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	Kansas City Kansas Public Schools
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	6, 7, 8
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	Building Grade Span


	1715 N. 82nd St.
	Kansas City
	66112
	913-627-6600
	913-627-6654
	laboyd@kckps.org

	School Address
	City
	Zip Code
	Telephone Number
	Fax Number
	E-Mail


	Date Submitted    10/26/09


	Date used for official data collection

(

-

-

)

Month

Day

Year

Percent of Low Income

Total Number of Students Enrolled in Building
Total Number of Low Income Students

	
	MARK THE SECTION THAT APPLIES

 FORMCHECKBOX 

The school is applying to utilize the Expected Gains formula

 FORMCHECKBOX 

The school is not applying to utilize the Expected Gains formula




ASSURANCES:  For Schools on Improvement Only
  FORMCHECKBOX 
A peer review committee or representatives from the district has reviewed and approved this Integrated Improvement Plan.

 FORMCHECKBOX 
The district assures that the Title I school will spend at least 10% of its Title I allocation for high quality professional development to address the academic issues that contributed to the school being identified for improvement.

 FORMCHECKBOX 
The district assures that the school has reviewed the District State Performance Plan report (SPP)  

  FORMCHECKBOX 
The district assures that a State Technical Assistance Team (STAT) has been identified for the school and will be utilized.

District signatures represent agreement to all assurances marked and that the plan has been reviewed and approved at the district level.  Signature of KSDE official represents plan has been reviewed and approved in meeting all required criteria.

	Signature of Building Principal
	Laurie Boyd
	Date
	10/26/09

	Signature of Authorized District Representative
	
	Date
	

	Signature of KSDE Official
	
	Date
	


External Technical Assistance Team

Directions:  List the name of the individuals who will serve on the External Technical Assistance Team (ETAT) with their contact information.    Additional rows may be added to this chart as needed.  

ETAT Membership should be selected based on the skills and knowledge necessary to support the school’s identified areas of improvement.  More information can be located in the QPA Manual under Quality Criteria Two.  

Requirements: 

· Each school will select the membership of the ETAT  

· The local board approves the ETAT

· An ETAT may serve more than one school in a district 

· ETAT members may be affiliated with the district

· Members are not to be affiliated with the school (not even as itinerant personnel)  

· A NCA team may be used as the ETAT

· The school and ETAT members determine the frequency of the external team visits

	External Technical Assistance Team (ETAT)

	Identify area(s) of expertise of each individual.  Note requirements above.

Place an * beside the chairperson for this ETAT team
	Name
	Email address
	Phone Number

	DERA
	Marlene Merrill
	mamerri@kckps.org
	(913) 279-2357

	Benchmarking
	Dennis Chiconas
	
	

	Math, elementary
	Suzy Legg
	sulegg@kckps.org
	(913) 627-4380

	Read 180
	Mary Ann Petrich
	mapetri@kckps.org
	(913) 627-4999

	Instruction, elementary
	Iva Lee Colgan
	ivcolga@kckps.org
	(913) 551-3200

	Instruction, administration
	Neadia Riley
	neriley@kckps.org
	(913) 279-2269

	Instruction, elementary
	Jennifer Martin
	jemarti@kckps.org
	(913) 627-5600


State Technical Assistance Team

Directions:  List the name of the individuals who will serve on the State Technical Assistance Team (STAT) with their contact information.    

Add as many rows to this chart as needed.

If a school is on improvement or conditionally accredited for QPA and/or on improvement for Title I, membership must include at least two individuals with expertise in the areas(s) resulting in the school being on improvement and needs to include one or more of the following:
· Highly qualified or distinguished teachers and principals,

· Pupil services personnel,

· Parents,

· Representatives of Institutions of Higher Education,

· Representatives of regional educational laboratories or comprehensive regional technical assistance centers,

· Representatives of outside consultant groups.

Requirements:

The STAT team is assigned to the school until the school either attains accredited status or is not accredited.  A STAT may serve more than one school in a district.  More information can be located in the QPA Manual under State Technical Assistance.

	State Technical Assistance Team (STAT)

	Identify area(s) of expertise of each individual.  Note requirements in the directions.

Place an * beside the chairperson for this STAT team
	Name
	Email address
	Phone Number

	NA for Arrowhead Middle School
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Refer to the School Integrated Improvement Plan and make revisions as needed.  If no revisions are needed, move to the next section.
Stage 1:  Orientation & Readiness

Stage 1 of this document is to be filled out following the completion of stage 1 of the Kansas Improvement Model.

Refer to the Kansas Improvement Notebook Section C:  Planning Meeting q.
Directions:  List the names of the individuals who will serve on the school planning team with their contact information.    Add as many rows to this chart as needed.  The roles in bold are required.  It is also required that 1) one person fill no more than two roles on the team and 2) no more than one of the asterisked roles may be filled by an employee of the school district
	School Planning Team

	Role
	Name
	 Email address
	Phone Number

	Superintendent or Representative
	Neadia Riley
	neriley@kckps.org
	(913) 279-2269

	Principal or Principals’ Representative (Each building on improvement is represented on the district team)
	Laurie Boyd
	laboyd@kckps.org
	(913) 627-6611

	Site Council Member*
	
	
	

	Community Member*
	
	
	

	Family/Parent Representative*
	Phyllis Moore
	
	(913) 334-2667

	General Education Teacher 
	Debbie Equels
Denise Dixon

Julia Knotek
	deequel@kckps.org
dedixon@kckps.org
jupower@kckps.org

	(913) 627-6600
(913) 627-6600

(913) 627-6600

	Counselor, Social Worker, etc.
	
	
	

	Special Education Educator
	Ashley Kostus
	askostu@kckps.org

	(913) 627-6600

	Local Consolidated Plan Contact 
	Jim Clevenger
	jicleve@kckps.org
	(913) 279-2289

	Teacher of English Language Learners 
	
	
	

	Title 1 Representative (if applicable) 
	
	
	

	Other: Instructional Coach
	Monica Randle
	morandl@kckps.org
	(913) 627-6600

	Other: Assistant Principal
	Nancy Hale
	nahale@kckps.org
	(913) 627-6600


Stage 1:  Orientation & Readiness continued

Adopted Improvement Process

Describe the process that will be used to develop and maintain this plan around the vision and mission of the school.
	Our mission is to develop life-long learners.

Our vision is to strive together to become so effective and so efficient in diagnosing and meeting the academic needs of all of our students, that they make as much progress as possible during the time they are entrusted to us at Arrowhead Middle School.
To develop and maintain this plan, we engage in the following cyclical process:

· Analyze and review existing student learning data, mission, vision and values with staff at May, Aug. and Sept. in-service sessions, parents and community at PTA meeting and Back-to-School event

· Analyze demographics, contextual data and climate survey data.

· Identify needs or opportunities to improve.

· Identify and implement scientifically research based strategies to meet student needs.

· Analyze and reflect on profession development that better prepares professionals to succeed at their jobs.

· Continually monitor data and implementation of strategies: at monthly building Leadership Team meetings, at monthly staff development meetings, in bi-weekly PLC meetings, in district leadership and cluster meetings.


Describe actions the school has taken to align local curriculum to state standards.


[image: image1]
Highly Qualified and Fully Licensed

List the school’s professional development that supports teachers in becoming highly qualified as defined by NCLB and fully licensed in Kansas.
	Professional development is provided through district-level content meetings, grade-level common planning sessions, and weekly building-level in-service meetings. Building-level professional development involves sessions that spiral through the following reform strategies that will best improve our school: data-analysis, training in local assessment technology (including dynamic reports and instructional recommendations), BIST strategies for student behavior and motivation (to keep chronic kids in school and to invest them in their schooling), lesson planning and delivery (specifically, this year – use of content and language objectives), targeted indicator work in Reading and Math, involving incremental formative assessments to inform teachers about the need for re-teaching or new teaching of concepts, and exploration of and practice with the high-impact instructional strategies presented in Marzano’s and Pickering’s Classroom Instruction that Works (specifically, “Identifying Similarities and Differences” and “Summarizing and Note-taking”).



List strategies the school uses to attract highly qualified, fully licensed teachers.

	The district initiative to First Things First is a major attraction for attracting highly qualified teachers. Lowering pupil / teacher ratio through Title I allows for smaller class sizes. Continuity of care allows the teacher to develop relationships and work with the same students over a period of years. The high, clear, and fair expectations for academics and behavior set an atmosphere conducive to learning. Enriched and diverse opportunities to learn provide the teacher with methods for

individualizing instruction and meeting the needs of the students. Collective responsibility ensures collaboration among the teachers. The small learning community allows time for common planning. Wednesday afternoon staff development provides the time needed to be able to work with other teachers in the same department. Instructional autonomy permits teachers to be involved with decision-making. Teachers are actively involved with the decisions regarding the master schedule and other decisions in their small learning community. Another district initiative is the Teaching Fellows. This program is provided for people in the community with degrees who would like to become certified in teaching. During the completion of the Master’s program, the Fellow receives training and support from the district and is placed in a teaching position. At the end of the program, the Fellow acquires a teaching certificate. Ten percent of Title I funds and a portion of Title IIA funds are set aside for teachers who do not meet the HQ definition to access for tuition and book expenses. Teachers who do not meet the definition are sent letters and e-mails from the district office encouraging them to take advantage for these funds.


List strategies the school uses to ensure paraprofessionals meet the qualifications of highly qualified.

	Paraprofessionals hired prior to No Child Left Behind must have passed the Para Pro Test by the end of the 2005 school year. Paraprofessionals hired after NCLB must already meet the highly qualified requirements.


List strategies the school uses to incorporate a teacher mentoring program as part of its professional development program. 

