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	Kansas City
	8316
	Central Middle
	6 - 8

	USD Number  
	District Name  
	Building Number  
	Building Name  
	Building Grade Span


	925 Ivandale
	Kansas City
	66101
	913 627-6150
	913 627-62152
	krludwi@kckps.org 

	School Address
	City
	Zip Code
	Telephone Number
	Fax Number
	E-Mai


	

	Date Submitted


	Date used for official data collection

(

09
-

22
-

2008
)

Month

Day

Year

Percent of Low Income

87.54%
Total Number of Students Enrolled in Building
586
Total Number of Low Income Students
513

	
	MARK THE SECTION THAT APPLIES

 FORMCHECKBOX 

The school is applying to utilize the Expected Gains formula

 FORMCHECKBOX 

The school is not applying to utilize the Expected Gains formula




ASSURANCES:  For Schools on Improvement Only
  FORMCHECKBOX 
A peer review committee or representatives from the district has reviewed and approved this Integrated Improvement Plan.

 FORMCHECKBOX 
The district assures that the Title I school will spend at least 10% of its Title I allocation for high quality professional development to address the academic issues that contributed to the school being identified for improvement.

 FORMCHECKBOX 
The district assures that the school has reviewed the District State Performance Plan report (SPP)  

  FORMCHECKBOX 
The district assures that a State Technical Assistance Team (STAT) has been identified for the school and will be utilized.

District signatures represent agreement to all assurances marked and that the plan has been reviewed and approved at the district level.  Signature of KSDE official represents plan has been reviewed and approved in meeting all required criteria.

	Signature of Building Principal
	
	Date
	November 20, 2009

	Signature of Authorized District Representative
	
	Date
	November 20, 2009

	Signature of KSDE Official
	
	Date
	


External Technical Assistance Team

Directions:  List the name of the individuals who will serve on the External Technical Assistance Team (ETAT) with their contact information.    Additional rows may be added to this chart as needed.  

ETAT Membership should be selected based on the skills and knowledge necessary to support the school’s identified areas of improvement.  More information can be located in the QPA Manual under Quality Criteria Two.  

Requirements: 

· Each school will select the membership of the ETAT  

· The local board approves the ETAT

· An ETAT may serve more than one school in a district 

· ETAT members may be affiliated with the district

· Members are not to be affiliated with the school (not even as itinerant personnel)  

· A NCA team may be used as the ETAT

· The school and ETAT members determine the frequency of the external team visits

	External Technical Assistance Team (ETAT)

	Identify area(s) of expertise of each individual.  Note requirements above.

Place an * beside the chairperson for this ETAT team
	Name
	Email address
	Phone Number

	DERA Director – Test Analysis
	Dr. Dan Wright
	dawrigh@kckps.org
	913-279-2298

	ESL Instructional Coach
	Marcy Murphy
	mamurph@kcksp.org 
	913-627-4719

	Elementary Literacy and Math Instructional Coach
	Deanne Letourneau
	deletou@kckps.org 
	913-627-6436

	Coordinator of Science
	Dr. Gary Anderson
	gaande@kckps.org 
	913-279-2211

	M.S. Instructional Coach -SPED
	Sheila Kraus
	shkraus@kcksp.org 
	913-627-5690

	School Improvement Consultant
	Dennis Chaconas
	dchaconas@sbcglobal.net 
	510-301-4782

	Implementation Coach
	Darla Smith
	dsmith@smokyhill.com
	785-825-9185


State Technical Assistance Team

Directions:  List the name of the individuals who will serve on the State Technical Assistance Team (STAT) with their contact information.    

Add as many rows to this chart as needed.

If a school is on improvement or conditionally accredited for QPA and/or on improvement for Title I, membership must include at least two individuals with expertise in the areas(s) resulting in the school being on improvement and needs to include one or more of the following:
· Highly qualified or distinguished teachers and principals,

· Pupil services personnel,

· Parents,

· Representatives of Institutions of Higher Education,

· Representatives of regional educational laboratories or comprehensive regional technical assistance centers,

· Representatives of outside consultant groups.

Requirements:

The STAT team is assigned to the school until the school either attains accredited status or is not accredited.  A STAT may serve more than one school in a district.  More information can be located in the QPA Manual under State Technical Assistance.

	State Technical Assistance Team (STAT)

	Identify area(s) of expertise of each individual.  Note requirements in the directions.

Place an * beside the chairperson for this STAT team
	Name
	Email address
	Phone Number

	DERA Director – Test Analysis
	Dr. Dan Wright
	dawrigh@kckps.org
	913-279-2298

	ESL Instructional Coach
	Marcy Murphy
	mamurph@kcksp.org 
	913-627-4719

	Elementary Literacy and Math Instructional Coach
	Deanne Letourneau
	deletou@kckps.org 
	913-627-6436

	Coordinator of Science
	Dr. Gary Anderson
	gaande@kckps.org 
	913-279-2211

	M.S. Instructional Coach -SPED
	Sheila Kraus
	shkraus@kcksp.org 
	913-627-5690

	School Improvement Consultant
	Dennis Chaconas
	dchaconas@sbcglobal.net 
	510-301-4782

	Implementation Coach
	Darla Smith
	dsmith@smokyhill.com
	785-825-9185


Refer to the School Integrated Improvement Plan and make revisions as needed.  If no revisions are needed, move to the next section.
Stage 1:  Orientation & Readiness

Stage 1 of this document is to be filled out following the completion of stage 1 of the Kansas Improvement Model.

Refer to the Kansas Improvement Notebook Section C:  Planning Meeting q.
Directions:  List the names of the individuals who will serve on the school planning team with their contact information.    Add as many rows to this chart as needed.  The roles in bold are required.  It is also required that 1) one person fill no more than two roles on the team and 2) no more than one of the asterisked roles may be filled by an employee of the school district
	School Planning Team

	Role
	Name
	 Email address
	Phone Number

	Superintendent or Representative
	Eva Tucker Nevils
	evtucke@kckps.org
	

	Principal or Principals’ Representative (Each building on improvement is represented on the district team)
	Kristen Ludwig
Rebecca Estes

Travis Helm

Lucinda Comer
	krludwi@kckps.org
reestes@kckps.org
trhelm@kckps.org
lucomer@kckps.org
	913-627-6150

913-627-6150

913-627-6150

913-627-6150

	Site Council Member*
	John Wright
	
	913-281-1936

	Community Member*
	Judy Thorton

Dennis Chaconas
	judyconsult@aol.com
dchaconas@sbcglobal.net 
	510-301-4782

	Family/Parent Representative*
	Clara Osborn
	
	913-621-5554


	General Education Teacher 
	John Lazzo

Michelle Graham
Barbara Nave
Emilee Rose

Lestine Fouse

Elaine Donovan

Lorraine Williams
Julie Percival

Kathy Drumwright

Kindra Mittenmeyer

Felicia Nelson

Mike Liber
	jolazzo@kckps.org
migraha@kckps.org
banave@kckps.org
emrose@kckps.org
lefouse@kckps.org
eldonov@kckps.org
lowilli@kckps.org
juperciv@kckps.org
kadrumw@kckps.org
kimitte@kckps.org
fenelso@kckps.org
miliber@kckps.org
	913-627-6150

913-627-6150

913-627-6150

913-627-6150
913-627-6150
913-627-6150
913-627-6150
913-627-6150
913-627-6150
913-627-6150
913-627-6150
913-627-6150

	Counselor, Social Worker, etc.
	Pam Finley
	pafinle@kckps.org
	913-627-6150

	Special Education Educator
	Kristy Poplau

Karen Moorman

Kathy Growney
	krpopla@kckps.org
kamorrm@kckps.org
kagrown@kckps.org
	913-627-6150
913-627-6150
913-627-5640

	Local Consolidated Plan Contact 
	Jim Clevenger
	jicleve@kckps.org
	913-279-2289

	Teacher of English Language Learners 
	Karen Rodgers
	karodge@kckps.org
	913-627-6150

	Title 1 Representative (if applicable) 
	Jim Clevenger
	jicleve@kckps.org
	913-279-2289

	Other:  
	
	
	


Stage 1:  Orientation & Readiness continued

Adopted Improvement Process

Describe the process that will be used to develop and maintain this plan around the vision and mission of the school.
	Central Middle School has recently updated its mission and vision statements

Mission::  
“The Central Middle School Community will develop the whole student as a reflective, successful learner and citizen.”  
Vision:

“The Central Middle School family will use a safe and nurturing environment to foster a sense of ownership and passion for learning in our modern world.

In order to achieve the Central Middle School’s mission and vision through the Integrated Improvement Plan, the following process will be used:

· In April and May 2009, staff examined school data, targeted specific subgroups of students, and set achievement goals.  School data reviewed included the preliminary results of the state assessments in reading and math; the local performance assessments in reading and math (MAP); student surveys, and information gathered identifying specific needs of students based on root causes.  Documentation included Wednesday afternoon professional staff development agendas and notes.

· In June 2009, the School Planning Team met for two days reviewing documentations from staff development meetings.  Test results were reviewed.  SMART goals and a Results-Based Staff Development Plan were written. Documentation included agendas and notes.

· In June 2009, the School Planning Team devised a plan to improve the implementation of B.I.S.T. in order to decrease the number of office referrals and out of school suspensions.  This information has been shared with staff by the administration through weekly meetings with the grade level houses.

· In June 2009, the School Planning Team identified incentives to motivate students and staff to increase the level of expectation in achievement of goals.  The information was shared with staff through Wednesday afternoon professional staff development.  Incentives included parent involvement in setting goals to improve test performance.  Parents were involved in helping their student set goals for test performance on Family Advocacy Day in August.  Documentation included agendas and student goal setting forms.

· In August 2009, Kristen Ludwig, principal, invited parents to review the Parent Involvement Plan, the Parent /Student Teacher/ Principal Compact, and the parent involvement budget.  The purpose of the meeting was to identify and implement strategies to improve relationships among families, students and school.  At this time, the results of the KCA and MAP testing and SMART goals were shared.  Parents revised the Parent Involvement Plan and the Compact.  Recommendations were made for the budget for parent involvement.  Documentation included the revised Parent Involvement Plan, the revised Compact, and the budget plan.

· In January and February of 2009, Kristen Ludwig, principal, developed the school budget with assistance from the School Planning Team and staff.  Each staff member submitted requests.  The principal and School Planning Team collaborated in determining the allocation of resources needed to implement the Integrated Improvement Plan for the following school year.  The completed budget was shared with the School Planning Team and the staff through house meetings.
· In June 2009, the School Planning Team planned for the periodic review of student assessment results so that adjustments could be made with the Integrated Improvement Plan.  The Leadership Team (principal, assistant principals, and instructional coach) meets monthly with individual math and reading teachers on formative assessments and local district assessment results.  Teachers monitor and adjust their instruction based on the data.  Student data is also shared with each of the grade level houses during their house meetings.  Formative assessments are reviewed monthly and MAP data is reviewed in October, January, and May.  Parents are kept informed of their student’s progress through quarterly progress reports, quarterly grades, School Loop, and Family Advocacy Day conferences.  Parents are also invited to schedule conferences with the advocate whenever there is a concern.


Highly Qualified and Fully Licensed

List the school’s professional development that supports teachers in becoming highly qualified as defined by NCLB and fully licensed in Kansas.
	The district requires all staff to turn in an "Individual Development Plan" that is clearly aligned with their content area. This Improvement Plan ensures that the staff stay focused on researched-based curriculum and instructional practices throughout the year. This effort further supports the practice of not only hiring highly qualified staff, but focuses on constantly improving the staff we have. 

In addition to the district-wide mentoring program for new teachers and monthly district in-services, Central Middle School has implemented a number of support structures to ensure instruction by highly qualified teachers in the building: 

· All teachers are required to turn in a weekly standards-based lesson plan using a specific lesson plan template.  The common lesson plan template is the Anatomy of the Lesson that includes a statement of the lesson objective with activities to activate prior knowledge, teacher input and student active participation, and identifying student success. 
· The three administrators and instructional coach conduct regular daily classroom observations of all teachers.  An observation protocol is used to take notes and provide feedback.  
· Professional staff development is provided on Wednesday afternoon early release.  Teachers participate in:
    a.  Literacy First trainings held monthly focusing in on vocabulary development and reading strategies to increase

              comprehension across all curriculum areas.
          b. Attend sessions that model effective strategies that support the goals and achievement in the classroom. 

· Professional staff development is ongoing among teachers in the building through Professional Learning Community (PLC) meetings.  Teachers:

a. Meet in their PLC to review assessment data of their students and plan for improvements needed in instruction. 

b. Collaborate together with the instructional coach on specific strategies to increase their students' achievement. 
c. Work with an administrator to decrease office referrals and suspensions through the consistent implementation of B.I.S.T. and to identify students who may need additional support provided by district and community resources (Student Assistance Team).
· Professional staff development is supported through peer coaching. Teachers work with each other observing, reflecting, and revising their lesson plans.  Teachers follow a peer observation protocol to give and receive feedback.
· Professional staff development is provided from outside consultants hired by the district and with building Title I funds.  Consultants come in to observe classrooms and provide feedback.  Three of the consultants work with the Professional Learning Communities during their common planning time.


List strategies the school uses to attract highly qualified, fully licensed teachers.

	Central Middle School has a very low turnover rate.  Highly qualified teachers stay at Central because of the strong administration, safe environment, and focus on academic achievement.  These characteristics have attracted highly qualified personnel when there are openings.  For teachers who are not highly qualified, there is ongoing Wednesday afternoon professional staff development, weekly collaboration with the instructional coach, daily meetings with the grade level house, and daily classroom observations with feedback.  Currently, Literacy First training is being provided monthly by outside consultant, Judy Thorton.  All staff is required to turn in weekly lesson plans following the Literacy First Anatomy of a Lesson Plan.  Support is also provided by district content meetings held monthly.  

There is ongoing staff development for teachers on understanding multiple assessment measures.  In August, teachers reviewed KCA and MAP data for their advocated from the previous year.  After students completed a comprehensive formative math assessment and MAP assessment in September, math teachers worked with the Leadership Team to set class goals for monitoring and adjusting instruction in order to meet the differentiated needs of the students.  In October, reading and math teachers were introduced to the curriculum ladders using the MAP data by Sara Reiter, the district MAP coach.  During collaboration time with the instructional coach, further support for using the curriculum ladders was shared.  

Ms. Reiter will continue to provide support for the use of MAP curriculum ladders and alignment of the strands with the state indicators through monthly district content meetings.  Math and reading teachers will have monthly meetings with the Leadership Team to review formative assessment data.  Formative assessments are given monthly in both math and reading.  MAP data will be reviewed during October, January, and May.  KCA data will be reviewed in April and May.  Read 180 teachers will incorporate SRI data and Read 180 reports with their monthly meetings with the Leadership Team.  Likewise, System 44 reports will also be utilized by the System 44 teachers.
Professional development for administrators is provided by the district through monthly cluster meetings and through monthly Teaching 4 Learning meetings. The Teaching 4 Learning meetings are led by the Teaching 4 Learning Executive Director and lead instructional coaches.  The Instructional Executive Director leads the cluster meetings.  The Instructional Executive Director also provides professional development opportunities through Leadership Meetings with the administrators at individual schools.  School walk throughs by district personnel provides feedback for administrators for school improvement.  Central Middle School administrators and instructional coach attended a Leadership Workshop provided through Literacy First.
Professional development opportunities for the building instructional coach occur at the monthly cluster meetings, the Teaching 4 Learning meetings, weekly meetings lead by the lead ICs, and five meetings held throughout the year lead by PEBC consultant on “Thinking and Understanding.”  The instructional coach is also included in the Leadership Meetings with the administration and Instructional Executive Director.




