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	USD 500
	Kansas City
	8293
	Caruthers
	K-5

	USD Number
	District Name
	Building Number
	Building Name
	Building Grade Span


	1100 Waverly
	Kansas City
	66104
	913-627-4750
	913-627-4786
	stbrown@kckps.org 

	School Address
	City
	Zip Code
	Telephone Number
	Fax Number
	E-Mail


	

	Date Submitted


	Date used for official data collection

(

September

-

22

-

2008

)

Month

Day

Year

Percent of Low Income

84.21%

Total Number of Students Enrolled in Building

285

Total Number of Low Income Students

240


	
	MARK THE SECTION THAT APPLIES

 FORMCHECKBOX 

The school is applying to utilize the Expected Gains formula

 FORMCHECKBOX 

The school is not applying to utilize the Expected Gains formula




ASSURANCES:  For Schools on Improvement Only

  FORMCHECKBOX 
A peer review committee or representatives from the district has reviewed and approved this Integrated Improvement Plan.

 FORMCHECKBOX 
The district assures that the Title I school will spend at least 10% of its Title I allocation for high quality professional development to address the academic issues that contributed to the school being identified for improvement.

 FORMCHECKBOX 
The district assures that the school has reviewed the District State Performance Plan report (SPP)  

  FORMCHECKBOX 
The district assures that a State Technical Assistance Team (STAT) has been identified for the school and will be utilized.

District signatures represent agreement to all assurances marked and that the plan has been reviewed and approved at the district level.  Signature of KSDE official represents plan has been reviewed and approved in meeting all required criteria.

	Signature of Building Principal
	
	Date
	November 20, 209

	Signature of Authorized District Representative
	
	Date
	November 20, 2009

	Signature of KSDE Official
	
	Date
	


External Technical Assistance Team

Directions:  List the name of the individuals who will serve on the External Technical Assistance Team (ETAT) with their contact information.    Additional rows may be added to this chart as needed.  

ETAT Membership should be selected based on the skills and knowledge necessary to support the school’s identified areas of improvement.  More information can be located in the QPA Manual under Quality Criteria Two.  

Requirements: 

· Each school will select the membership of the ETAT  

· The local board approves the ETAT

· An ETAT may serve more than one school in a district 

· ETAT members may be affiliated with the district

· Members are not to be affiliated with the school (not even as itinerant personnel)  

· A NCA team may be used as the ETAT

· The school and ETAT members determine the frequency of the external team visits

	External Technical Assistance Team (ETAT)

	Identify area(s) of expertise of each individual.  Note requirements above.

Place an * beside the chairperson for this ETAT team
	Name
	Email address
	Phone Number

	Expertise with MAP and interpreting data for instructional decisions
	Sara Reiter
	sareite@kckps.org
	(913)  627-4999

	Knowledgeable of best practices for ELL students
	Marcy Murphy
	mamurph@kckps.org
	(913)  627-4700

	Expertise in school reform
	Dr. Willie Amison
	willie@amisonconsulting.com
	

	Knowledgeable of best practices for SPED students
	Sheila Kraus
	shkraus@kckps.org
	(913)  627-5690

	Knowledgeable of standards-based and researched best practices for instruction and school reform
	*Dr. Eva Tucker Nevels
	evtucke@kckps.org
	(913)  279-2312

	Knowledgeable in the areas of data interpretation
	Dr. Dan Wright
	dawrigh@kckps.org
	(913) 279-2298


State Technical Assistance Team

Directions:  List the name of the individuals who will serve on the State Technical Assistance Team (STAT) with their contact information.    

Add as many rows to this chart as needed.

If a school is on improvement or conditionally accredited for QPA and/or on improvement for Title I, membership must include at least two individuals with expertise in the areas(s) resulting in the school being on improvement and needs to include one or more of the following:

· Highly qualified or distinguished teachers and principals,

· Pupil services personnel,

· Parents,

· Representatives of Institutions of Higher Education,

· Representatives of regional educational laboratories or comprehensive regional technical assistance centers,

· Representatives of outside consultant groups.

Requirements:

The STAT team is assigned to the school until the school either attains accredited status or is not accredited.  A STAT may serve more than one school in a district.  More information can be located in the QPA Manual under State Technical Assistance.

	State Technical Assistance Team (STAT)

	Identify area(s) of expertise of each individual.  Note requirements in the directions.

Place an * beside the chairperson for this STAT team
	Name
	Email address
	Phone Number

	Knowledgeable of standards-based and researched best practices for instruction and school reform
	*Dr. Eva Tucker Nevels
	evtucke@kckps.org
	(913)  279-2312

	Expertise in school reform
	Dr. Willie Amison
	willie@amisonconsulting.com
	(785)  691-7198

	Knowledgeable in the areas of data interpretation
	Dr. Dan Wright
	dawrigh@kckps.org
	(913) 229-2298

	Knowledgeable in the area of standards-based best math practices.
	Suzie Legg
	sulegg@kckps.org
	(913) 627-4380

	Able to provide assistance in developing and sustaining relationships
	Dr. Sonya Willis
	sowilli@kckps.org
	(913) 627-2372

	Knowledgeable in the areas of literacy and literacy practices for the ELL student
	Gerri Lovelace
	gelovel@kckps.org
	(913) 279-2242


Refer to the School Integrated Improvement Plan and make revisions as needed.  If no revisions are needed, move to the next section.

Stage 1:  Orientation & Readiness

Stage 1 of this document is to be filled out following the completion of stage 1 of the Kansas Improvement Model.

Refer to the Kansas Improvement Notebook Section C:  Planning Meeting.

Directions:  List the names of the individuals who will serve on the school planning team with their contact information.    Add as many rows to this chart as needed.  The roles in bold are required.  It is also required that 1) one person fill no more than two roles on the team and 2) no more than one of the asterisked roles may be filled by an employee of the school district
	School Planning Team

	Role
	Name
	 Email address
	Phone Number

	Superintendent or Representative
	Dr. Eva Tucker Nevels
	evtucke@kckps.org
	(913)  279-2312

	Principal or Principals’ Representative (Each building on improvement is represented on the district team)
	Stacia Brown
	stabrow@kckps.org
	(913)  627-4750

	Site Council Member*
	Stacey Chatmon
	stchatm@kckps.org 
	(913)  627-4750

	Community Member*
	Corey Cullins
	corey@digitalvideomidwest.com
	(913)  831-6700  x105

	Family/Parent Representative*
	Lavonia Belcher
	labelch@kckps.org
	(913)  627-4750

	General Education Teacher 
	Ginger Trummel
	gitrumm@kckps.org
	(913)  627-4750

	Counselor, Social Worker, etc.
	
	
	

	Special Education Educator
	Debra Whitney
	dewhitn@kckps.org
	(913)  627-4750

	Local Consolidated Plan Contact 
	Jim Clevenger
	jicleve@kckps.org
	(913)  279-2289

	Teacher of English Language Learners 
	Yvonne Richmond
	yvrich@kckps.org
	(913)  627-4750

	Title 1 Representative (if applicable) 
	
	
	 

	Reading coach and teacher leader on School’s Vision Team
	Linda Hall
	lihall@kckps.org
	(913)  627-4750


	Teacher Leader on School’sVision Team
	Brenda Malin
	brmalin@kckps.org
	(913) 627-4750

	Teacher Leader on School’sVision Team
	Wanda Maxwell
	wamaxwe@kckps.org
	(913) 627-4750

	Teacher Leader on School’sVision Team
	Lisa Young
	liyoung@kckps.org
	(913) 627-4750

	Librarian and teacher leader on school’s Vision Team
	George Blume
	geblume@kckps.org
	(913) 627-4750

	Teacher Leader on School’s Vision Team
	Crystal Laverentz
	crlaver@kckps.org
	(913) 627-4750

	Teacher Leader on School’sVision Team
	De’Angela Thompson
	dethomp@kckps.org
	(913)  627-4750

	Teacher Leader on School’sVision Team
	Karen Cavender
	kacaven@kckps.org
	(913)  627-4750


Stage 1:  Orientation & Readiness continued

Adopted Improvement Process

Describe the process that will be used to develop and maintain this plan around the vision and mission of the school.

	Mission Statement:  Caruthers Elementary will strive to be a community of life long learners.  Together, we will help our students reach their academic goals in order to reach their full potential and meet challenges as a team so no one is left behind.

Representatives from Caruthers:  principal, reading coach, instructional coach, SPED teacher, and general education teacher attended an instructional improvement plan meeting with representatives from KSDE.  Afterward, we planned how to roll out this work to the staff.  School’s leadership team met with the principal’s implementation coach for further planning.  Then, the school’s leadership team met with members of the school’s Vision Team to plan how the entire staff would become involved in helping to develop the school’s Integrated Improvement Plan.  The staff was divided into three work groups:  reading, math and relationships and at least two members of the Vision Team were assigned to facilitate the groups.  The groups reviewed data and then developed the goals, strategies, professional development and root causes.  The groups developed a timeline for implementation and will be responsible for monitoring implementation of the Integrated Improvement Plan.  Results of implementation will be reported to staff, parents and the community on a regular basis.
We use a data wall in our school which reflects where our students are academically, in reading and math.  Quarterly we look at our current data from MAP, teacher made and local assessments.  Students are grouped according to their instructional needs.



Highly Qualified and Fully Licensed

List the school’s professional development that supports teachers in becoming highly qualified as defined by NCLB and fully licensed in Kansas.
	Professional development will be cyclical in that topics will be revisited with value added.  
· A special reading staff development will be held the second Tuesday of each month by the school’s reading coach.  Teachers will be divided into two groups according to their grade level.  Their workshops will center around the goal and strategies in this plan but be tailored to the special developmental levels of their students.  
· All professional developments will be participatory and sometimes led by teacher leaders.
· Professional development around the other two goals, math and relationships, will occur during the early release time on Wednesday afternoons.  All staff developments will be participatory in nature and frequently teacher leaders will assume the leadership role with professional development.
· Professional development will be planned around the Dimensions of Literacy:  phonemic awareness, phonics, comprehension, fluency, vocabulary and oral language.