	The purpose of the Kansas City, Kansas mentoring program is to provide beginning teachers with a supportive, formative process designed to assist their growth as reflective practitioners. The program is both structured and flexible, and consists of a series of strategies focused on the process of teaching. Designed for beginning teachers with the assistance of trained mentors, the program is grounded in a developmental view of learning to teach. The program combines three essential elements for developing and sustaining teacher quality in

support of student learning: a common language for talking about and assessing teaching; clear and concrete levels of performance for teachers to use in assessing themselves; and structured events through which beginning teachers can develop or hone their skills.

The Kansas City, Kansas mentor program is based on the ASK, Inc. mentoring Program developed by Paula Rutherford. Two books will be used by the rookies. Why Didn’t I Learn this in College? and Instruction for All Students. A third book Mentoring in the 21st Century will be used by the mentors, instructional coaches and administrators.

The Kansas City Kansas mentoring program is built on five goals: _ Beginning teachers will work with a mentor to develop or enhance teaching skills. A log sheet is turned in at every meeting specifying the topics and time spent in collaboration. The Coordinator of Induction makes a minimum visit to the schools (48 in total) twice a semester to observe the progress and have individual conversation with the pair to determine progress. _ Beginning teachers will acquire knowledge necessary to become familiar with the district, school, and community. An orientation to the district is given the first two duty days (their contract is extended two days) offering classes areas unique to our district and community. The guided reading as it is done in primary grades, teaching to diverse students, First Things First and how our district does business, computer systems unique to our schools, and BIST discipline procedures. _ Beginning teachers will participate in monthly professional development meetings to enhance and improve skills effective teaching skills. The beginning teachers are required to attend meetings each month to reflect and learn teaching techniques helping them to become better instructors and caring advocates for their students. _ Beginning teachers and their mentor will develop and enhance professional and working relationships. Our mentors and beginning teachers are asked to spend a minimum of one hour weekly in collaborative conversation. They keep a log of topics and time spent. The log is turned in at each of the beginning teacher after school meetings. _ Mentors will develop and enhance skills necessary to provide professional and personal assistance for their beginning teacher. Because the beginning teachers have a major part to play in the selection of his/her mentor, relationships start from the first day of the year. The mentors have provided guidance and direction voluntarily before they were even chosen. As the relationship develops and conversations between the two teachers become more focused on classroom success, the mentors will have opportunity to evaluate their own teaching practices. The mentors have the same program books as the beginning teacher and together they can study the area topic for the month and reflect on the results of the new teaching from the beginning teacher.

The program involves several distinct types of structure topics, with activities assigned monthly as addressed during after school in-services. Attendances at monthly meetings are mandatory. The topics addressed are designed to increase the comfort and teaching skills within the classroom. There are a total of seven topics required for the beginning teacher to explore and add to their professional “tool belt.” The mentor teacher becomes the source of encouragement, reflection, and coaching for their success by monthly observations in the beginning teacher’s classroom. Basic criteria established for mentor selection meet the standards developed by the State Board of Education. 

Mentors must be licensed with at least three consecutive years teaching with the district. Participation is voluntary. Each topic enables beginning teachers to explore different aspects of their practice and to become increasingly proficient in the components of professional practice. The topics require the participation of both beginning teachers and their mentors, thereby encouraging professional collaboration and growth for both teachers.

The syllabus for the training of mentors and administrators include all of the following components:

_ Developmental stages of the new teacher

_ Roles and responsibilities of the mentor

_ Coaching, observation and feedback

_ Relationship building

_ Collaboration

_ Confidentiality

* In order to comply with ESEA, scientifically based research strategies must be derived from the five components of reading from the Center for the Improvement of Early Reading Achievement (CIERA) and the National Institute for Literacy, drawn from the 2000 report of the National Reading Panel. Scientifically based research strategies for mathematics should reflect the five strands of mathematics from the National Research Council, Helping Children Learn Mathematics and Adding It Up.




Transitions

Describe the strategies for assisting preschool children in the transition from early childhood programs, such as preschool, Head Start, or Early Reading First to local elementary school programs. 
	NA for middle school.


Describe the strategies used for assisting elementary students in the transition from elementary school to middle school.  

	1) The middle school counselor sets up a time in the Spring to meet with feeder fifth-graders at their elementary school

2) Administrators of the middle school and the three feeder elementary schools host an orientation “Fifth-grade Night” at the middle school so kids and parents can tour the building and hear about general difference between elementary and middle school programs, policies, and procedures. This is completed in May.

3) Back-to-School Night held in Aug., the evening before the new sixth-graders start school. Students and their parents meet their teachers and their family advocates, locate their classrooms, open lunch accounts, buy agendas, etc.

4) The Family Advocate System is designed to provide support to the student and family during the time the student is in middle school. Every students is assigned a teacher who serves as his/her advocate. The advocate works with the student and family to ensure the success of the student.

5) The sixth-grade teaching team formalizes the classroom policies and procedures that every teacher in their grade level will require of students so they can support the students transition to class changes for every content area.
6) The first day of each school year is for sixth-graders only; the students’ Family Advocates facilitate a smooth and comfortable transition to the middle school experience, including relationship-building, school procedures and routines, and familiarity with the building (location of classes, lockers, cafeteria, etc.)


Describe the strategies for assisting middle school students in the transition from middle school to high school.  

	1) Counselors and high school students who represent their thematic community come to visit the middle school students at an assembly. The high school students provide an overview and benefits of belonging to their community. Eighth grade students have a time to ask questions before they begin the enrollment process
2) The Family Advocacy System is a district-wide program. When students enter high school, they have a a teacher who is assigned as their advocate for the time they are in high school.

3) The first day of high school is for freshmen only; the students get to find their classes, learn school procedures and routines and become familiar with the building without upperclassmen present.


Describe the strategies for assisting high school students in the transition from high school to post secondary education or work. 

	NA for middle school


New Parent Involvement Standards
The National Standards for Family School Partnerships are a comprehensive guideline that schools can use to determine how successful they are implementing family school community partnerships.  More information can be found at www.pta.org for assistance on specific strategies.
Directions:  Mark the standard(s) the district is using to promote effective parent/family involvement. 
For each of the selected standards:
· List strategies the school is using to promote effective parent/family involvement.  
	School leaders work closely with our PTA to increase parent involvement in the school. PTA meets the second Monday of each month at the school. School personnel notify all parents through School Loop and Phone Master messages. School administrators implement a Family and Community Involvement Committee made up of teacher and staff representatives from each grade level. One or more member of this committee attends each PTA meeting or event. We facilitate the announcements PTA needs to make in order to promote its activities, including the monthly Arrowhead Family Skate Night at the neighborhood skating rink.  Teachers campaign to make sure every parent is signed up on School Loop so they can monitor their student’s academic progress and communicate with each teacher through e-mail.  


· List strategies the school is using to monitor the implementation of parental/family involvement.

	 Teachers and teaching teams meet twice a year, face to face, with each student and their family member(s) about the students academic progress, behavior, and social development. School personnel implement a model of behavior support that requires structured partnership between the school and the family. Family Advocates must make monthly contact with their assigned students’ families. Family Advocate teachers meet with their assigned students weekly. All of these activities are logged or recorded in a system.


   FORMCHECKBOX 
 1. Welcoming all families into the school community

Families are active participants in the life of the school, and feel welcomed, valued, and connected to each other, to school staff, and to what students are learning and doing in class.  

· List strategies the school is using to promote effective parent/family involvement.  
	


· List strategies the school is using to monitor the implementation of parental/family involvement.

	 


 FORMCHECKBOX 
2. Communicating effectively

Families and school staff engage in regular, meaningful communication about student learning.  

· List strategies the school is using to promote effective parent/family involvement.  
	Family Advocate System
Behavior Intervention Support Team

Student Improvement Team

*All of the above include a parent-school partnership


· List strategies the school is using to monitor the implementation of parental/family involvement.

	Family Advocate System requires every student to have a Family Advocate. Time with the advocate is provided in the Master Schedule; we have FA period every Wednesday. When a student must be sent out of class for a behavior disruption, the first place he goes is to his Family Advocate. The FA communicates with home and supports the student through the teaching of behavior standards and the monitoring and triage built into the BIST system. When a student has a recurring problem, whether academic or behavioral, the SIT team provides additional, more intensive support to the student through specific plans for success. In conjunction with any of these mechanisms, and depending on the student and family needs, the school refers students and/or families to the wrap-around services coordinated at the district level. All of these components require adequate documentation, monitoring, and communication with various school, district, and community organizations.


  FORMCHECKBOX 
 3. Supporting Student Success

Families and school staff continuously collaborate to support students’ learning and healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and skills to do so effectively.

· List strategies the school is using to promote effective parent/family involvement.  
	


· List strategies the school is using to monitor the implementation of parental/family involvement.

	 


 FORMCHECKBOX 
4. Speaking up for every Child

Families are empowered to be advocates for their own children, to ensure that students are treated fairly and have access to learning opportunities that will support their success.
· List strategies the school is using to promote effective parent/family involvement.  
	Family Advocate System
Behavior Intervention Support Team

Student Improvement Team

*All of the above include a parent-school partnership


· List strategies the school is using to monitor the implementation of parental/family involvement.

	 Family Advocate System requires every student to have a Family Advocate. Time with the advocate is provided in the Master Schedule; we have FA period every Wednesday. When a student must be sent out of class for a behavior disruption, the first place he goes is to his Family Advocate. The FA communicates with home and supports the student through the teaching of behavior standards and the monitoring and triage built into the BIST system. When a student has a recurring problem, whether academic or behavioral, the SIT team provides additional, more intensive support to the student through specific plans for success. In conjunction with any of these mechanisms, and depending on the student and family needs, the school refers students and/or families to the wrap-around services coordinated at the district level. All of these components require adequate documentation, monitoring, and communication with various school, district, and community organizations.


