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	MARK THE SECTION THAT APPLIES

(
The school is applying to utilize the Expected Gains formula
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ASSURANCES:  For Schools on Improvement Only

(A peer review committee or representatives from the district has reviewed and approved this Integrated Improvement Plan.

(The district assures that the Title I school will spend at least 10% of its Title I allocation for high quality professional development to address the academic issues that contributed to the school being identified for improvement.

(The district assures that the school has reviewed the District State Performance Plan report (SPP)  

  FORMCHECKBOX 
The district assures that a State Technical Assistance Team (STAT) has been identified for the school and will be utilized.

District signatures represent agreement to all assurances marked and that the plan has been reviewed and approved at the district level.  Signature of KSDE official represents plan has been reviewed and approved in meeting all required criteria.
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External Technical Assistance Team

Directions:  List the name of the individuals who will serve on the External Technical Assistance Team (ETAT) with their contact information.    Additional rows may be added to this chart as needed.  

ETAT Membership should be selected based on the skills and knowledge necessary to support the school’s identified areas of improvement.  More information can be located in the QPA Manual under Quality Criteria Two.  

Requirements: 

· Each school will select the membership of the ETAT  

· The local board approves the ETAT

· An ETAT may serve more than one school in a district 

· ETAT members may be affiliated with the district

· Members are not to be affiliated with the school (not even as itinerant personnel)  

· A NCA team may be used as the ETAT

· The school and ETAT members determine the frequency of the external team visits

	External Technical Assistance Team (ETAT)

	Identify area(s) of expertise of each individual.  Note requirements above.

Place an * beside the chairperson for this ETAT team
	Name
	Email address
	Phone Number

	Assessment
	Dr. Marlene Merrill
	mamerri@kckps.org
	913-279-2357

	Special Education
	Jennifer Martin
	jemarti@kckps.org
	

	Mathematics
	Suzie Legg
	sulegg@kckps.org
	913-627-4380

	Instructional Coach
	Dr. Iva Lee Colgan
	ivcolga@kckps.org
	913-627-4638

	Reading
	Mary Ann Petrich
	mapetri@kckps.org
	913-627-2655

	Local Assessment
	Sara Reiter
	sareite@kckps.org
	913-627-2422


State Technical Assistance Team

Directions:  List the name of the individuals who will serve on the State Technical Assistance Team (STAT) with their contact information.    

Add as many rows to this chart as needed.

If a school is on improvement or conditionally accredited for QPA and/or on improvement for Title I, membership must include at least two individuals with expertise in the areas(s) resulting in the school being on improvement and needs to include one or more of the following:

· Highly qualified or distinguished teachers and principals,

· Pupil services personnel,

· Parents,

· Representatives of Institutions of Higher Education,

· Representatives of regional educational laboratories or comprehensive regional technical assistance centers,

· Representatives of outside consultant groups.

Requirements:

The STAT team is assigned to the school until the school either attains accredited status or is not accredited.  A STAT may serve more than one school in a district.  More information can be located in the QPA Manual under State Technical Assistance.

	State Technical Assistance Team (STAT)

	Identify area(s) of expertise of each individual.  Note requirements in the directions.

Place an * beside the chairperson for this STAT team
	Name
	Email address
	Phone Number

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Refer to the School Integrated Improvement Plan and make revisions as needed.  If no revisions are needed, move to the next section.
Stage 1:  Orientation & Readiness

Stage 1 of this document is to be filled out following the completion of stage 1 of the Kansas Improvement Model.

Refer to the Kansas Improvement Notebook Section C:  Planning Meeting q.

Directions:  List the names of the individuals who will serve on the school planning team with their contact information.    Add as many rows to this chart as needed.  The roles in bold are required.  It is also required that 1) one person fill no more than two roles on the team and 2) no more than one of the asterisked roles may be filled by an employee of the school district
	School Planning Team

	Role
	Name
	 Email address
	Phone Number

	Superintendent or Representative
	
	
	

	Principal or Principals’ Representative (Each building on improvement is represented on the district team)
	Freda Ogburn
	frogbur@kckps.org
	(913)627-6463

	Site Council Member*
	Vicki Whisenant
	
	913-244-3727

	Community Member*
	Sharon Clopton
	
	913-334-4623


	Family/Parent Representative*
	Lori Gregory
	
	(913)299-6224

	General Education Teacher 
	Poonam Sharma Laurie Sellmeyer Laura Butner
Mike Blair

Sharry Briggs

Stephanie Budt

Angie Cakin

Julia Cooper

Trish Coupe-Schuele

Aimee DeSotel

Rosemary Duggan

Alan Gilmore

Renee Harrop

Jill Hershberger

Kristen Vint

Michelle Loeffler

Julie Gaunce

Mary Mikijanis

Jay Miller

Matt Mortensen

Paula Phelan

Becky Powell

Nancy Skelton

Molly Stricklin

Kiley Sutter

Lori Tawney-Fike

Tony Terrell

Cindi Thomas

Tyler Watts
	posharm@kckps.org lasellm@kckps.org labutne@kckps.org
miblair@kckps.org
shbrigg@kckps.org
stbudt@kckps.org
ancakin@kckps.org
jucoope@kckps.org
trcoupe@kckps.org
aidesote@kckps.org
rodugga@kckps.org
algilmo@kckps.org
reharro@kckps.org
jihersh@kckps.org
krvint@kckps.org
miloeff@kckps.org
jugaunc@kckps.org
mamikij@kckps.org
jamille@kckps.org
mamorte@kckps.org
paphela@kckps.org
bepowel@kckps.org
naskelt@kckps.org
mostrick@kckps.org
kisutte@kckps.org
lotawne@kckps.org
toterre@kckps.org
cithoma@kckps.org
tywatts@kckps.org

	(913)627-6450


	Counselor, Social Worker, etc.
	Lisa Muessig
	limuess@kckps.org
	(913)627-6467

	Special Education Educator
	Linda Marion
Joe Berger
Holly Draper-Heil

Carolyn Engel

Dr. Lisle Kauffman

JoAnnette Saunders

Jerri Sitek

Tammy Smallwood
	limario@kckps.org
joberge@kckps.org
hodrape@kckps.org
caengel@kckps.org
likauff@kckps.org
josaund@kckps.org
jesitek@kckps.org
tasmallw@kckps.org

	(913)627-6519

	Local Consolidated Plan Contact 
	Jim Clevenger
	jicleve@kckps.org
	(913)279-2289

	Teacher of English Language Learners 
	Susan Steel
	susteel@kckps.org
	(913)627-6450

	Title 1 Representative (if applicable) 
	
	
	

	Other
	Anne-Marie Bixler
Amy Marin-Carlson

Deborah Toomey
	anbixle@kckps.org
amcarls@kckps.org
detoome@kckps.org

	(913)627-6490


Stage 1:  Orientation & Readiness continued

Adopted Improvement Process

Describe the process that will be used to develop and maintain this plan around the vision and mission of the school.
	Eisenhower Middle School has the vision to provide all students with a safe, orderly, nurturing, learning environment that fosters the academic, social, and emotional needs of our diverse population.  High levels of achievement through rigorous and relevant instruction are accomplished through measurable academic standards aligned with the major instructional goals.  The Eisenhower team of administrators, faculty, staff, parents, and community members will collaborate to assist students in becoming self-sufficient critical thinkers who will contribute responsibly in a global society.  

Eisenhower’s Mission Statement is:

REACH=Realizing Expectations through Accountability 
      Communications and Higher level thinking
Eisenhower’s mission statement is aligned with the USD 500 Mission Statement:  The mission of the Kansas City, Kansas Public Schools is to develop life-long learners.  It is also aligned with our District’s Exit Outcomes:  Academic success at every level; Competent graduates;  Safe, orderly, and caring schools; Involved parents; Community and business partners.
At Eisenhower Middle School, all staff members are involved in the school improvement process and are involved in the planning and implementation for the Integrated Improvement Plan.  Building teacher leaders and creating unanimous support is important; therefore, teacher study teams were created during staff development to aid in the planning of the different components of the plan.  This shared responsibility created focused teams that included, rather than excluded, people in the work. In addition, parents and community partners were kept informed of the academic focus and were welcomed to become involved in the work with staff.  Progress was also shared with students.  Community partners were educated, informed, and involved in the school-wide process.  Their insight and perspective added value to the planning and will be an important part of the implementation of the school-wide plan.

Staff teams met monthly through the school year as part of the process.  They began by reviewing demographic data of the school.  Then aggregated and disaggregated data from State Assessments and local NWEA MAP assessments.  Further analysis was done graduation data was studied.  This data was disaggregated by NCLB subgroups and in some cases by individual teacher classes.

After data analysis, areas of strengths and weaknesses were identified.  Staff teams then worked to develop action plans to address gaps and weaknesses.  Team reports were shared with the entire staff and various communication systems were put in place to keep everyone informed.  These systems included, but were not limited to, small learning community meeting report outs, content meeting report outs, school staff meeting report outs, memos, and emails.  School newsletters and postings on the SchoolLoop electronic communications system shared among district personnel, parents, staff, and students were also utilized.  In addition, reports about the progress of the planning were made at monthly district administrative leadership meetings.  The reports from the district meetings were then made available to the board of education.
The development of the plan evolved throughout the school year as data was studied and plans were developed.  Goals were also set to measure improvement.  Accountability to the implementation of the plan will be monitored and reviewed monthly during the 2009-10 school year.  The school leadership team of administrators, teachers, and instructional coach will review and analyze formative assessment data and report out on implementation of the school-wide plan. They, in turn, will meet with content areas and small learning community staffs to share the data and further discuss the implementation.  Adjustments to practices and supports needed for students and staff will be discussed and identified at each meeting.  Follow up will be the responsibility of the instructional coach, administrators, and lead teachers.  Discussion within content area professional learning community meetings will identify strategies to further support areas of weakness in the implementation of the school-wide plan.  During the school year, meetings will be held weekly with small learning community teams and content area professional learning community teams, monthly with the Building Leadership Team, and monthly with district administrative leadership team.


Highly Qualified and Fully Licensed

List the school’s professional development that supports teachers in becoming highly qualified as defined by NCLB and fully licensed in Kansas.
	Ninety-eight percent of Eisenhower Middle School’s teachers for the 2009-2010 school year are highly qualified as defined by NCLB and fully licensed in Kansas. However, to continue the professional growth of all teaching staff members and support of our Integrated Improvement Plan, staff development at Eisenhower Middle School is based upon the standards established by the National Staff Development Council for the middle level. Activities have been selected "to produce results in terms of student learning, are supported with resources and time, and are embedded in the school day and year." (Killion, 1999).

Staff development has been designed to provide teachers with the knowledge to scaffold their implementation of new strategies and tools that will free them to focus on instruction as they implement the new strategies. The staff development plan that Eisenhower Middle School designed is based on student learning needs, is embedded in the school day and year, includes opportunities for teachers to learn from and with each other collaboratively, and allows for non-threatening practice as strategies are incorporated into their daily teaching.