· Professional development will be planned around thinking strategies including questioning and determining importance.

· Professional development will be planned around assessment, data analysis, and instruction.

· Professional development will be planned around establishing relationships with students to insure students’ success. 

Professional development will be monitored monthly and adjusted to meet the needs of the staff.  

The Life Skills staff will sometimes segregate themselves for a specialized professional development to meet their particular needs around student achievement.

 


List strategies the school uses to attract highly qualified, fully licensed teachers.

	Strategies the school uses to attract highly qualified, fully licensed teachers are:

· The district initiative of First Things First is a major attraction for attracting highly qualified teachers.  
· Continuity of care allows the teacher to develop relationships and work with the same students over a period of years.  
· The high, clear, and fair expectations for academics and behavior set an atmosphere conducive to learning. 
· Enriched and diverse opportunities to learn provide the teacher with methods for individualizing instruction and meeting the needs of the students.  
· Collective responsibility ensures collaboration among the teachers.  
· The small learning community allows time for common planning once a quarter with grades K, 1, & 2 grouped together and grades 3, 4, & 5 grouped together.  Teachers are released from their classrooms for an entire day to look at data, make instructional decisions, plan together and develop common assessments. 
· Teachers by grade level(s) have common planning time at least once a week for collaboration.  Collaboration is around common assessments, planning, learning focused conversations and other conversations/activities based on the needs of the grade level.
· Wednesday afternoon staff development provides the time needed to be able to work with other teachers in the same department/ grade level.  
· Instructional autonomy permits teachers to be involved with decision-making.  Teachers are actively involved with the decisions regarding the master schedule and other decisions in their small learning groups.
· Teachers are observed with feedback given for professional growth.

· The school has a partnership with Baker University.  Through this partnership students enjoy a practicum in Caruthers for about thirteen days in January.  They are assigned to classroom teachers to work alongside them during this time.

· The school hosts student teachers and frequently hires student teachers to become full time teachers.

· The school assigns a mentor to each new teacher to the school whether they are a first time teacher or not.  This allows for the teacher’s smooth transition into the school and district and insures their success as a teacher.

· The principal, instructional coach, and reading coach make a concerted effort to work closely with all new teachers to make sure they’re understanding things, have everything they need to do their job and provide support of their work with their students and parents during their transitional period.  When needed, time is set aside for new teachers for professional development, conferences with parents, mentoring activities, classroom observations and other professional activities to support their work.

Ten percent of Title I funds and a portion of Title IIA funds are set aside for teachers who do not meet the HQ definition to access for tuition and book expenses.  Teachers who do not meet the definition are sent letters and e-mails from the district office encouraging them to take advantage of these funds.

Anytime a certified teaching vacancy exists principal will confer with the Human Resources Department regarding highly qualified candidates for the vacancy and then will use Haberman’s model – the STAR teacher interview tool to select teachers for vacancies.


List strategies the school uses to ensure paraprofessionals meet the qualifications of highly qualified.

	· Paraprofessionals hired prior to No Child Left Behind must have passed the Para Pro Test by the end of the 2005 school year.

· Paraprofessionals hired after NCLB must already meet the highly qualified requirements.
· Paraprofessionals are included in all inservices.

· Paraprofessionals participated in the work groups around developing strategies, etc. for the integrated improvement plan.

· Paraprofessionals are observed and provided feedback.

· Paraprofessionals are encouraged to become certified as emergency substitutes and all but one are certified as emergency substitutes to take the place of the teacher they support during the teacher’s absence.


List strategies the school uses to incorporate a teacher mentoring program as part of its professional development program. 

	· The school assigns a mentor to each new teacher to the school whether they are a first time teacher or not.  This allows for the teacher’s smooth transition into the school and district and insures their success as a teacher.

· New teachers are assigned mentors and the schedule is arranged for them to have collaborative planning time each week.  They use this time to meet and confer on issues concerning the school, their work, and students’ academic achievement.
· Additional time is provided to collaborate with their mentor teacher if needed.

· Release time is given to new teachers for collaboration, planning, conferencing with parents and other instructional activities as need dictates.

· The principal, instructional coach, and reading coach make a concerted effort to work closely with all new teachers to make sure they’re understanding things, have everything they need to do their job and provide support of their work with their students and parents during their transitional period.  When needed, time is set aside for new teachers for professional development, conferences with parents, mentoring activities, classroom observations and other professional activities to support their work.

· Opportunities to observe in other classrooms is provided on an as needed basis.

· New teachers participate in all other staff development.

· The needs and concerns of new teacher are incorporated into staff development activities.




Transitions

Describe the strategies for assisting preschool children in the transition from early childhood programs, such as preschool, Head Start, or Early Reading First to local elementary school programs. 
	To assist preschool children with IEP’s in their transition from preschool classrooms to Caruthers’ kindergarten program, transition meetings will be held in the spring with the sending teacher, receiving teacher, both principals, and any appropriate SPED staff.  At this time the IEP may be reviewed or the child and family may meet the receiving teacher and observe in the kindergarten classroom.  Additionally, parents are informed of Kindergarten Round-up dates and encouraged to visit.  Preschool program objectives were developed to align with kindergarten standards, benchmarks, and indicators to facilitate a smooth academic transition.


Describe the strategies used for assisting elementary students in the transition from elementary school to middle school.  

	The middle school counselor and principal meet with our fifth grade students in the spring.  The purpose of this visit it to tell them about middle school and answer their questions.  It also gives them an opportunity to become acquainted with their incoming sixth grade students.  Later, the counselor will return and enroll them in their classes for the fall semester.  The middle school will later send sixth grade students to Caruthers to speak with fifth grade students and answer their questions about middle school.  
In February we send all fifth grade students to Baker University and they spend a day on a college campus.  This is done to engage their thinking around going to college at an early age.  The incidental benefits of this visit are two-fold:  first, students will begin to think more seriously about their future and tie it back to the classes they need to take while in middle school; and second, to assist their thinking about going to college, they will be told about the Kauffman Scholars program that they will have an opportunity to enroll in while in middle school.  If they meet the criteria this program will pay for them to go to college.  
Finally, the Northwest Middle School (our feeder middle school) principal will attend fifth grade promotion and receive these students as his incoming sixth grade class.


New Parent Involvement Standards
The National Standards for Family School Partnerships are a comprehensive guideline that schools can use to determine how successful they are implementing family school community partnerships.  More information can be found at www.pta.org for assistance on specific strategies.

Directions:  Mark the standard(s) the district is using to promote effective parent/family involvement. 

For each of the selected standards:
Families and school staff engage in regular, meaningful communication about student learning.  

3. Supporting Student Success

Families and school staff continuously collaborate to support students’ learning and healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and skills to do so effectively.

· List strategies the school is using to promote effective parent/family involvement.  

	Raise awareness about family involvement and support and its positive impact on students’ achievement.  This will be achieved through a series of activities which include:
· Math/literacy nights for parents

· Through informational meetings during PTA meetings

· School newsletter, Bobcat News, sent home twice a month

· Outreach programs implemented through the parent coordinator

· Parent resource room with resources available for check out to be used at home with their children

· Students participating in the “Back Snack” program

· Participation with Score One for Health
· Homework parties for students (students who returned their homework 90% of the time each quarter)

· Use of Phone Master

· Parents’ use of School Loop


· List strategies the school is using to monitor the implementation of parental/family involvement.

	 Data collection in the form of sign-in sheets and parent surveys will be used to monitor implementation.


Stage 2: Gather & Organize Data
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Stages 2 and 3 of this document are to be filled out following the completion of stages 2 and 3 of the Kansas Improvement Model.  

See the Kansas Improvement Notebook Stages 2 & 3 for instructions to the Data Carousel Activity which results in the school planning teams’ determination of key findings.  Examples of Achievement Data, Perception Data, Contextual Data, and Demographic Data are also found in Stages 2 and 3 in the Kansas Improvement Notebook. 

Identify the needs assessment instrument that will guide data collection and explain the process for review by the school planning team.

	Caruthers uses the needs assessment developed by the district.  The work groups that were used to develop our goal, strategies, root causes and professional development will develop the monitoring tool to monitor implementation of our plan.  The findings from this tool will become a part of our needs assessment data along with the formative assessments that will be administered to students throughout the school year.