  FORMCHECKBOX 
 5. Sharing Power

Families and school staff are equal partners in decisions that affect children and families and together inform, influence, and create policies, practices and programs.

· List strategies the school is using to promote effective parent/family involvement.  
	


· List strategies the school is using to monitor the implementation of parental/family involvement.

	 


 FORMCHECKBOX 
6. Collaborating with Community

Families and school staff collaborate with community members to connect students, families, and staff to expanded learning opportunities, community services, and civic participation
When a student has a recurring problem, whether academic or behavioral, the SIT team provides additional, more intensive support to the student through specific plans for success. In conjunction with any of these mechanisms, and depending on the student and family needs, the school refers students and/or families to the wrap-around services coordinated at the district level. All of these components require adequate documentation, monitoring, and communication with various school, district, and community organizations.
      

Stage 2: Gather & Organize Data


Identify the needs assessment instrument that will guide data collection and explain the process for review by the school planning team.

	Needs assessment was conducted by analysis of various kinds of data in quantitative displays. The district provided school-based booklets of data sets, including displays of our demographics, student perceptions, office referrals and suspensions, graduation rates and post-secondary enrollment for our cluster, local (MAP) assessments by subgroup, attendance rates, Kansas assessment results (disaggregated). The school planning team examined the data at a district-led leadership team meeting in August and again at the building level through August and September (in professional development sessions during Wednesday early-release time, and in PLC meetings during team planning periods).


Identify the data types that were collected.  *Can the data be organized into qualitative and quantitative data types?  The data sources may include: 
a. Achievement Data including review of formative as well as summative data
	Kansas Reading Assessment:  All students -  9.61% AW, 16.88% AS, 26.92% MS, 30.55% ES, 16.02% EE

Kansas Math Assessment: All students – 14.47% AW, 21.81% AS, 29.37% MS, 22.03% ES, 12.31% EE 
NWEA MAP Reading – 56.7% of all students score at the 50th percentile; 26.2% score at the 80th percentile
NWEA MAP Math – 50.5% of all students score at the 50th percentile; 25.4% score at the 80th percentile

Benchmarks Assessments and KCA Formatives provide formative data


b. Perception Data
	FTF Student Surveys: 
Arrowhead students’ perception of teacher support rated 54.9% “optimal” (district scored 46.6%) and only 8.8% high risk (district scored 11.7%).
Arrowhead students’ rated their engagement in learning 37.3% optimal (district was 28.6%) and 15.7% high risk (district was 19.2%).

Parent Surveys:

92% of parents answered “very satisfied” or “satisfied” to the question, “How did you feel about your child’s reading progress last year?” (Only 8% answered “disappointed.”)

87% of parents “very satisfied” or “satisfied” to the question, “How did you feel about your child’s math progress last year?” (13% answered “disappointed.”)

96% of parents answered “very satisfied” or “satisfied” to the question, “How would best describe your overall relationship with your child’s teachers last year?” (Only 4% answered “disappointed.”)


c. Contextual Data 
	Attendance rate is 93.9%
Office Referrals decreased from 1664 to 703, a 42% decrease.
Suspensions decreased from 320 to 225, a 70% decrease.
Referrals for defiance, disrespect and disruption decreased from 904 to 287, a 33% decrease.


d. Demographic Data
	SES: 70.1% scored proficient or above in Reading; 61% scored proficient or above in Math

Ell students: 71.4% scored proficient or above in Reading; 69% scored proficient or above in Math

African-Americans: 70.2% scored proficient or above in Reading; 55.6% scored proficient or above in Math

Hispanics: 72% scored proficient or above in Reading; 70.7% scored proficient or above in Math

Whites: 79.6% scored proficient or above in Reading; 73.3% scored proficient or above in Math
Students with disabilities: 31% scored proficient or above in Reading; 38.6% scored proficient or above in Math


Identify the high school graduation rate, elementary and middle school attendance data and the assessment participation data. 

	We had 100% test participation and 93.9% attendance, which is about the same attendance rate as last year.


Curriculum Alignment Data:  To what extent is the local curriculum aligned to State Reading/Language Arts and Mathematics Standards and assessed indicators?
	In regards to the written, taught and tested curriculum, there is a range in the degree of alignment.  Currently, secondary Language Arts and Math have been aligned to the State standards and assessed indicators.  Elementary math started the process in the summer of 09 and will continue to do the work throughout the school year.  In literacy at the elementary level individual schools in the district have done significant work in aligning curriculum.  Unfortunately, there has not been horizontal systemic alignment or consistent systemic expectations in literacy at the elementary level. A priority focus of the Kansas City, Kansas School district is to specifically address this issue in elementary literacy along with establishing a clear vertically articulated curriculum across all levels in language arts in math.  


Describe the process of curriculum alignment in your school or district.
	The executive director of curriculum participated in the State sponsored PDK curriculum assessment, design and delivery training in April of 09.  The same training was conducted for the KCK instructional executive directors and the guaranteed viable curriculum team (GVC Team) in May of 09.  An external consultant and the GVC conducted a needs assessment in the core curriculum areas.  Priorities were established and a plan was created to align curriculum in the core areas.  At this point the goals of the plan are to establish PreK – 12 scope & sequence documents and pacing guides in the core content by December 2009.  In October 2009 the GVC team along with other district stakeholders will investigate the feasibility of contracting out other integral parts (i.e. curriculum guides, aligned formative assessments etc.)  The final decision regarding these parts of the curriculum will be influenced by decisions made by KSDE and KLN.  (Currently there is consideration being made to pooling resources and doing cross-district work).  In the meantime the district will continue to work towards creating and establishing policies, protocols, procedures, and mechanisms necessary to manage a deeply aligned curriculum.  This will include such things as curriculum policies, a district material adoption cycle, a comprehensive assessment plan and an overall curriculum management plan.  The goal is have these plans, protocols, and policies in place by May 2010.  While these decisions are being made and these documents are being created, stakeholders (Board of Education members, Administrators, and Teachers) will be provided rationale and trained on the importance of a deeply aligned curriculum.  


Describe the progress of the curriculum alignment work across and between grade levels or content courses. 
	At the secondary level in Language Arts and Math the curriculum has been aligned across and between grade levels including middle to high school.  Elementary math started the process in the summer of 2009.  Elementary literacy is scheduled to start in October 2009.  Complete vertical alignment across levels and between grades is schedule to be address through the creation of scope & sequence documents and pacing guides due to be completed by December 2009.  The development of curriculum guides and aligned formative assessments is planned for the Spring of 2010.  The goal is to start the professional development for teachers and administrators in the Summer of 2010 and throughout the 2010-2011 school year.  


For Reading/Language Arts

 FORMCHECKBOX 
Little work has been done in this area

 FORMCHECKBOX 
The work is underway
 FORMCHECKBOX 
The alignment work is complete 
The products of work to date include:
 FORMCHECKBOX 
  A scope and sequence     FORMCHECKBOX 
  The mapping of tested indicators
 FORMCHECKBOX 
 A written core curriculum
 FORMCHECKBOX 
Grade level or content pacing guides
 FORMCHECKBOX 
  A listing of Programs        FORMCHECKBOX 
 Program Adoption Schedule
 FORMCHECKBOX 
 Intervention materials for each tier  FORMCHECKBOX 
Differentiated Instructional Strategies
 FORMCHECKBOX 
 Adaptations for English Language Learners
 FORMCHECKBOX 
Adaptations for Special Education Students     FORMCHECKBOX 
 Named common or formative assessments
 FORMCHECKBOX 
 A unit planning guide

 FORMCHECKBOX 
A lesson planning guide

Describe the next steps in the curriculum alignment work for Reading /Language Arts for: 

· Year 1 On Improvement 

	1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides




· Year 2 On Improvement 
	1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process


For Mathematics 
 FORMCHECKBOX 
Little work has been done in this area

  FORMCHECKBOX 
 The work is underway
                            FORMCHECKBOX 
The alignment work is complete 

The products of work will include:
 FORMCHECKBOX 
  A scope and sequence   

 
  FORMCHECKBOX 
  The mapping of tested indicators

  FORMCHECKBOX 
 A written core curriculum
 FORMCHECKBOX 
Grade level or content pacing guides

  FORMCHECKBOX 
  A listing of Programs      


  FORMCHECKBOX 
 Program Adoption Schedule

 FORMCHECKBOX 
 Intervention materials for each tier 
 
  FORMCHECKBOX 
Differentiated Instructional Strategies

  FORMCHECKBOX 
 Adaptations for English Language Learners
 FORMCHECKBOX 
Adaptations for Special Education Students
  FORMCHECKBOX 
 Named common or formative assessments
   FORMCHECKBOX 
A unit plan guide   FORMCHECKBOX 
A lesson plan guide

Describe the next steps in the curriculum alignment work for mathematics for: 
· Year 1 On Improvement 

	1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides


· Year 2 On Improvement 

	1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process


Describe the process to assist teachers in learning and implementing of the reading/language arts curriculum: 
	Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.


 FORMCHECKBOX 
 Yearly Staff Development over the standards      
     FORMCHECKBOX 
  Curriculum Guide for each teacher       FORMCHECKBOX 
 Grade or course level mentor
 FORMCHECKBOX 
Regular grade level or course level collaboration times     FORMCHECKBOX 
  Instructional Coaching      
  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 
	Implementation is monitored and supported by several different factions.  Instructional Executive Directors monitor/support implementation through their regular walkthroughs and Principal and Instructional Coach PLCs.  This PLC work involves goal setting, data analysis and progress monitoring for all schools.  Principals and Instructional Coaches  are expected to have comparable practices with teacher PLCs.  Teacher PLCs are expected to analyze data, set goals, monitor progress, and share best practices/resources.  