This staff development plan is aligned with the context, process and content standards established by the National Staff Development Council to improve learning of all students. Eisenhower Middle School's staff development plan:

· Organizes adults into learning communities whose goals are aligned with those of the school and district.

· Requires skillful school and district leaders who guide continuous instructional improvement.

· Requires resources to support adult learning and collaboration.- requires and fosters the norm of continuous improvement

· Uses disaggregated student data to determine adult learning priorities, monitor progress, and help sustain continuous improvement.

· Uses multiple sources of information to guide improvement and demonstrate its impact.

· Uses learning strategies appropriate to the intended goal.

· Applies knowledge about student understanding and thinking.

· Provides educators with the knowledge and skills to collaborate.

· Prepares educators to understand and appreciate all students, create safe, orderly and supportive learning environments, and hold high expectations for their academic achievement.

· Deepens educators' content knowledge, provides them with research-based instructional strategies to assist students in meeting rigorous academic standards, and prepares them to use various types of classroom assessments appropriately.

· Provides educators with knowledge and skills to involve families and other stakeholders appropriately. 

(NSDC, 2001)

Furthermore, teachers in the district are required to attend district wide training each quarter. Training involves the implementation of district-mandated programs. For the middle school, the math department focuses on best practices for teaching Connected Math in conjunction with our recently adopted system of benchmarking and the reading department focuses on best practices for teaching Read 180, Read XL, and each of the state indicators in conjunction with the district benchmarks. All of the other departments provide support for the focus learning strategies and standards-based lessons. 




List strategies the school uses to attract highly qualified, fully licensed teachers.

	The district initiative to First Things First is a major attraction for attracting highly qualified teachers. Lowering pupil /teacher ratio through At-Risk funds allows for smaller class sizes. Continuity of care allows the teacher to develop relationships and work with the same students over a period of years. The high, clear, and fair expectations for academics and behavior set an atmosphere conducive to learning. Enriched and diverse opportunities to learn provide the teacher with methods for individualizing instruction and meeting the needs of the students. Collective responsibility ensures collaboration among the teachers. Wednesday afternoon staff development provides the time needed to be able to work with other teachers in the same department. Instructional autonomy permits teachers to be involved with decision-making. Teachers are actively involved with the decisions regarding the master schedule and other decisions in their small learning community. Another district initiative is the Teaching Fellows. This program is provided for people in the community with degrees who would like to become certified in teaching. During the completion of the Master’s program, the Fellow receives training and support from the district and is placed in a teaching position. At the end of the program, the Fellow acquires a teaching certificate.

Eisenhower encourages teachers to take advantage of the ten percent of Title I funds and a portion of Title IIA funds set aside for teachers who do not meet the HQ definition to access for tuition and book expenses. Teachers who do not meet the definition are sent letters and e-mails from the district office encouraging them to take advantage for these funds.


List strategies the school uses to ensure paraprofessionals meet the qualifications of highly qualified.

	Paraprofessionals hired prior to No Child Left Behind must have passed the Para Pro Test by the end of the 2005 school year. Paraprofessionals hired after NCLB must already meet the highly qualified requirements.


List strategies the school uses to incorporate a teacher mentoring program as part of its professional development program. 

	The purpose of the Kansas City, Kansas mentoring program is to provide beginning teachers with a supportive, formative process designed to assist their growth as reflective practitioners. The program is both structured and flexible, and consists of a series of strategies focused on the process of

teaching. Designed for beginning teachers with the assistance of trained mentors, the program is ground in a developmental view of learning to teach.

The program combines three essential elements for developing and sustaining teacher quality in support of student learning: a common language for talking about and assessing teaching; clear and concrete levels of performance for teachers to use in assessing themselves; and structured events

through which beginning teachers can develop or hone their skills.

The Kansas City, Kansas mentor program is based on the ASK, Inc. mentoring Program developed by Paula Rutherford. Two books will be used by the rookies. Why Didn’t I Learn this in College? and Instruction for All Students. A third book Mentoring in the 21st Century will be used by the mentors, instructional coaches and administrators.

The Kansas City Kansas mentoring program is built on five goals:

· Beginning teachers will work with a mentor to develop or enhance teaching skills. A log sheet is turned in at every meeting specifying the topics and time spent in collaboration. The Coordinator of Induction makes a minimum visit to the schools (48 in total) twice a semester to observe the progress and have individual conversation with the pair to determine progress.

· Beginning teachers will acquire knowledge necessary to become familiar with the district, school, and community. An orientation to the district is given the first two duty days (their contract is extended two days) offering classes areas unique to our district and community. The guided reading as it is done in primary grades, teaching to diverse students, First Things First and how our district does business, computer systems unique to our schools, and BIST discipline procedures.

· Beginning teachers will participate in monthly professional development meetings to enhance and improve skills effective teaching skills. The beginning teachers are required to attend meetings each month to reflect and learn teaching techniques helping them to become better instructors and caring advocates for their students.

· Beginning teachers and their mentor will develop and enhance professional and working relationships. Our mentors and beginning teachers are asked to spend a minimum of one hour weekly in collaborative conversation. They keep a log of topics and time spent. The log is turned in at each of the beginning teacher after school meetings.

· Mentors will develop and enhance skills necessary to provide professional and personal assistance for their beginning teacher. Because the beginning teachers have a major part to play in the selection of his/her mentor, relationships start from the first day of the year. The mentors have provided guidance and direction voluntarily before they were even chosen. As the relationship develops and conversations between the two teachers become more focused on classroom success, the mentors will have opportunity to evaluate their own teaching practices. The mentors have the same program books as the beginning teacher and together they can study the area topic for the month and reflect on the results of the new teaching from the beginning teacher.

The program involves several distinct types of structure topics, with activities assigned monthly as addressed during after school in-services. Attendances at monthly meetings are mandatory.

The topics addressed are designed to increase the comfort and teaching skills within the classroom. There are a total of seven topics required for the beginning teacher to explore and add to their professional “tool belt.” The mentor teacher becomes the source of encouragement, reflection, and coaching for their success by monthly observations in the beginning teacher’s classroom.

Basic criteria established for mentor selection meet the standards developed by the State Board of Education. Mentors must be licensed with at least three consecutive years teaching with the district. Participation is voluntary.

Each topic enables beginning teachers to explore different aspects of their practice and to become increasingly proficient in the components of professional practice. The topics require the participation of both beginning teachers and their mentors, thereby encouraging professional collaboration and growth for both teachers.

The syllabus for the training of mentors and administrators include all of the following components:

· Developmental stages of the new teacher

· Roles and responsibilities of the mentor

· Coaching, observation and feedback

· Relationship building

· Collaboration

· Confidentiality


Transitions

Describe the strategies for assisting preschool children in the transition from early childhood programs, such as preschool, Head Start, or Early Reading First to local elementary school programs. 
	Not applicable


Describe the strategies used for assisting elementary students in the transition from elementary school to middle school.  

	1) The middle school counselor sets up a time in the spring for fifth grade classrooms to come for orientation and a tour of the building.

2) The middle school counselor goes to the feeder elementary schools to assist with enrollment into middle school.

3) In the spring, the sixth grade reading and math teachers receive the Kansas Assessment scores of incoming sixth grade students to review for instructional information. The sixth grade teachers gather information on the skill levels of the fifth grade students so that there would be more continuity in the instruction between elementary and middle school.

4) The first day of school for sixth grade students is set one day earlier than grades seven and eight to allow a day for them to acclimate to the secondary school environment, locate classrooms, and learn to read schedules and open lockers without peer pressure from the upper level student population. 

5) The Family Advocate System is designed to provide support to the student and family during the time the student is in middle school. Every student is assigned a teacher that serves as his / her advocate. The advocate works with the student and family to ensure the success of the student.




Describe the strategies for assisting middle school students in the transition from middle school to high school.  

	1) The middle school counselor worked with eighth grade students to set up an account in the Career Cruising program. This program helps students to determine an occupation they may be best suited for based on their talents and interests.

2) Every Special Education student was taken over for a tour of the receiving high school to familiarize themselves with the school and some of the staff.

3) High school counselors came to Eisenhower Middle School to meet with students and address some of their questions and concerns.

4) The first day of school for ninth grade students is set one day earlier than grades ten through twelve to allow a day for them to acclimate to the high school environment, locate classrooms, and learn their schedules without peer pressure from the upper level student population.




Describe the strategies for assisting high school students in the transition from high school to post secondary education or work. 

	Not applicable


New Parent Involvement Standards
The National Standards for Family School Partnerships are a comprehensive guideline that schools can use to determine how successful they are implementing family school community partnerships.  More information can be found at www.pta.org for assistance on specific strategies.
Directions:  Mark the standard(s) the district is using to promote effective parent/family involvement. 

For each of the selected standards:
· List strategies the school is using to promote effective parent/family involvement.  

	Parents are kept informed about the planning of the school-wide program through Family Advocacy Day meetings held in August and February.  During the implementation of the school-wide plan, parents will be informed and updated about formative data and intervention activities.  Within the school-wide plan, attention has been made to deepen the communication and involvement of the parents by re-organizing school-wide structures (SLC parent groups focusing on academics).  
Parents will be involved in the evaluation of the school-wide plan through parent surveys administered on the Family Advocacy days and through parent focus group meetings in April.
Family Advocacy System--In this system parents and students are assigned one advocate or contact person for at least one year while they attend Eisenhower Middle School. This advocate is their primary support system and source of information. Family Advocates help students develop social and high school readiness competencies. Parents are included in goal setting with the student and teachers through this system. Parents meet with teachers on two formal meetings per year and additional meetings as requested by advocate and/or parent, where the focus is to 1) share any relevant personal information 2) discuss academic and behavior goals and 3) build relationships with each other. This ensures that all the adults in the child’s educational experience are on the same page. In order to monitor the implementation of the work done with the Family Advocate, students keep an online portfolio documenting the completion of the college readiness benchmarks.  Teachers log their contact meetings with parents.  Parents complete a parent survey after their advocacy meetings.

Translator--Translation resources are available to parents at any time to support our growing number of parents who do not speak English.  The translator interprets at parent conferences on phone calls and provides written translation for parent communications.  Non-English speaking parents are encouraged to develop a call or visit the school to meet our translator.
PTA.  Eisenhower has an active Parent-Teacher-Student Association that represents and welcomes parents and is involved in academic performance opportunity for students.  In order to monitor involvement PTA membership rosters are kept.  Monthly meetings are held.  To monitor participation, attendance logs and meeting agendas are used.

Sneak Peek Day for all students.  Students and parents are welcomed to the school in early August to pick up school information, pay fees, tour building, meet teachers, pick up schedules, and purchase Family Activity Ticket.  Attendance is recorded.

    


· List strategies the school is using to monitor the implementation of parental/family involvement.