Identify the data types that were collected.  *Can the data be organized into qualitative and quantitative data types?  The data sources may include: 

a. Achievement Data including review of formative as well as summative data

	Kansas State Assessment achievement data:
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	Caruthers Elementary
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	Percent of Students At or Above Proficiency
	
	
	
	
	
	
	

	
	on Kansas Math Assessment
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	2004
	2005
	2006
	2007
	2008
	2009
	
	
	
	
	
	
	

	
	AYP Goal
	53.5
	60.1
	60.1
	66.8
	73.4
	77.8
	
	
	
	
	
	
	

	Student Groups
	F&R
	48.7
	62.9
	49.5
	50.0
	61.0
	58.7
	
	
	
	
	
	
	

	
	 
	39
	27
	103
	116
	82
	92
	
	
	
	
	
	
	

	
	Paid
	
	
	40.0
	
	50.0
	63.6
	
	
	
	
	
	
	

	
	 
	 
	 
	10
	 
	10
	11
	
	
	
	
	
	
	

	
	ELL
	
	
	53.8
	47.8
	
	70.0
	
	
	
	
	
	
	

	
	 
	 
	 
	17
	23
	 
	20
	
	
	
	
	
	
	

	
	Disabled
	
	
	46.6
	
	64.7
	59.1
	
	
	
	
	
	
	

	
	 
	 
	 
	18
	 
	17
	22
	
	
	
	
	
	
	

	
	Migrant
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	 
	 
	 
	 
	 
	 
	 
	
	
	
	
	
	
	

	
	White
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	 
	 
	 
	 
	 
	 
	 
	
	
	
	
	
	
	

	
	Black
	44.8
	62.9
	46.8
	52.7
	60.5
	52.6
	
	
	
	
	
	
	

	
	 
	38
	27
	96
	93
	81
	76
	
	
	
	
	
	
	

	
	Asian
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	 
	 
	 
	 
	 
	 
	 
	
	
	
	
	
	
	

	
	Hispanic
	
	
	56.2
	41.4
	
	81.8
	
	
	
	
	
	
	

	
	 
	 
	 
	20
	29
	 
	22
	
	
	
	
	
	
	

	
	Male
	47.4
	50.0
	46.2
	45.9
	63.3
	63.6
	
	
	
	
	
	
	

	
	 
	19
	14
	65
	74
	49
	66
	
	
	
	
	
	
	

	
	Female
	47.8
	70.6
	52.1
	54.0
	55.8
	51.4
	
	
	
	
	
	
	

	
	 
	23
	17
	48
	50
	43
	37
	
	
	
	
	
	
	

	
	School Total
	47.6
	61.3
	48.7
	49.2
	59.8
	59.2
	
	
	
	
	
	
	

	
	Number Tested
	42
	31
	113
	124
	92
	103
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	Small font numbers for each group indicate group size.
	
	
	
	
	
	
	
	

	
	
	Results are not reported for student groups smaller than 10 members.
	
	
	
	
	
	
	


	
	
	[image: image8.png]sFiERER

[Desablcd [Reg Ed [FLL  [HosELL
Dbty a

[ Ot 0% [s41% | 200% | sao%

ey aow |14 |20 | 174%






	
	
	
	
	
	

	
	Caruthers Elementary
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	Percent of Students At or Above Proficiency
	
	
	
	
	
	
	

	
	on Kansas Reading Assessment
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	2004
	2005
	2006
	2007
	2008
	2009
	
	
	
	
	
	
	

	
	AYP Goal
	57.3
	63.4
	63.4
	69.5
	75.6
	79.7
	
	
	
	
	
	
	

	Student Groups
	F&R
	55.3
	53.0
	40.8
	45.7
	56.6
	58.9
	
	
	
	
	
	
	

	
	 
	38
	34
	103
	116
	83
	90
	
	
	
	
	
	
	

	
	Paid
	
	
	40.0
	
	50.0
	81.8
	
	
	
	
	
	
	

	
	 
	 
	 
	10
	 
	10
	11
	
	
	
	
	
	
	

	
	ELL
	
	
	53.8
	45.5
	
	60.0
	
	
	
	
	
	
	

	
	 
	 
	 
	16
	22
	 
	20
	
	
	
	
	
	
	

	
	Disabled
	
	
	60.0
	
	76.5
	66.7
	
	
	
	
	
	
	

	
	 
	 
	 
	18
	 
	17
	21
	
	
	
	
	
	
	

	
	Migrant
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	 
	 
	 
	 
	 
	 
	 
	
	
	
	
	
	
	

	
	White
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	 
	 
	 
	 
	 
	 
	 
	
	
	
	
	
	
	

	
	Black
	59.6
	45.1
	39.5
	47.9
	57.3
	56.8
	
	
	
	
	
	
	

	
	 
	42
	31
	96
	94
	82
	74
	
	
	
	
	
	
	

	
	Asian
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	 
	 
	 
	 
	 
	 
	 
	
	
	
	
	
	
	

	
	Hispanic
	
	
	56.2
	35.7
	
	72.7
	
	
	
	
	
	
	

	
	 
	 
	 
	19
	28
	 
	22
	
	
	
	
	
	
	

	
	Male
	60.9
	42.9
	35.4
	42.7
	62.0
	62.5
	
	
	
	
	
	
	

	
	 
	23
	21
	65
	75
	50
	64
	
	
	
	
	
	
	

	
	Female
	59.1
	56.2
	47.9
	46.9
	48.8
	59.5
	
	
	
	
	
	
	

	
	 
	22
	16
	48
	49
	43
	37
	
	
	
	
	
	
	

	
	School Total
	59.9
	48.6
	40.7
	44.4
	55.9
	61.4
	
	
	
	
	
	
	

	
	Number Tested
	45
	37
	113
	124
	93
	101
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	Small font numbers for each group indicate group size.
	
	
	
	
	
	
	
	

	
	
	Results are not reported for student groups smaller than 10 members.
	
	
	
	
	
	
	


a.  continued – Formative Assessment
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	Bertram Caruthers Elementary School
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	Spring MAP Reading
	
	
	
	

	
	
	
	Students At/Above 50th Percentile
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	2007
	2008
	2009
	2010
	2011
	[image: image10.png]




	District Goal
	
	35.7
	42.9
	50.0
	
	

	F&R
	25.8
	36.1
	30.7
	 
	 
	

	 
	120
	108
	192
	 
	 
	

	Paid
	6.7
	21.4
	55.0
	 
	 
	

	 
	15
	14
	20
	 
	 
	

	ELL
	20.8
	35.3
	34.2
	 
	 
	

	 
	24
	17
	38
	 
	 
	

	Disabled
	4.5
	0.0
	0.0
	 
	 
	

	
	22
	14
	17
	 
	 
	

	White
	 
	 
	 
	 
	 
	

	 
	 
	 
	 
	 
	 
	

	Black
	24.5
	35.3
	32.4
	 
	 
	

	 
	106
	102
	170
	 
	 
	

	Asian
	 
	 
	 
	 
	 
	

	 
	 
	 
	 
	 
	 
	

	Hispanic
	17.9
	35.3
	37.1
	 
	 
	

	
	28
	17
	35
	 
	 
	

	Male
	21.3
	38.5
	33.1
	 
	 
	

	 
	80
	65
	121
	 
	 
	

	Female
	27.3
	29.8
	33.0
	 
	 
	

	
	55
	57
	91
	 
	 
	

	School Total
	23.7
	34.4
	33.0
	 
	 
	

	Number Tested
	135
	122
	212
	 
	 
	

	
	
	
	
	
	
	

	
	
	
	Spring MAP Math
	
	
	
	

	
	
	
	Students At/Above 50th Percentile
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	2007
	2008
	2009
	2010
	2011

	
	
	
	
	
	
	
	
	District Goal
	
	33.9
	42.0
	50.0
	

	
	
	
	
	
	
	
	
	F&R
	23.7
	26.7
	30.9
	 
	 

	
	
	
	
	
	
	
	
	 
	118
	90
	191
	 
	 

	
	
	
	
	
	
	
	
	Paid
	15.4
	30.8
	35.0
	 
	 

	
	
	
	
	
	
	
	
	 
	13
	13
	20
	 
	 

	
	
	
	
	
	
	
	
	ELL
	26.1
	33.3
	42.1
	 
	 

	
	
	
	
	
	
	
	
	 
	23
	12
	38
	 
	 

	
	
	
	
	
	
	
	
	Disabled
	5.3
	8.3
	5.9
	 
	 

	
	
	
	
	
	
	
	
	
	19
	12
	17
	 
	 

	
	
	
	
	
	
	
	
	White
	 
	 
	 
	 
	 

	
	
	
	
	
	
	
	
	 
	 
	 
	 
	 
	 

	
	
	
	
	
	
	
	
	Black
	22.3
	27.3
	28.4
	 
	 

	
	
	
	
	
	
	
	
	 
	103
	88
	169
	 
	 

	
	
	
	
	
	
	
	
	Asian
	 
	 
	 
	 
	 

	
	
	
	
	
	
	
	
	 
	 
	 
	 
	 
	 

	
	
	
	
	
	
	
	
	Hispanic
	22.2
	33.3
	45.7
	 
	 

	
	
	
	
	
	
	
	
	
	27
	12
	35
	 
	 

	
	
	
	
	
	
	
	
	Male
	25.3
	30.9
	35.0
	 
	 

	
	
	
	
	
	
	
	
	 
	79
	55
	120
	 
	 

	
	
	
	
	
	
	
	
	Female
	19.2
	22.9
	26.4
	 
	 

	
	
	
	
	
	
	
	
	
	52
	48
	91
	 
	 

	
	
	
	
	
	
	
	
	School Total
	22.9
	27.2
	31.3
	 
	 

	
	
	
	
	
	
	
	
	Number Tested
	131
	103
	211
	 
	 

	
	
	
	
	
	
	
	
	
	
	
	
	
	


b. Perception Data

	Student surveys show that less than 20% of our at risk students feel support from their teachers and feel they understand class assignments except for the disabled group.  30% of our disabled students feel their teachers support them and 40% feel they understand class assignments and expectations.