 FORMCHECKBOX 
 Written lesson plans

 FORMCHECKBOX 
Walk through

 FORMCHECKBOX 
Formative Assessment Results 
 FORMCHECKBOX 
 Formal/Informal Observation
Describe the process to assist teachers in learning and implementing of the mathematics curriculum: 
	Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.


 FORMCHECKBOX 
 Yearly Staff Development over the standards      
     FORMCHECKBOX 
  Curriculum Guide for each teacher       FORMCHECKBOX 
 Grade or course level mentor
 FORMCHECKBOX 
Regular grade level or course level collaboration times     FORMCHECKBOX 
  Instructional Coaching

          

  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 
	Implementation is monitored and supported by several different factions.  Instructional Executive Directors monitor/support implementation through their regular walkthroughs and Principal and Instructional Coach PLCs.  This PLC work involves goal setting, data analysis and progress monitoring for all schools.  Principals and Instructional Coaches  are expected to have comparable practices with teacher PLCs.  Teacher PLCs are expected to analyze data, set goals, monitor progress, and share best practices/resources.  




 FORMCHECKBOX 
 Written lesson plans

 FORMCHECKBOX 
Walk through

 FORMCHECKBOX 
Formative Assessment Results 
 FORMCHECKBOX 
 Formal/Informal Observation
Stage 3:  Analyze Data

Explain the process for data analysis. *Who will participate? How will the findings be shared? Etc.

	The process includes identifying strengths and their root causes, challenges and their root causes, determining instructional procedures and routines that will ensure adequate student growth, identifying changes needed in content instruction, selecting research-based strategies that may address the root causes of our challenges, and developing a plan for results-based staff development. All teachers, administrators, the instructional coach and any interested parents or community members contribute to the analysis.


Write one to three sentences that capture the key findings from the achievement data.  

	Key findings from the achievement data include:
1) Last year’s 7th-graders achieved the Standard of Excellence in Reading

2) All students except for the “Students with Disabilities” subgroup achieved our safe harbor goal in Math; this subgroup was only a little over one percentage point short of making the goal
3) All students made our safe harbor goal for Reading, including our students with disabilities


Identify from the other data types, findings that offer some explanation about the achievement data. Is additional data needed to start a discussion by the planning team?

	Our office referral and suspension data has decreased by nearly 50%; we know that keeping kids in school (and keeping chronic kids from disrupting the school environment) have made our achievement results possible. Attendance rates are high; absenteeism impacts very few students’ achievement. 


From the data analysis, identify:

1. Strengths and their root cause(s) that are believed to have had a positive impact on student achievement.  

	A high percentage of our reading and math teachers teach the standards, benchmarks and indicators and consistently demonstrate the ability to ensure proficiency by the majority of their students. The building climate is positive, task-oriented; faculty and administration, as well as most parents, hold high expectations for students’ academics and behavior. Our school-wide systems for safety, security, and belonging contribute to students’ ability to focus on their school work and learning. A very large percentage of students participate in extra-curricular activities, including sports teams, drill team, pep club, debate, theatre, robotics, etc., all of which require eligibility criteria. Teachers are learning to use immediate formative data to inform their instruction. They are thinking more in terms of individual work-out plans for strugglers or those who need more practice. Many teachers spent a lot of time after school tutoring students in indicators or benchmarks. Teachers area studying and practicing high-yield research-based strategies with students; we require verbal and written summarization in every core class, we use interactive word learning in every core class, we provide content and language objectives for every lesson.


2. Challenges and their root cause(s) that are believed to have had a negative impact on student achievement.  

	Teachers still rely too much on whole-class instruction; few have figured out how to embed appropriate and effective differentiation within the regular classroom. Teachers may be spending time teaching indicators without first assessing who and how many students really need to spend a lot of time on those specific concepts. General education teachers need to learn more about providing modifications for SPED students and struggling students, whether they have an IEP or not. Many teachers still do not require rigorous thinking/work from students. While all teachers write content objectives and language objectives (agendas), most teachers still have not internalized the importance of these requirements for their students. Too often the posted objectives either don’t change from day to day, or they are not referred to or used by the teacher with the class.


Stage 4:  Prioritize & Set SMART Goals
Mathematics   SMART Goal(s):
	The percentage of 6th to 8th-grade students scoring at the “Meets Standard” or higher in mathematics will increase from 63.7% to 67.33% as measured by the Kansas State Math Assessment in Spring of 2010.
                                                      2009 Actual       2010 Target
                       SPED                        38.6%                  44.7%

                       African-American    61%                     64.9%

                       Hispanic                   70.7%                  73.63%
                       White                        73.3%                  75.97%
                       ELL                           69%                     72.1%

The percentage of 6th- to 8th-grade students scoring “Exceeds Standard” or “Exemplary” in mathematics will increase from 31.08% to 37.97%.


Reading SMART Goal(s):
	The percentage of 6th- to 8th-grade students scoring at the “Meets Standard” or higher in reading will increase from 73.5% to 76.15% as measured by the Kansas State Math Assessment in Spring of 2010.

                                                      2009 Actual       2010 Target
                       SPED                        31%                     37.9%

                       African-American    70.2%                  73.18%

                       Hispanic                   72%                     74.8%

                       White                        79.6%                  81.64%

                       ELL                           71.4%                  74.26%

The percentage of 6th- to 8th-grade students scoring “Exceeds Standard” or “Exemplary” in reading will increase from 31.94% to 38.74%.


Curriculum Alignment SMART Goal(s)
	


Other SMART Goal(s):  Relationships
	Office referral for all 6th- to 8th-grade students will decrease from 703 to 618, a decrease of 12%. 

Suspensions will decrease from 225 to 198, a decrease of 12%.
Triple D referrals will decrease from 287 to 253, a decrease of 12%.


Stage 5:  Research & Identify Scientifically Based Research Strategies & Practices

MATHEMATICS SMART GOAL(s):   
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	The core content program is Connected Math, which engages students in discovery-based (investigative) learning of math concepts identified in the SBIs for Kansas middle school math. Teachers, with leadership from district personnel, continually refine and implement a teaching and learning approach we will refer to as a Benchmarking System.  Components of the Benchmarking System include:

a. Reviewing and identifying the necessary big ideas for learning (referred to as benchmarks)
b. Developing common assessments to identify when the students has learned the content. (Schmoker, ASCD)
c. Creating instructional supports for students (smaller class sizes when possible, tutoring, skills classes) when they don’t learn the content. 
d. Creating enrichment and leadership for students who do learn and understand the content.


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Benchmark tests measure student progress on small clusters of indicators. One to three benchmarks are tested weekly. Students also take mid- and quarterly-KCA (formative assessments) to determine retention of concepts previously, or just, taught.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	The following research has been selected to support identified strategies and interventions:

1. An explicit curriculum with common assessments supported through research from Richard DuFour and Robert Eaker’s On Common Ground, and Mike Schmoker’s Results Now
2. Interactive Word Learning supported through research from Robert Marzanos’s Building Academic Vocabulary
3. McRel and Marzano’s research presented in Instructional Strategies that Work 
4. Professional Learning Communities supported through research from Richard Dufour’s On Common Ground, and Professional Learning Communities 
5. Professional conversations around the data through research from Bruce Wellman and Laurie Lipton’s, Data-Driven Dialogue
6. Frequent assessments of student progress and multiple opportunities for improvement supported by the research from Douglas Reeves’ work High Performance in High Poverty Schools: 90/90/90 schools and beyond.
7. Use of priming through Content and Language Objectives supported by research for Sheltered Instruction Observation Protocoal (SIOP)


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Connected Math delivers content through the requirement of higher-order thinking and connections-making from all students. Much of the instruction includes opportunities to talk and listen to one another, which increases student comprehension of concepts. Benchmarking communicates to students exactly what they are to learn and precisely what they were able to master. The system potentially motivates students toward ownership of their own learning. Classroom work seems relevant when tied to specific performance outcomes.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Tier 2 (smaller grouped interventional instruction) is provided in our daily schedule. Students who scored “Approaching Proficiency” or lower on the Kansas Assessment were scheduled into a Skillbuilder’s class as one of their two encore classes. BAIP is our targeted content program for students who need additional support to meet the SMART Goals. Students identified for Math Skills classes use the BAIP to increase their achievement with benchmarks already taught; they also receive small-group instruction and practice with computational skills they are lacking, which will, over time, increase their number sense and positively impact their comprehension of other math concepts. SPED students who need modified skills instruction and assessments will be scheduled into skills class taught by their case manager, so that they can enjoy the benefits of full inclusion in the general education classroom as well as specific small-group or individual tutoring with their case manager.


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	The BAIP lessons include immediate assessment of student progress, as will mid- and quarterly- KCA (formative assessments). Benchmarks assessments also measure student progress, as does the seasonal MAP test. Weekly timed drills provide constant feedback around acquisition of math facts.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Blended assessment and instruction is the research based strategy ensuring progress for each student.

Continued use of Identifying Similarities and Differences, Summarization and Note-taking are expected of all students. These are the top two high-yield instructional strategies as reported by McRel and Marzano.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The assessments indicate specific small chunks of content the student is mastering or failing to master so that teachers can help students set realistic, measurable, effort-based goals and so that teachers can plan differentiated instruction based on students’ needs. Identifying Similarities and Differences enables students to attach new learning to prior knowledge. Summarization and Note-taking require students to put language around what they are learning. Both, if used effectively, are higher level thinking strategies. Interactive word learning and priming through the use of content and language objectives support students who need the specific focus for learning and who need support with language to successfully approach learning in any content.