	· Family Advocacy Logs
· PTA Attendance

· Volunteer Logs

· Attendance Count at concerts/games

· Parent Computer Access in Counselor Office Logs

· Student Access to School Loop


  ( 1. Welcoming all families into the school community

Families are active participants in the life of the school, and feel welcomed, valued, and connected to each other, to school staff, and to what students are learning and doing in class.  

· List strategies the school is using to promote effective parent/family involvement.  

	Families are encouraged to be active participants in the life of the school, and feel welcomed, valued, and connected to each other, to school staff, and to what students are learning and doing in class.  

Participating in the Family Advocacy System. In this system parents and students are assigned one advocate or contact person for the years they attend a particular school. This advocate is their primary support system and source of information. Parents are included in goal setting with the student and teachers through this system. This ensures that all the adults in the child’s educational experience are on the same page.

Family Math and Literacy Nights. The district hold Math Relays and Math at the Mall to get parents involved in their children’s educational growth. Eisenhower Middle School also holds a Literacy night. When parents begin attending these events they become more familiar with the school, which increases a sense of community among students, parents, and staff.

Postcards, Phone Master, and Sneak Peak. Eisenhower Middle School communicates Welcome Back-to-School postcards and invites all parents and students via our Phone Master system to a Sneak Peak event where students and parents could learn about the school, get student schedules, sign up for School Loop. They are also welcome to participate in a winter coat distribution, which is sponsored by community members. In addition to these activities, KCKPS hosts a back-to-school event with a school supply giveaway.



· List strategies the school is using to monitor the implementation of parental/family involvement.

	· Family Advocacy Logs

· PTA Attendance

· Volunteer Logs

· Attendance Count at concerts/games

· Parent Computer Access in Counselor Office Logs

· Student Access to School Loop


( 2. Communicating effectively

Families and school staff engage in regular, meaningful communication about student learning.  

· List strategies the school is using to promote effective parent/family involvement.  

	Families and school staff engage in regular, meaningful communication about student learning. 

Participating in the Family Advocacy System. In this system, parents and students are assigned one advocate or contact person for the years they attend a particular school. This advocate is their primary support system and source of information. Parents are included in goal setting with the student and teachers through this system. This ensures that all the adults in the child’s educational experience are on the same page.

Parent contact is to be made at a minimum of once per month with at least two face-to-face meetings scheduled per year. School Loop keeps parents updated on students’ assignments, assessments and individual progress within the classroom. This can be accessed from any computer with Internet access once a parent has registered. Due to student confidentiality issues, the registration must be done in person. Registration was held on Sneak Peak Saturday and Family Advocacy Day, as well as anytime a parent visits to request to be registered. Comments made in students’ agendas also keep parents informed. 

Calls via the Phone Master system, a school newsletter published and mailed home 4-5 times per year keeps parents informed of school-wide happenings. Comments in students’ agendas.The electronic Schoolloop communication network provides parents with access to grades, emails, and daily announcements.  


· List strategies the school is using to monitor the implementation of parental/family involvement.

	·  Family Advocacy Logs

· PTA Attendance

· Volunteer Logs

· Attendance Count at concerts/games

· Parent Computer Access in Counselor Office Logs

· Student Access to School Loop


( 3. Supporting Student Success

Families and school staff continuously collaborate to support students’ learning and healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and skills to do so effectively.

· List strategies the school is using to promote effective parent/family involvement.  

	Families and school staff continuously collaborate to support students’ learning and healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and skills to do so effectively.

Participating in the Family Advocacy System. In this system parents and students are assigned one advocate or contact person for the years they attend a particular school. This advocate is their primary support system and source of information. Parents are included in goal setting with the student and teachers through this system. This ensures that all the adults in the child’s educational experience are on the same page.

Parent contact is to be made at a minimum on a monthly basis with at least two face-to-face meetings scheduled per year. School Loop keeps parents updated on students’ assignments, assessments and individual progress within the classroom. This can be accessed from any computer with Internet access once a parent has registered. Due to student confidentiality issues, the registration must be done in person. Registration was held on Sneak Peak Evening and Family Advocacy Day, as well as anytime a parent requests to be registered. We also offer a computer in the Counseling Center for parents to use to check SchoolLoop. Science teachers provide an opportunity for students to check SchoolLoop on Wednesdays, when students visit the computer lab. 


· List strategies the school is using to monitor the implementation of parental/family involvement.

	·  Family Advocacy Logs

· PTA Attendance

· Volunteer Logs

· Attendance Count at concerts/games

· Parent Computer Access in Counselor Office Logs

· Student Access to School Loop


( 4. Speaking up for every Child

Families are empowered to be advocates for their own children, to ensure that students are treated fairly and have access to learning opportunities that will support their success.

· List strategies the school is using to promote effective parent/family involvement.  

	Participating in the Family Advocacy System. In this system, parents and students are assigned one advocate or contact person for the years they attend a particular school. This advocate is their primary support system and source of information. Parents are included in goal setting with the student and teachers through this system. This ensures that all the adults in the child’s educational experience are on the same page.
Parents are encouraged to be an active participant in PTA.

Email communications with teachers, parents, and students occur through SchoolLoop.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	· Family Advocacy Logs

· PTA Attendance

· Volunteer Logs

· Attendance Count at concerts/games

· Parent Computer Access in Counselor Office Logs

· Student Access to School Loop


 ( 5. Sharing Power

Families and school staff are equal partners in decisions that affect children and families and together inform, influence, and create policies, practices and programs.

· List strategies the school is using to promote effective parent/family involvement.  

	Families and school staff are equal partners in decisions that affect children and families and together inform, influence, and create policies, practices and programs.

Participating in the Family Advocacy System. In this system, parents and students are assigned one advocate or contact person for the years they attend a particular school. This advocate is their primary support system and source of information. Parents are included in goal setting with the student and teachers through this system. This ensures that all the adults in the child’s educational experience are on the same page.

Encouraging parents to observe in classrooms – read with the students, or assist teachers--helps increase parent ownership of their children’s education, the school, and the daily workings of the school. Additionally, behavior of students improves because an additional adult, specifically a student’s parent, has a presence in the classroom. Eisenhower will host a “Bring Your Parent to School Day” at the end of October 2009.  Parents will have the opportunity to spend time following their child through the day to gain insight into the child’s school experience.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	·  Family Advocacy Logs

· PTA Attendance

· Volunteer Logs

· Attendance Count at concerts/games

· Parent Computer Access in Counselor Office Logs

· Student Access to School Loop


( 6. Collaborating with Community

Families and school staff collaborate with community members to connect students, families, and staff to expanded learning opportunities, community services, and civic participation.
Civic participation is evidenced by Eisenhower Middle School students participating in an annual community parade hosted by the Leavenworth Road Association. Eisenhower also participates in a back-to-school event held yearly at the armory in August. 

Collaboration with the community also occurs through a member of administration attending monthly meetings held by the police department’s West Patrol, and news items of interest being submitted to Wyandotte West for publication. 
Stage 2: Gather & Organize Data


Stages 2 and 3 of this document are to be filled out following the completion of stages 2 and 3 of the Kansas Improvement Model.  

See the Kansas Improvement Notebook Stages 2 & 3 for instructions to the Data Carousel Activity which results in the school planning teams’ determination of key findings.  Examples of Achievement Data, Perception Data, Contextual Data, and Demographic Data are also found in Stages 2 and 3 in the Kansas Improvement Notebook. 

Identify the needs assessment instrument that will guide data collection and explain the process for review by the school planning team.

	In updating the Eisenhower Integrated Improvement Plan, we used the Kansas Improvement Notebook as well as Kansas City Kansas District developed needs assessments. In addition, we used the following :

· Student Achievement data – State assessments in math and reading

· Student Achievement data – Local assessments in math and reading via NWEA Measurements of Academic Progress (MAP)

· Demographics

· Referral and Suspension Rates

· Evaluation of 2009 School Improvement Plan 

· Highly Qualified Staff Data (KSDE Web site and District Reports)




Identify the data types that were collected.  *Can the data be organized into qualitative and quantitative data types?  The data sources may include: 

a. Achievement Data including review of formative as well as summative data

	Kansas Reading:

· Kansas Reading Assessment scores increased 6.9% proficiency for all students from Spring 2008 to Spring 2009 

· All subgroups meeting standards or above increased. With a 15.8% increase, the paid lunch subgroup increased from 57.9% in 2008 to 73.7% in 2009. The subgroup with the least increase in scores was seen in our white subgroup at 1.8% increasing from 64.9% in 2008 to 66.7% in 2009
· Grade 8 students experienced a decrease of .2% in the percent of students meeting standards or above decreasing from 43.7% in 2008 to 43.5% in 2009.  

· With a 15.4% increase in students meeting proficiency, grade 7 students went from 49% in 2008 to 64.4% in 2009.
· Students in the 6th grade increased from 57% in 2008 to 59.1% in 2009.
· Due to reclassifications, 0% students taking KAMM scored proficient in reading

· Analysis of reading indicator data shows the most essential opportunities for improvement in the following areas:

· Figurative language was among the five lowest scoring indicators for all three grades

· Making inferences and drawing conclusions, and evidence to support an author’s position were within the five lowest scoring indicators for grades 7 and 8
· Comparing/contrasting varying aspects of characters and plot elements were within the five lowest scoring indicators for grade 7 

· Analysis of reading indicator data shows the least essential opportunities for improvement in the following areas:

· Determining the meaning of words using context clues and identifying topic, main idea, supporting details and theme for all grade levels

· Kansas Math

· Assessment scores decreased .4% for all students from 48.3% in 2008 to 47.9% in 2009
· With a 20.5% decrease, the greatest decline was seen in our Disabled subgroup decreasing from 34.4% in 2008 to 13.9% in 2009. The subgroup with the least decrease in scores was in free and reduced lunch at 2%.  The scores dropped from 46.2% in 2008 to 44.2% in 2009. 
· The Paid subgroup increased from 55.6% in 2008 to 62.6% in 2009 showing a 7% gain in proficiency. As well, Eisenhower’s male sub group showed a gain of 3.1% proficiency, scoring at 44.5% in 2008 to 47.6% in 2009.
· Grade 8 students were the only grade level who experienced an increase (22%) in the percent of students meeting standards or above: 39% in 2008 to 61% in 2009.  

· With a 19.3% decrease, grade 7 students experienced the greatest decrease: 63.9% in 2008 to 44.6% in 2009.
· Analysis of math indicator data shows the most essential opportunities for improvement in the following areas:

· Grade 6 – Compares/orders, mixed coins and bills, and conversion within the metric system 

· Grade 7 –Misleading data. 

· Grade 8 – Probability of a compound event, Accurate representations, 1 and 2 step problems, and real world problems with corresponding parts of figures

· All grade levels need opportunities in indicators that relate to real world problem solving and performing and explaining computational procedures.

· Analysis of math indicator data shows the least essential opportunities for improvement in the following areas:

· Grade 6 – Rule to find a pattern and coordinate grids

· Grade 7 – Simple algebraic expressions and finding the surface area and volume of rectangular prisms. 