	Student Perceptions at Caruthers Elementary

	2009 FTF Student Survey Preliminary Results *

	Grades 3-5

	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	Level
	Gender
	Ethnicity
	SES
	Disability
	ELL
	
	

	
	
	KCK 3-5
	School
	Male
	Female
	Black
	Hispanic
	White
	F/R
	Paid
	Disabled
	Reg Ed
	ELL
	NonELL
	
	

	
	Optimal
	47.9%
	53.7%
	52.8%
	65.6%
	59.2%
	46.2%
	
	55.8%
	
	60.0%
	57.3%
	46.7%
	60.0%
	
	

	
	High Risk 
	7.1%
	17.9%
	15.1%
	12.5%
	15.5%
	7.7%
	
	14.3%
	
	30.0%
	12.0%
	13.3%
	14.3%
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	Level
	Gender
	Ethnicity
	SES
	Disability
	ELL
	
	

	
	
	KCK 3-5
	School
	Male
	Female
	Black
	Hispanic
	White
	F/R
	Paid
	Disabled
	Reg Ed
	ELL
	NonELL
	
	

	
	Optimal
	50.3%
	45.7%
	44.2%
	62.5%
	58.6%
	15.4%
	
	52.6%
	
	30.0%
	54.1%
	20.0%
	58.0%
	
	

	
	High Risk 
	9.8%
	20.2%
	19.2%
	15.6%
	18.6%
	15.4%
	
	17.1%
	
	40.0%
	14.9%
	20.0%
	17.4%
	
	




c. Contextual Data 

	Achievement data will be collected on students in grades 2, 3, 4, & 5 who attend after school tutoring and on students in grades 3, 4, & 5 who participate in the Do the Math remedial math program.


d. Demographic Data

	Ethnicity and gender:  73.6% of Caruthers students are African American (Black), 20.4% are Hispanic, 4.5% are White and 1.5% are Asian.  Caruthers doesn’t test enough students to have a subgroup.  
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e.  Relationships data:


Identify the high school graduation rate, elementary and middle school attendance data and the assessment participation data. 

	Attendance rate is approximately 93%


Curriculum Alignment Data:  To what extent is the local curriculum aligned to State Reading/Language Arts and Mathematics Standards and assessed indicators?

	In regards to the written, taught and tested curriculum, there is a range in the degree of alignment.  Currently, secondary Language Arts and Math have been aligned to the State standards and assessed indicators.  Elementary math started the process in the summer of 09 and will continue to do the work throughout the school year.  In literacy at the elementary level individual schools in the district have done significant work in aligning curriculum.  Unfortunately, there has not been horizontal systemic alignment or consistent systemic expectations in literacy at the elementary level. A priority focus of the Kansas City, Kansas School district is to specifically address this issue in elementary literacy along with establishing a clear vertically articulated curriculum across all levels in language arts in math.  

 


Describe the process of curriculum alignment in your school or district.

	The executive director of curriculum participated in the State sponsored PDK curriculum assessment, design and delivery training in April of 09.  The same training was conducted for the KCK instructional executive directors and the guaranteed viable curriculum team (GVC Team) in May of 09.  An external consultant and the GVC conducted a needs assessment in the core curriculum areas.  Priorities were established and a plan was created to align curriculum in the core areas.  At this point the goals of the plan are to establish PreK – 12 scope & sequence documents and pacing guides in the core content by December 2009.  In October 2009 the GVC team along with other district stakeholders will investigate the feasibility of contracting out other integral parts (i.e. curriculum guides, aligned formative assessments etc.)  The final decision regarding these parts of the curriculum will be influenced by decisions made by KSDE and KLN.  (Currently there is consideration being made to pooling resources and doing cross-district work).  In the meantime the district will continue to work towards creating and establishing policies, protocols, procedures, and mechanisms necessary to manage a deeply aligned curriculum.  This will include such things as curriculum policies, a district material adoption cycle, a comprehensive assessment plan and an overall curriculum management plan.  The goal is have these plans, protocols, and policies in place by May 2010.  While these decisions are being made and these documents are being created, stakeholders (Board of Education members, Administrators, and Teachers) will be provided rationale and trained on the importance of a deeply aligned curriculum.  


Describe the progress of the curriculum alignment work across and between grade levels or content courses. 

	At the secondary level in Language Arts and Math the curriculum has been aligned across and between grade levels including middle to high school.  Elementary math started the process in the summer of 2009.  Elementary literacy is scheduled to start in October 2009.  Complete vertical alignment across levels and between grades is schedule to be address through the creation of scope & sequence documents and pacing guides due to be completed by December 2009.  The development of curriculum guides and aligned formative assessments is planned for the Spring of 2010.  The goal is to start the professional development for teachers and administrators in the Summer of 2010 and throughout the 2010-2011 school year.  


For Reading/Language Arts

 FORMCHECKBOX 
Little work has been done in this area

 FORMCHECKBOX 
 The work is underway
 FORMCHECKBOX 
The alignment work is complete 

The products of work will include:

 FORMCHECKBOX 
  A scope and sequence     FORMCHECKBOX 
  The mapping of tested indicators
 FORMCHECKBOX 
 A written core curriculum
 FORMCHECKBOX 
Grade level or content pacing guides

 FORMCHECKBOX 
  A listing of Programs        FORMCHECKBOX 
 Program Adoption Schedule
 FORMCHECKBOX 
 Intervention materials for each tier  FORMCHECKBOX 
Differentiated Instructional Strategies

 FORMCHECKBOX 
 Adaptations for English Language Learners
 FORMCHECKBOX 
Adaptations for Special Education Students     FORMCHECKBOX 
 Named common or formative assessments

 FORMCHECKBOX 
 A unit planning guide

 FORMCHECKBOX 
A lesson planning guide

Describe the next steps in the curriculum alignment work for Reading /Language Arts for: 

· Year 1 On Improvement 

	1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides 


· Year 2 On Improvement 

	1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process.  


For Mathematics 

 FORMCHECKBOX 
Little work has been done in this area

  FORMCHECKBOX 
 The work is underway
                            FORMCHECKBOX 
The alignment work is complete 

The products of work will include:

 FORMCHECKBOX 
  A scope and sequence   

 
  FORMCHECKBOX 
  The mapping of tested indicators

  FORMCHECKBOX 
 A written core curriculum

 FORMCHECKBOX 
Grade level or content pacing guides

  FORMCHECKBOX 
  A listing of Programs      


  FORMCHECKBOX 
 Program Adoption Schedule


 FORMCHECKBOX 
 Intervention materials for each tier 
 
  FORMCHECKBOX 
Differentiated Instructional Strategies

  FORMCHECKBOX 
 Adaptations for English Language Learners

 FORMCHECKBOX 
Adaptations for Special Education Students
  FORMCHECKBOX 
 Named common or formative assessments
   FORMCHECKBOX 
A unit plan guide   FORMCHECKBOX 
A lesson plan guide

Describe the next steps in the curriculum alignment work for mathematics for: 

· Year 1 On Improvement 

	1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides


· Year 2 On Improvement 

	1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process.


Describe the process to assist teachers in learning and implementing of the reading/language arts curriculum: 

	Teachers will be provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs. 


 FORMCHECKBOX 
 Yearly Staff Development over the standards      
     FORMCHECKBOX 
  Curriculum Guide for each teacher       FORMCHECKBOX 
 Grade or course level mentor

 FORMCHECKBOX 
Regular grade level or course level collaboration times     FORMCHECKBOX 
  Instructional Coaching

      

  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 

	


 FORMCHECKBOX 
 Written lesson plans

 FORMCHECKBOX 
Walk through

 FORMCHECKBOX 
Formative Assessment Results 
 FORMCHECKBOX 
 Formal/Informal Observation

Describe the process to assist teachers in learning and implementing of the mathematics curriculum: 

	Teachers will be provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.


 FORMCHECKBOX 
 Yearly Staff Development over the standards      
     FORMCHECKBOX 
  Curriculum Guide for each teacher       FORMCHECKBOX 
 Grade or course level mentor

 FORMCHECKBOX 
Regular grade level or course level collaboration times     FORMCHECKBOX 
  Instructional Coaching

      

  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 

	Implementation is monitored and supported by several different factions.  Instructional Executive Directors monitor/support implementation through their regular walkthroughs and Principal and Instructional Coach PLCs.  This PLC work involves goal setting, data analysis and progress monitoring for all schools.  Principals and Instructional Coaches  are expected to have comparable practices with teacher PLCs.  Teacher PLCs are expected to analyze data, set goals, monitor progress, and share best practices/resources.  


 FORMCHECKBOX 
 Written lesson plans

 FORMCHECKBOX 
Walk through

 FORMCHECKBOX 
Formative Assessment Results 
 FORMCHECKBOX 
 Formal/Informal Observation

Stage 3:  Analyze Data


Explain the process for data analysis. *Who will participate? How will the findings be shared? Etc.

	· Staff is divided into three work groups:  reading, math, and relationships.  In the smaller work groups, participants will analyze the data, determine root causes, and develop the school’s goals for the school year.  Results of their work will then be shared with the larger group of staff.

· Collaborative meetings will be held within professional learning communities K-2 and 3-5 to determine student groupings based on the data. 
· The grade level PLCs will use the data to determine appropriate instruction, tiered instruction, and interventions.
· Classroom teachers will collect achievement data from students on a weekly basis and make instructional decisions based on the data.
· Collaborative meetings will be held within professional learning communities on a quarterly basis.  At this time student data will be reviewed and instructional decisions will be made based on this data.
· Student achievement data will be made public on a bulletin board in the staff development room.

· Students will set achievement goals and teachers will set achievement goals.  The goals and results will be made public in the staff development room.

· Periodically, classroom teachers will meet with the principal and discuss their students’ achievement data and discuss how they’re closing gaps for students within their own knowledge/skill level and as well as gaps between their peers.



Write one to three sentences that capture the key findings from the achievement data.  

	Kansas State assessment results from spring 2009 show:

· Fourth and fifth grade students both have as a strength in reading determining meanings of unknown words while reading and determining setting, character, time, etc. in a story.  
· Fourth and fifth grade students show a weakness with solving real world story problems and applying appropriate measurements in math
· Fourth and fifth grade students show a weakness of retelling with main idea and supporting details in reading



Identify from the other data types, findings that offer some explanation about the achievement data. Is additional data needed to start a discussion by the planning team?