List strategies the school uses to ensure paraprofessionals meet the qualifications of highly qualified.

	Central Middle School works closely with the district Special Education Department to ensure that paraprofessionals as well as collaborating teachers understand their roles and how to best serve our Special Education students.  A district special education instructional coach visits the school regularly to monitor effective practices that occur in resource rooms and collaborative classrooms.

The paraprofessionals attend Wednesday early release professional staff development and professional development that occurs through the collaboration with the house weekly.


In addition to this type of staff development, the district requires the paraprofessionals to complete 20 credit hours of specific learning modules sponsored by the Special Education Department.


List strategies the school uses to incorporate a teacher mentoring program as part of its professional development program. 

	     Each teacher new to the building selects an experienced teacher as mentor. The district provides a comprehensive training program for new teachers to transition into the profession of teaching.  The mentor teacher within the building provides support to the new teacher through collaboration with lesson plans and peer observation.  Mentoring also occurs within the professional staff development provided through weekly collaboration and Wednesday afternoons professional staff development.  The Leadership Team also mentors through classroom observations and feedback. The principal closely mentors the new teacher providing support through pre- and post conferences of classroom visits.


Transitions

Describe the strategies for assisting preschool children in the transition from early childhood programs, such as preschool, Head Start, or Early Reading First to local elementary school programs. 
	NA


Describe the strategies used for assisting elementary students in the transition from elementary school to middle school.  

	· The middle school counselor sets up a time in the spring for fifth grade classrooms to come for orientation and a tour of the building.
· The middle school counselors go to the feeder elementary schools to assist with enrollment into middle school.
· The Special Education teacher goes to the elementary feeder schools in the spring and speaks with the sending case managers as well as attends reviews of IEPs of fifth grade SPED students.
· A middle school ESL teacher visits with elementary feeder schools in the spring to identify the needs of ELL students that are enrolling in middle school.
· Open House for sixth grade students and their parents is held one evening prior to the opening of school. Students and their parents have an opportunity to get their schedules, locate their classrooms, and meet their teachers.
· Sixth grade students began school a day earlier than the seventh and eighth grade students. This allowed the sixth grade students to have time to become familiar with the building and middle school routine without interference from the other grade levels.
· WEB is a middle school transition program that welcomes 6th graders and makes them feel comfortable throughout the first year of their middle school experience. WEB, an acronym for Where Everybody Belongs, is built on the belief that students want to and can help other students succeed. The WEB middle school transition program trains members of the 8th grade class to be WEB Leaders; as positive role models, WEB Leaders are motivators, leaders and teachers who guide 6th graders to discover what it takes to be successful in middle school.  During the orientation phase, 6th graders experience activities that reinforce strategies such as school expectations, maintaining identity while fitting in, character building, and risk taking.




Describe the strategies for assisting middle school students in the transition from middle school to high school.  

	· Teachers come to visit the eighth grade students within their grade level team.  Eighth grade students have a time to ask questions before they begin the enrollment process. 
· The transition counselor comes to Central Middle to administer an interest survey for the purpose of providing information on the selection of thematic communities.
· Special Education teachers and transition counselor plan a day students may visit the high school for a tour. The Special Education teachers at the middle school communicate the strengths and concerns to the receiving case managers at the high school.
· The Family Advocacy System is a district-wide program. When students enter high school, they have a teacher that is assigned as their advocate for the time they are in high school.





Describe the strategies for assisting high school students in the transition from high school to post secondary education or work. 

	NA


New Parent Involvement Standards
The National Standards for Family School Partnerships are a comprehensive guideline that schools can use to determine how successful they are implementing family school community partnerships.  More information can be found at www.pta.org for assistance on specific strategies.
Directions:  Mark the standard(s) the district is using to promote effective parent/family involvement. 
For each of the selected standards:
· List strategies the school is using to promote effective parent/family involvement.  
	· At the beginning of school, parents are invited to review the results of the Kansas state assessments and the local assessments.  Parents examine the School Improvement Plan goals and the Parent Involvement Plan.  Plans are amended based on consensus of the group.

· In Family Advocacy, parents and students are assigned one advocate or contact person for the years they attend Central Middle School.  This advocate is their primary support system and source of information.  Parents are included in goal setting with the student and teachers on Family Advocacy Day.  This ensures that all the adults in the child’s educational experience are on the same page.  There are two scheduled days in the district for Family Advocacy Day.
· Teachers contact parents a minimum of once per month to share achievements and positive feed back on their students.   A good rapport is established early on so that when negative issues must be addressed, a collaborative relationship has already been built. This helps to keep all the adults involved in a student’s education on the same page, reducing communication barriers. This also helps to increase attendance at school events and family conferences.
· A Family Fun Night is held once a year.  This is another way to get parents involved in their children’s educational growth. When parents attend this event they become more familiar with the school, which helps increase a sense of community among students, parents, and staff.
· Parents are encouraged to observe their child’s classrooms.  This helps the parent become more aware of the daily workings of the school. Behavior of students improves because an additional adult, specifically a student’s parent, has a presence in the classroom.
· Parent / Teacher Organization (PTO) meetings are held every other month.  Parents and teachers work together to identify and resolve concerns with their children’s education.  Parents and teachers support one another through fundraising and celebrations sponsored by the PTO.
· Parent as Teacher classes are offered four times a year.  A volunteer parent is trained by the instructional coach with materials provided by the state department.  The objective of the classes is to assist parents in helping their child with math homework.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	· Advocates make appointments with the parents for Family Advocacy Days.  Each advocate is responsible for scheduling a minimum of two parent visits that are approximately 30 minutes long.  The advocates maintain a log of parent conferences.  Each building site has a Family Advocacy Coordinator who collects and maintains records for parent contacts.  This information is shared with the School Improvement Team.
· Advocates have parents and students sign a Compact, a written agreement that specifies actions and responsibilities for each party so that the student is successful.  Records are kept to monitor the number of compacts that have been signed by the Family Advocate Site Coordinator.
· Each grade level team (referred to as a “house”) maintains an agenda that include Parent Conferences with the student’s Advocate and teachers within that house.


  X FORMCHECKBOX 
 1. Welcoming all families into the school community

Families are active participants in the life of the school, and feel welcomed, valued, and connected to each other, to school staff, and to what students are learning and doing in class.  

· List strategies the school is using to promote effective parent/family involvement.  
	· Two Family Advocacy Days per year provide parents, students and their Family Advocate to build relationships, set goals, and communicate concerns and celebrations of success.  Family Advocates make phone calls to welcome the parents and set up appointments.
· Parents are welcome to meet with their team of teachers during the teachers’ planning time, before or after school; whenever the time is convenient for the parent.  Family Advocate invites parents to meetings that require conferences.
· Parents are invited to join PTO (Parent Teacher Organization) where meetings are held every other month.
· Parents are invited to attend Parents as Teachers classes throughout the year for training on how they can help their student develop their math skills.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	· Family Advocacy teachers maintain communication logs for Family Advocacy Days.
· Teams maintain parent contact logs.
· Attendance record will be maintained for Parent as Teacher classes.


X  FORMCHECKBOX 
 2. Communicating effectively

Families and school staff engage in regular, meaningful communication about student learning.  

· List strategies the school is using to promote effective parent/family involvement.  
	· Central Middle School as a full time translator / interpreter for Spanish speaking students.  Information that is sent home has both English and Spanish translation.
· Grade level teams use the school newspaper to report information about student learning monthly.

· School loop is used as a resource for parents and teachers to regularly communicate online regarding assignments, test performance, and concerns. 

· School Loop System is one method used to notify parents of upcoming meetings regarding the planning, review, and improvement of the parent involvement policy.

· Family Advocates contact parents regarding special events such as Family Advocacy Day and Family Fun Night.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	· Copies of information sent home are maintained by the translator / interpreter.
· Copies of the school newspaper are kept for records.
· Family Advocates maintain parent contact logs.

· School Loop System records.


X  FORMCHECKBOX 
 3. Supporting Student Success

Families and school staff continuously collaborate to support students’ learning and healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and skills to do so effectively.

· List strategies the school is using to promote effective parent/family involvement.  
	· Parents are informed at the first Family Advocacy conference a description and explanation of the curriculum in use at school and the forms of academic assessment used to measure student progress and achievement.
· State brochures are available for parents that outline the state’s academic standards, student achievement standards, and recommendations for improving student achievement.

· Family Advocacy days and parent conferences scheduled at the discretion of the parent or team provide parents with information and support.

· Parents have access to School Loop, a website that assist parents in keeping informed regarding student progress.

· Students keep a daily academic planner which can communicate in written form the student’s progress with daily assignments and benchmarks.
· Parents receive packets of information and activities they can do with their child at home at Family Fun Night.

· At the Family Advocacy conferences, parents, students, and Family Advocacy complete goal sheets based on the student’s performance on the MAP and KCA.

· Four parent math classes will be offered throughout the year. 


· List strategies the school is using to monitor the implementation of parental/family involvement.

	· Copies of handouts given at parent conferences.
· Parent contact logs.

· Student academic planner

· Copies of packets given to parents on Family Fun Night.

· Copies of student goal sheets completed at the Family Advocacy Day conference.

· Attendance records for parent math classes.


 X FORMCHECKBOX 
 4. Speaking up for every Child

Families are empowered to be advocates for their own children, to ensure that students are treated fairly and have access to learning opportunities that will support their success.
· List strategies the school is using to promote effective parent/family involvement.  
	· Family Advocacy Day is scheduled twice a year between parent and advocate.
· Parent conferences may be scheduled based on concerns by parent, student, or teacher.

· Parents are welcome to request regular meetings to formulate suggestions and participate as appropriate in decisions relating to the education of their children.
· Parents, students, teacher, and principal sign a contract that guarantees fair treatment and equal access to learning opportunities that support student success.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	· Record of Family Advocate meetings.
· Record of parent conferences maintained by Family Advocate.

· Copy of parent, student, teacher, and principal contract.


 X FORMCHECKBOX 
 5. Sharing Power

Families and school staff are equal partners in decisions that affect children and families and together inform, influence, and create policies, practices and programs.

· List strategies the school is using to promote effective parent/family involvement.  
	Parents are invited to:
· Plan, review, and improve the School’s Title I Program;

· Plan, review, and improve the Parent Involvement Policy;

· Plan, review, and recommend appropriations for the Title I budget.

· Parent/Student/Teacher/ Principal Contract is signed by all parties for the benefit of the student’s success.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	· Copy of revised School Improvement Plan, Parent Involvement Policy and Title I Budget based on parent recommendations.
· Contracts are maintained for record keeping.


 X FORMCHECKBOX 
 6. Collaborating with Community

Families and school staff collaborate with community members to connect students, families, and staff to expanded learning opportunities, community services, and civic participation
Stage 2: Gather & Organize Data


Stages 2 and 3 of this document are to be filled out following the completion of stages 2 and 3 of the Kansas Improvement Model.  

See the Kansas Improvement Notebook Stages 2 & 3 for instructions to the Data Carousel Activity which results in the school planning teams’ determination of key findings.  Examples of Achievement Data, Perception Data, Contextual Data, and Demographic Data are also found in Stages 2 and 3 in the Kansas Improvement Notebook. 

Identify the needs assessment instrument that will guide data collection and explain the process for review by the school planning team.

	· Central uses a district developed needs assessment.
· Quarterly formative reading tests were used to monitor student progress.  Formative assessment questions were selected based on instructional pacing every two weeks.  Strengths and weaknesses with the indicators were noted.  This information was presented to the School Improvement Team and staff during collaboration meetings.  Data was used to identify students who needed further instruction and were provide tutoring during Wednesday pullout sessions and intensive tutoring monthly.
· After KCA testing was completed, our data was collected and disaggregated for each of our categories.  A comparison was made between 2008 and 2009 performance among the subgroups to note amount of progress.  A comparison was also made between categories to note gaps in achievement.  The performance on each indicator was examined to determine areas of strengths and weaknesses for each of the subgroups.  Meetings were held during Wednesday afternoon early release.  After school meetings with parents and members of the community were scheduled to report the findings.

· Bar graph charts of spring MAP results were disaggregated by DERA (Department of Educational Research and Assessment).  Comparisons were made between student performance on the KCA and student performance on the MAP.  The inquiry cycle was used by the leadership teams to identify strengths and weaknesses at a district leadership meeting. This process was replicated with the staff at the school site.  Staff identified areas of concern and recommended strategies to improve achievement.

· Students were given a First Things First survey in the spring.  When the data was published, the School Improvement Team reviewed the findings.

· Parents were given a survey at the beginning of the school year.  Information was collected on how parents felt about their child’s math and reading progress and level of satisfaction with their relationship with their child’s teachers.  This information was gathered and shared with the School Improvement Team.
· On the AYP report, the administration noted that attendance had dropped with the white subgroup.  Attendance data was collected and reviewed.  Suspension information was also gathered to review.  Staff reviewed this information using the inquiry cycle to identify concerns and recommend strategies for improvement.


Identify the data types that were collected.  *Can the data be organized into qualitative and quantitative data types?  The data sources may include: 
a. Achievement Data including review of formative as well as summative data
	Achievement data included: 
· KCA results in reading and math

· Measures of Academic Progress (MAP – a local district assessment)

· Building-wide assessments on the benchmarks / indicators (state formative assessments and district benchmark assessments


b. Perception Data
	· First Things First Student Surveys

·  Family Advocacy Survey


c. Contextual Data 
	· Attendance data
· Suspension and referral data


d. Demographic Data
	Student population based on 
· Ethnicity (Hispanic, Black, White)
· Special needs

· Free /reduced lunch status

· English Language Learners
· Total student population


Identify the high school graduation rate, elementary and middle school attendance data and the assessment participation data. 

	Middle School Attendance Data:
                                                     Current attendance rate       % change from previous year

· All students                                  94%                                   + 0.6

· Free / Reduced lunch                   94%                                   + 0.5

· Students with disabilities             93.9%                                +1.4

· ELL students                                95%                                   +0.4

· African American                        92.7%                                +0.3

· Hispanic                                       94.8%                                +0.5

· White                                           91.1%                                +0.4

Central Middle School met the 90% attendance goal.

Assessment Participation Data:  (% of students participating)
                                                                Reading                   Math
· All students                                  100                          100

· Free / Reduced lunch                   100                          100

· Students with disabilities             100                          100

· ELL students                               100                          100

· African American                        100                          100

· Hispanic                                       100                          100

· White                                           100                          100




Curriculum Alignment Data:  To what extent is the local curriculum aligned to State Reading/Language Arts and Mathematics Standards and assessed indicators?
	In regards to the written, taught and tested curriculum, there is a range in the degree of alignment.  Currently, secondary Language Arts and Math have been aligned to the State standards and assessed indicators.  Elementary math started the process in the summer of 09 and will continue to do the work throughout the school year.  In literacy at the elementary level individual schools in the district have done significant work in aligning curriculum.  Unfortunately, there has not been horizontal systemic alignment or consistent systemic expectations in literacy at the elementary level. A priority focus of the Kansas City, Kansas School district is to specifically address this issue in elementary literacy along with establishing a clear vertically articulated curriculum across all levels in language arts in math.  