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Opportunities will be provided for specific students during Tier Three that includes more explicit instruction that designed to meet the individual needs of struggling students.  All Tier One and Tier Two instructional strategies/interventions will be available in addition to the following:
Students needing this more intensive support will be referred to the Student Improvement Team (SIT) process.  The SIT team will be comprised of teachers from the student’s small learning community, the student’s administrator and counselor, and the parents.  The Math teacher will lead the SIT process.  The team will meet with the student to identify the student’s strengths and challenges to reaching academic success in math.  Root causes will be identified and intervention strategies will be put into place.  Monitoring and follow-up will be a part of the plan. Students who need intensive support to meet the SMART Goals receive one-on-one tutoring by their math instructor and/or SPED and/or ELL teacher. 


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Modified and Differentiated Benchmark Assessments

NWEA MAP Math Test

Individual Work-0ut Plan Results
Formative Assessments


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	The following research supports the identified strategies and interventions:

1 Differentiation through Flexible Grouping supported through Carol Ann Tomlinson’s research  

2 Extended Learning Time supports the use of tutoring outside of the school day with small groups of students.  
3 Professional conversations around the data through research from Bruce Wellman and Laurie Lipton’s, Data-Driven Dialogue



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	For students struggling at the Tier 3 level, often there are bigger barriers to learning than just the content as noted in the key findings, needs and root causes.  By giving these students personal attention, they are able to understand their own roadblocks to learning.  Most importantly they create a plan for deconstructing the roadblocks and for beginning to build their content knowledge.


READING SMART GOAL(s):   
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	The literacy standards, benchmarks and indicators provide the core content for Reading. The program includes delivery of content through novel units that integrate relevant expository selections with the novels, and through the varied selection of texts, students interact with key literary concepts. 

Teachers, with leadership from district personnel, continually refine and implement a teaching and learning approach we will refer to as a Benchmarking System.  Components of the Benchmarking System include:

a. Reviewing and identifying the necessary big ideas for learning (referred to as benchmarks)

b. Developing common assessments to identify when the students has learned the content. (Schmoker, ASCD)

c. Creating instructional supports for students (smaller class sizes when possible, tutoring, skills classes) when they don’t learn the content.

d. Creating enrichment and leadership for students who do learn and understand the content.



What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Benchmark Assessments

Kansas Math Assessment

Kansas Formative Assessments

NWEA MAP Math Assessment
Spelling Inventory


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	The following research has been selected to support identified strategies and interventions:

1. An explicit curriculum with common assessments supported through research from Richard DuFour and Robert Eaker’s On Common Ground, and Mike Schmoker’s Results Now
2. Interactive Word Learning supported through research from Robert Marzanos’s Building Academic Vocabulary
3. McRel and Marzano’s research presented in Instructional Strategies that Work 
4. Professional Learning Communities supported through research from Richard Dufour’s On Common Ground, and Professional Learning Communities 
5. Professional conversations around the data through research from Bruce Wellman and Laurie Lipton’s, Data-Driven Dialogue

6. Frequent assessments of student progress and multiple opportunities for improvement supported by the research from Douglas Reeves’ work   

       High Performance in High Poverty Schools: 90/90/90 schools and beyond

      7.     Use of priming through Content and Language Objectives supported by research for Sheltered Instruction Observation Protocoal (SIOP)


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The assessments indicate specific small chunks of content the student is mastering or failing to master so that teachers can help students set realistic, measurable, effort-based goals and so that teachers can plan differentiated instruction based on students’ needs. Identifying Similarities and Differences enables students to attach new learning to prior knowledge. Summarization and Note-taking require students to put language around what they are learning. Both, if used effectively, are higher level thinking strategies. Interactive word learning and priming through the use of content and language objectives support students who need the specific focus for learning and who need support with language to successfully approach learning in any content.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	The core content program is Read 180. It includes instruction and practice in spelling, word structure, fluency, phonemic awareness and guided reading. Tier 2 students are also expected to master the SBIs provided through the novel units. Strategies and interventions also include Read Naturally, MIRP, targeted indicator work indicated by formative assessments, summarization, identifying similarities and differences, and note-taking, including annotation of text.


TIER 2
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Tier 2 (smaller grouped interventional instruction) is provided in our daily schedule. In addition to receiving all Teir 1 content and interventions, students who scored “Approaching Proficiency” or lower on the Kansas Assessment were scheduled into a Skillbuilder’s class as one of their two encore classes. Targeted indicator work and reading fluency are the interventions used most in Skillbuilder’s with struggling Reading students. Tier 2 instruction is also provided in certain regular reading classes through small-group rotations. Additionally SPED students who need modified skills instruction and assessments have been scheduled into skills class taught by their case manager, so that they can enjoy the benefits of full inclusion in the general education classroom as well as specific small-group or individual tutoring with their case manager. Teachers emphasize lots of reading at each student’s independent reading level through our Reading Achievers program. Students who are level one or two ELL students are scheduled into a reading class taught by the ELL teacher; non ELL students are also a part of this class, but the class size is kept small so that all students can receive more teacher attention.


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Benchmark assessments
NWEA MAP

Kansas Formative Assessments

Scholastic Reading Inventory

Spelling Inventory


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Balanced Literacy supports the use of Read Naturally and MIRP for assessing and delivering interventions for fluency and comprehension.
Reading First supports the use of Interactive Word Learning for all students, and particularly those who struggle with language acquisition due to learning disabilities or second-language status.

Reading First supports the focus on lots of reading to increase skill and comprehension with reading.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	MIRP reveals specific student strengths and weaknesses to the teacher and allows the teacher to help promote a positive disposition toward reading. Read Naturally provides a fail-safe means for individual students to increase reading fluency and comprehension. The program requires students to chart their own progress which motivates them with relevant feedback daily. Word learning supports 


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Tier 3 interventions are provided through our daily schedule as well. Students who have severe struggles with reading acquisition meet in tiny classes with a trained reading interventionist. They receive explicit, targeted instruction in phonics, phonemic awareness, word structure and word meaning based on the indications of extensive diagnosis, including IRIs, and DAR. These students receive 90 minutes of instruction every school day on precisely the reading acquisition skills and concepts each one needs in order to progress several grade levels during one school year (provided they are not inhibited by brain damage). 
Individual students who struggle with benchmarks and indicators receive tutoring after school on specific skills. Their time with additional/different instruction is temporary.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	DAR 
NWEA MAP

Modified and Differentiated Benchmark Assessments (using the extended benchmarks)


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Reading First
Balanced Literacy


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	These strategies diagnose specific holes in learning reading in each middle school reader. The diagnoses indicate specific learning activities (skills and concepts) that each student is missing. Once the hole(s) are filled, the older emergent reader accelerates more quickly. Our consultant reports that these targeted readers can progress as quickly as one grade level for each 20 hours they receive this highly individualized instruction.


THIRD SMART GOAL(s):   
Office referral for all 6th- to 8th-grade students will decrease from 703 to 618, a decrease of 12%. 

Suspensions will decrease from 225 to 198, a decrease of 12%.

Triple D referrals will decrease from 287 to 253, a decrease of 12%.
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Positive relationships that ensure a secure environment, trust among teachers and students, and positive interactions among peers is achieved through the communication and reinforcement of behavioral expectations throughout the school family. Our building-wide procedures and policies, including well-communicated expectations for large group supervision (arrival, dismissal, hallways, cafeteria, assemblies), for crisis drills, and for productive behavior in every classroom form the foundation for our core program. All children and adults abide by the same two rules: It is never okay to hurtful, and it is never okay to be disruptive. All students are systematically instructed in the building-wide and classroom expectations.
The Family Advocacy System provides a caring adult for each student, a FAS period each week, and conference days for advocates to meet with their students’ families.


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	FAS conference logs

BIST movement data

Referral data
Eligibility data (rate of participation in extra-curricular activities)


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Behavior Intervention Support Team (BIST) is a proven model of behavior support.
Harry Wong’s First Days of School supports the use of common procedures and routines and predictable consequences for misbehavior.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	A building-wide discipline system makes teachers and students feel secure in the school building. Teachers don’t have to struggle with non-compliant, disruptive students, nor do they have to contribute to the escalation of a misbehaving student when the building has a clear system for fairly managing misbehavior. Teachers don’t have to yell, bluff, threaten, or put up with bad behavior. Neither do other students. Teachers can be monitored and helped more efficiently if the school maintains a clear expectation for how we will prevent, respond and remedy disruptive or hurtful behavior. Studetns can trust the adults to mediate difficult peer interactions as well, so they don’t try to take issues into their own hands. They are more secure so they can focus on teaching and learning.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Tier 2 interventions are necessary for students who test limits, who are easily swayed by peers, who feel the need to impress peers, who are impulsive, who need to test the allegiance of the adults who are working with them, who are lacking life skills that help them take care of themselves and their own behavior, even when they experience an overwhelming feeling, even when they don’t want to comply with an authority figure or a rule, even when others around them are not okay. Tier 2 interventions consist of BIST movement – safe seat and buddy room, followed by processing with the teacher that results in acceptable problem-solving and re-entry into the classroom.


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	BIST movement sheets
Failed BIST referrals to office


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Behavior Intervention Support Team (BIST)


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	In the BIST model, the student must own his or her contribution to any disruptive or hurtful behavior, and he or she must understand their reactions and emotions (the teacher also has to understand their own reactions and emotions during an incident). The student and teacher are more likely to gain an understanding that will enable them to partner for a positive result rather than just result in a form of “time served” punishment that often results in a student harboring additional bad feelings toward their teacher. 


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Chronic students who cannot manage their behavior even in the basic BIST movement and processing require additional, more intrusive supports. Students who cannot manage their hurtful or disruptive behavior need more time and attention from an adult partner. The more intensive levels of BIST implementation provide Behavior Support Plans with Monitor Sheets and daily review with the adult partner, triage at the place and time where chronic behaviors have shown to form a pattern, Team Focus, and Recovery Room. Second Step provides another level of support by keeping kids in in-school suspension class with instruction in life skills in lieu of suspension. 
When a student emerges as chronic, the team immediately meets to try the BIST interventions we have learned to implement and to begin to chart data on each intervention. The team calls a SIT meeting to review the plan and to determine additional or other interventions. 