	Conversations in the smaller work groups indicate that teachers spent a lot of time on number sense and geometry in math last year.  Teachers used a lot of active engagement activities with students.  

Additionally, conversations from the smaller work groups indicated that teachers spent a lot of time having students identify the setting, characters, time of the story, word study, and decoding and figuring out words in context.  The data shows evidence of this teaching.



From the data analysis, identify:

1. Strengths and their root cause(s) that are believed to have had a positive impact on student achievement.  

	1.  Students are identified according to their level of success with reading instruction.  Afterwards tiered instruction is provided to students to increase their reading proficiency which accounts for our students’ success in reading along with reading intervention teachers, collaborative planning days for teachers, goal setting, and regularly monitoring student achievement.
2.  Students in grades 3, 4, & 5 are given a formative assessment and students still having difficulty with number sense are identified.  These students then receive additional math instruction in the number sense area with an intervention program:  Do the Math.  Students received instruction with this remedial math program four days a week.  Based on our informal data, this program added to students’ success in math.


2. Challenges and their root cause(s) that are believed to have had a negative impact on student achievement.  

	1.  African American general education boys were suspended more than any other population of students in the school probably because the staff lacked training on how to understand, establish relationships, and teach that population of students.  The school’s discipline plan should be used more as a teaching tool for students and less as a means to “catch them being bad” and apply consequences.
2.  44% of third grade students, 54% of fourth grade students, and 66% of fifth grade students scored below meets standards on main idea/supporting details and retelling.  We studied the book Tell Me a Story . . . which gives strategies to use with students to teach them how to retell but we failed to monitor implementation.
3.  School didn’t make AYP in math especially in the area of real world problem solving and the application of appropriate measurements.  Application skills in math are a weakness for our students.  This probably happened because students didn’t spend enough time on the application of math skills (critical thinking) and solving real world story problems.  We had a minimal number of math staff developments around critical thinking, concept attainment and application in math.


These findings will guide the planning, development and implementation of the Integrated Improvement Plan

Discussion Points ONLY – Do not Answer

*Do the findings provide direction for content instructional change?  

*Are statements listed to guide the staff in the identification of scientifically based research strategies which may address the root cause? 

*Do the findings provide direction for staff or professional development needs?

 Stage 4:  Prioritize & Set SMART Goals

Stage 4 of this document is to be filled out following the completion of stage 4 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning meeting Three.

When writing SMART Goals consider the following:
· A purpose of improvement plans are to ensure that each student meets or exceeds high academic and behavioral standards.

· Research indicates that systemic approaches to school improvement are essential to sustainable progress.

Meeting the 2014 AYP targets for reading and math is the long term goal of each school and district in the state of Kansas. The written SMART goals will guide the program planning and implementation. Write:

· One SMART Goal must focus on each student meeting or exceeding Mathematic Standards. The plan should include action steps (See Stage 6 Part A) to improve student achievement for each sub group who is not meeting Mathematics Standards during the next two years. 

· One SMART Goal must focus on each student meeting or exceeding Reading Standards. The plan should include action steps to improve student achievement for each sub group who is not meeting Reading Standards during the next two years. 

· One or more SMART Goal(s) must focus on the areas of deficiencies for Quality Performance Accreditation (QPA).

Mathematics   SMART Goal(s):

	By winter break 70% of students will be proficient or above according to KCA comprehensive formative assessment and 45% proficient or better on the winter MAP assessment.  By March 1, 2010 75% of students will be proficient or above according to the KCA comprehensive formative assessment.  Therefore, by spring 2010 70% of students in all subgroups in grades 3, 4, & 5 will meet standards or above as compared to last year’s goal of 59.2%.


Reading SMART Goal(s):

	By January 2010 every student in grades 3, 4, & 5 will be able to retell the text (elements of fiction):  main idea/supporting details at 60% accuracy and by March 2010 75% accuracy as measured by the KCA formative assessment.  Therefore, by spring 2010 71% of students in all subgroups in grades 3, 4, & 5 will meet standards or above as compared to last year’s goal of 61.4%.


Curriculum Alignment SMART Goal(s)

	The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence, pacing guides documents, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  


Relationships SMART Goal(s):

	By spring 2010 the number of office referrals and suspensions will be reduced by 20%.


Stage 5:  Research & Identify Scientifically Based Research Strategies & Practices

Stage 5 of this document is to be filled out following the completing of state 5 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Three.  The action for each tier should relate back to the SMART Goal(s).  The tiers should create a systemic approach for the building or district.  The professional development needs will also stem from each tier.  More information on MTSS can be located at www.kansasmtss.org 

MATHEMATICS SMART GOAL(s):   

TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	· The MAP test will measure student progress
· MAP Skills test will be used to measure specific math indicators
· KCA formative assessments

· End of unit assessments from Math Investigations II

· Teacher-made assessments will be used.  In the book:  Teacher Made Assessments:  How to Connect Curriculum, Instruction, and Student Learning by Christopher R. Gareis and Leslie W. Grant they state that teachers need to be able to collect information about student learning and the degree to which students have learned.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Research is listed with each strategy, above.



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The National Council of Teachers of Mathematics reported that “Psychological and educational research on the learning of complex subjects such as mathematics has solidly established the important role of conceptual understanding in the knowledge and activity of persons who are proficient.  Being proficient in a complex domain such as mathematics entails being able to use knowledge flexibly, appropriately applying what is learned in one setting to another.  The union of factual knowledge, procedural proficiency, and conceptual understanding enhances all three components, making the resulting learning usable in powerful ways.”


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Do the Math by Marilyn Burns and published by Scholastic will be used for identified students in grades 3,4, & 5.  Do the Math helps at-risk and struggling students succeed in math.  Research shows students with diverse needs succeed in learning mathematics through explicit, intentional teaching based on proven instructional strategies.  This program uses multiple strategies for developing concepts and skills to support student learning.


	


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	· The MAP test will measure student progress

· MAP Skills test will be used to measure specific math indicators

· KCA formative assessments

· Teacher-made assessments will be used.  In the book:  Teacher Made Assessments:  How to Connect Curriculum, Instruction, and Student Learning by Christopher R. Gareis and Leslie W. Grant they state that teachers need to be able to collect information about student learning and the degree to which students have learned.

· Do the Math formative assessments


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	The research comes from the National Council of Teachers of Mathematics and the strategy is Do the Math program.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The National Council of Teachers of Mathematics reported that “Psychological and educational research on the learning of complex subjects such as mathematics has solidly established the important role of conceptual understanding in the knowledge and activity of persons who are proficient.  Being proficient in a complex domain such as mathematics entails being able to use knowledge flexibly, appropriately applying what is learned in one setting to another.  The union of factual knowledge, procedural proficiency, and conceptual understanding enhances all three components, making the resulting learning usable in powerful ways.”


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Do the Math by Marilyn Burns and published by Scholastic.  Do the Math helps at-risk and struggling students succeed in math.  Research shows students with diverse needs succeed in learning mathematics through explicit, intentional teaching based on proven instructional strategies.  This program uses multiple strategies for developing concepts and skills to support student learning.



What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	· The MAP test will measure student progress

· MAP Skills test will be used to measure specific math indicators

· KCA formative assessments

· Teacher-made assessments will be used.  In the book:  Teacher Made Assessments:  How to Connect Curriculum, Instruction, and Student Learning by Christopher R. Gareis and Leslie W. Grant they state that teachers need to be able to collect information about student learning and the degree to which students have learned.

Do the Math formative assessments


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	The research comes from the National Council of Teachers of Mathematics and the strategy is Do the Math program


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The National Council of Teachers of Mathematics reported that “Psychological and educational research on the learning of complex subjects such as mathematics has solidly established the important role of conceptual understanding in the knowledge and activity of persons who are proficient.  Being proficient in a complex domain such as mathematics entails being able to use knowledge flexibly, appropriately applying what is learned in one setting to another.  The union of factual knowledge, procedural proficiency, and conceptual understanding enhances all three components, making the resulting learning usable in powerful ways.


READING SMART GOAL(s):   

TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Literacy by Design published by Rigby which is a trademark of Harcourt Achieve, Inc.  Literacy by Design’s purposeful and integrated comprehension instruction results in strategic readers and thinkers.  The program was developed by several nationally known educators including Robert Marzano, Ph.D.  This program will be used as the school’s main program for teaching reading comprehension.  The eight key comprehension strategies include determine importance (main idea and details), ask questions, and synthesize (retell).  The school will have a strong focus on main idea and details and retell.
Reading centers will be used with students.  The International Reading Association recognizes the fact that teachers need to provide students with a lot of supervised and independent practice with reading skills found in the article:  Learning to Read and Write:  Developmentally Appropriate Practices for Young Children.
Animated (Alphabet) Literacy developed by Jim Stone will be used with students in grades K-3 and with older students if they still need the support.  This is a stimulating, multi sensory approach to reading, writing, and oral language instruction and has been highly successful in integrating literature with basic skills instruction in preschool, kindergarten, first grade, second grade and with older students needing additional help and support.  This program is also highly recommended by the American Speech-Language Association.
Student grouping according to their instructional needs
Students will be grouped for reading according to their instructional needs is another strategy that will be used with our students.  They will also receive tiered reading instruction based on their data.  The International Reading Association supports this strategy in their position statement:  Excellent Reading Teachers by stating:  excellent reading teachers know a variety of ways to teach reading, provide a range of materials and texts for children to read, and tailor instruction to individual students.



What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	KCA Formative assessments
MAP test
MAP Skills tests

Informal teacher-made assessments

IRI – Individual Reading Inventories


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	The selected strategies represent current scientific based research in the field of literacy.  They reflect the dimensions of reading as outlined by the National Reading Panel report.  These strategies are effective with all students as reported by the National Reading Panel.  