Describe the process of curriculum alignment in your school or district.
	The executive director of curriculum participated in the State sponsored PDK curriculum assessment, design and delivery training in April of 09.  The same training was conducted for the KCK instructional executive directors and the guaranteed viable curriculum team (GVC Team) in May of 09.  An external consultant and the GVC conducted a needs assessment in the core curriculum areas.  Priorities were established and a plan was created to align curriculum in the core areas.  At this point the goals of the plan are to establish PreK – 12 scope & sequence documents and pacing guides in the core content by December 2009.  In October 2009 the GVC team along with other district stakeholders will investigate the feasibility of contracting out other integral parts (i.e. curriculum guides, aligned formative assessments etc.)  The final decision regarding these parts of the curriculum will be influenced by decisions made by KSDE and KLN.  (Currently there is consideration being made to pooling resources and doing cross-district work).  In the meantime the district will continue to work towards creating and establishing policies, protocols, procedures, and mechanisms necessary to manage a deeply aligned curriculum.  This will include such things as curriculum policies, a district material adoption cycle, a comprehensive assessment plan and an overall curriculum management plan.  The goal is have these plans, protocols, and policies in place by May 2010.  While these decisions are being made and these documents are being created, stakeholders (Board of Education members, Administrators, and Teachers) will be provided rationale and trained on the importance of a deeply aligned curriculum.  


Describe the progress of the curriculum alignment work across and between grade levels or content courses. 
	At the secondary level in Language Arts and Math the curriculum has been aligned across and between grade levels including middle to high school.  Elementary math started the process in the summer of 2009.  Elementary literacy is scheduled to start in October 2009.  Complete vertical alignment across levels and between grades is schedule to be address through the creation of scope & sequence documents and pacing guides due to be completed by December 2009.  The development of curriculum guides and aligned formative assessments is planned for the Spring of 2010.  The goal is to start the professional development for teachers and administrators in the Summer of 2010 and throughout the 2010-2011 school year.  


For Reading/Language Arts

 FORMCHECKBOX 
Little work has been done in this area

X FORMCHECKBOX 
 The work is underway
 FORMCHECKBOX 
The alignment work is complete 
The products of work to date include:
X FORMCHECKBOX 
  A scope and sequence    X FORMCHECKBOX 
  The mapping of tested indicators
X FORMCHECKBOX 
 A written core curriculum
X FORMCHECKBOX 
Grade level or content pacing guides
X FORMCHECKBOX 
  A listing of Programs       X FORMCHECKBOX 
 Program Adoption Schedule
X FORMCHECKBOX 
 Intervention materials for each tier X FORMCHECKBOX 
Differentiated Instructional Strategies
X FORMCHECKBOX 
 Adaptations for English Language Learners
X FORMCHECKBOX 
Adaptations for Special Education Students    X FORMCHECKBOX 
 Named common or formative assessments
X FORMCHECKBOX 
 A unit planning guide

X FORMCHECKBOX 
A lesson planning guide

Describe the next steps in the curriculum alignment work for Reading /Language Arts for: 

· Year 1 On Improvement 

	1. Create Scope & Sequence documents 
2. Create Pacing Guide Documents 
3. Develop Aligned Formative Assessments 
4.  Start Developing Curriculum Guides


· Year 2 On Improvement 
	1. Continue the Development of Curriculum Guides 
2. Start the professional development for teachers and administrators over the created materials 
3. Refine a monitoring and data collection process. 
4. Implement a program/evaluation and material purchase process


For Mathematics 
 FORMCHECKBOX 
Little work has been done in this area

 X FORMCHECKBOX 
 The work is underway
                            FORMCHECKBOX 
The alignment work is complete 

The products of work to date include:
X FORMCHECKBOX 
  A scope and sequence   

 
X  FORMCHECKBOX 
  The mapping of tested indicators

 X FORMCHECKBOX 
 A written core curriculum
X FORMCHECKBOX 
Grade level or content pacing guides
X  FORMCHECKBOX 
  A listing of Programs      


 X FORMCHECKBOX 
 Program Adoption Schedule

X FORMCHECKBOX 
 Intervention materials for each tier 
 
 X FORMCHECKBOX 
Differentiated Instructional Strategies

X  FORMCHECKBOX 
 Adaptations for English Language Learners
X FORMCHECKBOX 
Adaptations for Special Education Students
 X FORMCHECKBOX 
 Named common or formative assessments
  X FORMCHECKBOX 
A unit plan guide  X FORMCHECKBOX 
A lesson plan guide

Describe the next steps in the curriculum alignment work for mathematics for: 
· Year 1 On Improvement 

	1. Create Scope & Sequence documents 
2. Create Pacing Guide Documents 
3. Develop Aligned Formative Assessments 
4.  Start Developing Curriculum Guides


· Year 2 On Improvement 

	1. Continue the Development of Curriculum Guides 
2. Start the professional development for teachers and administrators over the created materials 
3. Refine a monitoring and data collection process. 
4. Implement a program/evaluation and material purchase process


Describe the process to assist teachers in learning and implementing of the reading/language arts curriculum: 
	Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.


X FORMCHECKBOX 
 Yearly Staff Development over the standards      
    X FORMCHECKBOX 
  Curriculum Guide for each teacher     X  FORMCHECKBOX 
 Grade or course level mentor
X FORMCHECKBOX 
Regular grade level or course level collaboration times    X FORMCHECKBOX 
  Instructional Coaching

      
  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 
	


X FORMCHECKBOX 
 Written lesson plans

X FORMCHECKBOX 
Walk through

X FORMCHECKBOX 
Formative Assessment Results 
X FORMCHECKBOX 
 Formal/Informal Observation
Describe the process to assist teachers in learning and implementing of the mathematics curriculum: 
	Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.


X FORMCHECKBOX 
 Yearly Staff Development over the standards      
    X FORMCHECKBOX 
  Curriculum Guide for each teacher      X FORMCHECKBOX 
 Grade or course level mentor
X FORMCHECKBOX 
Regular grade level or course level collaboration times    X FORMCHECKBOX 
  Instructional Coaching

      

  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 
	Implementation is monitored and supported by several different factions.  Instructional Executive Directors monitor/support implementation through their regular walkthroughs and Principal and Instructional Coach PLCs.  This PLC work involves goal setting, data analysis and progress monitoring for all schools.  Principals and Instructional Coaches  are expected to have comparable practices with teacher PLCs.  Teacher PLCs are expected to analyze data, set goals, monitor progress, and share best practices/resources.  


X FORMCHECKBOX 
 Written lesson plans

X FORMCHECKBOX 
Walk through

X FORMCHECKBOX 
Formative Assessment Results 
X FORMCHECKBOX 
 Formal/Informal Observation
Stage 3:  Analyze Data

Explain the process for data analysis. *Who will participate? How will the findings be shared? Etc.

	Data was collected throughout the year to monitor and adjust instruction for students.  
· In the fall, the inquiry cycle to identify concerns and root causes was used during professional staff development with whole staff on 2008 KCA results, spring 2008 MAP results, Family Advocacy survey, and discipline data.

· Students took Scrimmages Tests, alternating weeks for reading and math, beginning at the end of September through mid February.  Grade level teachers monitored student success.  Identified students were provided additional instruction and practice through Wednesday pullout sessions.
· Students took quarterly formative assessments.  Data was shared by the grade level teams and administration.  Students were selected by the grade level teachers for intensive tutoring monthly.
· MAP test scores were shared with grade level teams, the Family Advocates of the students, the students, and parents.  Goals were set and action steps identified to improve test performance.

· In the spring, after KCA was administered in both reading and math, the test information was disaggregated by subgroups and shared with staff on two Wednesday afternoons during professional staff development time.  The inquiry cycle was used to identify concerns and root causes.

· School Improvement Team met for two days during the summer for strategic planning for the upcoming school year.  Results from the findings from the inquiry cycle were reviewed along with the data to make recommendations for the School Improvement Plan.

· In August, parents were invited to a special meeting to review the Parent Involvement Plan.  As part of the meeting, results from KCA and MAP were shared with parents.


Write one to three sentences that capture the key findings from the achievement data.  

	All groups demonstrated growth on achievement tests based on the strategies and interventions selected for school improvement in reading.  With the exception of the white subgroup on the KCA, all groups demonstrated growth on achievement tests based on the strategies and interventions selected for school improvement in math.  The achievement gap is closing between the ethnic subgroups


Identify from the other data types, findings that offer some explanation about the achievement data. Is additional data needed to start a discussion by the planning team?

	Perception Data:
· First Things First Data:  Only 44.2% of the students feel supported by their teachers.  Only 23.6% of the students understand the purpose of school assignments and activities.

· Family Advocacy Survey:  There were 92.7% of the parents that were either satisfied or very satisfied with their student’s progress in math.  There were 95.9% of the parents that were either satisfied or very satisfied with their student’s progress in reading.  There were 97% of the parents either satisfied or very satisfied with their relationship with the teacher.  When asked the question regarding if their child was being taught the right things to prepare for college, 97.4% of the parents responded as to being satisfied or very satisfied.
Contextual Data:

· Attendance:  All groups were above the 90% goal for average daily attendance.

· Suspension / Office Referral Data:  Discipline referrals significantly dropped from 773 in school year 2008 to 282 for school year 2009.  Suspensions significantly dropped from 213 in school year 2008 to 189 for school year 189.
Demographic Information:

Free/Reduced Lunch:  94%
ESL:  62%

Asian:  3%

Black:  12%

Hispanic:  74%

White:  10%


From the data analysis, identify:

1. Strengths and their root cause(s) that are believed to have had a positive impact on student achievement.  

	Strengths and their root causes in math:

Math KCA Results:  Percent of students who scored at proficiency or higher on the Kansas State Assessment.

 Note:  The percent proficient or higher in the following chart is based on actual student performance before reclassification occurred by the state and district.
MATH

Group

2008

2009

% Growth

Total 

58.4

66.4

+8.0 

F/R Lunch

58.5

65.76

+7.26

SPED

47.2

60.66

+13.46

ELL

56.8

60.79

+3.99

Black

48.6

58.33

+9.73

Hispanic

59.7

68.89

+9.19

White

61.7

58

-3.7

MATH

Group

2008

2009

% Growth

Total 

33.4

40.9

+7.5

F/R Lunch

33.5

41.1

+7.6

SPED

3.6

4.2

+.6

ELL

22.9

35.6

+12.7

Black

24.1

38.8

+14.7

Hispanic

34.5

41.7

+7.2

White

36.8

41.7

+4.9

Spring MAP Results in Math:  Percent of students at or above 50th percentile

Strengths in Math:

· KCA in Math:  With the exception of one subgroup, the percent growth showed gains for all the other subgroups.

· Spring MAP in Math:  All subgroups demonstrated growth compared to the previous year.

Root causes in Math:

· Data was used consistently to monitor student progress.  Formative assessments were used to identify students who needed intervention with monthly instructional pullouts.  District benchmark assessments were used for student intervention with weekly instructional pullouts.  

· Multi-tiered interventions were used to increase student achievement.  SPED teachers used all morning pullouts on Wednesdays to pre-teach skills needed for the regular math class.  Selected SPED students participated in Transitional Math in a resource room.  Students were also given addition time to practice concepts and skills from their regular math class.  ELL code 1-2 students were placed in a collaborative math classroom with a regular math teacher and an ESL teacher.  Students who performed below proficiency the previous year participated in a math intervention class that replaced an elective class in addition to their regular math class.

· Targeted skills included:  comprehension strategies, Cornell Note Taking, higher level questioning, productive talk, and differentiated instruction.

· Consistent implementation of B.I.S.T. (the school’s discipline program) allowed for increased academic learning time.

Strengths and their root causes in reading:

Reading KCA Results:  Percent of students who scored at proficiency or higher on the Kansas State Assessment.

 Note:  The percent proficient or higher in the following chart is based on actual student performance before reclassification occurred by the state and district.
READING

Group

2008

2009

% 

% Growth

Total 

49.8

62.8

+13

F/R Lunch

48.9

62.42

+13.52

SPED

11.3*

*after reclassification

48.33

+37.03

ELL

43.7

54.84

+11.14

Black

50.7

63.33

+12.63

Hispanic

49

63.76

+14.76

White

51.7

62.0

+10.3

Spring MAP Results in Reading:  Percent of students at or above 50th percentile

READING

Group

2008

2009

% Growth

Total 

25.4

33.5

+8.1

F/R Lunch

24.6

33.1

+8.5

SPED

3.8

4.1

+.3

ELL

10.1

26.9

+16.8

Black

29.4

33.8

+4.4

Hispanic

23.3

34.2

+10.9

White

30.9

32.2

+1.3

Strengths:

· KCA in Reading:  The scores for whole group and subgroups showed gains of higher than 10%.

· Spring MAP in Reading:  The scores for each group showed positive gains.

· Achievement gap between the different ethnic groups has closed.

Root Causes:

· Multi-tiered interventions were used to increase student achievement.  Flexible leveling of students was used to place students in their reading classes.  SRI scores, MAP scores, KCA reading scores, and teacher recommendations were used to determine placement.  Leveled classes included:  Beginning ESL (System 44), Intermediate ESL (Read 180), Advanced ESL (Read 180), resource room for SPED (Language!), Read 180 for students who performed second grade level reading or lower, and regular reading class for students who were third grade reading level or higher.  Students who were below grade level in reading and higher than second grade level were placed in Read 180 as an intervention class that replaced an elective.  Students in this intervention class also had a regular reading class.

· MIRP (Monitored Independent Reading Program) was introduced.  Time was designated for everyone to stop and read for twenty minutes per day.  Teachers conducted student conferences to monitor student reading.

· Literacy First strategies were introduced to the grade level teams.

· Data was used consistently to monitor student progress.  Students received interventions weekly and monthly based on the assessments.

· Targeted skills included:  comprehension strategies, Cornell Note Taking, higher level questioning, productive talk, and differentiated instruction.

· Consistent implementation of B.I.S.T. allowed for increased academic learning time.
Strengths and their root causes in suspensions and attendance:
2006-07

2007-08

2008-09

Suspensions
242
213
189
2006-07

2007-08

2008-09

White Attendance
91.9
90.7
91.1
Strength:

· Suspensions have significantly decreased through the years.  
· White students showed a .4 increase in student attendance from the previous year.

Root Causes:

· Suspensions have continued to decrease from year to year due to the consistent implementation of B.I.S.T. (Behavior Intervention Support System).

· Teachers meet with an administrator weekly to review student discipline issues,

· Administration provides teacher support through staff development on B.I.S.T through weekly house meetings.

· Attendance showed a slight gain due to monitoring monthly of attendance.


2. Challenges and their root cause(s) that are believed to have had a negative impact on student achievement.  

	Challenges in Math:

KCA in Math:  

· Our white subgroup did not show growth but decreased in their % proficiency by 3.7.

· Our ELL did not show as much gain in the number of % proficient as the other groups even though they met Safe Harbor requirement.

· When comparing both reading and math groups, the math groups showed less gain than the reading group.

MAP in Math:

· The white group and SPED students did not demonstrate as much growth as did the other groups.

Root causes in Math:

· When examining a variety of data, the white subgroup had the lowest attendance rate.  On further investigation, the white students who affected the attendance had a problem with truancy.   In addition, there were very few white students who participated in after school activities or after school tutoring programs.