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	BIST movement documentation
Office Referral log

Individual Student Monitoring documentation

SIT documentation


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	BIST
SIT


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	These strategies pull students closer to the school community rather than push them out and away. Students learn that the adults who work with them are committed to their success and believe in their ability to become successful students and caring and productive citizens even when they are behaving badly and undermining their own success. Once students learn that the adults in school are truly committed to their academic progress and personal growth, and that we are not putting them out when we are fed up with them, etc., they begin to trust us with to speak into their lives and help them navigate the problem areas in their interactions with peers and adults. Having structures and interventions that keep even chronic students in school increases the likelihood that students will re-connect with their schooling and be able to learn and progress academically.


CURRICULUM ALIGNMENT SMART GOAL(s):   
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Schools will implement a utilize scope and sequence documents, pacing guides and formative assessments


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Formative Assessments, MAP, Benchmark Assessments, Unit Assessments


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Deep Curriculum Alignment by Fenwick English, Deciding What to Teach and Test: Developing, Aligning and Auditing the Curriculum by Fenwick English, Needs Assessment: A Focus for Curriculum Development by Fenwick English and Roger A Kaufman, District Leadership that Works by Marzano and Waters, What Works in Schools by Marzano and On Common Ground by Dufour



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	The Tier 2 and Tier 3 section is being developed with guidance from KSDE



What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	The Tier 2 and Tier 3 section is being developed with guidance from KSDE



What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan


MATHEMATICS SMART Goal:  The percentage of 6th to 8th-grade students scoring at the “Meets Standard” or higher in mathematics will increase from 63.7% to 67.33% as measured by the Kansas State Math Assessment in Spring of 2010.

	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	Explicit teaching of state standards (guaranteed and viable curriculum) through CMP and the benchmarking system
Guaranteed – assured all students will get the standards taught

Viable – curriculum (standards) that can realistically be taught in a year
	Debbie Equels

Denise Dixon

Julia Knotek

Julissa Flanders

Jeannie Caswell

Debbie Hall

Jeffery Hargrove

Ashley Kostus

Jackie Coleman

Jennifer Reynolds

Kristi Chalk


	
	· District Benchmarked Curriculum

· Instructional Coaches

· Time for professional learning communities to meet
	Beginning August 2009 – May 2010
	
	· Administrative Walk-throughs

· Professional Learning Community Agendas and Minutes
· Benchmark charts and grades

· Lesson plan binder

· Math notes spiral


	Blended Assessment and Instruction Protocol
	Monica Randle

Debbie Equels

Denise Dixon

Julia Knotek

Julissa Flanders

Jeannie Caswell


	Debbie Hall

Jeffery Hargrove

Ashley Kostus

Jackie Coleman

Jennifer Reynolds

Kristi Chalk


	· Training in Viewpoint to access student data

· Training in planning differentiation from student data

· Training in BAIP
	Beginning August 2009 – May 2010
	
	· Data displays

· Kid sorts by data

· Tiered lesson plans

	Continued practice of Interactive Word Learning strategies

(thinking strategies)
	Sandy Kroh

Diane Smith

Debbie Laws

Michael Rebne

Maryella Walkup

Sherdine Daniels

Jennifer Grasela

Jennifer Gadd

Susan Steel

Ashley Kostus


	Jackie Coleman

Jennifer Reynolds

Kristi Chalk

Harry Purrington

Paula Threadgill

Kathy Johnson

Jeffery Hargrove

Denise Stafos

Alyce Edwards


	Spelling Inventories

Strategy booklet

Meaningful vocabulary instruction


	Beginning August 2009 – May 2010
	
	· Inventory charts

· Word walls

· Lesson plans

	Continued use of high-yield Marzano (McRel) instructional strategies:  Identifying Similarities and Difference, Summarization

(thinking strategies)
	Sandy Kroh

Diane Smith

Debbie Laws

Michael Rebne

Maryella Walkup

Sherdine Daniels

Jennifer Grasela

Jennifer Gadd

Susan Steel

Ashley Kostus

Jackie Coleman

Jennifer Reynolds

Kristi Chalk


	Harry Purrington

Paula Threadgill

Kathy Johnson

Jeffery Hargrove

Denise Stafos

Alyce Edwards

Debbie Equels

Julissa Flanders

Julia Knotek

Debbie Hall

Jeannie Caswell

Denise Dixon


	Staff Dev. Binder and contents from school year 2008-2009
	Beginning August 2009 – May 2010
	
	· Lesson Plans

· Student work samples

	Learn and use effective note-taking strategies

(thinking strategies)
	Laurie Boyd

Monica Randle

Sandy Kroh

Diane Smith

Debbie Laws

Michael Rebne

Maryella Walkup

Sherdine Daniels

Jennifer Grasela

Jennifer Gadd

Susan Steel

Ashley Kostus

Jackie Coleman

Jennifer Reynolds


	Kristi Chalk

Harry Purrington

Paula Threadgill

Kathy Johnson

Jeffery Hargrove

Denise Stafos

Alyce Edwards

Debbie Equels

Julissa Flanders

Julia Knotek

Debbie Hall

Jeannie Caswell

Denise Dixon


	Excerpts from Marzano and other experts
	Beginning November 2009
	May 2010
	· Lesson Plans

· Student work sample

· Staff dev. agenda and materials

	Learn to use priming and structure of a lesson to increase the likelihood of 80% mastery of the objective in every classroom
	Laurie Boyd

Monica Randle

Sandy Kroh

Diane Smith

Debbie Laws

Michael Rebne

Maryella Walkup

Sherdine Daniels

Jennifer Grasela

Jennifer Gadd

Susan Steel

Ashley Kostus

Jackie Coleman

Jennifer Reynolds


	Kristi Chalk

Harry Purrington

Paula Threadgill

Kathy Johnson

Jeffery Hargrove

Denise Stafos

Alyce Edwards

Debbie Equels

Julissa Flanders

Julia Knotek

Debbie Hall

Jeannie Caswell

Denise Dixon


	Excerpts from Marzano and Schmoker
	Beginning January 2009
	May 2010
	· Lesson plans

· Classroom exit data

· Student work


READING SMART Goal The percentage of 6th- to 8th-grade students scoring at the “Meets Standard” or higher in reading will increase from 73.5% to 76.15% as measured by the Kansas State Math Assessment in Spring of 2010.
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	Explicit teaching of state standards (guaranteed and viable curriculum) through the benchmarking system
Guaranteed – assured all students will get the standards taught

Viable – curriculum (standards) that can realistically be taught in a year
	Sandy Kroh

Diane Smith

Debbie Laws

Michael Rebne

Maryella Walkup

Sherdine Daniels

Jennifer Grasela

Jennifer Gadd

Susan Steel

Ashley Kostus

Jackie Coleman

Jennifer Reynolds

Kristi Chalk


	
	· District Benchmarked Curriculum

· Instructional Coaches

· Time for professional learning communities to meet
	Beginning August 2009 – May 2010
	
	· Administrative Walk-throughs

· Professional Learning Community Meeting Agendas and Minutes
· Benchmark charts and grades

· Lesson Plan binder


	Blended Assessment and Instruction Protocol
	Monica Randle

Sandy Kroh

Diane Smith

Debbie Laws

Michael Rebne

Maryella Walkup

Sherdine Daniels


	Jennifer Grasela

Jennifer Gadd

Susan Steel

Ashley Kostus

Jackie Coleman

Jennifer Reynolds

Kristi Chalk


	· Training in Viewpoint to access student data

· Training in planning differentiation from student data
	Beginning August 2009
	May 2010
	· Data displays

· Kid sorts by data

· Tiered lesson plans

	Implement Schoolwide Monitored Independent Reading Program 
	Sandy Kroh

Diane Smith

Debbie Laws

Michael Rebne

Maryella Walkup

Sherdine Daniels

Jennifer Grasela

Jennifer Gadd
	Susan Steel

Ashley Kostus

Jackie Coleman

Jennifer Reynolds

Kristi Chalk


	Classroom Libraries

Scheduled library book check out

MIRP training and PLC discussion
	Beginning August 2009
	May 2010
	· Teacher log record of student conferences

· Student Reading Achiever Logs



	Continued practice of Interactive Word Learning strategies

(thinking strategies)
	Sandy Kroh

Diane Smith

Debbie Laws

Michael Rebne

Maryella Walkup

Sherdine Daniels

Jennifer Grasela

Jennifer Gadd

Susan Steel

Ashley Kostus
	Jackie Coleman

Jennifer Reynolds

Kristi Chalk

Harry Purrington

Paula Threadgill

Kathy Johnson

Jeffery Hargrove

Denise Stafos

Alyce Edwards
	Spelling Inventories

Strategy booklet

Meaningful vocabulary instruction


	Beginning August 2009
	May 2010
	· Inventory charts

· Word walls

· Lesson plans

	Continued use of high-yield Marzano (McRel) instructional strategies:  Identifying Similarities and Difference, Summarization

(thinking strategies)
	Sandy Kroh

Diane Smith

Debbie Laws

Michael Rebne

Maryella Walkup

Sherdine Daniels

Jennifer Grasela

Jennifer Gadd

Susan Steel

Ashley Kostus

Jackie Coleman

Jennifer Reynolds
	Kristi Chalk

Harry Purrington

Paula Threadgill

Kathy Johnson

Jeffery Hargrove

Denise Stafos

Alyce Edwards

Debbie Equels

Julissa Flanders

Julia Knotek

Debbie Hall

Jeannie Caswell

Denise Dixon
	Staff Dev. Binder and contents from school year 2008-2009
	Beginning August 2009
	May 2010
	· Lesson Plans