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	According to the National Reading Panel, the evidence suggests that teaching a combination of reading comprehension techniques is the most effective.  When students use them appropriately, they assist in recall, question answering, question generation, and summarization of texts.  When used in combination, these techniques can improve results in standardized comprehension tests.



TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Animated (Alphabet) Literacy developed by Jim Stone will be used with students in grades K-3 and with older students if they still need the support.  This is a stimulating, multi sensory approach to reading, writing, and oral language instruction and has been highly successful in integrating literature with basic skills instruction in preschool, kindergarten, first grade, second grade and with older students needing additional help and support.  This program is also highly recommended by the American Speech-Language Association.
Student grouping according to their instructional needs

Students will be grouped for reading according to their instructional needs is another strategy that will be used with our students.  They will also receive tiered reading instruction based on their data.  The International Reading Association supports this strategy in their position statement:  Excellent Reading Teachers by stating:  excellent reading teachers know a variety of ways to teach reading, provide a range of materials and texts for children to read, and tailor instruction to individual students.

Word Study activities will be used with students.  Making words is a multilevel, developmental activity because within one instructional format, there are endless possibilities for discovering how our alphabetic system works.  This is supported with the research of Treiman (1985) and Goswami & Bryant, (1990).  Trieman, R.  “Onsets and Rimes as Units of Spoken Syllables:  Evidence from Children.”  Journal of Experimental Child Psychology, 39, 161-181, 1985.  Goswami, U. and P. Bryant.  Phonological Skills and Learning to Read.  East Sussex, U.K.:  Erlbaum Associates, 1990.
READ 180 will be used to provide tiered support for students in grades 4 and 5 and taught by a reading intervention tutor.  READ 180 provides systematic, explicit instruction in decoding, fluency, vocabulary, comprehension, and writing with the goal of raising student achievement in reading.
Soar to Success will be used with students in third grade.  This is a reading intervention program for students in grades 3-8 who are reading below grade level.  It is used in addition to the school’s core reading program.  Two primary goals of this intervention are:  to accelerate students’ reading ability, and to help students to quickly and easily apply the comprehension and decoding strategies they have learned to other content area texts.  The ultimate goal of Soar to Success is to increase students’ understanding of what they read through an approach called reciprocal teaching.  This program is supported by the Florida Center for Reading Research and lists no weaknesses of the program.



What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	KCA Formative assessments

MAP

MAP Skills tests

Informal teacher-made assessments

Informal running records
Spelling inventory


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	The selected strategies, main idea, detains and retelling, represent current scientific based research in the field of literacy.  They reflect the dimensions of reading as outlined by the National Reading Panel report.  These strategies are effective with all students as reported by the National Reading Panel.  


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	According to the National Reading panel, the evidence suggests that teaching a combination of reading comprehension techniques is the most effective.  When students use them appropriately, they assist in recall, question answering, question generation, and summarization of texts.  When used in combination, these techniques can improve results in standardized comprehension tests.




TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	 Animated (Alphabet) Literacy developed by Jim Stone will be used with students in grades K-3 and with older students if they still need the support.  This is a stimulating, multi sensory approach to reading, writing, and oral language instruction and has been highly successful in integrating literature with basic skills instruction in preschool, kindergarten, first grade, second grade and with older students needing additional help and support.  This program is also highly recommended by the American Speech-Language Association.
Student grouping according to their instructional needs

Students will be grouped for reading according to their instructional needs is another strategy that will be used with our students.  They will also receive tiered reading instruction based on their data.  The International Reading Association supports this strategy in their position statement:  Excellent Reading Teachers by stating:  excellent reading teachers know a variety of ways to teach reading, provide a range of materials and texts for children to read, and tailor instruction to individual students.

Word Study activities will be used with students.  Making words is a multilevel, developmental activity because within one instructional format, there are endless possibilities for discovering how our alphabetic system works.  This is supported with the research of Treiman (1985) and Goswami & Bryant, (1990).  Trieman, R.  “Onsets and Rimes as Units of Spoken Syllables:  Evidence from Children.”  Journal of Experimental Child Psychology, 39, 161-181, 1985.  Goswami, U. and P. Bryant.  Phonological Skills and Learning to Read.  East Sussex, U.K.:  Erlbaum Associates, 1990.

READ 180 will be used to provide tiered support for students in grades 4 and 5 and taught by a reading intervention tutor.  READ 180 provides systematic, explicit instruction in decoding, fluency, vocabulary, comprehension, and writing with the goal of raising student achievement in reading.

Soar to Success will be used with students in third grade.  This is a reading intervention program for students in grades 3-8 who are reading below grade level.  It is used in addition to the school’s core reading program.  Two primary goals of this intervention are:  to accelerate students’ reading ability, and to help students to quickly and easily apply the comprehension and decoding strategies they have learned to other content area texts.  The ultimate goal of Soar to Success is to increase students’ understanding of what they read through an approach called reciprocal teaching.  This program is supported by the Florida Center for Reading Research and lists no weaknesses of the program.




What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	KCA Formative assessments

MAP

MAP Skills tests

Informal teacher-made assessments

Informal running records

Spelling inventory


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	The selected strategies, main idea, detains and retelling, represent current scientific based research in the field of literacy.  They reflect the dimensions of reading as outlined by the National Reading Panel report.  These strategies are effective with all students as reported by the National Reading Panel.  


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	According to the National Reading Panel, the evidence suggests that teaching a combination of reading comprehension techniques is the most effective.  When students use them appropriately, they assist in recall, question answering, question generation, and summarization of texts.  When used in combination, these techniques can improve results in standardized comprehension tests.




THIRD SMART GOAL(s):  Relationships 

TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Teach the high, clear and fair conduct standards for our community of learners as found in the student Code of Conduct.
Teach the Second Step Program
Teach the school-wide discipline plan several times a year.


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Data gathered from monitoring implementation and a reduction of office referrals and suspensions.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	According to our Student Code of Conduct while there are many factors which affect the learning environment, most problems result from inappropriate conduct. 

Second Step teaches students how to effectively manage their emotions and demonstrate self-control. Research indicates that children who learn and use these skills do better in school academically. By learning these skills at a young age, children will be equipped with the emotional skills to manage conflicts effectively as they age. The Second Step curriculum is organized by grade level and divided into three parts: empathy training, problem solving/self-control and anger management.



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	While there are many factors which affect the learning environment, most problems result from inappropriate conduct.  Therefore, if students exhibit more appropriate conduct they will have more time on task for learning.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Teach the high, clear and fair conduct standards for our community of learners as found in the student Code of Conduct.

Teach the school-wide discipline plan several times a year.

Use the school’s Anti-Bullying Site Action Plan when needed
Develop a behavior plan

Referral to the Student Intervention Team


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Data gathered from monitoring implementation and a reduction of office referrals and suspensions.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Federal and state laws confer rights and freedoms to every citizen both in and out of school.  Each citizen has the responsibility to respect the rights of others. In the school environment, these rights and responsibilities must be harmonious with the learning process.  There must be respect and mutual trust among students, parents, teachers, administrators and support staff.  Rules which establish discipline guidelines for students are necessary and basic to student growth and development. These expectations, standards and discipline procedures are consistent, help maintain an effective learning environment and strive to promote the development of students both academically and socially.

 It must be recognized by schools and home alike that the conduct of the student in school is ultimately the responsibility of the parents.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	While there are many factors which affect the learning environment, most problems result from inappropriate conduct.  Therefore, if students exhibit more appropriate conduct they will have more time on task for learning.


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Teach the high, clear and fair conduct standards for our community of learners as found in the student Code of Conduct.

Teach the school-wide discipline plan several times a year.

Use the school’s Anti-Bullying Site Action Plan when needed

Develop a behavior plan

Referral to the Student Intervention Team


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Data gathered from monitoring implementation and a reduction of office referrals and suspension.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Federal and state laws confer rights and freedoms to every citizen both in and out of school.  Each citizen has the responsibility to respect the rights of others. In the school environment, these rights and responsibilities must be harmonious with the learning process.  There must be respect and mutual trust among students, parents, teachers, administrators and support staff.  Rules which establish discipline guidelines for students are necessary and basic to student growth and development. These expectations, standards and discipline procedures are consistent, help maintain an effective learning environment and strive to promote the development of students both academically and socially.

 It must be recognized by schools and home alike that the conduct of the student in school is ultimately the responsibility of the parents.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	While there are many factors which affect the learning environment, most problems result from inappropriate conduct.  Therefore, if students exhibit more appropriate conduct they will have more time on task for learning.


CURRICULUM ALIGNMENT SMART GOAL(s): The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence documents, pacing guides, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  
TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Schools will implement and utilize pertinent  curriculum documents such as scope and sequence documents, pacing guides and common formative assessments


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Formative Assessments, MAP, Benchmark Assessments, Unit Assessments


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Deep Curriculum Alignment by Fenwick English, Deciding What to Teach and Test: Developing, Aligning and Auditing the Curriculum by Fenwick English, Needs Assessment: A Focus for Curriculum Development by Fenwick English and Roger A Kaufman, District Leadership that Works by Marzano and Waters, What Works in Schools by Marzano and On Common Ground by Dufour


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	The Tier 2 and Tier 3  section are being developed with guidance from KSDE


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	The Tier 2 and Tier 3  section is being developed with guidance from KSDE


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan


Stage 6 of this document is to be filled out following the completion of stage 6 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Four.