· The district uses benchmarks that are aligned with the state indicators.  Benchmark assessments were developed to test the mastery of the benchmarks.  The students’ grades are determined only by benchmark passes.  Teachers taught to the benchmark tests rather than teach the benchmarks through the Connected Math curriculum.  As a result, our students did not learn the foundation needed to understand the concept—they only practiced procedure.  The Connected Math curriculum involves learning mathematical vocabulary as well as reflecting on learning.  This impacted our students’ understanding the vocabulary and framework of the questions presented on the Kansas State Assessment.

· Based on the Family Advocacy survey on student engagement in learning, only 23.6% of the students overall felt actively engaged in understanding the purpose of school assignments and activities.  White and SPED students were at higher risk than the other subgroups.  

· Based on the Family Advocacy student survey on perceived support from teachers, only 44.2% of the whole group responded that they feel supported by their teachers.

Challenges in Reading:

Challenges in Reading:

· A challenge for the school and district is the number of students who take the KAMM that surpass the 2% cap.  The decisions made by the IEP team determine the type of assessment a student takes for the Kansas State Assessment based on the need of the student.  There is not an alignment of the federal law in regards to the IEP with the mandate to have a maximum of 2% of the SPED population taking the KAMM.  As a result, the school and district must go through reclassification of student performance.  Reclassification affects whole group and every subgroup.

· Central Middle School’s ESL population continues to grow.  This school year, the ESL population is at 67% compared to 63% from the previous year.  Students come from countries all over the world.  This school year, there are students from thirteen different countries.  As this population continues to grow and due to the diversity, the staff must adapt instruction to meet the instructional style as well as language needs of the student.  This is a statement of a challenge for staff but not meant to connote a negative impact on student achievement.  It does mean that as a challenge, time is needed to learn to make the accommodations.

· The white subgroup is not showing as much growth as the other subgroups, particularly on the MAP reading.  

Root Causes in Reading:

· The white subgroup attendance is the lowest compared to the other subgroups.  The white students who affected the attendance rate have a truancy problem.  There is very little involvement by the white subgroup in after school activities and participation in the after school tutoring programs.

Challenges in Suspensions and Attendance:

· As new teachers join the staff, they will need to be trained in the consistent application of the B.I.S.T. procedures.
· Teachers will need to continue to consistently apply the B.I.S.T. procedures.
· As new students come into the building, they will need to become accustomed to the B.I.S.T. strategies used by the teachers.
Root Causes in Suspensions and Attendance:

· In examining student suspension rates, the largest percent of students who were suspended were African-American (43%), white students (32%) and students with disabilities (48%).The largest number of infractions occurred in the classroom.  Infractions included defiance of authority, disruptive behavior, excessive tardiness, and inciting to fight.  
· In examining student engagement from the First Things First survey, white students and students with disabilities showed a higher risk of understanding the purpose of assignments and activities in the classroom.  
· In examining data for white attendance, only 16.7% of the white students understood the purpose of school assignments and activities and only 41.7% perceived teacher support.


These findings will guide the planning, development and implementation of the Integrated Improvement Plan
Discussion Points ONLY – Do not Answer

*Do the findings provide direction for content instructional change?  

*Are statements listed to guide the staff in the identification of scientifically based research strategies which may address the root cause? 

*Do the findings provide direction for staff or professional development needs?
 Stage 4:  Prioritize & Set SMART Goals
Stage 4 of this document is to filled out following the completion of stage 4 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning meeting Three.

When writing SMART Goals consider the following:
· A purpose of improvement plans are to ensure that each student meets or exceeds high academic and behavioral standards.
· Research indicates that systemic approaches to school improvement are essential to sustainable progress.

Meeting the 2014 AYP targets for reading and math is the long term goal of each school and district in the state of Kansas. The written SMART goals will guide the program planning and implementation. Write:

· One SMART Goal must focus on each student meeting or exceeding Mathematic Standards. The plan should include action steps (See Stage 6 Part A) to improve student achievement for each sub group who is not meeting Mathematics Standards during the next two years. 

· One SMART Goal must focus on each student meeting or exceeding Reading Standards. The plan should include action steps to improve student achievement for each sub group who is not meeting Reading Standards during the next two years. 

· One or more SMART Goal(s) must focus on the areas of deficiencies for Quality Performance Accreditation (QPA).

Mathematics   SMART Goal(s):
	1 a.  By spring of 2010, 82.3% of the students will meet or exceed the state proficiency goal for AYP or meet Safe Harbor requirements for each of the categories in order to achieve AYP in math.

Math -- KCA

2009 Actual

Safe Harbor Targets
         2010 Safe Harbor

District Goal 2010

All Students

64.7
+3.53
68.23
75.0
Free / Reduced

64.1
+3.59
67.6
75.0
ELL

62.1
+3.79
65.89
75.0
SPED

50
+5.0
55
75.0
Black

58.3
+4.17
62.47
75.0
Hispanic

67.1
+3.29
70.39
75.0
White

56.9
+4.31
61.21
75.0
1b.  By spring of 2010, 14% of all students will score at “exemplary” on the Kansas Math Assessment.

Math -- KCA

2009Actual

2010 Target

2010

All

8.4
+5.6
14

1c.  By spring of 2010,  the number of SPED students that are performing at the 50th %ile will increase by 3% and in all other groups 50% will score at the 50th percentile on the MAP test. 

Math -- MAP

2009 Spring

2010 Target

2010

All Students

40.9
+9.1
50

Free / Reduced

41.1
+8.9
50

ELL

35.6
+14.4
50

SPED

4.2
+3.0
7.2
Black

38.8
+11.2
50

Hispanic

41.7
+8.3
50

White

41.7
+8.3
50




Reading SMART Goal(s):
	1a.  By spring of 2010, 83.7% of the students will meet or exceed the state proficiency goal for AYP or meet Safe Harbor requirements for each of the categories in order to achieve AYP in reading.

Reading -- KCA

2009 Actual

Safe Harbor Targets      
2010 Safe Harbor

District Goal 2010

All Students

58.9
+4.11
63.01
85

Free / Reduced

58.5
+4.15
62.65
85

ELL

54.7
+4.53
59.23
85

SPED

20.3
+7.97
28.27
85

Black

61.7
+3.83
65.53
85

Hispanic

59.5
+4.05
63.55
85

White

56.9
+4.31
61.21
85

1b.  By spring of 2010, 14% of all students will score at “exemplary” on the Kansas Reading Assessment.

Reading -- KCA

2009Actual

2010 Target

2010

All

8.3
+5.7
14

1c.  By spring of 2010,  the number of SPED students that are performing at the 50th %ile will increase by 3% and in all other groups there will be an increase of 8% of the students who will score proficient at the 50th %ile. 
Reading -- MAP

2009 Spring

2010 Target

2010

All Students

33.5
+8.0
41.5
Free / Reduced

33.1
+8.0
41.1
ELL

26.9
+8.0
34.9
SPED

4.1
+3.0
7.1
Black

33.8
+8.0
41.8
Hispanic

34.2
+8.0
41.2
White

32.2
+8.0
40.2



Curriculum Alignment SMART Goal(s)
	The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence, pacing guides documents, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  


Other SMART Goal(s):
	By 2010, the suspension rate will be reduced by 25%.  By 2010, the attendance rate for whites will increase by 3%.
Suspensions
2009

Target

Goal

All Suspensions

(Unduplicated)
17

Decrease by 1.25

15.75
Attendance
2009

Target

Goal

White attendance
91.1
Increase by 3.0
94.1



Stage 5:  Research & Identify Scientifically Based Research Strategies & Practices

Stage 5 of this document is to be filled out following the completing of state 5 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Three.  The action for each tier should relate back to the SMART Goal(s).  The tiers should create a systemic approach for the building or district.  The professional development needs will also stem from each tier.  More information on MTSS can be located at www.kansasmtss.org 
MATHEMATICS SMART GOAL(s):   
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Math (Tier 1):  

In order to achieve the SMART Goals in Math, students will improve in the five math proficiencies (conceptual understanding, procedural and computational fluency, strategic competence, adaptive reasoning, and positive productive disposition) using the state indicators as the curriculum and as a resource, Connected Math program. The school follows the district grade level pacing guides with the Connected Math modules that are aligned with the state indicators.  

 Specific strategies that will be used to implement the program include:

· Literacy First strategies: vocabulary, building background knowledge 
· Connected Math strategies:  launch, explore, summarize

· Structured Note Taking (WKHL graphic organizer for problem solving, models for problem solving,  key vocabulary, essential questions, summarizing, and reflecting on understanding / connections)
· Higher level questioning
· Productive Talk
· Differentiated Instruction 
· Consistent monitoring of data regarding student performance in order provide timely interventions of support.


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Math (Tier 1):  

The following assessments will be used to measure student progress:

· MAP (Measures of Academic Progress) completed in the fall, winter, and spring.
· Monthly formative assessments using the KCA Test Builder.
· District benchmark quizzes that measure the acquisition of skills for each of the state indicators is given at the end of each Connected Math unit.  (Follows the district pacing guide.)
· KCA Math in the Spring.
· Comprehensive formative assessment in the fall.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Math (Tier 1):  

The following research supports the identified strategies / interventions:
Literacy First strategies: vocabulary, building background knowledge

· Baker, SK.  Simons, D.C. & Kameenui, E.J. (1995).  Vocabulary acquisition:  Synthesis of research.  Eugene, OR:  University of Oregon, Technical Report, No 13.
· Buehl, Doug.  (2001)  Classroom Strategies for Interactive Learning.

· Kilpartrick, J. Swafford, J., & Findell, B. (Eds)  (2001)  Adding it up:  Helping Children Learn Mathematics.  Washington, D.C.  Mathematics Learning Study Committee, Center for Education, Division of Behavioral and Social Sciences and Education, National Academy Press. 

· Monroe, E. E. (1998)  Using graphic organizers to teach vocabulary:  Does available research inform mathematics instruction?

Connected Math strategies:  launch, explore, summarize

· Kilpartrick, J. Swafford, J., & Findell, B. (Eds)  (2001)  Adding it up:  Helping Children Learn Mathematics.  Washington, D.C.  Mathematics Learning Study Committee, Center for Education, Division of Behavioral and Social Sciences and Education, National Academy Press. 
· Usiskin, Z.  (1996)  Communications in Mathematics, K-12 and beyond (1996 Yearbook)  Reston, VA:  National Council of Teachers of Mathematics.

Structured Note Taking (WKHL graphic organizer for problem solving, models for problem solving,  key vocabulary, essential questions, summarizing, and reflecting on understanding / connections):
· Literacy First, Professional Development Institute (2007).

· Marzano, Robert. (2001)  Classroom Instruction that Works.

· Tovani, Chris. (2005).  I Read It But I Don’t Get It.

Higher level questioning:
· Literacy First, Professional Development Institute (2007).

· Marzano, Robert. (2001)  Classroom Instruction that Works.

· Tovani, Chris. (2005).  I Read It But I Don’t Get It.

· Wilhelm, Jeffrey.  (2001)  Improving Comprehension with Think Aloud Strategies.

Productive Talk:

· Chapin, Suzanne H.; O’Connor, Catherine; and Anderson, Nancy (2003).  Classroom Discussions:  Using Math Talk to Help Students Learn.
Differentiated Instruction:
· Norlund, M. (2003). Differentiated instruction: Meeting the educational needs of all students in your classroom.
· Tomlinson, C. A. (2003). Differentiating instruction for academic diversity.
           Consistent monitoring of data regarding student performance in order provide timely interventions of support:
·  DuFour, Richard; DuFour, Rebecca; Eaker, Robert; Karhanek, Gayle.  (2004)  Whatever It Takes:  How Professional Learning Communities Respond When Kids Don’t Learn.



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Math (Tier 1):
The following strategies were selected to have the greatest likelihood of bringing about positive achievement for all students:
· Literacy First Strategies were selected to support the instruction provided through the Connected Math curriculum.  Students are required to read problem-solving situations.   Based on research, through vocabulary instruction, building background knowledge, students will increase their understanding of the text.
· Based on research the Connected Math strategies of launching, exploring, and summarizing help student construct their understanding of mathematical concepts and procedures.  
· Structured Note Taking was selected to increase student active engagement in thinking, summarizing, and reflecting. As students participate in the different stages of Structure Note Taking, they are making sense of what they are learning and identifying what is confusing to them in their learning.  Structured Note Taking provides an opportunity for students to focus on the main ideas and essential details, reinforce vocabulary acquisition through application in writing, develop questioning skills, summarize essential ideas, and communicate their learning with others.

· Higher level questioning was selected so that teachers will challenge their students to think of ways apply, synthesize, and evaluate what they are learning.  Focus is more on conceptual knowledge so that information is retained rather than just learning procedural knowledge.

· Productive Talk increases student active engagement.  Through student interactions with the teacher and other students, the students become more involved in questioning, making connections to ideas, and increasing their conceptual understanding.
· Based on the research, differentiated instruction focuses on the adapting the content, process, and product based on the individual needs of the learner.  Results based research has proven that through differentiated instruction, the needs of the learner are addressed so that the student is able to make progress in their learning.
· Consistent monitoring of data regarding student performance in order provide timely interventions of support.  By carefully monitoring student performance, teachers can adjust their instruction to meet the individual needs of their students.  When students are not meeting expected levels of performance, other tiered intervention support are provided.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Math (Tier 2):  

· ELL Code 1-2 students in a Collaborative Math Classroom (with Math and ESL teachers) using Connected Math and ESL language acquisition strategies.

· Selected students who performed below proficiency on the Kansas Assessment will receive additional math instruction in math skill builders (replacing an elective).   
· SPED students will be pulled out on Wednesdays to receive additional time for differentiated instruction for skills being learned in the Connected Math curriculum.

· Students participate in a weekly pullout session.  Math students are grouped according to their fall MAP performance in math and fall comprehensive formative assessment in order to work on skills needed for specific indicators. 


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Math (Tier 2):

The following assessments will be used to measure student progress:

       1.  Monthly formative assessments using the KCA Test Builder.

       2.  Weekly results from pullout sessions.

       3.  Classroom performance on district benchmarks that are aligned with the state standards.
       4.  MAP testing in the fall, winter, and spring.
       5.  KCA Math in the spring.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Math (Tier 2):
Collaborative Math Classroom using Connected Math and ESL Language Acquisition Strategies:
· Chamot, Anna and O’Malley, J. Michael. (1994)  The Calla Handbook:  Implementing the Cognitive Academic Language Learning Approach 
· Dufour, Richard. (2004).  Whatever It Takes:  How Professional Learning Communities Respond When Kids Don’t Learn.  
· Kinsella, Kate & Feldman, Kevin (2005).  Academic Language Vocabulary Acquisition, rbook:  Read 180.

Differentiated Instruction:
· Tomlinson, Carol A.  and Eidson. Caroline C. (2003)  Differentiation in Practice.  (applies to all tier 2 classes in meeting the individual needs of the students)
Tiered 2 Pullout Interventions:

· DuFour, Richard; DuFour, Rebecca; Eaker, Robert; Karhanek, Gayle.  (2004)  Whatever It Takes:  How Professional Learning Communities Respond When Kids Don’t Learn.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Math (Tier 2):
Collaborative math Classroom using Connected Math and ESL Language Acquisition Strategies:
· ELL Code 1-2 in Collaboration Math Classroom using Language Acquisition Strategies:  This strategy has been developed by Dr. Kate Kinsella, a co-author of the rbook currently used in Read 180.  The Frayer Model is used to help students learn vocabulary through a variety of activities (picture, realia, definition, application based on given situation).  Students take time to practice the vocabulary in speaking and writing using the model “I do, We do, Two do, You do” approach.  Initially students are given sentence starters to help them develop the academic language.
· The Calla Handbook provides additional strategies to help students learn the academic language through the use of realia, graphic organizers, sentence stems, and the constructivist approach to learn mathematical concepts and procedures.