· Student work samples

	Learn and use effective note-taking strategies

(thinking strategies)
	Laurie Boyd

Monica Randle

Sandy Kroh

Diane Smith

Debbie Laws

Michael Rebne

Maryella Walkup

Sherdine Daniels

Jennifer Grasela

Jennifer Gadd

Susan Steel

Ashley Kostus

Jackie Coleman

Jennifer Reynolds
	Kristi Chalk

Harry Purrington

Paula Threadgill

Kathy Johnson

Jeffery Hargrove

Denise Stafos

Alyce Edwards

Debbie Equels

Julissa Flanders

Julia Knotek

Debbie Hall

Jeannie Caswell

Denise Dixon


	Excerpts from Marzano and other experts
	Beginning November 2009
	May 2010
	· Lesson Plans

· Student work sample

· Staff dev. agenda and materials

	Learn to use priming and structure of a lesson to increase the likelihood of 80% mastery of the objective in every classroom
	Laurie Boyd

Monica Randle

Sandy Kroh

Diane Smith

Debbie Laws

Michael Rebne

Maryella Walkup

Sherdine Daniels

Jennifer Grasela

Jennifer Gadd

Susan Steel

Ashley Kostus

Jackie Coleman

Jennifer Reynolds
	Kristi Chalk

Harry Purrington

Paula Threadgill

Kathy Johnson

Jeffery Hargrove

Denise Stafos

Alyce Edwards

Debbie Equels

Julissa Flanders

Julia Knotek

Debbie Hall

Jeannie Caswell

Denise Dixon
	Excerpts from Marzano and Schmoker
	Beginning January 2009
	May 2010
	· Lesson plans

· Classroom exit data

· Student work


THIRD SMART Goal:  Office referral for all 6th- to 8th-grade students will decrease from 703 to 618, a decrease of 12%. 

  Suspensions will decrease from 225 to 198, a decrease of 12%.

  Triple D referrals will decrease from 287 to 253, a decrease of 12%.
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1Training in FAS
	Parent and Pupil Services – all staff
	FAS curriculum and materials
	September 2009
	September 2009
	Curriculum Binders, FAS period on schedule / class rosters, Conference Logs

	2 Training in Building-level Policies and behavioral expectaions

	Principal, Assistant Principal – all staff
	Staff Dev. binder, excerpts from Wong or Jones 
	August 2009
	August 2009
	Staff dev. Agenda

Doc.: Minimum Classroom Expectations

Doc.: Staff Handbook

	3Training in Basic BIST

	Ozanam BIST – all new staff
	Registration fees to training
	Summer 2010
	New staff attend any of the following: Fall Basic BIST (Oct.), Spring Basic BIST (Feb.) or Summer Basic BIST (July)
	BIST Binder
Registration forms

	4 Formation of use of BIST vision team

	Assistant Principal – representative staff
	Time to meet
Books and materials as requested
	Quarterly
	Quarterly
	Meeting agenda

Meeting minutes
Materials and computerized resources produced by the team

	5  SIT Team Facilitation
	Counselor and Assistant Principal
	Time to meet

Handbook of intervention

Expertise of behavior interventionist

Expertise of school psychologist
	Monthly
	Monthly
	Meeting agenda

Meeting minutes

Plans, Interventions, Data collections, SIT notes


CURRICULUM ALIGNMENT SMART Goal:  The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence documents, pacing guides, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1. Develop Scope & Sequence documents and Pacing Guides
	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	December 2009
	
	Scope & Sequence documents and Pacing Guides

	2. Develop aligned formative assessments


	Executive Director of Curriculum, Executive Director of Quality Control, GVC Team, DERA, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	Spring 2010
	
	Aligned Formative Assessments

	3. Develop Curriculum guides


	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, KLN Technical Assistance funds, and the curriculum budget
	Start the work in the Spring of 2010 and continue to revise/refine throughout the summer and 2010-11 school year
	
	Curriculum Guides

	4. Develop Comprehensive Curriculum Management Plan


	Executive Director of Curriculum
	Training from curriculum consultant
	Spring 2010
	
	Curriculum Management Plan


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan, continued
MATHEMATICS SMART Goal:  The percentage of 6th to 8th-grade students scoring at the “Meets Standard” or higher in mathematics will increase from 63.7% to 67.33% as measured by the Kansas State Math Assessment in Spring of 2010.

	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Viewpoint Training
What are the priorities of the content PLC
	First Quarter
Second Quarter
	Monica Randle
Sara Reiter

(all staff)

Monica Randle

Ania Johnson

Laurie Boyd

(all Math and SPED staff)
	Computer Access
Time

Trainer

Instructional Materials

Staff Dev. Binder


	All teachers successfully accessed their students’ achievement data through Viewpoint
Content PLC norms, roles, goals

	Application Level

What are we doing now that we did not do before?
	BAIP – Use formative assessments to drive instruction
Aligning CMP curriculum with Benchmarking; determining specific modifications for SPED and strugglers; determining enhancements for advanced students
	Quarterly
Twice a month
	Monica Randle
Ania Johnson

Laurie Boyd

(all Math and SPED staff)

Monica Randle

Ania Johnson

Laurie Boyd

(all Math and SPED teachers)
	Data Analysis Protocols
Graphic Organizers for application

Content binders, spirals


	Completed graphic organizers or plans resulting from data analysis
Content binders (with “I can’s”, lesson plans and spiral, sample modifications and enhancements)

	Impact Level

What results are we getting that we did not get before?
	Learning to use note-taking, priming, and lesson design to increase the likelihood of 80% mastery of concepts in regular classroom

Continue to practice the effective use of high-yield instructional strategies: Identifying similarities and differences; summarization
	December - March
Mid-year review
	Jennifer Gadd
Sandy Kroh

Debbie Laws

Michael Rebne

Diane Smith

Susan Steel

Maryella Walkup

Sherdine Daniels

Alyce Edwards

Denise Stafos

Jennifer Grasela

Kathy Johnson

Jeffery Hargrove

Harry Purrington

Paula Threadgill


	Materials for training in note-taking and priming

Materials for review
	Lesson plans

Classroom observations

Benchmarks and grades




READING SMART Goal:  The percentage of 6th- to 8th-grade students scoring at the “Meets Standard” or higher in reading will increase from 73.5% to 76.15% as measured by the Kansas State Math Assessment in Spring of 2010.

	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Viewpoint Training

What are the priorities of the content PLC
	First Quarter

Second Quarter
	Monica Randle

Sara Reiter

(all staff)

Monica Randle

Ania Johnson

Laurie Boyd

(all Reading and SPED staff)
	Computer Access

Time

Trainer

Instructional Materials

Staff Dev. Binder


	All teachers successfully accessed their students’ achievement data through Viewpoint

Content PLC norms, roles, goals

	Application Level

What are we doing now that we did not do before?
	BAIP – Use formative assessments to drive instruction

Aligning novel units with Benchmarking; determining specific modifications for SPED and strugglers; determining enhancements for advanced students
	Quarterly

Twice a month
	Monica Randle

Ania Johnson

Laurie Boyd

(all Reading and SPED staff)

Monica Randle

Ania Johnson

Laurie Boyd

(all Reading and SPED teachers)
	Data Analysis Protocols

Graphic Organizers for application

Content binders


	Completed graphic organizers or plans resulting from data analysis

Content binders (with “I can’s”, lesson plans, sample modifications and enhancements)

	Impact Level

What results are we getting that we did not get before?
	Learning to use note-taking, priming, and lesson design to increase the likelihood of 80% mastery of concepts in regular classroom

Continue to practice the effective use of high-yield instructional strategies: Identifying similarities and differences; summarization
	December - March

Mid-year review
	Jennifer Gadd

Sandy Kroh

Debbie Laws

Michael Rebne

Diane Smith

Susan Steel

Maryella Walkup

Sherdine Daniels

Alyce Edwards

Denise Stafos

Jennifer Grasela

Kathy Johnson

Jeffery Hargrove

Harry Purrington

Paula Threadgill
	Materials for training in note-taking and priming

Materials for review
	Lesson plans

Classroom observations

Benchmarks and grades




THIRD SMART Goal:  Office referral for all 6th- to 8th-grade students will decrease from 703 to 618, a decrease of 12%. 

  Suspensions will decrease from 225 to 198, a decrease of 12%.

  Triple D referrals will decrease from 287 to 253, a decrease of 12%.
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	All teachers know FA system, FA curriculum, minimum classroom expectations, BIST model skills


	By September 2009
	Family and Student Services Dept., Laurie Boyd, Nancy Hale, BIST committee
	Basic BIST registration
	Classroom observation

	Application Level

What are we doing now that we did not do before?
	All teachers implement FA curriculum, minimum classroom discipline procedures and BIST model intervention
	By September 2009
	Nancy Hale

BIST committee

Moses Wyatt

All teachers


	BIST sheets and computer program
	Team data

Student discipline data

Team discussion

	Impact Level

What results are we getting that we did not get before?
	All teachers implement SIT when students show chronic behavior problems, including intrusive components of the BIST model and referrals for assessments and/or wrap-around services

	Beginning Sept. 2009
	Nancy Hale

Moses Wyatt

Gloria Brooks

Karen Rogers

All teachers
	Second Step Curriculum

SIT tools

BIST plans
	Regular review of student plans and progress

Student discipline data


CURRICULUM ALIGNMENT SMART Goal:  (Copy SMART Goal from Stage 4)
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Share/introduce curriculum documents to teachers
	Summer 2010 and 2010 – 11 School year
	Curriculum ED, GVC Team, Instructional Coaches
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Teacher feedback from the professional development around the curriculum documents will assess if new knowledge has been imparted.  