· Grade 8 – Central tendency, linear equations with one variable

· District Assessments

· In Reading 35.5% of Eisenhower Middle School students performed at or above proficiency on the 2009 Spring MAP reading assessment.  In the fall of 2009, Eisenhower students scored at 34.9% proficiency or above.
· In Math 30.4% of Eisenhower Middle School students performed at or above proficiency on the 2009 Spring MAP math assessment. In the fall of 2009, Eisenhower students scored at 29.7% proficiency.
· Based on the 50%ile of the national distribution, grade 8 had the least percentage of students proficient  (19.9%) in Math, grade 7 at 30.4%, and grade 6 higher at 37.6% proficient on the 2009 Fall MAP assessment.
· Based on the 50%ile of the national distribution, grade 8 had the least percentage of students proficient  (25.6%) in Reading, grade 7 at 36.5%, and grade 6 higher with 41.5% proficient.
· In both reading and math, black students had fewer students proficient. Asian students had the highest proficiency in math (53.8%) and White students had the highest proficiency in reading (56.3%).



b. Perception Data

	First Things First Student surveys measuring student perceived support from teachers showed:

· Students whose answers were indicative of those with high attendance and/or achievement (optimal) were three times as likely to perceive their teachers as supportive compared to students whose answers were indicative of those with low attendance and/or achievement (high risk)

· 41.4% optimal Hispanic students were more likely to perceive their teachers as supportive compared to 4.3% high-risk Hispanic students. High-risk Hispanic students showed the least perceived support (4.3%) from teachers of any high-risk subgroup

· Optimal White students showed the greatest perceived support (45.7%) from teachers of any optimal subgroup. Optimal male students showed the least (32%) perceived support from teachers of any optimal subgroup

· Optimal disabled students (35.1%) perceived their teachers as supportive compared to high-risk disabled students (16.9%)
· 35.8% of Optimal Black students were more likely to perceive their teachers as supportive compared to 17.6% of high-risk black students
First Things First Student surveys measuring student engagement showed:
· 28.6% of all optimal students felt that they were engaged in their learning compared to 19.2% of high risk students
· High risk disabled students (31.6%) felt engaged in their learning, whereas only 15.2% of optimal disabled students felt engaged in their learning
· 27.8% of all optimal Hispanic students felt that they were engaged in their learning compared to 15.3% of Hispanic high risk students

· Optimal paid lunch students (25.3%) and high risk paid lunch students (23.2%) had the least difference in their perceptions of being engaged in their learning
· 26.4% of all optimal Black students felt that they were engaged in their learning compared to 23.3% of high risk Black students
In the Parent Opinion Survey, the following was expressed in regards to Eisenhower Middle School:

· 92.5% of parents felt satisfied or very satisfied with their child’s reading progress last school year

· 83.3% of parents felt satisfied or very satisfied with their child’s math progress last school year

· 93% of parents felt satisfied or very satisfied with their relationship with their child’s teacher last year

· 54.4% of parents felt that their child was mostly being taught the right things to prepare for college

· 74.4% of parents feel that Wednesday early release for  teacher professional development helps teachers do a better job of teaching

· 42% of parents believe that early release is good for students while only 33.9% percent believe it is good for parents
· 97.8% of parents feel welcomed at Eisenhower Middle School

· 95.6% of parents believe that Eisenhower wants them to be an active participant in their child’s education

· 65.8% of parents believe  that the community is involved some, but not enough, in education for all children

· 66.2%  of parents believe that the school and the district are working collaboratively to provide the strongest possible education for their child
Relationship strategies proven to increase student learning include early intervention. 
· Using early intervention through Professional Learning Communities, Behavior Intervention Support Team (B.I.S.T.), and the Family Advocacy System consistently with targeted students will increase student time in class and opportunities for learning. Efficient implementation of a school-wide B.I.S.T. program decreases the number of referrals and suspensions. The Small Learning Community (SLC) meets with identified students and their parent/guardian when possible to develop a student’s plan for success. Subsequently, assessment results will also increase. Students in high need will also be referred to S.I.T..



c. Contextual Data 

	· In 2009-2010, 98% of the staff were highly qualified. One staff member is a Teaching Fellow who recently completed all requirements to become highly qualified. One staff member was working on state requirements to become highly qualified, and is now in a content area in which they are highly qualified. 
· Discipline data – 2008-2009 Eisenhower Middle School had 344 referrals per 100 students with 63 of those unduplicated and 46 suspensions per 100 students with 25 of those unduplicated. Black, male, and disabled student subgroups had more referrals and suspensions than other subgroups. The statistics are as follows:

· Males 450 referrals per one hundred students with the unduplicated count for this subgroup 72 per one hundred 
· Blacks 418 referrals per one hundred students with the unduplicated count for this subgroup 71 per one hundred 

· Disabled 465 referrals per one hundred students with the unduplicated count for this subgroup 66 per one hundred students 
· Males 71 suspensions per one hundred students with the unduplicated count for this subgroup 36 per one hundred students 

· Blacks 54 suspensions per one hundred students with the unduplicated count for this subgroup 27 per one hundred students 

· Free/Reduced lunch 50 suspensions per one hundred students with the unduplicated count for this subgroup 26 per one hundred students 

· Disabled 81 suspensions per one hundred students with the unduplicated count for this subgroup 35 per one hundred students 

· 76% of students had a parent attend a face-to-face conference with their teachers 
· Eisenhower is also implementing MIRP, which is the Monitored Independent Reading Program.  Students voted to name this program “Rock Star Reading.” Students will read 20 minutes a day, five days a week.  We are setting the expectation that students need to read daily.  This is structured into the school schedule so that students were given the environment and time during the day.  Teachers also conference with students about what they are reading, using question stems aligned with student understanding.  Students also take part in Reading Achievers and Summer Reading Achievers.
· Students are provided with many opportunities to extend their learning through after school tutoring, skillbuilders classes scheduled into their day, Study Island, and Read 180.



d. Demographic Data

	· 70.6% of Eisenhower students receive free lunch and 12.5% receive reduced lunch – 83.5% economically disadvantaged. This figure is an increase of 2.5% for the 2009-2010 school year.
· In the 2008-2009 school year, Eisenhower ethnicity statistics were the following: 69% of our students black, 14% white, 14% Hispanic, and 3% other ethnicities. 68.7% of our students are black, 14.8% white, 13.6% Hispanic, and 1.7% Asian, which remains consistent with the previous year.
Males represent 47.7% of our population and females represent 52.2%.


Identify the high school graduation rate, elementary and middle school attendance data, and the assessment participation data. 

	At Eisenhower Middle  School, 100% of students participated in The Kansas State Reading Assessment.  

The following sub-groups: Free and Reduced, Students with Disabilities, ELL, Hispanic, and White, all had 100% participation in the Kansas State Math Assessment; however, All Students participated at 99.8%, while African-American students participated at 99.7% on the same state assessment.
2008-2009 Attendance rates are as follows:

· 93.6% of all students with a change of 0.3%

· 


Curriculum Alignment Data:  To what extent is the local curriculum aligned to State Reading/Language Arts and Mathematics Standards and assessed indicators?

	In regards to the written, taught and tested curriculum, there is a range in the degree of alignment.  Currently, secondary Language Arts and Math have been aligned to the State standards and assessed indicators.  Elementary math started the process in the summer of 09 and will continue to do the work throughout the school year.  In literacy at the elementary level individual schools in the district have done significant work in aligning curriculum.  Unfortunately, there has not been horizontal systemic alignment or consistent systemic expectations in literacy at the elementary level. A priority focus of the Kansas City, Kansas School district is to specifically address this issue in elementary literacy along with establishing a clear vertically articulated curriculum across all levels in language arts in math.  




Describe the process of curriculum alignment in your school or district.

	The executive director of curriculum participated in the State sponsored PDK curriculum assessment, design and delivery training in April of 09.  The same training was conducted for the KCK instructional executive directors and the guaranteed viable curriculum team (GVC Team) in May of 09.  An external consultant and the GVC conducted a needs assessment in the core curriculum areas.  Priorities were established and a plan was created to align curriculum in the core areas.  At this point the goals of the plan are to establish PreK – 12 scope & sequence documents and pacing guides in the core content by December 2009.  In October 2009 the GVC team along with other district stakeholders will investigate the feasibility of contracting out other integral parts (i.e. curriculum guides, aligned formative assessments etc.)  The final decision regarding these parts of the curriculum will be influenced by decisions made by KSDE and KLN.  (Currently there is consideration being made to pooling resources and doing cross-district work).  In the meantime the district will continue to work towards creating and establishing policies, protocols, procedures, and mechanisms necessary to manage a deeply aligned curriculum.  This will include such things as curriculum policies, a district material adoption cycle, a comprehensive assessment plan and an overall curriculum management plan.  The goal is have these plans, protocols, and policies in place by May 2010.  While these decisions are being made and these documents are being created, stakeholders (Board of Education members, Administrators, and Teachers) will be provided rationale and trained on the importance of a deeply aligned curriculum.  




Describe the progress of the curriculum alignment work across and between grade levels or content courses. 

	At the secondary level in Language Arts and Math the curriculum has been aligned across and between grade levels including middle to high school.  Elementary math started the process in the summer of 2009.  Elementary literacy is scheduled to start in October 2009.  Complete vertical alignment across levels and between grades is schedule to be address through the creation of scope & sequence documents and pacing guides due to be completed by December 2009.  The development of curriculum guides and aligned formative assessments is planned for the Spring of 2010.  The goal is to start the professional development for teachers and administrators in the Summer of 2010 and throughout the 2010-2011 school year.  




For Reading/Language Arts

 FORMCHECKBOX 
Little work has been done in this area

 FORMCHECKBOX 
 The work is underway
 FORMCHECKBOX 
The alignment work is complete 

The products of work will include:

 FORMCHECKBOX 
  A scope and sequence     FORMCHECKBOX 
  The mapping of tested indicators
 FORMCHECKBOX 
 A written core curriculum
 FORMCHECKBOX 
Grade level or content pacing guides

 FORMCHECKBOX 
  A listing of Programs        FORMCHECKBOX 
 Program Adoption Schedule
 FORMCHECKBOX 
 Intervention materials for each tier  FORMCHECKBOX 
Differentiated Instructional Strategies

 FORMCHECKBOX 
 Adaptations for English Language Learners
 FORMCHECKBOX 
Adaptations for Special Education Students     FORMCHECKBOX 
 Named common or formative assessments

 FORMCHECKBOX 
 A unit planning guide

 FORMCHECKBOX 
A lesson planning guide

Describe the next steps in the curriculum alignment work for Reading /Language Arts for: 

· Year 1 On Improvement 

1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides

· Year 2 On Improvement 

1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process.  