Differentiated Instruction:

· Results based research has proven that through differentiated instruction, the needs of the learner in process, content, and product are addressed so that the student is able to make progress in their learning.
Tiered 2 Pullout Interventions:
· Using the pullouts allows the students to work in small groups providing the opportunity for more individualized differentiated instruction.  Students and teachers have very focused instruction on a specific skill geared to the level and needs of the students.


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Math (Tier 3):
Intensive Pullouts:
· Selected students who achieved below 75% on monthly performances on the Kansas formative assessments will receive intensive tutoring monthly working on specific skills.
· Selected SPED students will participate in weekly pullouts for intensive instruction.
Differentiated Instruction:
· Individual students will receive individualized help during ESL and SPED collaboration. 
Transitional Math:
· Selected SPED students will participate in Transitional Math.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Math (Tier 3):

The following assessments will be used to measure student progress:

· Monthly formative assessments using the KCA Test Builder.
· Benchmark assessments at the end of each Connected Math unit.
· KCA KAMM in Math in the spring.
· MAP testing in fall, winter, and spring.
· Transitional Math placement (initial diagnostic) and quizzes based on instructional pacing.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Math (Tier 3):
Weekly Pullouts and Intensive Pullouts:
· Dufour, Richard. (2004).  Whatever It Takes:  How Professional Learning Communities Respond When Kids Don’t Learn.  

Differentiated Instruction:
· Tomlinson, Carol A.  and Eidson. Caroline C. (2003)  Differentiation in Practice.  (differentiation)

Transitional Math:

· Woodward, J. and Cyrus, B. (2006).  Meeting the Curricular Needs of Academically Low-Achieving Students in Middle Grade Mathematics.  


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Math (Tier 3):

Pullouts / Differentiated Instruction:

· Using the pullouts allows the students to work in small groups providing the opportunity for more individualized differentiated instruction.  Students and teachers have very focused instruction on a specific skill.
Transitional Math:

· Transitional Math class builds a foundation for students to learn mathematical concepts. 


READING SMART GOAL(s):   
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Reading (Tier 1):

In order to achieve the SMART Goals in Reading, students will improve reading achievement based on the six components of reading (phonemic awareness, phonics, vocabulary, comprehension, fluency, and language development / acquisition.  The reading curriculum consists of a variety of resources to include Elements of Literature (Holt), novels, and articles.  The school follows the pacing guide set by the district to learn the skills needed to achieve the state indicators.

Specific strategies that will be used to implement the program include:

· Literacy First strategies:  vocabulary, building background knowledge, identifying main idea and details, QAR
· Structured Note Taking (graphic organizers,  key vocabulary, essential questions, summarizing, and reflecting on understanding / connections)

· Higher level questioning
· Productive Talk
· Differentiated Instruction
· MIRP—Monitored Independent Reading Program 
· Using data to consistently monitor student progress.


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Reading (Tier 1):

The following assessments will be used to measure student progress:

· MAP (Measures of Academic Progress) completed in the fall, winter, and spring.

· Quarterly formative assessments using the KCA Test Builder.

· Benchmark quizzes that measure the acquisition of skills for each of the state indicators based on the district pacing guide.
· KCA Reading in the Spring.

· Weekly Reading Conferences with students during MIRP time.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Reading (Tier 1): 

The following research support the identified strategies / interventions:
Literacy First strategies:  vocabulary, building background knowledge, identifying main idea and details, QAR

· Beck, I.. McKeown, M., Hamilton, R., and Kucan, L.. (2004). Questioning the Author: An Approach for Enhancing Student Engagement with Text. Newark, DE. IRA.  
· Nagy, William. (1998)  Teaching Vocabulary to Improve Reading Comprehension  (Literacy First)
· Tovani, Chris. (2005).  I Read It But I Don’t Get It.  
· Wilhelm, Jeffrey. (2001).  Improving Comprehension with Think Aloud Strategies.  
Structured Note Taking (graphic organizers,  key vocabulary, essential questions, summarizing, and reflecting on understanding / connections):
· Marzano, Robert. (2001).Classroom Instruction That Works.  
Higher level questioning:
· Beck, I.. McKeown, M., Hamilton, R., and Kucan, L.. (2004). Questioning the Author: An Approach for Enhancing Student Engagement with Text. Newark, DE. IRA.  
· Buehl, Doug.  (2001). Classroom Strategies for Interactive Learning.
· Tovani, Chris. (2005).  I Read It But I Don’t Get It.    

· Wilhelm, Jeffrey. (2001).  Improving Comprehension with Think Aloud Strategies.  
Productive Talk:

· Buehl, Doug.  (2001). Classroom Strategies for Interactive Learning.  
· Chapin, Suzanne H.; O'Connor, Catherine; and Anderson, Nancy. (2003). Classroom Discussions:  Using Math Talk to Help Students Learn 
Differentiated Instruction:
· Beers, K.. (2003). When Kids Can’t Read: What Teachers Can Do. Portsmouth, NH, Heinemann.  
· Buehl, Doug.  (2001). Classroom Strategies for Interactive Learning.  
· Dyck, N.. (2000). Reading Comprehension Lessons: Using text structure to improve expository text comprehension. Lawrence, KS: Curriculum Solutions, Inc.
· Tovani, Chris. (2005).  I Read It But I Don’t Get It.  

· Wilhelm, Jeffrey. (2001).  Improving Comprehension with Think Aloud Strategies.  
· Zwiers, J. (2004). Building Reading Comprehension Habits in Grades 6-12: A Toolkit of Classroom Activities. Newark, DE, International Reading Association
MIRP—Monitored Independent Reading Program:
· Illinois Reading Council Journal on MIRP:  Reid and Cline (1997), Ruetzel (2001), Holt (1999), Dwyer (1994)  
     Using data to consistently monitor student progress:

· DuFour, Richard; DuFour, Rebecca; Eaker, Robert; Karhanek, Gayle.  (2004)  Whatever It Takes:  How Professional Learning Communities Respond When Kids Don’t Learn.



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Reading (Tier 1):

The following strategies were selected to have the greatest likelihood of bringing about positive achievement for all students:
· Literacy First comprehension strategies were selected to support instruction provided across all curriculum areas.  Targeted indicators include understanding author’s purpose, using text structure to organize information, summarize, and draw conclusions.  Increasing students’ use of comprehension strategies will help students improve their performance in these areas.

· Structured Note Taking was selected to increase student active engagement in thinking, summarizing, and reflecting.  As students participate in the different stages of Structured Note Taking, they are making sense of what they are learning and identifying what is confusing to them in their learning.  Structured Note Taking provides an opportunity for students to focus on the main ideas and essential details, reinforce vocabulary acquisition through application in writing, develop questioning skills, summarize essential ideas, and communicate their learning with others.

· Higher level questioning was selected so that teachers will challenge their students to think of ways apply, synthesize, and evaluate what they are learning.  Focus is more on conceptual knowledge so that information is retained rather than just learning procedural knowledge.

· Productive Talk increases student active engagement.  Through student interactions with the teacher and other students, the students become more involved in questioning, making connections to ideas, and increasing their conceptual understanding.  By having all staff participate in teaching these strategies, students will benefit from learning how to utilize these skills in a variety of situations.
· Based on the research, differentiated instruction focuses on the adapting the content, process, and product based on the individual needs of the learner.  Results based research has proven that through differentiated instruction, the needs of the learner are addressed so that the student is able to make progress in their learning.
· MIRP was selected as a building wide strategy because of its effect on building background knowledge and vocabulary.  By reading 20 minutes a day, a student’s vocabulary greatly expands and improves the student’s performance on achievement tests.
· Consistent monitoring of data regarding student performance in order provide timely interventions of support.  By carefully monitoring student performance, teachers can adjust their instruction to meet the individual needs of their students.  When students are not meeting expected levels of performance, other tiered intervention support are provided.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Reading (Tier 2):
Read 180:
· ELL Code 2-3 students who are performing below grade level will use the curriculum Read 180 (daily).
· Students who are below grade level in reading and at third grade level or higher will be placed in a Read 180 Intervention replacing an elective class.
Reading Pullouts:
· Students will take a quarterly formative assessment and fall, winter, and spring MAP tests.  Students who achieve less than 75% on an indicator or perform below proficiency in a reading strand on the fall or winter MAP will participate in a weekly pullout tutoring class working on specific skills to improve their achievement on the indicators.


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Reading (Tier 2):

The following assessments will be used to measure student progress:
· Quarterly formative assessments using the KCA Test Builder.
· R-Quizzes completed at the end of every even-numbered workshop.
· Scholastic Reading Inventory completed a minimum of five times during the course of the school year for students
            who participate in the Read 180 program.
· KCA Reading in the spring.
· KELPA for ESL in the spring.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Read 180:
· Chamot, Anna and O’Malley, J. Michael. (1994)  The Calla Handbook:  Implementing the Cognitive Academic Language Learning Approach 
· Kinsella, Kate & Feldman, Kevin (2005).  Academic Language Vocabulary Acquisition, rbook:  Read 180.  (Read 180 strategies)

Reading Pullouts / Differentiated Instruction:

· Dufour, Richard. (2004).  Whatever It Takes:  How Professional Learning Communities Respond When Kids Don’t Learn. 
· Tomlinson, Carol A.  and Eidson. Caroline C. (2003)  Differentiation in Practice. (Read 180, pullout interventions)


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Reading (Tier 2):
Read 180:

· Read 180 focuses on improving comprehension by building background knowledge, learning vocabulary within a context using the language acquisition approach, working on fluency, and having models for thinking skills used by good readers.  Students receive whole group and small group instruction.  The small group instruction provides opportunities for the student to receive differentiated instruction based on their reading levels and needs.  

· Students who are receiving Read 180 intervention are also receiving instruction in regular class.  With the extra Read 180 class, students are receiving an additional minimum of 180 minutes of reading instruction per week to their regular 395 minutes per week.
Reading Pullouts / Differentiated Instruction:
· Using the pullouts allows the students to work in small groups providing the opportunity for more individualized instruction.  Students and teachers have very focused instruction on a specific skill geared to the level and needs of the students.


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Reading (Tier 3):
Read 180 / System 44: 
· ELL Code 1-2 students will use Read 180 and System 44 to develop oral and written language development.

· Students who are at second grade level reading or lower will use Read 180 and SIPPs to develop reading and phonics skills.

· SPED students whose MAP performance is 180 or lower will be placed in a reading resource room using System 44.  This program is in alignment with NCLB focusing on phonemic awareness, phonics, fluency, vocabulary, and comprehension.  
Reading Pullouts / Differentiated Instruction:
· Selected students who achieve below 75% on quarterly benchmark assessments or are identified on the MAP in a reading strand that is below proficiency on fall or winter MAP will receive intensive tutoring.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Reading (Tier 3):
The following assessments will be used to measure student progress:
· Quarterly formative assessments using the KCA Test Builder.
· Fall, winter, and spring MAP assessments.

· Scholastic Reading Inventory completed a minimum of five times during the course of the school year for students
            who participate in the Read 180 program.

· Scholastic Phonics Inventory completed a minimum of four times during the course of the school year for students 
      who participate in the Scholastic System 44 Program (Code 1 / Code 2 ESL students).
· KCA KAMM in Reading in the spring.
· KELPA for ESL given in the spring.
· Systems 44 and assessments to determine mastery based on program’s pacing guide.



What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Reading:
Read 180 / System 44:

· http://teacher.scholastic.com/products/system44/authorshipresearch/research.htm cites numerous research resources supporting best practices for struggling adolescent readers.  (System 44)
· http://teacher.scholastic.com/products/read180/research/timeline.htm  “A Heritage of Research”, (Read 180) cites numerous research resources as to the effectiveness of the Read 180 program designed for struggling readers.

· http://devstu.org/search/apachesolr_search/SIPPS%20research  Website lists multiple research studies verifying “best practices” and effectiveness in the use of SIPPS to teach phonemic awareness to struggling readers.
Reading Pullouts / Differentiated Instruction:

· Dufour, Richard. (2004).  Whatever It Takes:  How Professional Learning Communities Respond When Kids Don’t Learn.  
· Tomlinson, Carol A.  and Eidson. Caroline C. (2003)  Differentiation in Practice.  


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Reading (Tier 3):
Read 180 / System 44:

· The Systems 44 program was developed to provide intensive instruction in phonics.  Code 1 / Code 2 students and identified SPED students will benefit from learning English phonics.  Code 2 students receive instruction everyday in the Systems 44 program as well as instruction everyday in Read 180.  Their learning is being accelerated in reading comprehension.
Differentiated Instruction:
· Using the pullouts allows the students to work in small groups providing the opportunity for more individualized differentiated instruction.  Students and teachers have very focused instruction on a specific skill.


THIRD SMART GOAL(s):   
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Suspensions and Attendance (Tier 1) :

In order to achieve the SMART Goal in decreasing suspensions, students will improve their behavior through the following supports:

· B.I.S.T. (Behavior Intervention Support Team)
· Student Behavior Plan
· Parent Conferencing
In order to achieve the SMART Goal with increasing white student’s attendance the following steps will be taken:

· Family Advocates monitoring their students’ attendance and turning in alerts to the principal for students who are missing five or more days of school.

· Weekly monitoring of white student’s attendance by the principal

· Conferencing with white students who are absent five or more days.


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	The following assessments will be used to measure student progress:
· Review suspension data monthly
· Weekly monitoring of white students’ attendance


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Suspensions:

The following research supports the strategies selected: 

· B.I.S.T. philosophy and interventions were developed at Ozanam.  Information is available at www.Ozanam.org
· Cervone, B. T., and O'Leary, K. "A Conceptual Framework for Parent Involvement." Educational Leadership 40(1982): 48-49.  (parental involvement)
· Epstein, J. L. "Home and School Connections in Schools of the Future: Implications of Research on Parent Involvement." Peabody Journal of Education 62(1985): 18-41.  (parent involvement)
Attendance:

· Dufour, Richard. (2004).  Whatever It Takes:  How Professional Learning Communities Respond When Kids Don’t Learn.  


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Suspension:  B.I.S.T. (Behavior Intervention Support Team) Interventions:

These strategies will have the likelihood of bringing about positive achievement for all students for the following reasons:
· B.I.S.T. (Behavior Intervention Support Team) provides a consistent structure for students to gracefully gain self-control of their behavior.  A continuum of placement is provided based on student response to the situation.  After one redirect, a student will be assigned to a safe seat within the classroom.  As the problem escalates, the student’s alternative placements can include moving to a buddy room, recovery room, office, and then home.  A student will need to process with the teacher to develop a student action plan if he or she had to leave the classroom because of behavior.  This type of discipline intervention has allowed students the opportunity to take responsibility for their own behavior.  
· Student Behavior Plan sets up specific behavioral expectations between student and teacher(s) in order for the student to be successful.
Attendance:

· Through careful monitoring of attendance, the principal will be able to identify students with chronic attendance problems.  Through conferencing with the student and families, the principal can provide resources needed by student and their family to address the problem of absenteeism. 