This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

MATHEMATICS SMART Goal:  By winter break 70% of students will be proficient or above according to KCA comprehensive formative assessment and 45% proficient or better on the winter MAP assessment.  By March 1, 2010 75% of students will be proficient or above according to the KCA comprehensive formative assessment.  Therefore, by spring 2010 70% of students in all subgroups in grades 3, 4, & 5 will meet standards or above as compared to last year’s goal of 59.2%.
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1.  Students write in math journals daily with the focus of solving a real world problem using different math genres. Students will focus on problem comprehension and  communication
	Classroom teachers
Instructional coaches

Principal
	Launching Lessons for a Road to Success (in Math).
	Spring 2010
	
	Assessment data
Review of math journals

	2  Students will learn and apply their skills in measurement

	Classroom teachers
Instructional coaches

Principal
	
	Spring 2010
	
	Assessment data
Student work products

	3.  Students will have discussions in math class to promote thinking, questioning and determining importance. 
	Classroom teachers

Instructional coaches

Principal
	
	Spring 2010
	
	Assessment data

Student journals

Student work products


This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

READING SMART Goal:  By January 2010 every student in grades 3, 4, & 5 will be able to retell the text (elements of fiction):  main idea/supporting details at 60% accuracy and by March 2010 75% accuracy as measured by the KCA formative assessment.  Therefore, by spring 2010 71% of students in all subgroups in grades 3, 4, & 5 will meet standards or above as compared to last year’s goal of 61.4%.
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1  Reading centers focusing on comprehension strategies especially main idea and supporting details and retelling.
	Classroom teachers
Instructional coaches

Principal 
	Materials and ideas for reading centers
	Spring 2010
	
	Upon classroom observation reading centers will be in use

	2  Group students based on their instructional needs and incorporate the strategies of main idea and supporting details and retelling.

	Classroom teachers

Instructional coaches

Principal
	
	May 2010
	
	Upon classroom observation students’ work will show evidence of retelling, main idea and supporting details

Assessment data

	3.  Students will learn thinking strategies and  learn to interact with the text using the skill of determining  importance and  questioning.
	Classroom teachers

Instructional coaches

Principal
	
	Spring 2010
	
	Assessment data

Student work products

Classroom observations


This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

THIRD SMART Goal:  Relationships: By spring 2010 the number of office referrals and suspensions will be reduced by 20%.
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1  Students will follow high, clear, and fair conduct standards.  Teachers will teach those standards.
	Classroom teachers
Instructional coaches

Principal

Relationships work group
	Posters of the character concepts

Books for read alouds around these concepts

Second Step program


	Spring 2010
	
	Evidence of instruction as found in lesson plans and student/ teacher work displays
Data around office referrals and suspensions

	2  Students will have a school wide discipline plan which will be taught on an ongoing basis

	Classroom teachers

Instructional coaches

Principal

Discipline committee
	Copy of school’s discipline plan
	Spring 2010
	
	Evidence of instruction as found in lesson plans
Decrease of incidents per student on behavior log

Data around office referrals and suspensions

	3  Students will have weekly lessons on the Second Step Program.

	Classroom teachers

Instructional coaches

Principal

School counselor
School social worker
	Second Step Program
	
	
	Evidence of instruction found in lesson plans and classroom observations


CURRICULUM ALIGNMENT SMART Goal: The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence documents, pacing guides, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1. Develop Scope & Sequence documents and Pacing Guides
	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	December 2009
	
	Scope & Sequence documents and Pacing Guides

	2. Develop aligned formative assessments


	Executive Director of Curriculum, Executive Director of Quality Control, GVC Team, DERA, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	Spring 2010
	
	Aligned Formative Assessments

	3. Develop Curriculum guides


	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, KLN Technical Assistance funds, and the curriculum budget
	Start the work in the Spring of 2010 and continue to revise/refine throughout the summer and 2010-11 school year
	
	Curriculum Guides

	4. Develop Comprehensive Curriculum Management Plan


	Executive Director of Curriculum
	Training from curriculum consultant
	Spring 2010
	
	Curriculum Management Plan


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan, continued

Part B (staff development to support Part A).  More information can be located in the QPA Manual under Quality Criteria Four and the Kansas Professional Development Guidelines.

Directions:  Review the school’s Results-Based Staff Development plan and revise as needed to incorporate the staff development needs as identified in action steps under each of the goals. What will staff need to know or be able to do to implement action steps?

MATHEMATICS SMART Goal:  By winter break 70% of students will be proficient or above according to KCA comprehensive and MAP assessments.  By March 1, 2010 75% of students will be proficient or above according to the KCA comprehensive assessment.

	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Strategies to help students think mathematically
Using journals in math class
	August 2009 – May 2010
	Classroom teachers
Instructional coaches

Principal 
	How to Teach Math to Black Students by Muhammed

Good Questions for Math Teaching:  Why Ask Them and What to Ask by Lilburn, Sullivan & Gordon

Classroom Discussions:  Using Math Talk to Help Students Learn by O’Conner, Anderson, et.al.

Comprehending Math:  Adapting Reading Strategies to Teach Mathematics by Arthur Hyde


	Teacher made assessments
MAP 

KCA Formative Assessments

Students’ math journals

Agendas from staff development

	Application Level

What are we doing now that we did not do before?
	Strategies to help students apply their math knowledge
Students using journals in math class
	November 2009 – May 2010
	Classroom teachers

Instructional coaches

Principal
	How to Teach Math to Black Students by Muhammed

Good Questions for Math Teaching:  Why Ask Them and What to Ask by Lilburn, Sullivan & Gordon

Classroom Discussions:  Using Math Talk to Help Students Learn by O’Conner, Anderson, et.al.

Comprehending Math:  Adapting Reading Strategies to Teach Mathematics by Arthur Hyde


	Teacher made assessments

MAP 

KCA Formative Assessments
Students’ math journals

Agendas from staff development

	Impact Level

What results are we getting that we did not get before?
	Students using math talk moves and having mathematical discussions
	November 2009 – May 2010
	Classroom teachers

Instructional coaches

Principal
	How to Teach Math to Black Students by Muhammed

Good Questions for Math Teaching:  Why Ask Them and What to Ask by Lilburn, Sullivan & Gordon

Classroom Discussions:  Using Math Talk to Help Students Learn by O’Conner, Anderson, et.al.

Comprehending Math:  Adapting Reading Strategies to Teach Mathematics by Arthur Hyde

	Teacher made assessments

MAP 

KCA Formative Assessments
Math journals
Agendas from staff development

Class observations


READING SMART Goal:  By January 2010 every student in grades 3, 4, & 5 will be able to retell the text (elements of fiction):  main idea/supporting details at 60% accuracy and by March 2010 75% accuracy.
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Workshops on our targeted comprehension skills
	Begin in October 2009 and end in May 2010
	Classroom Teachers

Reading Coach
Instructional Coach

Principal
	Reading Coach
Independent Reading Inside the Box by Lisa Donohue purchase with KSDE Grant
Making Words, Making Big Words, Making More Big Words by Patricia Cunningham

Literacy Work Stations:  Making Centers Work by Debbie Diller purchase with KSDE Grant
Tell Me a Story:  Developmentally Appropriate Retelling Strategies by Jill Hansen
	KCA formative assessment
MAP

Teacher made assessments

Kansas State Assessment

Running records
Staff development agendas

	Application Level

What are we doing now that we did not do before?
	Emphasis on retelling, main idea and supporting details, and learning centers to build independent readers
	Begin in November 2009 and end in May 2010
	Classroom Teachers

Reading Coach

Instructional Coach

Principal
	Reading Coach

Independent Reading Inside the Box by Lisa Donohue purchase with KSDE Grant
Making Words, Making Big Words, Making More Big Words by Patricia Cunningham

Literacy Work Stations:  Making Centers Work by Debbie Diller purchase with KSDE Grant
Tell Me a Story:  Developmentally Appropriate Retelling Strategies by Jill Hansen
	KCA formative assessment

MAP

Teacher made assessments

Kansas State Assessment

Running records
Learning centers

Staff development agenda

	Impact Level

What results are we getting that we did not get before?
	Improve students’ comprehension skills

Students reading independently and making meaning
	Begin in November 2009 and end in May 2010
	
	Reading Coach

Independent Reading Inside the Box by Lisa Donohue purchase with KSDE Grant

Making Words, Making Big Words, Making More Big Words by Patricia Cunningham

Literacy Work Stations:  Making Centers Work by Debbie Diller purchase with KSDE Grant
Tell Me a Story:  Developmentally Appropriate Retelling Strategies by Jill Hansen
	KCA formative assessment

MAP

Teacher made assessments

Kansas State Assessment

Running records
Staff development agenda

Students goal sheets


THIRD SMART Goal:  Relationships: By spring 2010 the number of office referrals and suspensions will be reduced by 20%.

	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Strategies to teach children of color
	Begin in September 2009 and end in May 2010
	All faculty and staff

Principal

Instructional Coaches


	100+ Strategies to Teach Children of Color by Jawanza Kunjufu books purchased from KSDE Grant
	Decrease in office referrals and suspensions

Staff development agendas  

	Application Level

What are we doing now that we did not do before?
	Strategies to teach character building knowledge/skills
	Begin in October 2009 and end in May 2010
	Discipline Committee

All faculty and staff

Principal

Instructional Coaches


	Second Step Program purchased by District’s FAS Department

	Decrease in office referrals and suspensions
Decrease of inappropriate behaviors as recorded on teacher’s behavior log.

	Impact Level

What results are we getting that we did not get before?
	Strategies to teach the school wide discipline plan
	Begin in September 2009 and end in May 2010
	Discipline Committee
All faculty and staff

Principal

Instructional Coaches

Parent Involvement Coordinator
	Copy of school’s discipline plan

	 Decrease in office referrals and suspensions

Decrease of inappropriate behaviors as recorded on teacher’s behavior log.