For Mathematics 

 FORMCHECKBOX 
Little work has been done in this area

  FORMCHECKBOX 
 The work is underway
                            FORMCHECKBOX 
The alignment work is complete 

The products of work will include:

 FORMCHECKBOX 
  A scope and sequence   

 
  FORMCHECKBOX 
  The mapping of tested indicators

  FORMCHECKBOX 
 A written core curriculum

 FORMCHECKBOX 
Grade level or content pacing guides

  FORMCHECKBOX 
  A listing of Programs      


  FORMCHECKBOX 
 Program Adoption Schedule


 FORMCHECKBOX 
 Intervention materials for each tier 
 
  FORMCHECKBOX 
Differentiated Instructional Strategies

  FORMCHECKBOX 
 Adaptations for English Language Learners

 FORMCHECKBOX 
Adaptations for Special Education Students
  FORMCHECKBOX 
 Named common or formative assessments
   FORMCHECKBOX 
A unit plan guide   FORMCHECKBOX 
A lesson plan guide

Describe the next steps in the curriculum alignment work for mathematics for: 

· Year 1 On Improvement 

1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides

· Year 2 On Improvement 

1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process.

Describe the process to assist teachers in learning and implementing of the reading/language arts curriculum: 

Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.

 FORMCHECKBOX 
 Yearly Staff Development over the standards      
     FORMCHECKBOX 
  Curriculum Guide for each teacher       FORMCHECKBOX 
 Grade or course level mentor

 FORMCHECKBOX 
Regular grade level or course level collaboration times     FORMCHECKBOX 
  Instructional Coaching

      

  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 

	


 FORMCHECKBOX 
 Written lesson plans

 FORMCHECKBOX 
Walk through

 FORMCHECKBOX 
Formative Assessment Results 
 FORMCHECKBOX 
 Formal/Informal Observation

Describe the process to assist teachers in learning and implementing of the mathematics curriculum: 

Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.

 FORMCHECKBOX 
 Yearly Staff Development over the standards      
     FORMCHECKBOX 
  Curriculum Guide for each teacher       FORMCHECKBOX 
 Grade or course level mentor

 FORMCHECKBOX 
Regular grade level or course level collaboration times     FORMCHECKBOX 
  Instructional Coaching

      

  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 

Implementation is monitored and supported by several different factions.  Instructional Executive Directors monitor/support implementation through their regular walkthroughs and Principal and Instructional Coach PLCs.  This PLC work involves goal setting, data analysis and progress monitoring for all schools.  Principals and Instructional Coaches  are expected to have comparable practices with teacher PLCs.  Teacher PLCs are expected to analyze data, set goals, monitor progress, and share best practices/resources.  

 FORMCHECKBOX 
 Written lesson plans

 FORMCHECKBOX 
Walk through

 FORMCHECKBOX 
Formative Assessment Results 
 FORMCHECKBOX 
 Formal/Informal Observation

Stage 3:  Analyze Data


Explain the process for data analysis. *Who will participate? How will the findings be shared? Etc.

	At Eisenhower Middle School, all staff members are involved in the school improvement process and are involved in the planning and implementation for the Integrated Improvement Plan.  Building teacher leaders and creating unanimous support is important; therefore, teacher study teams were created during staff development to aid in the planning of the different components of the plan.  This shared responsibility created focused teams that included, rather than excluded, people in the work. In addition, parents and community partners were kept informed of the academic focus and were welcomed to become involved in the work with staff.  Progress was also shared with students.  Community partners were educated, informed, and involved in the school-wide process.  Their insight and perspective added value to the planning and will be an important part of the implementation of the school-wide plan.


Write one to three sentences that capture the key findings from the achievement data.  

	The Eisenhower Integrated Improvement Plan team celebrated the gain in reading for all students from 50.6% in 2008 to 57.5% in 2009. Concern was expressed at the lack of gaining proficiency in math, as all students declined from 48.3% in 2008 to 47.9% in 2009.  We celebrated the decline of our suspension and referral data with 317 referrals per 100 students with 57 of those unduplicated, and 41 suspensions per 100 students with 22 of those unduplicated.  


Identify from the other data types, findings that offer some explanation about the achievement data. Is additional data needed to start a discussion by the planning team?

	In order to identify and address our needs for improvement at Eisenhower Middle School, we used multiple assessment instruments.  

For each student, we gathered the following:

1)  Formative Reading Assessment Data

2)  Formative Math Assessment Data

3)  Normed NWEA MAP Assessment Data in both Math and Reading

4)  Student quarter and semester grade information.

5)  Previously taken Kansas State Assessment Data in both Math and Reading.
6)  Discipline data/office referals
Further analysis was done by looking at the Kansas State Assessment results by State Indicators in Reading and Math. This data was disaggregated by NCLB subgroups and in some cases by individual teacher classes.  To support the findings, three years of Building Report Card and AYP Report data for Eisenhower Middle School was studied.

In the Spring of 2009, students were given a Student Perceptions survey and a Student Engagement survey.  This information was compiled by the District Research Department and used for perceptional data.  Referral and suspension rate data was also compiled by the district and used.

The school administered a Parent Insight Survey in the Spring of 2009.
No additional data was needed to start discussion by the planning team.


From the data analysis, identify:

1. Strengths and their root cause(s) that are believed to have had a positive impact on student achievement.  

	Strengths in Math: 
· On the Kansas Math Assessment, 6th grade students scored correctly 79.1% of the time on items that state the rule pattern with one operational change (2.1.k4).

· 6th Grade students scored correctly 79.1% of the time when answering state assessment questions in regards to coordinate planes (3.4.k3).

· On the Kansas Math Assessment, 7th grade students scored correctly 65.3% of the time on items regarding percentages of rational numbers (1.4.5k).
· 7th Grade students scored correctly 64.3% of the time when answering state assessment questions in regards to evaluating simple algebraic equations (2.2.k8).
· On the Kansas Math Assessment, 8th grade students scored correctly 78.2% of the time on items regarding the Pythagorean Theorem (3.1.k6).
· 8th Grade students scored correctly 75.4% of the time when answering state assessment questions in regards to central tendency (mean, median, mode) (4.2.k3).

Root Causes:

· Implemented Math Blaster to target students for proficiency

· Mapped state standards to align with classroom instruction

· Created student incentives that generated excitement for passing the state assessment

· Focused energy and enthusiasm from teachers around passing state assessment

· Tutoring opportunities for students after school 
· Explicit instruction for targeted students through school day “pull-outs”
Strengths in Reading: 

· On the Kansas Reading Assessment, 6th grade students scored correctly 77.4% of the time on items regarding word structure (1.3.4).

· 7th Grade students scored correctly 68.7% of the time when answering state assessment questions in regards to plot (2.1.3).
· On the Kansas Math Assessment, 8th grade students scored correctly 70.0% of the time on items regarding inferencing (1.4.5).
· 6th, 7th , and 8th Grade students scored correctly 75.8%, 73.4%, and 68.9% (respectively) of the time when answering state assessment questions in regards to context clues (1.3.1).
· 6th, 7th, and 8th Grade students scored correctly 74.6%, 69.5%, and 72.9% (respectively) of the time when answering state assessment questions in regards to topic and main idea (1.4.10).

Root Causes:

· Implemented Reading Achievers to target students for proficiency

· Mapped state standards to align with classroom instruction

· Created student incentives that generated excitement for passing the state assessment

· Focused energy and enthusiasm from teachers around passing state assessment

· Tutoring opportunities for students after school 
· Explicit instruction for targeted students through school day “pull-outs”



2. Challenges and their root cause(s) that are believed to have had a negative impact on student achievement.  

	Challenges on the Kansas Math Assessment
· 6th, 7th, and 8th grade students scored less than 60% correctly(51.3%, 48.6%, 58.0%) on tested assessment questions regarding performs and explains computational procedures (1.4.k2).
· 6th, 7th, and 8th grade students scored less than 55% correctly (54.2%, 45%, 51.2%--averages) on tested indicators regarding real world problem solving.
· 6th Grade students scored correctly 45.7% of the time on tested indicators regarding compares/orders (1.1.k2).
· 6th Grade students scored correctly 43.8% of the time on tested indicators regarding mixed coins and bills (1.1.k4).
· 6th Grade students scored correctly 47.0% of the time on tested indicators regarding converts (3.2.k3).
· 7th Grade students scored correctly 43.6% of the time on tested indicators regarding recognizes and explains . . . (4.2.a3).
· 8th Grade students scored correctly 45.6% of the time on tested indicators regarding probability (4.1.k3).

Root causes:

· Students are more challenged in solving multi-step problems versus one-step problems

· There was an emphasis on teaching the curriculum versus teaching students for understanding

· We did not look at individual student needs or achievement gaps (PLC)
· Students have a hard time performing on individual tasks as opposed to group tasks

· Students have a hard time retaining concepts (real world application and  practice)

· Use of academic vocabulary is inconsistent across content areas and grade levels
· Testing environment is different from the instructional environment

· Open concept classrooms are a pedagogical challenge.

Challenges on the Kansas Reading Assessment

· 6th, 7th, and 8th grade students scored less than 62% correctly (61.9%, 61.4%, 54.6%) on tested indicators regarding figurative language (1.3.4).
· 6th, 7th, and 8th grade students scored less than 63% correctly (62.9%, 59.7%, 3.1%) on tested indicators regarding text structures (1.4.6).
· 6th, 7th, and 8th grade students scored less than 66% correctly (62.9%, 65.8%, 63.3%) on tested indicators regarding text features (1.4.2).
· 6th, 7th, and 8th grade students scored less than 70% correctly (60.2%, 56%, 70%) on tested indicators regarding inferencing (1.4.5).
· 7th and 8th grade students scored poorly (57% and 52.2%) on tested indicators regarding paraphrasing and organization to summarize from a variety of texts (1.4.9).
· 7th and 8th grade students scored poorly (58.6% and 49.3%) on tested indicators regarding author relationships (1.4.11).
· 7th Grade students scored correctly 59.5% of the time on tested indicators regarding the varying aspects of characters (1.4.7).

Root causes:

· There was an emphasis on teaching the curriculum versus teaching students for understanding

· We did not look at individual student needs or achievement gaps (PLC)
· Students have a hard time performing on individual tasks as opposed to group tasks

· Students have a hard time retaining concepts (real world application and  practice)

· Use of academic vocabulary is inconsistent across content areas and grade levels

· Students were not exposed to a variety of text structure passages; this also includes a variety of passage lengths

· In persuasive text, scores dropped between 6th and 7th grade due to a lack of consistent application and practice of critical thinking skills

· Inferencing and drawing conclusion skills were low because there might be a lack of abstract reasoning skills and real world application of said skills


These findings will guide the planning, development and implementation of the Integrated Improvement Plan

Discussion Points ONLY – Do not Answer

*Do the findings provide direction for content instructional change?  

*Are statements listed to guide the staff in the identification of scientifically based research strategies which may address the root cause? 

*Do the findings provide direction for staff or professional development needs?

Stage 4:  Prioritize & Set SMART Goals
Stage 4 of this document is to be filled out following the completion of stage 4 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning meeting Three.