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Suspensions (Tier 2):
· Team focus
· Required Parent conferencing
· Student Action Plan 

Attendance (Tier 2):
· Students who have ten days or more of unexcused absences will have truancy papers filed.  State mandated attendance policy will be followed by the principal.


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Suspensions:

· Team focus file folders are maintained containing student work, teacher log ins, and check sheet for behavior.
· Teams and / or administrators keep records of parent contacts.

· Student Action Plans are maintained by the Recovery Room teacher.
Attendance:

· White students’ attendance will be monitored by the principal.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Suspension:

· Process of team focus and Student Action Plans are all components of B.I.S.T. program.  Research has been previously cited.
Attendance:

· Dufour, Richard. (2004).  Whatever It Takes:  How Professional Learning Communities Respond When Kids Don’t Learn.  


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Suspension:  

Team Focus:  
· When a student is constantly being sent to buddy rooms, or basically disrupting the teaching and learning in the classroom, sometimes a shutdown period is needed.  During this period of time, the student is with one teacher all day.  After the student has demonstrated that he or she can meet the behavior goals set forth between the student and either the advocate, recovery room teacher, or administrator, the student may begin to earn one or more classes back.  Triage with the team focus teacher during this period is important to keep the student focused on their behavior.
Required parent conferencing:  
· It is an expectation that anytime a student is sent out of a classroom, the parent is contacted.  Anytime a student receives a consequence in the office, a parent is called.  When behaviors become more chronic, the team of teachers requests a parent conference.  An administrator may also place a student on a Parent-Conference Suspension. This is not truly a suspension in the sense that the student may not actually miss any days.  The student is not however, allowed to go to any classes until a parent comes to the school to meet with an administrator or teacher.

· Student Action Plan:  Students, parents, and teachers work together to develop a Student Action Plan that outlines expectations for classroom behaviors and consequences.  Students are given behavior sheets for self-evaluation as well monitoring changes in behavior.  As a result, students receive positive feedback as they take control of their own behavior. 
Attendance:

· Through careful monitoring of attendance, the principal will be able to identify students with chronic attendance problems.  Through conferencing with the student and families, the principal can provide resources needed by student and their family to address the problem of absenteeism. 




TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Suspensions (Tier 3):
· Short Term Suspension Program with Second Step Curriculum
· ASP (Alternative School Program)
Attendance (Tier 3):

· Students who have ten days or more of unexcused absences will have truancy papers filed.  State mandated attendance policy will be followed by the principal.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Suspensions (Tier 3):

· Short Term Suspension Program with Second Step Curriculum:  Assessments include evaluation of assignments, daily activities (individual as well as group) and behavior using the B.I.S.T. principles.  Students must also complete their regular classroom assignments that are evaluated by their regular curriculum teacher.
· ASP:  Students are evaluated on their behavior using B.I.S.T. principles and complete their regular classroom assignments which are evaluated by their regular classroom instructor.  Tutors are available to provide instruction for this program that is held after school.
Attendance (Tier 3):

· White students’ attendance records will be monitored by the principal.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Suspension (Tier 3):
Short Term Suspension Program:

· “The Wyandotte County Short Term Suspension (STS) Program is the result of a professional service agreement between the Unified Government of Wyandotte County and Unified School District 500. The program serves youth and families within the 29th judicial district at the middle school level within three of the county's four school districts — Kansas City, Kansas, Turner, and Bonner Springs.  The primary emphasis for the STS program is to reduce the number of out-of-school suspensions and improve student behavior as evidenced through a reduced recidivism rate of students being suspended.”  (District website:  www.kckps.org)
· ASP  (After School Program):

“The Alternative School Program (ASP) is used to ensure students do not fall behind academically after they have been suspended after a long term hearing.  Upon referral to the program, parents and students are required to attend and successfully complete a one-night parent/student orientation.”  (District website:  www.kckps.org)

· Dufour, Richard. (2004).  Whatever It Takes:  How Professional Learning Communities Respond When Kids Don’t Learn.  
Attendance (Tier 3):

· Dufour, Richard. (2004).  Whatever It Takes:  How Professional Learning Communities Respond When Kids Don’t Learn.  


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Suspension (Tier 3):

· Short Term Suspension Program:  This program will help students develop self-discipline, make better choices for their classroom behavior, and help students become more aware of others.  Students follow the curriculum Second Step.  Character skills are taught daily based on empathy, respect, bullying, alcohol and drug abuse among others to help students cope in any given real life situation.  There is a curriculum for each grade level (6th, 7th, and 8th).  The student is in the program for ten days.  Students attend this program during the regular school hours, 7:50 – 2:50.  From 3:00 – 5:00 tutors are available to work with students with their core curriculum instruction.  
· ASP:  Students who participate in this program have been suspended from school and have had a long-term hearing.  The long-term hearing was determined based on multiple office referrals for incorrigible behavior based on the district’s Code of Conduct.  An administrator determined the placement based on the results of the hearing.  An administrator facilitates the meeting with a parent, the student, case manager and school psychologist (if there is an IEP) and a hearing officer (an additional administrator.  In preparation for the hearing, each of the student’s teachers completes a progress report that includes behavior, attendance, work habits, and parent contacts.
Attendance (Tier 3):

· Through careful monitoring of attendance, the principal will be able to identify students with chronic attendance problems.  Through conferencing with the student and families, the principal can provide resources needed by student and their family to address the problem of absenteeism. 


CURRICULUM ALIGNMENT SMART GOAL(s):   
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Schools will implement and utilize scope and sequence documents, pacing guides and formative assessments


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Formative Assessments, MAP, Benchmark Assessments, Unit Assessments


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Deep Curriculum Alignment by Fenwick English, Deciding What to Teach and Test: Developing, Aligning and Auditing the Curriculum by Fenwick English, Needs Assessment: A Focus for Curriculum Development by Fenwick English and Roger A Kaufman, District Leadership that Works by Marzano and Waters, What Works in Schools by Marzano and On Common Ground by Dufour


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	A guaranteed and viable curriculum provides  “best practices” instruction that is accessible to all students.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	The Tier 2 and Tier 3 section is being developed with guidance from KSDE



What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	The Tier 2 and Tier 3 section is being developed with guidance from KSDE


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan


Stage 6 of this document is to be filled out following the completion of stage 6 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Four.

This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

MATHEMATICS SMART Goal:  (Copy SMART Goal from Stage 4)
a. By spring of 2010, 82.3% of the students will meet or exceed the state proficiency goal for AYP or meet Safe Harbor  

     requirements for each of the categories in order to achieve AYP in math.

     b.  By spring of 2010, 14% of all students will score at “exemplary” on the Kansas Math Assessment.

     c.  By spring of 2010,  all students will score at the 50th percentile on the MAP test.
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	Improve the 5 math proficiencies (conceptual understanding, procedural and computational fluency, strategic competence, adaptive reasoning, and productive disposition) using state indicators as the curriculum and Connected Math as a resource.
	Math Teachers;
April Banks, Lead Math Instructional Coach; Kris Ludwig, Principal; Rebecca Estes and Travis Helm, Assistant Principals; Cindy Comer, Instructional Coach
	Connected Math,

Literacy First financed through School Improvement Grant
	May, 2010
	
	KCA scores,
MAP scores, 

Lesson Plans

	Students will use Literacy First strategies for developing vocabulary and building background knowledge, activate prior knowledge, explore, and summarize.
	Whole staff;
Judy Thornton, consultant;
Kris Ludwig, Principal; Rebecca Estes and Travis Helm, Assistant Principals; Cindy Comer, Instructional Coach
	Literacy First Strategies;
Judy Thorton, consultant
	May, 2010
	
	KCA scores,

MAP scores, 

Lesson Plans 

	Students will use Structured Note Taking using the WKHL graphic organizer for problem solving, identifying key vocabulary, and summarizing and reflecting.
	Math teachers; Judy Thorton, consultant; Kris Ludwig, Principal; Rebecca Estes and Travis Helm, Assistant Principals; Cindy Comer, Instructional Coach
	Student notebooks
Teacher modeling; 


	May, 2010
	
	Student Notebooks,
Teacher Lesson Plans

	Students will participate in productive talk that uses higher level questioning.
	Whole staff; Kris Ludwig, Principal; Rebecca Estes and Travis Helm, Assistant Principals; Cindy Comer, Instructional Coach
	Stems for higher level questioning;

Teacher modeling
	May, 2010
	
	Teacher lesson plans; classroom observations

	Students will take benchmark or formative  assessments monthly to monitor student maintenance of skills.
	Whole staff; Kris Ludwig, Principal; Rebecca Estes and Travis Helm, Assistant Principals; Cindy Comer, Instructional Coach
	Benchmark tests, formative assessments; MAP results;
Computer labs;
CPS system
	May, 2010
	
	Summaries of data results from meetings with teachers and Leadership Team

	Students needing more time on task will be provided additional weekly tutoring or monthly intensive pullouts using differentiated instruction.
	Whole staff, Principal, Assistant Principals, and Instructional Coach
	Methods for differentiation; online assessment reports, formative assessments, data analysis on student performance
	March, 2010
	
	Pullout tutoring rosters; formative test results, Intensive Pullout Rosters,
KCA results,
MAP results


This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.
READING SMART Goal:  (Copy SMART Goal from Stage 4)
a. By spring of 2010, 83.7% of the students will meet or exceed the state proficiency goal for AYP or meet Safe Harbor requirements for each of the categories in order to achieve AYP in reading.

b. By spring of 2010, 14% of all students will score at “exemplary” on the Kansas Reading Assessment.

      c.  By spring of 2010,  all students will score at the 50% percentile on the MAP test in reading.

	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	Students will use Literacy First strategies of vocabulary development, building background knowledge, identifying main idea and details, and QAR to improve their reading comprehension.
	Whole staff;
Judy Thornton, consultant; Sue Pierce, district lead instructional coach;
Kris Ludwig, Principal; Rebecca Estes and Travis Helm, Assistant Principals; Cindy Comer, Instructional Coach
	Curriculum,

Literacy First financed through School Improvement Grant
	May, 2010
	
	Formative Assessments,

District Benchmark Tests,

MAP Scores,
KCA Scores,
Reading Logs

	Students will use Structured Note Taking to identify key ideas, use graphic organizers, summarize and reflect on understanding / connection to the text.
	Whole staff;
Judy Thornton, consultant;
Kris Ludwig, Principal; Rebecca Estes and Travis Helm, Assistant Principals; Cindy Comer, Instructional Coach
	Literacy First strategies, student notebooks
	May, 2010
	
	Student notebooks

	Students will participate in productive talk that uses higher level questioning.
	Whole staff; Kris Ludwig, Principal; Rebecca Estes and Travis Helm, Assistant Principals; Cindy Comer, Instructional Coach
	Stems for higher level questioning;

Teacher modeling
	May, 2010
	
	Teacher lesson plans; classroom observations

	Students will take benchmark or formative  assessments monthly to monitor student maintenance of skills.
	Reading Teachers; Kris Ludwig, Principal; Rebecca Estes and Travis Helm, Assistant Principals; Cindy Comer, Instructional Coach
	Benchmark tests, formative assessments; MAP results;
Computer labs;
CPS system
	May, 2010
	
	Summaries of data results from meetings with teachers and Leadership Team

	Students will be leveled in their placement in reading classes based on their performance on the KCA and MAP.  
	Reading Teachers, Instructional Coach, Counselor, Administration
	
	May, 2010
	
	Student schedules,

Student test results

	Students needing more time on task will be provided additional weekly tutoring or monthly intensive pullouts using differentiated instruction.
	Whole staff, Principal, Assistant Principals, and Instructional Coach
	Methods for differentiated instruction, online assessment reports, formative assessments, data analysis on student performance
	March, 2010
	
	Pullout tutoring rosters; formative test results, Intensive Pullout Rosters,
KCA results,
MAP results

	All students will participate in MIRP (Monitored Independent Reading Program).
	Whole staff, Principal, Assistant Principals, and Instructional Coach
	Classroom libraries
	May, 2010
	
	Student reading logs; teacher conference logs


This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.
THIRD SMART Goal:  (Copy SMART Goal from Stage 4)
By 2010, the suspension rate will be reduced by 25%.  By 2010, the attendance rate for whites will increase by 3%.

	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	Students will be provided levels of support to improve behavior.  B.I.S.T. Levels include:  safe seat, buddy room, recovery room, office, suspension

	Whole staff, administration, students, parents, Recovery room teacher
	B.I.S.T. videos, In-house training by Teachers trained in B.I.S.T.. PLC time for focus on behavior, 
	May, 2010
	
	Suspension reports reviewed monthly
 

	Student Behavior Plan, Team focus,

Required Parent conferencing
	Whole staff, administration, students, parents, Recovery room teacher
	Student Behavior Plan

	May, 2010
	
	Student Behavior Plans on file; Team Focus plans; documentation of results from required Parent Conferencing

	Short Term Suspension Program with Second Step Curriculum

	Whole staff, administration, students, parents, STS teacher
	STS Teacher
Second Step Curriculum
	May, 2010
	
	Student Reports

	ASP (Alternative School Program)


	Whole staff, administration, students, parents, STS teacher
	STS teacher
After School Tutors
	May, 2010
	
	Student Reports

	Students who are missing five or more days of school will be reported to the principal.
	Family Advocate teachers; Kristen Ludwig, principal
	Attendance records
	May, 2010
	
	Student attendance records



	Weekly monitoring of white student’s attendance by the principal.
	Kristen Ludwig, principal
	Attendance records
	May, 2010
	
	Attendance records

	Conferencing with white students who are absent five or more days.
	Kristen Ludwig, principal
	Attendance records
	May, 2010
	
	Records of conferences



	Students who have ten days or more of unexcused absences will have truancy papers filed.  State mandated attendance will be followed by the principal.
	Kristen Ludwig, principal
	Attendance records
	May, 2010
	
	Records of truancy reports




CURRICULUM ALIGNMENT SMART Goal:  (Copy SMART Goal from Stage 4)
Schools will implement and utilize scope and sequence documents, pacing guides and formative assessments that are aligned with the state standards.
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1. Develop Scope & Sequence documents and Pacing Guides
	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	December 2009
	
	Scope & Sequence documents and Pacing Guides

	2. Develop aligned formative assessments


	Executive Director of Curriculum, Executive Director of Quality Control, GVC Team, DERA, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	Spring 2010
	
	Aligned Formative Assessments

	3. Develop Curriculum guides


	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, KLN Technical Assistance funds, and the curriculum budget
	Start the work in the Spring of 2010 and continue to revise/refine throughout the summer and 2010-11 school year
	
	Curriculum Guides

	4. Develop Comprehensive Curriculum Management Plan


	Executive Director of Curriculum
	Training from curriculum consultant
	Spring 2010
	
	Curriculum Management Plan


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan, continued
Part B (staff development to support Part A).  More information can be located in the QPA Manual under Quality Criteria Four and the Kansas Professional Development Guidelines.

Directions:  Review the school’s Results-Based Staff Development plan and revise as needed to incorporate the staff development needs as identified in action steps under each of the goals. What will staff need to know or be able to do to implement action steps?
MATHEMATICS SMART Goal:  (Copy SMART Goal from Stage 4)
a. By spring of 2010, 82.3% of the students will meet or exceed the state proficiency goal for AYP or meet Safe Harbor  

     requirements for each of the categories in order to achieve AYP in math.

      b.  By spring of 2010, 14% of all students will score at “exemplary” on the Kansas Math Assessment.

      c.  By spring of 2010,  all students will score at the 50th percentile on the MAP test.
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Vocabulary and Comprehension strategies; 

Structured Note Taking; Higher Level Questioning; Productive Talk


	September 2009 through May 2010
	Judy Thorton (Literacy First Consultant).