	Application Level

What are we doing now that we did not do before?
	Show teachers how to use documents to create/develop lesson plans
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs 
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Data collected from walkthroughs and observations will be a means to assess how professional development has been applied by the teachers.  Teachers should be using curriculum documents to guide their planning.  In addition, lesson plans can be analyzed and evaluated to determine the  application of the professional development around the curriculum documents.

PLC conversations at grade levels and content areas should demonstrate a common language and common understanding across the system

	Impact Level

What results are we getting that we did not get before?
	Have teachers analyze formative assessment data in their PLCs 
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	PLC time should be more focused around student achievement.  Student achievement should reflect improvement 

Student mobility will be less of a negative factor because there will be curriculum consistency across the district.




Part C
Describe how all teachers will be involved in using data to provide information to improve individual student achievement and strengthen the overall instructional program.

	All teachers learned to use Viewpoint to study the achievement data of each of their Family Advocate students. They printed achievement data and rehearsed how to present that data clearly to students and to their parents at Family Advocate conferences. They also use the data to continually invest students into goal-setting throughout the school year.
Math and Reading teachers use their students’ achievement data to recruit specific students for Tier 2 interventions, to create individualized “work-out” plans in their content area, to schedule tutoring sessions. They also are learning to use MAP ladders to plan Tier 1 and Tier 2 instruction within the regular classroom period. They use students’ assessment results from benchmark tests, formative assessments, MAPs to plan instruction.


Describe extended opportunities to learn and/or additional time that the school has in place to help ensure that all students are achieving academically in reading and mathematics.  (Examples may include after school programs, summer school program, etc.)

	Tier 2 for reading and math is provided during the school day in the form of Skillbuilders classes for students needing scaffolding or additional time and support in reading or math. SPED students who struggle have Skillbuilders with their case manager, who is more adept at designing modifications according to each student’s IEP. Reading students who scored “Approaching Standard” or below are scheduled into leveled reading class; these reading classes are smaller, with lower teacher-to-student ratios. Interventions include individualized computerized components and small group rotations. Collaborative Math and Reading classes are staffed with a gen-ed teacher and a SPED teacher to add support and expertise for struggling students. Teachers tutor students who still need time to learn after the school day.


Describe how the school will coordinate federal, state, and local services used to support this Integrated Improvement Plan for Schools.

	Until this school year, every teacher at Arrowhead Middle School had a schedule that included a 45 minute personal planning period each day as well as a 45 minute team planning period each day. Due to reduced funding and personnel cuts, every core teacher must now teach 7 of the 8 school periods instead of 6. While this wiped out the team planning time, it put certified and experienced content teachers in Skillbuilders classes. We believe the increased expertise of Skills teachers will make a difference in the achievement of these targeted students. All school funds have the IIP as a gatekeeper. The zero-based budget we designed last school year was driven by our knowledge of what would be included in this plan.


Describe how federal, state and local funds will be coordinated to support this Integrated Improvement Plan for Schools.
	A percentage of three teachers’ salaries are paid with at-risk or general-fund replacement dollars. Federal funds also support the plan by making it possible for us to purchase needed equipment (computers, printers, LCD projectors, chairs, tables, carts, headphones, microphones, etc.), instructional software (Study Island, Read Naturally), much-needed leveled reading material (books, magazines, scripts), instructional materials and supplies (student and teacher folders, binders, spirals, Creative Mathematics materials, DAR materials, etc.). When it became apparent that we could not hold critical PLC meetings due to scheduling and cuts in positions, the district funded our proposal for the use of substitutes one day a week so we could convene one content group per week in order to follow through with our IIP. The district also funded one position of 28-hours (sub-pay) to support our efforts toward our relationship goal. This position provides tutoring to students in our Second Step program and our ASP program so that their academic needs are better provided while they are technically “suspended” from the regular environment.


Stage 7:  Monitor Implementation & Progress


Describe the process that the district and/or school will use to monitor the implementation of this plan. 

	Our cluster instructional executive director (IEP) and district leadership team will monitor the implementation of the plan. We (Arrowhead leadership and staff) will monitor our own progress with this plan as well.


Who will participate in the review?  What is their role?  
	School Leadership Team (Lead teachers, Instructional Coaches, Assistant Principals and Principal)

District Content Lead Instructional Coaches

Instructional Executive Director

External technical assistance teams.

Parents and Community members


What will be reviewed?

	Kansas State Assessment Data for Reading and Math

Formative Assessment Data 

Attendance, Retention, Referral, and Suspension Data

Student, Teacher, and Parent Surveys

Demographics

Integrated Improvement Plan SMART Goals & Action Steps


Identify the timeline of the process to ensure movement to the next cycle (e.g., quarterly, by semester, annually, etc.). 

	Daily:

Math 6 PLC meets every day during 4th hour to discuss the implementation of the sixth-grade curriculum. Both coaches participate and follow up with daily observation in the sixth-grade math classrooms. Several times a week the coaches debrief with grade 6 math teachers after school.  
Weekly: Instructional coaches will meet with one another and principal to review progress on plan and to plan implementation steps for all content PLC meetings and Wednesday inservice sessions. We will also plan our observation schedule and priorities.
Biweekly: 
Instructional Coaches will meet with grade-level Math PLCs (Math and SPED teachers) on two Tuesdays per month to implement the Math sections of the IIP and the results-based staff development plan. We will study, discuss and make decisions relevant to our GVAC in Math, including the effective use of modifications for SPED and struggling students and the effective use of enhancements for advanced performers.

Two Wednesdays per month, when we meet as a building, teams will be able to meet around their relationship goals (BIST and SIT, rewarding and recognizing students, goal-setting and incentives, etc.) During these Wednesdays, we will be reviewing the strategies we have focused on the past years, and we will be adding the next high-yield instructional strategy and participating in a practice cycle with that strategy.

Monthly

Content teams (Reading, Science and Social Studies, with SPED teachers) will meet monthly (one Tuesday per month) to review formative benchmark data and formative State Assessment data and to identify interventions needed. Again our focus will be on delivering rigorous instruction for all three tiers of students, including the effective use of modifications and enhancements for students who need those.

Building leadership team (principal, assistance principal, both instructional coaches) meet to review implementation of the IIP.
Quarterly: 

Content Area Professional Learning Communities review benchmark data and review the strategies outlined in the IIP.
Semester:

Content teams analyze state test data to drive curriculum decisions.  This is done with State and Local Assessment data. Each Fall and Spring local assessment data is further analyzed to drive student placement into higher-level courses and into Skills or Targeted Reading classes.
Annually:  

At the end of the school year, staff teams meet to analyze our data to determine our success in implementing the IIP and in reaching our goals.  Strengths and challenges with the interventions and the implementation are identified. 




Identify the indicators of success implementation

	SIT plans are being developed and implemented.

Parent are becoming more involved in the academic focus of the school.

Students are talking about books they are reading.

Students are reading more books.

Increase in test scores – both “high stakes” state assessments, and benchmarks
Improvement of classroom instruction

Increase in Local Assessment Scores
Increase in student involvement in extra-curricular activities

High attendance rate

Lower rates of office referrals, suspensions and incidents of defiance, disrespect, and disruption


Describe the process that the district and/or school will use to evaluate the implementation of this plan.  The school conducts a review of the strategies in the plan to determine if they are contributing to the desired outcomes either in terms of improvement in student achievement, or increases in other activities that lead to increased student achievement such as great parental involvement or more high-quality professional development.
Name those who will be involved in the process or evaluation and the role they serve.

	Laurie Boyd, Building Principal

Each Small Learning Community Team

Each Content Professional Learning Community Team.

Instructional Coaches

PTA, parents, community members

Each of the teams involved in the evaluation will bring their perspective to the process. The school mission and vision will be reviewed, followed by the key findings identified and the critical needs defined in the IIP.  Looking at the action steps and staff development defined in the IIP, the teams will revisit each goal.  Each team will identify their perception of the quality of implementation and the quality of the monitoring of the identified steps.  When the data becomes available, it will be reviewed to measure whether the goals were attained.




Identify what data will be reviewed to determine success?  Is the plan effective?  How do we know?

	· Tier 1 2 3 interventions 

· Action Plan monitoring steps identified in the IIP
· Review results based staff development plan to see if we accomplished high quality professional development that led to improved student achievement

· State Assessment data

· Suspension and Office Referral data
· FAS survey results

· Quarterly grade reports


Explain how the selected strategies will be evaluated for their effectiveness to achieve the vision and goals.

	Each of the teams involved in the evaluation will bring their perspective to the process. The school mission and vision will be reviewed, followed by the key findings identified and the critical needs defined in the IIP.  Looking at the action steps and staff development defined in the IIP, the teams will revisit each goal.  Each team will identify their perception of the quality of implementation and the quality of the monitoring of the identified steps.  When the data becomes available, it will be reviewed to measure whether the goals were attained.

We will look at:

· how each strategy helped us decrease the gaps we identified.

· how each strategy aligned to our vision.

· how each strategy helped us achieve each goal.

Each team responsible for an action step will closely assess the effectiveness of their implementation and will make recommendation for revisions to strategies, approaches, and implementations.


Explain the process for how the results will be shared with all stakeholders.  

	As leadership teams are formed, representation from each small learning community included.  After review of the results, members of the leadership team will take the findings back to their small learning community staffs to share.  Instructional coaches will share results with their content professional learning communities.

School highlights will be compiled and posted on the district website.

Results will be shared with SLC parents, students and community members.


Explain who will have decision-making authority for revision of the plan’s goals.

	The revision of the plan will result from consensus of each of the teams involved in the evaluation after input from the report out of the results.


Teachers work with district content leaders in Wednesday inservice to construct pacing guides and curriculum scope and sequence. Content teams in the building work together as PLCs to deepen alignment throughout common classes.
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