal funds go to support the whole school, not one part of the school. 



	How does your Title I / Alternative non-personnel funding support math improvement?
	All funds and resources available are used to support math improvement . That includes at risk and Title I funds to support additional staff, in-service, supplies, parent involvement, and after school tutoring. Title II funds are used to support teacher learning. Staff members who do not meet the definition of highly qualified can use those funds to earn credit towards becoming highly qualified. Titles II and V are also used to support the teacher mentoring program. All state and federal funds go to support the whole school, not one part of the school. 




	*What additional support did you give students struggling in math?
	The classroom teacher and the instructional leadership team at Welborn  monitored instruction and used Kansas State Assessments, District Local Assessments and Building Assessments to consistently and frequently analyze student data. The data was shared by teachers in learning focused conversations during collaborative planning times. Lesson plans reflected adjustments made in instruction. Feedback from observations during classroom walk-thrus conducted by the Principal, Assistant Principal and Instructional Leadership Team was given to teachers. Planning, examining student work, analyzing disaggregated assessment data, observing and reflecting helped in determining if the needs of all students had been met.

A student improvement team composed of classroom teachers, special education personnel and the administration met three days each week to develop student improvement plans for students experiencing academic or behavorial difficulties. The team worked with classroom teachers and parents to select intervention strategies and to suggest ways to collect data on implementation of the strategies. Regular follow-up meetings were scheduled to review progress of each student.




	*Percent of Highly Qualified teaching staff in your building.
	100%


	*Were all paraprofessionals and aides highly qualified?
	Yes


	Were parents notified after four weeks if a classroom teacher or substitute was not Highly Qualified?  Has documentation been submitted to Federal Programs?
	N/A


	*What kinds of activities were used to give parents the opportunities to be more involved?
	In addition to the Parent/School Compact, Welborn Elementary School is involving our parents in the school improvement process through the following ways.

Parents as Partners parents get their children to school on time, assist children with homework, attend conferences with teachers, provide supplies for their children, read and respond to written communication from school staff. 

Parents as Collaborators and Problem Solvers- parents help school personnel with their children such as behavior or academic challenges. Parents provide enrichment activities for their children such as trips to the library, museums, and other educational activities. Parents attend meetings with administrators to solve social and behavior issues.

Parents as Supporters- Parents provide a wide range of volunteer support, tutoring, and/or help in the office when needed. Parents help with school safety issues and fund-raising.

Parents as Advisors and Co-decision Makers – Parents participate on site councils, school policy committees. Parents serve as advocates for other parents who are new to school policies and procedures. 

Hosting Family Math or Literacy Nights is another way to get parents involved in their children's educational growth. When parents begin attending these events they become more familiar with the school, which increases a sense of community among students, parents, and staff.

Encouraging parents to observe in classrooms, read with the students, or assist teachers helps increase parent ownership of their children's education, the school, and become more aware of the daily workings of the school. Additionally behavior of students improves because an additional adult, specifically a student's parent, has a presence in the classroom. 

When teachers contact parents on a minimum of a monthly basis to share achievements and positive feedback on their students, it establishes a good rapport early on so that when negative issues must be addressed a collaborative relationship has already been built. This helps to keep all the adults involved in a student's education on the same page, reducing communication barriers. This also helps to increase attendance at school events and family conferences. 




	What percent of Parent Compacts were returned?
	70%


	Were all returned parent compacts signed by all parties?
	YES


Percentage of parents who answered “How did you feel about your child’s reading progress last year?” with 

	45.5%
	Very Satisfied
	42.3%
	Satisfied
	12.2%
	Disappointed


Percentage of parents who answered “How did you feel about your child’s math progress last year?” with

	32.1%
	Very Satisfied
	60.4%
	Satisfied
	7.5%
	Disappointed


Percentage of parents who answered “How would you best describe your overall relationship with your child’s teachers last year?” with

	50.3%
	Very Satisfied
	42.4%
	Satisfied
	7.3%
	Disappointed


	Describe how you shared this information with your staff, parents and community?  Has documentation been submitted to Federal Programs?
	This information was shared at a parent meeting during family advocacy on August 26, 2009.  This information was shared again at the first P.T.A. meeting on September 10, 2009.
Documentation has been submitted to Federal Programs.


*All starred items must be shared with your parents.