K. Ludwig (principal), R. Estes and T. Helm (assistant principals, L. Comer (instructional coach), and instructional staff
	Technical Assistance Grant;  Judy Thorton (Literacy First Consultant); higher level questioning protocols; Classroom Discussions:  Using Math Talk to Help Students Learn
	Staff Development Agendas; Notes



	Application Level

What are we doing now that we did not do before?
	Collaborative planning in PLCs; Implement strategies in lessons
	September 2009
through May 2010
	K. Ludwig (principal), R. Estes and T. Helm (assistant principals, C. Comer (instructional coach), and instructional staff
	Protocols for Observations
	Professional Learning Community Agenda; Classroom Observations Protocol; Teacher Lesson Plans; Walk Throughs

	Impact Level

What results are we getting that we did not get before?
	Data analysis from  Formative assessments; MAP; KCA; Review of test results with PLC and individual conferencing with teacher and Leadership Team focusing on differentiated instruction
	October 2009 through May 2010
	K. Ludwig (principal), R. Estes and T. Helm (assistant principals, C. Comer (instructional coach), and instructional staff
	Data; Dennis Chaconas, district consultant; 

Title I funds


	Summary of data analysis; summary of student work; PLC Action Plan for continuous student growth




READING SMART Goal:  (Copy SMART Goal from Stage 4)
a. By spring of 2010, 83.7% of the students will meet or exceed the state proficiency goal for AYP or meet Safe Harbor requirements for each of the categories in order to achieve AYP in reading.

b. By spring of 2010, 14% of all students will score at “exemplary” on the Kansas Reading Assessment.

      c.   By spring of 2010,  all students will score at the 50% percentile on the MAP test in reading.
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Vocabulary and Comprehension strategies; 

Structured Note Taking; Higher Level Questioning; Productive Talk


	September 2009 through May 2010
	Judy Thorton (Literacy First Consultant).

K. Ludwig (principal), R. Estes and T. Helm (assistant principals, L. Comer (instructional coach), and instructional staff
	Technical Assistance Grant;  Judy Thorton (Literacy First Consultant); higher level questioning protocols; Classroom Discussions:  Using Math Talk to Help Students Learn
	Staff Development Agendas; Notes



	Application Level

What are we doing now that we did not do before?
	Collaborative planning in PLCs; Implement strategies in lessons
	September 2009
through May 2010
	K. Ludwig (principal), R. Estes and T. Helm (assistant principals, C. Comer (instructional coach), and instructional staff
	Protocols for Observations
	Professional Learning Community Agenda; Classroom Observations Protocol; Teacher Lesson Plans; Walk Throughs

	Impact Level

What results are we getting that we did not get before?
	Data analysis from  Formative assessments; MAP; KCA; Review of test results with PLC and individual conferencing with teacher and Leadership Team focusing on differentiated instruction
	October 2009 through May 2010
	K. Ludwig (principal), R. Estes and T. Helm (assistant principals, C. Comer (instructional coach), and instructional staff
	Data; Dennis Chaconas, district consultant; 

Title I funds


	Summary of data analysis; summary of student work; PLC Action Plan for continuous student growth




THIRD SMART Goal:  (Copy SMART Goal from Stage 4)
By 2010, the suspension rate will be reduced by 25%.  By 2010, the attendance rate for whites will increase by 3%.

	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Suspensions:  Second Step Training for Staff to implement within their Family Advocacy;
Second Step Training for STS teacher
Attendance:  Careful monitoring of white students’ attendance weekly by Family Advocates and principal.


	September 2009
September 2009
	District trainers for Second Step, whole staff, Administration
Principal
	District trainers
Second Step Materials
	Staff Development Agenda;

Suspension data

Attendance data

	Application Level

What are we doing now that we did not do before?
	Suspensions: Consistent implementation of B.I.S.T. process; completing Student Action Plans; Parent Conferencing
Attendance:

Monitoring of white students’ attendance; conferencing with students missing five or more days; connecting parents with resources within the community to address problem of absenteeism
	September 2009 and ongoing through weekly collaboration meetings with PLC and administration through May 2010
September, 2009 through May 2010;
	PLCs, assigned administrator to PLC
Family Advocates and Kristen Ludwig, principal
	Attendance secretary
	B.I.S.T. reports
Student Action Plans

Parent Contacts

Suspension data

Attendance records of students; records of conferences; records of truancy reports; AYP data

	Impact Level

What results are we getting that we did not get before?
	Suspensions:  

Use of STS as alternative to out of school suspension to support student in changing behavior in order to be successful in school
Attendance:  

Improve white students’ attendance and support of family to reduce issues of absenteeism.
	October 2009 through May 2010
September 2009 through May 2010
	STS Teacher, Ms. Moehle, Administration,
Staff

Family Advocates; Kristen Ludwig, principal
	Funding from district for STS teacher
	Suspension Data
Student Action Plans and Student Reports

Attendance reports,

Records of conferences; truancy records; AYP report


CURRICULUM ALIGNMENT SMART Goal:  (Copy SMART Goal from Stage 4)
Schools will implement and utilize scope and sequence documents, pacing guides and formative assessments that are aligned with the state standards.
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Share/introduce curriculum documents to teachers
	Summer 2010 and 2010 – 11 School year
	Curriculum ED, GVC Team, Instructional Coaches
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Teacher feedback from the professional development around the curriculum documents will assess if new knowledge has been imparted.  

	Application Level

What are we doing now that we did not do before?
	Show teachers how to use documents to create/develop lesson plans
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs 
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Data collected from walkthroughs and observations will be a means to assess how professional development has been applied by the teachers.  Teachers should be using curriculum documents to guide their planning.  In addition, lesson plans can be analyzed and evaluated to determine the  application of the professional development around the curriculum documents.

PLC conversations at grade levels and content areas should demonstrate a common language and common understanding across the system

	Impact Level

What results are we getting that we did not get before?
	Have teachers analyze formative assessment data in their PLCs 
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	PLC time should be more focused around student achievement.  Student achievement should reflect improvement 

Student mobility will be less of a negative factor because there will be curriculum consistency across the district.




Refer to the School Integrated Improvement Plan and made revisions as needed.  If no revisions are needed, move to the next section.
Part C
Describe how all teachers will be involved in using data to provide information to improve individual student achievement and strengthen the overall instructional program.

	Teachers monitor their students’ achievement and effectiveness of instruction through a benchmark system.  Students must pass two separate assessments on the same skill in order to demonstrate understanding.  In Math classes, in addition to the district benchmark assessments, students will take a formative assessment monthly based on the instructional pace of the indicators.  In reading, teachers follow the district pacing guide for teaching to the state indicators. The students also have district benchmarks assessments and access to the state formative assessments.  Teachers can use this data to modify and adjust their instruction based on the performance of the student as well as identify students who made need more time to develop mastery.  Students who are identified as needing more time are placed in intensive pullout tutoring classes.  Instruction is adjusted to meet the learning needs of the student.
The local district assessments, the MAP tests in both math and reading provide a diagnostic tool on the instructional level of the student.  Curriculum ladders have been developed based on strands in both math and reading.  Teachers can use the curriculum ladders as a resource to determine how to differentiate instruction.  The curriculum ladders identify groups of students who share the same strengths and weaknesses in skill levels.  The curriculum ladders also identify the skills needed in a scope and sequence.

Grade level teams collaborate together weekly on their lesson plans.  Based on the data, as teacher collaborate, they can support the academics students need to learn across the curriculum areas.


Describe extended opportunities to learn and/or additional time that the school has in place to help ensure that all students are achieving academically in reading and mathematics.  (Examples may include after school programs, summer school program, etc.)

	For students who are at risk:

a. Mandatory pullouts are organized for Wednesdays with priority given to reading and math.

b. Intensive pullouts are organized once a month based on formative assessment results.

c. Supplemental services provides opportunities for students to stay after school to receive additional instruction in reading and math.


Describe how the school will coordinate federal, state, and local services used to support this Integrated Improvement Plan for Schools.

	a. STAT team will observe and interview selected staff members to review and advise recommendations for school improvement.

b. ETAT team will observe and interview selected staff members to review and advise recommendations for school improvement.
c. The state has assigned an implementation coach to observe, consult, and provide feedback so that the school can maintain fidelity to the school improvement plan or monitor and adjust based on need and results.
d. The district uses the three tier model to provide support to schools.  In the three tier model, district leaders conduct classroom Walk Throughs using protocols and providing feedback.  The Instructional Executive Director provides support based on school need.

e. The district has hired an outside consultant to observe teachers and students and make recommendations for school improvement.

f. The district provides a local consultant to improve the collaboration and performance of Professional Learning Communities.

g. The district provides professional development opportunities through district in-service, after school, and time for building wide professional development during Wednesday early release. 

h. The district has purchased a data warehouse so that building staff can easily access student data and provide interventions as needed.
i. Curriculum ladders based on MAP results are being introduced at the district level to assist teachers in differentiating their instruction.
j. The district has purchased school loop in order to improve communication between families and school.

k. The district’s Family Advocacy System builds relationships between families and schools.  Two days are set aside
      during the course of the year for families and schools to have the opportunity to conference and build relationships.


Describe how federal, state and local funds will be coordinated to support this Integrated Improvement Plan for Schools.
	· Title I funds are used to hire additional teachers.  The additional teachers allow for smaller class sizes in reading and math as well as reading and math intervention teachers.

· Title I funds are used to hire a translator/interpreter so that there is effective communication between parents and the school.  This person translates all student information going home to the parent.  She is used by the staff to make parent contact and relay messages to the parent in their language.
· Title I funds are used to hire a Recovery Room teacher.  This person is vital to the implementation of the B.I.S.T. discipline model.
· Title I funds are used to pay for substitutes so that teachers can have the opportunity for professional development during the school year.  Professional development includes participating in peer observations.
· Title I funds and School Improvement Grant are used to pay for outside consultants, Dr. Dennis Chaconas and Judy Thorton.   The outside consultants support the strategies that are in the School Improvement Plan.
· Title I funds are used to promote parent involvement.
· Title I funds provide an instructional coach at the building site.
· Title I funds are used to purchase instructional equipment and supplies.  (Example:  funds will be used to purchase updated Classroom Performance System clickers so that students and teachers can benefit from immediate feedback of student performance)
· Technical assistance funds have been used to hire a consultant, provide for instructional supplies, and additional
      substitutes for teachers to attend professional staff development.
· ESL funding given to the district have been used to hire three ESL teachers and two ESL aides.

· SPED funding given to the district have been used to hire four SPED teachers and three SPED paras.

· Funding given to the district has been used to hire a full time instructional coach.

· Through federal funding, the state has hire an implementation coach to work with the principal two times per month throughout the school  year.

(No other funding has been available for this school year.)


Stage 7:  Monitor Implementation & Progress


Stage 7 of this document is to be filled out following the completion of stage 8 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Subsequent Planning Meetings. 

Describe the process that the district and/or school will use to monitor the implementation of this plan. 

	ETAT Team—yearly review

STAT Team—yearly review
State Implementation Coach:  two meetings per month with the principal
Leadership Team—weekly review

School Improvement Team—weekly review


Who will participate in the review?  What is their role?  
	Multiple Professional Learning Communities will be reviewing the implementation of the Integrated Improvement Plan.
· Each grade level community will have SMART goals to support the Integrated Improvement Plan.  The House Coordinators and their colleagues will be reviewing the implementation of their SMART goals weekly.  The House Coordinators meet with the Leadership Team weekly to review progress in each house.

· The Leadership Team consisting of the principal, two assistant principals, and instructional coach meet weekly to review the implementation of the results based staff development and the action steps to the SMART goals.  The Instructional Executive Director attends these meetings when possible.  The Leadership Team responsibilities include examining student data, conducting observations on classroom instruction and giving feedback, monitoring the development of lesson plans, and monitoring discipline and attendance data in order to ensure that the building is implementing the action steps to achieve the SMART goals.  Based on the results of the data, professional development is provided to support the implementation of the strategies that have been selected to achieve SMART goals.
· The School Planning Team meets weekly to review data results, implementation of Integrated Improvement Plan, and address concerns and issues that may impact the plan.


What will be reviewed?

	Goals
Action Steps

Tier 1, 2, 3 implementations

Data Results
Results Based Staff Development


Identify the timeline of the process to ensure movement to the next cycle (e.g., quarterly, by semester, annually, etc.). 

	Goals:

· Leadership Team (principal, two assistant principals, and instructional coach) will monitor monthly formative assessment results with individual reading and math teachers.

· Base line data will be compared to ongoing monthly assessments of indicators.  Based on results, actions will be determined to provide support to the teacher in order to achieve school goals.  

Action Steps:

Math:  

· Pacing guide for improving the 5 proficiencies using the state indicators and Connected Math will be monitored weekly through the teacher’s lesson plans.
· Teachers will use productive talk and higher level questioning by October (documentation through classroom observations / feedback).

· Teachers will Implement Literacy First strategies of vocabulary development, building background knowledge, activating prior knowledge by November (documented through lesson plans / classroom observations and feedback).
· Teachers will Implement WKHL, structured note taking, and summarizing by December (documented through lesson plans / classroom observations and feedback).
· Students will take formative assessments monthly to monitor student performance of benchmarks and indicators beginning at the end of September.
· Weekly pullouts will begin at the end of September through mid-February.

· Intensive pullouts will begin in October and end in March.

Reading:
· District pacing guide for teaching the state reading indicators will be monitored weekly through the teacher’s lesson plans.

· Teachers will use productive talk and higher level questioning by October (documentation through classroom observations / feedback).

· Teachers will Implement Literacy First strategies of vocabulary development, building background knowledge, activating prior knowledge by November (documented through lesson plans / classroom observations and feedback).

· Teachers will Implement structured note taking using graphic organizers and summarizing by December (documented through lesson plans / classroom observations and feedback).

· Students will take formative assessments monthly to monitor student performance of benchmarks and indicators beginning at the end of October.

· Weekly pullouts will begin at the end of September through mid-February.

· Intensive pullouts will begin in October and end in March.

B.I.S.T (Discipline Program).;

· Meetings are held weekly within each grade level house and an assigned administrator.  Interventions for students are determined based on the B.I.S.T. level of intervention.
Attendance
· Attendance will be monitored weekly by the principal.  

Tier 1, 2, 3 Implementation

Reading and Math

· Flexible leveling for each tier of students is determined by KCA, MAP, SRI,  KELPA and teacher recommendations.  In reading, placement is determined in the spring for fall scheduling.  After the fall MAP test, student schedules are adjusted within each tier.  Student placement is reviewed after the winter MAP is completed and again in the spring after the KCA, MAP, and KELPA.

· Weekly pullout schedules are determined by the formatives and the MAP performance (using the curriculum ladders).
· Monthly intensive pullouts are determined by the formative assessments and teacher recommendations.

Data Results:

· Comprehensive formative math results and fall MAP results reviewed by end of September.

· Monthly data meetings between Leadership Team and individual teachers in reading and math from September through May.  (benchmark assessments, formatives, MAP, SRI, Read 180 reports)

· Attendance and discipline reports will be reviewed by houses with an assigned administrator to each house.  Follow-up actions based on results of reports.

· Attendance reports on white students reviewed weekly by principal.  Follow-up actions based on results of reports.