When writing SMART Goals consider the following:
· A purpose of improvement plans are to ensure that each student meets or exceeds high academic and behavioral standards.
· Research indicates that systemic approaches to school improvement are essential to sustainable progress.

Meeting the 2014 AYP targets for reading and math is the long term goal of each school and district in the state of Kansas. The written SMART goals will guide the program planning and implementation. Write:

· One SMART Goal must focus on each student meeting or exceeding Mathematic Standards. The plan should include action steps (See Stage 6 Part A) to improve student achievement for each sub group who is not meeting Mathematics Standards during the next two years. 

· One SMART Goal must focus on each student meeting or exceeding Reading Standards. The plan should include action steps to improve student achievement for each sub group who is not meeting Reading Standards during the next two years. 

· One or more SMART Goal(s) must focus on the areas of deficiencies for Quality Performance Accreditation (QPA).

Mathematics   SMART Goal(s):

	The percentage of students scoring at the meets standard or higher will increase from 47.9% to 53.11% by the end of the 2010 school year as measured by the Kansas Mathematics Assessment in Spring 2010. 

The percentage of  targeted students scoring at the meets standard or higher will increase: 

· Free/Reduced lunch from 44.2% to 49.78%

· Students with Disabilities from 13.9% to 22.51%

· ELL from 43.5% to 49.15%

· African-American from 44.4% to 49.96%

· Hispanic from 55.2% to 58.68%

· White from 55.6% to 60.4% 

by the end of the 2010 school year as measured by the Kansas Mathematics Assessment in Spring 2010.

The percentage of students scoring at exemplary will increase from 10.1% (60 students) to 19% (81 students) by the end of the 2010 school year as measured by the Kansas Mathematics Assessment in Spring 2010.


Reading SMART Goal(s):

	The percentage of students scoring at the meets standard or higher will increase from 57.5% to 61.75% by the end of the 2009-2010 school year as measured by the Kansas Reading Assessment in Spring 2010. 

The percentage of  targeted students scoring at the meets standard or higher will increase: 

· Free/Reduced lunch from 53.3% to 57.97%

· Students with Disabilities from 25.3% to 32.77%

· ELL from 58.7% to 62.83%

· African-American from 53.8% to 58.42%

· Hispanic from 65.7% to 69.13%

· White from 66.7% to 70.03% 

by the end of the 2009-2010 school year as measured by the Kansas Reading Assessment in Spring 2010.

The percentage of students scoring at exemplary will increase from 13.5% (81 students) to 22.5% (132 students) by the end of the 2009-2010 school year as measured by the Kansas Reading Assessment in Spring 2010. 




Curriculum Alignment SMART Goal(s)
	The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence, pacing guides documents, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  




Other SMART Goal(s):

	All students will score at 61.75% or higher on the 2010 Kansas State Reading assessment and 53.11% or higher on the 2010 Kansas State Math assessment due to being in the classroom and receiving instruction more often. The number of referrals and suspensions per hundred students will decrease by 12% by the end of the 2009-2010 school year as measured by the disciplinary report for the same school year.

The number of  targeted students referred will decrease: 

· Males from 395 referrals per one hundred students to 348 with the unduplicated count for this subgroup decreasing from 63 per one hundred students to 56
· Blacks from 395 referrals per one hundred students to 348 with the unduplicated count for this subgroup decreasing from 63 per one hundred students to 56 

· Disabled from 453 referrals per one hundred students to 399 with the unduplicated count for this subgroup decreasing from 58 per one hundred students to 52

The number of  targeted students suspended will decrease: 

· Males from 60 suspensions per one hundred students to 53 with the unduplicated count for this subgroup decreasing from 31 per one hundred students to  28
· Blacks from 50 suspensions per one hundred students to 44 with the unduplicated count for this subgroup decreasing from 25 per one hundred students to  22
· Free/Reduced lunch from 46 suspensions per one hundred students to 41 with the unduplicated count for this subgroup decreasing from 24 per one hundred students to 22 
· Disabled from 80 referrals per one hundred students to 71 with the unduplicated count for this subgroup decreasing from 34 per one hundred students to 30 by the end of the 2009-2010 school year as measured by the disciplinary report for the same school year.

Using the BIST premise of protecting rather than punishing, the Family Advocacy System, Second Step curriculum and the Multi-Tiered System of Support, student-teacher relationships will grow stronger by the end of 2009 as measured by student surveys, discipline reports, and attendance reports.



Stage 5:  Research & Identify Scientifically Based Research Strategies & Practices

Stage 5 of this document is to be filled out following the completing of state 5 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Three.  The action for each tier should relate back to the SMART Goal(s).  The tiers should create a systemic approach for the building or district.  The professional development needs will also stem from each tier.  More information on MTSS can be located at www.kansasmtss.org 
MATHEMATICS SMART GOAL(s): The percentage of students scoring at the meets standard or higher will increase from 47.9% to 53.11% by the end of the 2010 school year as measured by the Kansas Mathematics Assessment in Spring 2010. 

The percentage of  targeted students scoring at the meets standard or higher will increase: 

· Free/Reduced lunch from 44.2% to 49.78%

· Students with Disabilities from 13.9% to 22.51%

· ELL from 43.5% to 49.15%

· African-American from 44.4% to 49.96%

· Hispanic from 55.2% to 58.68%

· White from 55.6% to 60.4% 

by the end of the 2010 school year as measured by the Kansas Mathematics Assessment in Spring 2010.

The percentage of students scoring at exemplary will increase from 10.1% (60 students) to 19% (81 students) by the end of the 2010 school year as measured by the Kansas Mathematics Assessment in Spring 2010.
TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Based on the research and implementation of Richard DuFour and Robert Eaker (2005) we have a responsibility to answer each of the following questions for ALL students:

                                  1.  What do we want students to learn?

                                  2.  How will we know when they learn it?

                                  3.  What do we do when they do not learn it?

                        and   4.  What do we do when they have learned it?

To systematically address these four questions, we will refine and implement a teaching and learning approach we will refer to as a Benchmarking System.  Components of the Benchmarking System include:

a. Reviewing and identifying the necessary big ideas for learning (referred to as benchmarks) based on State standards – this addresses Question 1 above.

b. Developing common assessments to identify when the student has learned the content. (Schmoker, ASCD) – this addresses Question 2 above.

c. Creating instructional supports for students (smaller class sizes when possible, tutoring, and after-school programs) when they do not learn the content.  (DuFour and Eaker, 2005) – this addresses Question 3 above.

d. Creating enrichment, leadership, and accelerated pacing for students who do learn and understand the content – this addresses Question 4 above.

In addition, staff will meet in content area professional learning communities (DuFour) and an Instructional Coach, as well as a district level consultant, will facilitate the professional growth and study of the staff (Lipton and Wellman, 2005). These supports will help teachers develop strategies to meet the diverse needs of the students in the classroom.  Multiple resources will be identified and shared among teachers and district personnel in order to meet the diverse needs of our students (Reeves, 2003).

Throughout the process conversations will continue with parents, students, community members, other teachers, and school and district officials, to inform, clarify, and support their understanding around this approach to teaching and learning around the academic expectations of achievement for students.  
As the Benchmarking System is implemented, focus will be on Improving classroom instruction using the math resource Connected Math.  This focus will include:

· Focus on effective use of instructional time (Academic Learning Time) Fischer, 1978).   

· Focus on the structure of a lesson plan (Anatomy of a Lesson) (Fischer, 1978).  

· Focus on the literacy development of all staff, students, and parents. (Steen, 2001)

· Focus on literacy strategies of vocabulary acquisition and comprehension to assist students in the comprehension of text.  (Marzano, 2005; Buehl, 2005; Kilpatrick, Swafford and Findell)


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Benchmark Assessments

Kansas Formative Assessments

CMP Common Assessments
Kansas Math Assessment

NWEA MAP Math Assessment
Study Island

Daily class assignments and homework


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	DuFour, Rebecca, DuFour, Richard, and Eaker, Robert. Revisiting Professional Learning Communities at Work: New Insights for Improving Schools.  Solution Tree. Indiana. (2008).
Eisenhower will use this  resource to help us as we:

· create a Vision

· collaboratively inquire into best practice

· shape the culture of the school

· collaborative among working teams

· plan for and facilitate interventions and enrichment

· develop common assessments.
Lick, Dale W. and Murphy, Carlene U.  Whole Faculty Study Groups: Creating Student-Based Professional Development. 2nd Edition. Corwin Press, Inc. California. (2001)

Eisenhower will use  this resource as we identify student needs and make professional development decisions.

Buehl, Doug. Classroom Strategies for Interactive Learning. Second Edition. International Reading Association. Delaware. (2001)

Eisenhower will use this resource to implement classroom strategies for teaching and  learning.

Lipton, Laura, and Wellman, Bruce. Data-Driven Dialogue—A Facilitator’s Guide to Collaborative Inquiry. Mira Via, LLC. Connecticut. (2004).
Eisenhower will use this  resource to help us as we:

· develop our PLC work

· collaboratively inquire into best practice

· connect data to school improvement

· collaborative among working teams

· enhance, extend, and explore the learning of our students.

Rutherford, Paula. Instruction for All Students. Just Ask Publications. Virginia. (2002).

Eisenhower will use this  resource to help us as we:

· review the standards-based planning process

· create active learning opportunities

· differentiate instruction

· collaborative among working teams

· develop the capacity of thinking for student understanding.

Rutherford, Paula. Leading the Learning. Just Ask Publications. Virginia. (2005).

Eisenhower will use this  resource to help us as we:

· use multiple methods of data collection

· plan for and differentiate instruction

· collaborative among working teams

· develop the capacity of thinking for student understanding.

National School Reform Faculty Resource Book--Protocols

Eisenhower will use this resource to focus and guide our work for teaching and learning.

Chapin, Suzanne,  O’Connor, Catherine, and Anderson, Nancy Canavan.  Classroom Discussions: Using Math Talk to Help Students Learn. Math Solutions. California. (2003).
Eisenhower will use this resource as we:
· determine what students should “talk about” during class

· facilitate solution methods and problem solving strategies

· practice reasoning

· develop the capacity of thinking for student understanding.

McGregor, Tanny.  Comprehension Connections Bridges to Strategic Reading. Heinemann. New Hampshire. (2007).

Eisenhower will use this resource as we develop our understanding of thinking with:

· metacognition

· schema

· inferring

· questioning

· determining importance

· visualizing

· synthesizing.

Robb, Laura.  Teaching Reading in Middle School. Scholastic. New York. (2000).

Eisenhower will use this resource as we develop our understanding of thinking with:

· ways to connect students with books
· modeling think alouds.

Robb, Laura.  Teaching Reading in Social Studies, Science, and Math. Scholastic. New York. (2003).

Eisenhower will use this resource as we:

· rethink the way we teach content area reading

· plan for strategies to use before, during, and after instruction

· develop student vocabulary

· scaffold support for students as they learn

· integrate literature into all content areas.