CURRICULUM ALIGNMENT SMART Goal: The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence documents, pacing guides, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Share/introduce curriculum documents to teachers
Learn additional strategies to promote positive relationships with students
	Summer 2010 and 2010 – 11 School year
Spring, 2010
	Curriculum ED, GVC Team, Instructional Coaches
Teachers, school counselor, social worker
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
100+ Educational Strategies to Teach Children of Color by Dr. Jawanza Kunjufu
	Teacher feedback from the professional development around the curriculum documents will assess if new knowledge has been imparted.  Fewer office referrals 

	Application Level

What are we doing now that we did not do before?
	Show teachers how to use documents to create/develop lesson plans
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs 
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Data collected from walkthroughs and observations will be a means to assess how professional development has been applied by the teachers.  Teachers should be using curriculum documents to guide their planning.  In addition, lesson plans can be analyzed and evaluated to determine the  application of the professional development around the curriculum documents.

PLC conversations at grade levels and content areas should demonstrate a common language and common understanding across the system

	Impact Level

What results are we getting that we did not get before?
	Have teachers analyze formative assessment data in their PLCs 
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	PLC time should be more focused around student achievement.  Student achievement should reflect improvement 

Student mobility will be less of a negative factor because there will be curriculum consistency across the district.


Refer to the School Integrated Improvement Plan and make revisions as needed.  If no revisions are needed, move to the next section.

Part C

Describe how all teachers will be involved in using data to provide information to improve individual student achievement and strengthen the overall instructional program.

	The staff was divided into three work groups:  reading, math and relationships and at least two members of the Vision Team were assigned to facilitate the groups.  The groups reviewed data and then developed the goals, strategies, professional development and root causes.  These groups will continue to look at the school’s data all school year monitoring implementation and progress toward our goals.
Teachers will meet collaboratively in their grade level PLCs on a weekly basis to review data and make instructional decisions. 

Teachers will be released from their classrooms once each quarter to review data, make instructional decisions, plan, and have conversations with each other across grade levels.

Teachers will meet with the principal, periodically to review their students’ data.

Teachers will use their data and help their students set individual goals based on that data.

Teachers will set goals for themselves based on their data.


Describe extended opportunities to learn and/or additional time that the school has in place to help ensure that all students are achieving academically in reading and mathematics.  (Examples may include after school programs, summer school program, etc.)

	To help insure that all students enrolled in the school meet the state's proficient level on the Kansas State Reading and Math Assessment, each year we identify students who are performing below grade level.  These students are targeted for after school tutoring and summer school.
School has available for checkout several resources for parents to help their child at home.


Describe how the school will coordinate federal, state, and local services used to support this Integrated Improvement Plan for Schools.

	The building leadership team was developed to provide support for integrating services to all staff and students.  The team is composed of the principal, instructional coach and teacher leaders.  The team meets weekly and the agendas includes discussion on instructional programs, state and local assessments and professional development.  Each school has an instructional coach to support the school through coaching staff and encouraging teacher progress through professional development.  


Describe how federal, state and local funds will be coordinated to support this Integrated Improvement Plan for Schools.

	The priority for spending of Title I funds is to support hiring of highly qualified staff for reading and math.  These staff members are critical in the implementation of Tier 2 and Tier 3 supports for students.  We receive ESL services paid from state bilingual funds.  Any staff, not meeting the state designation of highly qualified, is supported through Title IIA funds. The district general fund and at risk funds are used to provide a full day kindergarten program.  General funds, Title I and Title III funds are used to support a summer school option.



Stage 7:  Monitor Implementation & Progress


Stage 7 of this document is to be filled out following the completion of stage 8 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Subsequent Planning Meetings. 

Describe the process that the district and/or school will use to monitor the implementation of this plan. 

	Each work group will monitor implementation and fidelity to this plan in the area that they worked to develop.  Implementation will be monitored in January 2010 and again in March 2010.  Principal, reading coach and instructional coach will also monitor implementation.  The evidence used to monitor implementation will be classroom observations, students’ goals, teachers’ goals, student journals, evidence of reading centers being used, student work, lesson plans, and assessment data.


Who will participate in the review?  What is their role?  

	All staff will participate.  They will be divided into work groups/teams.  Each work group will monitor implementation of a certain component of the plan.  Principal, instructional coach, and reading coach will also participate in the review.  School leadership team will meet with their ETAT and STAT team who will monitor implementation and provide suggestions for improvement.  All results will be made public and revisions in implementation will be made if necessary.


What will be reviewed?

	Implementation of the plan will be reviewed through classroom observations and a look at the documentation stated previously in the plan.  Staff development agendas will also be reviewed.


Identify the timeline of the process to ensure movement to the next cycle (e.g., quarterly, by semester, annually, etc.). 

	Plan will be reviewed in December 2009/January 2010 and then again in March 2010 prior to the state assessment.  Revisions will be made when necessary.


Identify the indicators of success implementation

	Targets will be met in reading and math according to assessment data, office referrals and suspensions will begin to show a decline, and evidence will show that the plan’s full implementation is underway.


Describe the process that the district and/or school will use to evaluate the implementation of this plan.  The school conducts a review of the strategies in the plan to determine if they are contributing to the desired outcomes either in terms of improvement in student achievement, or increases in other activities that lead to increased student achievement such as great parental involvement or more high-quality professional development.
Name those who will be involved in the process of evaluation and the role they serve.

	All staff will be involved in the evaluation process.  Principal, instructional coach and reading coach will also be involved in the evaluation of the plan.


Identify what data will be reviewed to determine success?  Is the plan effective?  How do we know?

	MAP data from the spring administration and the Kansas State Assessment in reading and math will determine the plan’s effectiveness.  A decrease in students’ office referrals and suspensions will show the plan’s effectiveness.


Explain how the selected strategies will be evaluated for their effectiveness to achieve the vision and goals.

	Strategies’ effectiveness will be evaluated according to the timelines in the school’s SMART goals.


Explain the process for how the results will be shared with all stakeholders.  

	Results will be made public for all staff.  For parents, information will be shared at a PTA meeting or other general meeting for parents and in the school’s newsletter.


Explain who will have decision-making authority for revision of the plan’s goals.

	The school staff along with the principal, instructional coach and reading coach will have authority for revision of the plan’s goals.


[image: image2.png]



KANSAS STATE DEPARTMENT OF EDUCATION


� Title I Integrated Improvement Plan

















MAP Test results – Spring MAP data is shown in reading math.  It shows a growth comparison from 2007 – 2009.  Caruthers in Spring 2009 lagged behind the district’s goal in all subgroups.  Fall MAP data shows us what percentage of our students are proficient in reading and math as follows:  Reading – 20% of third grade students, 17.9% of fourth grade students and 25.9% of fifth grade students.  Math – 22.9% of third grade students, 20.5% of fourth grade students and 18.5% of fifth grade students.  Caruthers students currently lag significantly below the district’s goal in reading and math.  Based on the perception data and this achievement data work groups feel that teachers/staff need more training on establishing relationships with African American students, especially boys.  After studying indicators staff feel there needs to be a focus on teaching students to retell, finding main idea and supporting detail, using the skill of measurement appropriately and being able to solve real world story problems.





Experience of Teacher Support:  Measures the extent to which students feel supported by their teachers, as well as students' views on how teachers relate to them.  Teacher support has been shown to positively impact student outcomes, including achievement and graduation rate. 





Blank cell indicates fewer than 10 students in a group; not reported. 





Student Engagement in Learning:  An important precursor of positive student outcomes, this construct encompasses both the effort put into school and the understanding students have about the purpose of school assignments and activities.  High levels of student engagement have been linked with higher performance and lower dropout rates. 
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The data shows that discipline office referrals have decreased from 269 in the 2006-2007 school year to 200 during the 2008-2009 school year.  Suspensions increased in 2007-2008 school year and then decreased to 70 suspensions during the 2008-2009 school year from 94 the year before.





Conversations in the smaller work groups indicated that more African American males were suspended than any other subgroup.  However, it should be noted that the African American male subgroup is our largest subgroup.  Conversations also indicated that teachers need more strategies to develop positive relationships with this group to insure students’ success.





























Math Investigations II program will be used with all students in grades K-5.  This program is based on work supported by the National Science Foundation and the curriculum is designed to engage students in making sense of mathematical ideas.  The curriculum takes seriously the time students need to develop a strong conceptual foundation and skills based on that foundation.  Teachers are engaged in ongoing learning.





Math journals will be used with students to record their thoughts, strategies used/learned in math class that day.  The National Council of Teachers of Mathematics’ communication principles state instructional programs  . . . should enable all students to:  organize and consolidate their mathematical thinking through communication and use the language of mathematics to express mathematical ideas precisely.  Marilyn Burns a nationally recognized mathematics educator says, “introducing math journals is your students ticket to understanding math!”  She also stated that a math journal is one of the best ways to introduce writing into your math class.  It helps students stretch their thinking and make sense of problems that can sometimes leave them confused or frustrated.





Teachers will learn the five math talk moves to help them have classroom discussions in math which will increase students’ understanding of mathematical concepts.  The source will be:  Classroom Discussions:  Using Math Talk to Help Students Learn, Grades 1-6 by Catherine O’Connor, Nancy Canavan Anderson, Suzanne H. Chapin, and Toby Gordon.





 








Identified students in grades 3, 4, & 5 will receive tiered math support through the “Do the Math” program by Marilyn Burns. Do the Math helps at-risk and struggling students succeed in math.  Research shows students with diverse needs succeed in learning mathematics through explicit, intentional teaching based on proven instructional strategies.  This program uses multiple strategies for developing concepts and skills to support student learning.
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