· KCA results will be reviewed by grade level houses, departments, and Leadership Team in the spring.  Report will be written to identify strengths, weaknesses, and root causes.

· School Planning Team will meet in June to make recommendations for changes to the Integrated Improvement Plan.

· Parents and community will be kept informed of progress at meeting held every other month.

Results Based Staff Development:
· Literacy First Strategies staff development will be monthly by Judy Thorton, Literacy First consultant.  Anatomy of a Lesson is the lesson plan format used by the teachers.  After staff development, expectation is for the teacher to implement.  Classroom observations and feedback are used to verify implementation of strategy.
· Weekly collaboration with the instructional coach provides additional support for implementation.  Houses also have structured collaboration time for lesson planning utilizing the Literacy First strategies.  

· Data analysis completed monthly by the Leadership Team and teachers measure effectiveness of lesson planning, implementation of lesson, and student achievement.  Information is used to provide additional support to teacher through professional staff development as well as to students through modifying and adjusting instruction.


Identify the indicators of success implementation

	School will demonstrate growth showing progress in reaching goals:
Math:  

a. By spring of 2010, 82.3% of the students will meet or exceed the state proficiency goal for AYP or meet Safe Harbor  

      requirements for each of the categories in order to achieve AYP in math.

      b.    By spring of 2010, 14% of all students will score at “exemplary” on the Kansas Math Assessment.

      c.    By spring of 2010, SPED students, as a subgroup, will increase their MAP score by 3%, while all other subgroups will score at the 50th
             percentile on the MAP test.

Reading:

a. By spring of 2010, 83.7% of the students will meet or exceed the state proficiency goal for AYP or meet Safe Harbor requirements for each of the categories in order to achieve AYP in reading.

b. By spring of 2010, 14% of all students will score at “exemplary” on the Kansas Reading Assessment.

c. By spring of 2010, SPED students, as a subgroup, will increase their MAP by a minimum of 3% while all other subgroups will increase their percentile on the MAP test in reading by 8%. 
Discipline:

             By spring of 2010, the suspension rate will be reduced by 25%.
Attendance:

             By spring of 2010, the attendance for white students will increase by 3%.

Curriculum Alignment:

             Schools will implement and utilize scope and sequence documents, pacing guides and formative assessments that are aligned with the state 

             standards.

	


Describe the process that the district and/or school will use to evaluate the implementation of this plan.  The school conducts a review of the strategies in the plan to determine if they are contributing to the desired outcomes either in terms of improvement in student achievement, or increases in other activities that lead to increased student achievement such as great parental involvement or more high-quality professional development.
Name those who will be involved in the process or evaluation and the role they serve.

	Eva Tucker Nevils, Instructional Executive Director of Wyandotte Cluster Schools
Dan Wright, Director of DERA

Marcy Murphy, ESL Instructional Coach

Deanne Letourneau, Instructional Coach

Sheila Kraus, SPED Instructional Coach

Dennis Chaconas, outside consultant for School Improvement

Darla Smith, Implementation Coach

Building Leadership Team:

Kristen Ludwig, Principal
Rebecca Estes, Vice-Principal

Cindy Comer, Instructional Coach

Representatives from School Planning Team:

Karen Rodgers, ESL Teacher

Michelle Graham, Reading Teacher

Lorraine Williams, Math Teacher

Kristy Poplau, SPED Teacher


Identify what data will be reviewed to determine success?  Is the plan effective?  How do we know?

	Data reviewed will include:
· Formative and summative data to include KCA and MAP test results
· Data reports based on conferencing

· Attendance

· Suspensions

· Family Advocacy Surveys

· Walk Throughs; observation protocols
· Teacher Lesson Plans

· Staff Development Agendas

All selected strategies are research-based.  Success of this School Improvement Plan will be based on maintaining fidelity in the implementation of the plan.


Explain how the selected strategies will be evaluated for their effectiveness to achieve the vision and goals.

	Based on staff development, implementation of strategies, observations of classrooms, parent surveys, and ongoing assessments, student growth will be monitored to evaluate effectiveness.


Explain the process for how the results will be shared with all stakeholders.  

	· As students complete their formative assessments and MAP assessments, the Leadership Team meets with individual teachers to review the results.  With consultation from the Leadership Team, the teacher develops a plan to improve student achievement.

· Grade level results for formative, KCA, and MAP are shared with grade level houses and staff during collaboration with the Instructional Coach and during Wednesday afternoon staff development.
· During Family Advocacy Days, parents, students, and Family Advocates share test results, set goals and action steps for students to increase achievement.

· The School Improvement Plan and test results are shared with parents during PTO meetings.

· The School Improvement Team reviews data results during their weekly meetings and during summer meetings.

· KCA and MAP results are shared with staff during Wednesday afternoon staff development meetings using the inquiry cycle, identifying root causes, and making recommendations.

· The Executive Director reviews data results with the Leadership Team.




Explain who will have decision-making authority for revision of the plan’s goals.

	The stakeholders have the decision-making authority for revision of the plan’s goals.  Stakeholders include:  parents, students, staff, School Improvement Team, Leadership Team, Executive Director, District Leadership Team as well as the ETAT and STAT teams.


Title Programs and Services

785-296-3069
785-296-5867 (fax)

120 SE 10th Avenue Topeka, KS 66612-1182  785-296-6338 (TTY)  www.ksde.org 

Integrated Improvement Plan Checklist and Rating Sheet 

Attach to your completed IIP

	Building Name and Number:
	Central – 8316 


RATINGS:  1 = Does not meet criteria; 2 = Meets criteria; 3 = Meets criteria in an exemplary manner



Category 



      Found on page

Rating 

	Planning Team
	
	

	Planning and Adopted Improvement Process
	
	

	Mission and Vision 
	
	

	Highly Qualified
	
	

	High-quality and On-Going Professional Development
	
	

	Transition
	
	

	Parent Involvement
	
	

	Needs Assessment and Data Sources
	17
	3

	Data Analysis
	25
	2+

	Curriculum Alignment
	
	

	Prioritize & SMART Goals
	35
	3

	Scientifically Based Research
	
	3

	Schoolwide Reform Strategies
	
	

	Action Plan
	58
	3

	Results-Based Staff Development
	
	

	Teachers and Data
	
	

	Extended Learning Opportunities
	
	

	Coordination of Funds and Services
	
	

	Monitor Implementation
	
	

	Annual Evaluation
	
	




Comments:

Integrated Improvement Plan Scoring Rubric 

	Building Name and Number:
	Central – 8316


RATINGS:  1 = Does not meet criteria; 2 = Meets criteria; 3 = Meets criteria in an exemplary manner

	Stage
	Category
	Criteria
	Rating

	I
	Planning Team

Note* Documentation (e.g., agendas, minutes, and attendance rosters) is maintained for Federal monitoring purposes.


	a. The school has identified a sufficient number of stakeholders representing various roles to efficiently establish a planning team.
b. The stakeholders included on the membership team provide a broad and knowledgeable perspective regarding the preparation of students for the 21st century.
c. The stakeholders included can provide appropriate skills and influence for successful implementation of the plan.

d. The stakeholders remain active in the support and implementation of the plan beyond the original completion.
Comments:


	 3       2       1



	1
	Adopted Improvement Process 
	a. The school has identified the people and the process that will be used to assist stakeholders in understanding components of a schoolwide program.

b. The school has identified how teacher voice and buy-in will be achieved?  
c. The school has identified how information will be communicated to all stakeholders? 

d. The school has identified a timeline for the planning and implementation of the plan?
Comments:


	3       2       1



	1
	Adopted Improvement Process
	a. The mission statement is written in future oriented language that conveys what the school is striving to accomplish to prepare students for the 21st century. The statement establishes a bold direction for the school and challenges the status quo.

b. The vision for the new school conveys the organizational values of educators within the school and within the school community.
c. The vision describes student success in the 21st century. (e.g., content knowledge and skills, problem solving, critical thinking, leadership, teamwork, real-world learning opportunities and career and technical education etc.)  
d. The vision reflects qualities of highly effective schools.

e. It is clear how the mission and vision will be used to guide school decisions and practices.

Comments:


	3       2       1

	1
	Highly Qualified
	a. The school’s staff development  supports teachers to ensure

         and maintain high quality, highly qualified teachers as defined by 
         NCLB and fully licensed in Kansas.
b. The school has identified strategies to attract highly qualified 
         teachers. 

a. The school has identified strategies to ensure paraprofessionals meet the qualifications of highly qualified.

b. The school has identified strategies to incorporate a teacher mentoring program as part of its professional development program.

Comments:


	3       2      1



	1
	High-quality and On-Going Professional Development
	a. The plan explains how professional development may be offered to principals, paraprofessionals and parents.

b. Describe how the schoolwide program will provide all teachers with professional development that increases their understanding of the appropriate uses of multiple assessment measures and how to use assessment results to improve instruction strengthen the overall instructional program.
Comments:


	3       2      1



	1
	Transition
	a. Specific activities are described that address the transition of children from early childhood programs (Head Start, Even Start) to elementary schools.

b. Specific activities are described that address the transition of children from elementary schools to middle school.
Comments:


	3       2       1

	1
	Parent Involvement
	a.  It is clear how parents are involved in the planning, implementation and evaluation of the schoolwide program. 

b.   It is clear which standards are being used to promote effective parent/family involvement. 
c.     Strategies to promote each selected standards are clear and seem reasonable to promote effective parent/family involvement.
d.   Strategies to monitor implementation of effective/family involvement are clear and seem reasonable to the standard.

Comments:


	3       2       1

	2

Pg. 17
	Needs Assessment and Data Sources
	a.  It is clear what needs assessment instrument (s) will be used to guide  data collection

b..  Data collected reflects student achievement trends over time from several data sources (e.g., common assessments, DIBELS, MAPS, State assessments.

c.  Data collected includes attention to local, state, and/or national demographic trends review of other important student outcome data such as dropout rates, attendance, discipline, etc. 
d.   Data sources include surveys, monitoring reports, walkthrough summaries, and questionnaires that describe the overall culture, conditions and practices that exist in the school.
e.   Key findings have been written for each data source collected.

Comments:  a-e are okay.

	3       2       1

	3

Pg. 25
	Analyze Data
	a. The process for data analysis includes the people involved and the method or activity used.
b. School strengths and the root causes have been identified and are supported by the data.
c. School challenges and the root causes have been identified and are supported by the data.
d. Through the data analysis, gaps that exist between the schools current reality and where it wants to be when its vision is realized are identified. 

e. School staff members are beginning to identify the needs to ensure academic success for each student. 

Comments:  

· Specify the data used.   

· Pg. 29 – may want to spell out B.I.S.T. or indicate that it’s a management system.

· Will add root causes data for relationships goal.

· Incorporate gap between current reality and where you want to be.


	 3    ​2+       1

	3
	Curriculum Alignment
	a.  The process of alignment to state standards is complete, clear, and the knowledge and skills at each grade level are clearly delineated and demand high expectations of all students.

b. There is evidence of progress toward vertical and horizontal alignment of instruction, curriculum, and assessment.

c. It is clear that the products of work to date demonstrate the development and progression towards curriculum alignment and optimize teacher use.

d. The next steps in the curriculum alignment work suggest that stakeholders move from one phase of curriculum alignment to the next through a cycle of reflection, revision, and evaluation.

e. It is clear that multiple methods and the professional development supporting these processes have been utilized.

f.     The district’s curriculum alignment plan describes what will be monitored and the process that will be used.

Comments:


	 3       2       1



	4

Pg. 35
	Prioritize & SMART Goals
	a. The process for prioritizing major needs is clear.

b. It is clear that goals are written as a result of the needs assessment and data analysis.

c. SMART Goals are written for the prioritized needs and are specific, measurable, attainable, time-bound and results based.

d. The goals focus the school on improvement of student achievement and other important student outcome measures that define a 21st century learner or environment.

e. The plan contains a limited number of goals that can clearly focus and communicate improvement efforts over a 3 to 5-year period.
Comments:

· On page 37 include previous data.

· Consider separating the data on pg. 37 – other SMART goal. . . 
	3       2       1

	5
	Scientifically Based Research
	a.  Research is aligned to identified needs and specifically addresses the  

      SMART GOALS
b. Addresses proven instructional strategies selected by the school. 

c. Includes a summary of the information gleaned from the research.
d. Describes how research was utilized in developing the plan.
e. A bibliography of summarized research is included.

Comments:

	 3       2       1

	5
	Schoolwide Reform Strategies
	a. Strategies were selected based upon their potential to accomplish the SMART GOALS.
b.  The core content program is identified and it is clear why the strategies and interventions would support core for all, some and few.
c. The assessment strategies have been identified by name and and timeline of when students will receive both formative and summative assessments are included. 
d. There is evidence that the school has committed appropriate fiscal and/or human resources necessary to successfully implement the selected strategies over the life of this plan.
Comments:


	3       2      1

	6
Pg. 58

	Action Plan
	a.   Specific action steps have been written to implement the schoolwide 
       reform strategies.

b.    The time frame in which the action steps are to be completed is clear.
c.    The school's purpose for taking a particular action step is understood.
d.    The person(s) responsible for guiding the work of the action step are  

        identified.
e.     The target audience of the action step is clear.
f.      Upon reading an action step, one sees a clear pathway to 
        implementation.
g.     Action Steps are detailed enough to act as a monitoring process for                

       the principal/district Title I director.
h. Action steps address all required components of the schoolwide            

plan.
Comments:  pg. 62 spell out MIRP.

	3       2      1



	7
	Results-Based Staff Development
	a. The school has included action steps pertaining to the implementation of and professional development associated with tiered System of Support. 
b. Staff development activities include practices that lead to student proficiency in 21st century content, technology tools, and learning skills to succeed and prosper in life, in school, and on the job.
c.  Staff development activities reflect a process over time that includes knowledge, application, and the impact of results.
d. Professional development activities reflect a variety of delivery methods appropriate to the practices including such things as study groups, reflective practice, trainer-led sessions, and on-line professional development.
Comments:


	3       2      1



	7c
	Teachers and Data
	How did teachers use data to support achievement data.

Comments:


	3       2      1



	7c
	Extended Learning Opportuntities
	The school has described extended opportunities to learn and/or additional time that the school has in place to help ensure that all students are achieving academically in reading and mathematics.  (Examples may include after school programs, summer school program, etc.)
Comments:


	3       2      1



	7c
	Coordination of Funds and Services
	The school has described how the school will coordinate federal, state, and local services used to support this Schoolwide Plan for Schools.
The school has described how federal, state, and local funds will be coordinated to support this Schoolwide Plan for Schools.

Comments:


	3       2      1



	8
	Monitor Implementation
	a. The plan describes who is responsible for monitoring implementation of the plan.

b. The plan describes what will be monitored and the process that will be used.

c. The plan will identify indicators of successful implementation.

d. The plan will identify an implementation timeline.

Comments: 


	 3       2      1

	8
	Annual Evaluation 
	a. It is clear who will be involved in the process of evaluation and the role they serve.
b. The school has identify the data that  will be reviewed to determine success? (Is the plan effective? How do we know?)  
c. It is clear how the selected strategies will be evaluated for their effectiveness to achieve the vision and goals.
d. Explain the process for how the results will be shared with all stakeholders. 

e. Explain who will have decision-making authority for revision of the plan’s goals.
f. Explain how the plan will accommodate changes over time. 

Comments:


	  3       2      1
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