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	“It is the job of every teacher to raise the curtain and make our thinking visible and concrete for the eager audience that waits each day.” –Stephanie Harvey (2007) The selected strategies represent current scientific based research around professional learning communities and thinking strategies.  We know that thinking must occur in all content areas.  By using professional learning communities to evaluate student work, common assessments, and data, those who work with students will be able to identify student thinking and prepare differentiated instruction to meet student needs. Using thinking strategies across the curriculum models for students that thinking occurs in all facets of their lives, not just reading or math.  In addition, it provides a common language for which teachers can use to effectively collaborate.
In addition, teachers identified root causes that indicated there was a lack of consistency of academic language used across grade levels and there was confusion around the Benchmarking system for assessing student learning.  The Benchmarking System is an approach that focuses on conceptual teaching and holds students and teachers accountable for teaching and learning.  It allows for multiple opportunities to learn because it is unacceptable for a student not to learn the required concepts.  High expectations are created for all students.  In addition, attention to effective structuring of the academic learning time maximizes the effectiveness of instructional time and addresses the underlying issues of language acquisition, vocabulary development, and reading comprehension deficiencies that interfere with the student’s ability to problem solve, analyze, and address more complex problems.  
Finally, professional collaboration is embedded within the Benchmarking System, as teachers consistently engage in study and problem solving around strengths and challenges in student performance.  Throughout the Benchmarking System, DuFour’s four questions remain in the forefront.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	The content program for Tier Two will focus on identification of target groups.  Tier Two interventions will include all Tier One instructional strategies/intervention in addition to the following:

Students receive additional supports  through

· Individualized tutoring during the school day
· Differentiated instruction occurs for students enrolled in Skillbuilders Classes
· Target students for differentiated instruction across content (teachers will have planning days to implement this)
· Teachers tutor students on a consistent basis before, during, and after school. 
· The use of KSDE BAIP


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Benchmark Assessments

Kansas Formative Assessments

CMP Common Assessments
Kansas Math Assessment

NWEA MAP Math Assessment
Student Grades

BAIP Assessments

Study Island


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	DuFour, Rebecca, DuFour, Richard, and Eaker, Robert. Revisiting Professional Learning Communities at Work: New Insights for Improving Schools.  Solution Tree. Indiana. (2008).
Eisenhower will use this  resource to help us as we:

· create a Vision

· collaboratively inquire into best practice

· shape the culture of the school

· collaborative among working teams

· plan for and facilitate interventions and enrichment

· develop common assessments.

Lick, Dale W. and Murphy, Carlene U.  Whole Faculty Study Groups: Creating Student-Based Professional Development. 2nd Edition. Corwin Press, Inc. California. (2001)

Eisenhower will use  this resource as we identify student needs and make professional development decisions.

Buehl, Doug. Classroom Strategies for Interactive Learning. Second Edition. International Reading Association. Delaware. (2001)

Eisenhower will use this resource to implement classroom strategies for teaching and  learning.

Lipton, Laura, and Wellman, Bruce. Data-Driven Dialogue—A Facilitator’s Guide to Collaborative Inquiry. Mira Via, LLC. Connecticut. (2004).

Eisenhower will use this  resource to help us as we:

· develop our PLC work

· collaboratively inquire into best practice

· connect data to school improvement

· collaborative among working teams

· enhance, extend, and explore the learning of our students.

Rutherford, Paula. Instruction for All Students. Just Ask Publications. Virginia. (2002).

Eisenhower will use this  resource to help us as we:

· review the standards-based planning process

· create active learning opportunities

· differentiate instruction

· collaborative among working teams

· develop the capacity of thinking for student understanding.

Rutherford, Paula. Leading the Learning. Just Ask Publications. Virginia. (2005).

Eisenhower will use this  resource to help us as we:

· use multiple methods of data collection

· plan for and differentiate instruction

· collaborative among working teams

· develop the capacity of thinking for student understanding.

National School Reform Faculty Resource Book--Protocols

Eisenhower will use this resource to focus and guide our work for teaching and learning.

Chapin, Suzanne,  O’Connor, Catherine, and Anderson, Nancy Canavan.  Classroom Discussions: Using Math Talk to Help Students Learn. Math Solutions. California. (2003).

Eisenhower will use this resource as we:

· determine what students should “talk about” during class

· facilitate solution methods and problem solving strategies

· practice reasoning

· develop the capacity of thinking for student understanding.

McGregor, Tanny.  Comprehension Connections Bridges to Strategic Reading. Heinemann. New Hampshire. (2007).

Eisenhower will use this resource as we develop our understanding of thinking with:

· metacognition

· schema

· inferring

· questioning

· determining importance

· visualizing

· synthesizing.

Robb, Laura.  Teaching Reading in Middle School. Scholastic. New York. (2000).

Eisenhower will use this resource as we develop our understanding of thinking with:

· ways to connect students with books

· modeling think alouds.

Robb, Laura.  Teaching Reading in Social Studies, Science, and Math. Scholastic. New York. (2003).

Eisenhower will use this resource as we:

· rethink the way we teach content area reading

· plan for strategies to use before, during, and after instruction

· develop student vocabulary

· scaffold support for students as they learn

· integrate literature into all content areas.




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	“It is the job of every teacher to raise the curtain and make our thinking visible and concrete for the eager audience that waits each day.” –Stephanie Harvey (2007) The selected strategies represent current scientific based research around professional learning communities and thinking strategies.  We know that thinking must occur in all content areas.  By using professional learning communities to evaluate student work, common assessments, and data, those who work with students will be able to identify student thinking and prepare differentiated instruction to meet student needs. Using thinking strategies across the curriculum models for students that thinking occurs in all facets of their lives, not just reading or math.  In addition, it provides a common language for which teachers can use to effectively collaborate.

In addition, teachers identified root causes that indicated there was a lack of consistency of academic language used across grade levels and there was confusion around the Benchmarking system for assessing student learning.  The Benchmarking System is an approach that focuses on conceptual teaching and holds students and teachers accountable for teaching and learning.  It allows for multiple opportunities to learn because it is unacceptable for a student not to learn the required concepts.  High expectations are created for all students.  In addition, attention to effective structuring of the academic learning time maximizes the effectiveness of instructional time and addresses the underlying issues of language acquisition, vocabulary development, and reading comprehension deficiencies that interfere with the student’s ability to problem solve, analyze, and address more complex problems.  
Finally, professional collaboration is embedded within the Benchmarking System, as teachers consistently engage in study and problem solving around strengths and challenges in student performance.  Throughout the Benchmarking System, DuFour’s four questions remain in the forefront.


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Opportunities will be provided for specific students during Tier Three that includes more explicit instruction that designed to meet the individual needs of struggling students.  All Tier One and Tier Two instructional strategies/interventions will be available in addition to the following:

Students needing this more intensive support will be referred to the Student Improvement Team (SIT) process.  The SIT team will be comprised of teachers from the student’s small learning community, the student’s administrator and counselor, and the parents.  The Math teacher will lead the SIT process.  The team will meet with the student to identify the student’s strengths and challenges to reaching academic success in math.  Root causes will be identified and intervention strategies will be put into place.  Monitoring and follow-up will be a part of the plan.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Benchmark Assessments (modified if needed)
Kansas Formative Assessments (modified if needed)

CMP Common Assessments
Kansas Math Assessment

NWEA MAP Math Assessment
Student Grades
Daily Assignments and Homework


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	DuFour, Rebecca, DuFour, Richard, and Eaker, Robert. Revisiting Professional Learning Communities at Work: New Insights for Improving Schools.  Solution Tree. Indiana. (2008).
Eisenhower will use this  resource to help us as we:

· create a Vision

· collaboratively inquire into best practice

· shape the culture of the school

· collaborative among working teams

· plan for and facilitate interventions and enrichment

· develop common assessments.

Lick, Dale W. and Murphy, Carlene U.  Whole Faculty Study Groups: Creating Student-Based Professional Development. 2nd Edition. Corwin Press, Inc. California. (2001)

Eisenhower will use  this resource as we identify student needs and make professional development decisions.

Buehl, Doug. Classroom Strategies for Interactive Learning. Second Edition. International Reading Association. Delaware. (2001)

Eisenhower will use this resource to implement classroom strategies for teaching and  learning.

Lipton, Laura, and Wellman, Bruce. Data-Driven Dialogue—A Facilitator’s Guide to Collaborative Inquiry. Mira Via, LLC. Connecticut. (2004).

Eisenhower will use this  resource to help us as we:

· develop our PLC work

· collaboratively inquire into best practice

· connect data to school improvement

· collaborative among working teams

· enhance, extend, and explore the learning of our students.

Rutherford, Paula. Instruction for All Students. Just Ask Publications. Virginia. (2002).

Eisenhower will use this  resource to help us as we:

· review the standards-based planning process

· create active learning opportunities

· differentiate instruction

· collaborative among working teams

· develop the capacity of thinking for student understanding.

Rutherford, Paula. Leading the Learning. Just Ask Publications. Virginia. (2005).

Eisenhower will use this  resource to help us as we:

· use multiple methods of data collection

· plan for and differentiate instruction

· collaborative among working teams

· develop the capacity of thinking for student understanding.

National School Reform Faculty Resource Book--Protocols

Eisenhower will use this resource to focus and guide our work for teaching and learning.

Chapin, Suzanne,  O’Connor, Catherine, and Anderson, Nancy Canavan.  Classroom Discussions: Using Math Talk to Help Students Learn. Math Solutions. California. (2003).

Eisenhower will use this resource as we:

· determine what students should “talk about” during class

· facilitate solution methods and problem solving strategies

· practice reasoning

· develop the capacity of thinking for student understanding.

McGregor, Tanny.  Comprehension Connections Bridges to Strategic Reading. Heinemann. New Hampshire. (2007).

Eisenhower will use this resource as we develop our understanding of thinking with:

· metacognition

· schema

· inferring

· questioning

· determining importance

· visualizing

· synthesizing.

Robb, Laura.  Teaching Reading in Middle School. Scholastic. New York. (2000).

Eisenhower will use this resource as we develop our understanding of thinking with:

· ways to connect students with books

· modeling think alouds.

Robb, Laura.  Teaching Reading in Social Studies, Science, and Math. Scholastic. New York. (2003).

Eisenhower will use this resource as we:

· rethink the way we teach content area reading

· plan for strategies to use before, during, and after instruction

· develop student vocabulary

· scaffold support for students as they learn

· integrate literature into all content areas.




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The selected strategies represent current scientific based research in the field of mathematics. They reflect the five strands of mathematical proficiency as outlined by the National Research Council. These strategies are effective with all students as reported by the National Research Council. Therefore, the selected strategies address the targeted student needs.

"Differentiation is an organized yet flexible way of proactively adjusting teaching and learning to meet kids where they are and help them to achieve maximum growth as learners." (Tomlinson, 1999)


READING SMART GOAL(s): The percentage of students scoring at the meets standard or higher will increase from 57.5% to 61.75% by the end of the 2009-2010 school year as measured by the Kansas Reading Assessment in Spring 2010. 

The percentage of  targeted students scoring at the meets standard or higher will increase: 

· Free/Reduced lunch from 53.3% to 57.97%

· Students with Disabilities from 25.3% to 32.77%

· ELL from 58.7% to 62.83%

· African-American from 53.8% to 58.42%

· Hispanic from 65.7% to 69.13%

· White from 66.7% to 70.03% 

by the end of the 2009-2010 school year as measured by the Kansas Reading Assessment in Spring 2010.

The percentage of students scoring at exemplary will increase from 13.5% (81 students) to 22.5% (132 students) by the end of the 2009-2010 school year as measured by the Kansas Reading Assessment in Spring 2010. 

TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Based on the research and implementation of Richard DuFour and Robert Eaker (2005) we have a responsibility to answer each of the following questions for ALL students:

                                  1.  What do we want students to learn?

                                  2.  How will we know when they learn it?

                                  3.  What do we do when they do not learn it?

                        and   4.  What do we do when they have learned it?

To systematically address these four questions, we will refine and implement a teaching and learning approach we will refer to as a Benchmarking System.  Components of the Benchmarking System include:

a. Reviewing and identifying the necessary big ideas for learning (referred to as benchmarks) based on State standards – this addresses Question 1 above.

b. Developing common assessments to identify when the student has learned the content. (Schmoker, ASCD) – this addresses Question 2 above.

c. Creating instructional supports for students (smaller class sizes when possible, tutoring, and after-school programs) when they do not learn the content.  (DuFour and Eaker, 2005) – this addresses Question 3 above.

d. Creating enrichment, leadership, and accelerated pacing for students who do learn and understand the content – this addresses Question 4 above.

In addition, staff will meet in content area professional learning communities (DuFour) and an Instructional Coach, as well as a district level consultant, will facilitate the professional growth and study of the staff (Lipton and Wellman, 2005). These supports will help teachers develop strategies to meet the diverse needs of the students in the classroom.  Multiple resources will be identified and shared among teachers and district personnel in order to meet the diverse needs of our students (Reeves, 2003).

Throughout the process conversations will continue with parents, students, community members, other teachers, and school and district officials, to inform, clarify, and support their understanding around this approach to teaching and learning around the academic expectations of achievement for students.  
As the Benchmarking System is implemented, focus will be on Improving classroom instruction using the Kansas State Indicators and Benchmarks.  This focus will include:

· Focus on effective use of instructional time (Academic Learning Time) Fischer, 1978).   

· Focus on the structure of a lesson plan (Anatomy of a Lesson) (Fischer, 1978).  

· Focus on the literacy development of all staff, students, and parents. (Steen, 2001)

Focus on literacy strategies of vocabulary acquisition and comprehension to assist students in the comprehension of text.  (Marzano, 2005; Buehl, 2005; Kilpatrick, Swafford and Findell)
Eisenhower is also implementing MIRP, which is the Monitored Independent Reading Program.  Students voted to name this program “Rock Star Reading.” Students will read 20 minutes a day, five days a week.  We are setting the expectation that students need to read daily.  This is structured into the school schedule so that students were given the environment and time during the day.  Teachers also conference with students about what they are reading, and using question stems aligned with student understanding.  Students also participate in Reading Achievers and Summer Reading Achievers programs.


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Benchmark Assessments

Kansas Formative Assessments
Kansas Reading Assessment

NWEA MAP Reading Assessment
Study Island

Daily Class Assignments and Homework


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	DuFour, Rebecca, DuFour, Richard, and Eaker, Robert. Revisiting Professional Learning Communities at Work: New Insights for Improving Schools.  Solution Tree. Indiana. (2008).
Eisenhower will use this  resource to help us as we:

· create a Vision

· collaboratively inquire into best practice

· shape the culture of the school

· collaborative among working teams

· plan for and facilitate interventions and enrichment

· develop common assessments.

Lick, Dale W. and Murphy, Carlene U.  Whole Faculty Study Groups: Creating Student-Based Professional Development. 2nd Edition. Corwin Press, Inc. California. (2001)

Eisenhower will use  this resource as we identify student needs and make professional development decisions.

Buehl, Doug. Classroom Strategies for Interactive Learning. Second Edition. International Reading Association. Delaware. (2001)

Eisenhower will use this resource to implement classroom strategies for teaching and  learning.

Lipton, Laura, and Wellman, Bruce. Data-Driven Dialogue—A Facilitator’s Guide to Collaborative Inquiry. Mira Via, LLC. Connecticut. (2004).

Eisenhower will use this  resource to help us as we:

· develop our PLC work

· collaboratively inquire into best practice

· connect data to school improvement

· collaborative among working teams

· enhance, extend, and explore the learning of our students.

Rutherford, Paula. Instruction for All Students. Just Ask Publications. Virginia. (2002).

Eisenhower will use this  resource to help us as we:

· review the standards-based planning process

· create active learning opportunities

· differentiate instruction

· collaborative among working teams

· develop the capacity of thinking for student understanding.

Rutherford, Paula. Leading the Learning. Just Ask Publications. Virginia. (2005).

Eisenhower will use this  resource to help us as we:

· use multiple methods of data collection

· plan for and differentiate instruction

· collaborative among working teams

· develop the capacity of thinking for student understanding.

National School Reform Faculty Resource Book--Protocols

Eisenhower will use this resource to focus and guide our work for teaching and learning.

Chapin, Suzanne,  O’Connor, Catherine, and Anderson, Nancy Canavan.  Classroom Discussions: Using Math Talk to Help Students Learn. Math Solutions. California. (2003).

Eisenhower will use this resource as we:

· determine what students should “talk about” during class

· facilitate solution methods and problem solving strategies

· practice reasoning

· develop the capacity of thinking for student understanding.

McGregor, Tanny.  Comprehension Connections Bridges to Strategic Reading. Heinemann. New Hampshire. (2007).

Eisenhower will use this resource as we develop our understanding of thinking with:

· metacognition

· schema

· inferring

· questioning

· determining importance

· visualizing

· synthesizing.

Robb, Laura.  Teaching Reading in Middle School. Scholastic. New York. (2000).

Eisenhower will use this resource as we develop our understanding of thinking with:

· ways to connect students with books

· modeling think alouds.

Robb, Laura.  Teaching Reading in Social Studies, Science, and Math. Scholastic. New York. (2003).

Eisenhower will use this resource as we:

· rethink the way we teach content area reading

· plan for strategies to use before, during, and after instruction

· develop student vocabulary

· scaffold support for students as they learn

· integrate literature into all content areas.




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	“It is the job of every teacher to raise the curtain and make our thinking visible and concrete for the eager audience that waits each day.” –Stephanie Harvey (2007) The selected strategies represent current scientific based research around professional learning communities and thinking strategies.  We know that thinking must occur in all content areas.  By using professional learning communities to evaluate student work, common assessments, and data, those who work with students will be able to identify student thinking and prepare differentiated instruction to meet student needs. Using thinking strategies across the curriculum models for students that thinking occurs in all facets of their lives, not just reading or math.  In addition, it provides a common language for which teachers can use to effectively collaborate.

In addition, teachers identified root causes that indicated there was a lack of consistency of academic language used across grade levels and there was confusion around the Benchmarking system for assessing student learning.  The Benchmarking System is an approach that focuses on conceptual teaching and holds students and teachers accountable for teaching and learning.  It allows for multiple opportunities to learn because it is unacceptable for a student not to learn the required concepts.  High expectations are created for all students.  In addition, attention to effective structuring of the academic learning time maximizes the effectiveness of instructional time and addresses the underlying issues of language acquisition, vocabulary development, and reading comprehension deficiencies that interfere with the student’s ability to problem solve, analyze, and address more complex problems.  
Finally, professional collaboration is embedded within the Benchmarking System, as teachers consistently engage in study and problem solving around strengths and challenges in student performance.  Throughout the Benchmarking System, DuFour’s four questions remain in the forefront.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Reading strategies proven to increase learning of students needing additional support include smaller group instruction and differentiated instruction through Study Island and Read 180. Students are enrolled in reading skills class and have tutoring opportunities after school. Using these interventions consistently with targeted Tier 2 students of the multi-tiered system of support will increase student learning as needed.




What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Benchmark Assessments

Kansas Formative Assessments

Kansas Reading Assessment

NWEA MAP Reading Assessment
Study Island

Daily Class Assignments and Homework


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	DuFour, Rebecca, DuFour, Richard, and Eaker, Robert. Revisiting Professional Learning Communities at Work: New Insights for Improving Schools.  Solution Tree. Indiana. (2008).
Eisenhower will use this  resource to help us as we:

· create a Vision

· collaboratively inquire into best practice

· shape the culture of the school

· collaborative among working teams

· plan for and facilitate interventions and enrichment

· develop common assessments.

Lick, Dale W. and Murphy, Carlene U.  Whole Faculty Study Groups: Creating Student-Based Professional Development. 2nd Edition. Corwin Press, Inc. California. (2001)

Eisenhower will use  this resource as we identify student needs and make professional development decisions.

Buehl, Doug. Classroom Strategies for Interactive Learning. Second Edition. International Reading Association. Delaware. (2001)

Eisenhower will use this resource to implement classroom strategies for teaching and  learning.

Lipton, Laura, and Wellman, Bruce. Data-Driven Dialogue—A Facilitator’s Guide to Collaborative Inquiry. Mira Via, LLC. Connecticut. (2004).

Eisenhower will use this  resource to help us as we:

· develop our PLC work

· collaboratively inquire into best practice

· connect data to school improvement

· collaborative among working teams

· enhance, extend, and explore the learning of our students.

Rutherford, Paula. Instruction for All Students. Just Ask Publications. Virginia. (2002).

Eisenhower will use this  resource to help us as we:

· review the standards-based planning process

· create active learning opportunities

· differentiate instruction

· collaborative among working teams

· develop the capacity of thinking for student understanding.

Rutherford, Paula. Leading the Learning. Just Ask Publications. Virginia. (2005).

Eisenhower will use this  resource to help us as we:

· use multiple methods of data collection

· plan for and differentiate instruction

· collaborative among working teams

· develop the capacity of thinking for student understanding.

National School Reform Faculty Resource Book--Protocols

Eisenhower will use this resource to focus and guide our work for teaching and learning.

Chapin, Suzanne,  O’Connor, Catherine, and Anderson, Nancy Canavan.  Classroom Discussions: Using Math Talk to Help Students Learn. Math Solutions. California. (2003).

Eisenhower will use this resource as we:

· determine what students should “talk about” during class

· facilitate solution methods and problem solving strategies

· practice reasoning

· develop the capacity of thinking for student understanding.

McGregor, Tanny.  Comprehension Connections Bridges to Strategic Reading. Heinemann. New Hampshire. (2007).

Eisenhower will use this resource as we develop our understanding of thinking with:

· metacognition

· schema

· inferring

· questioning

· determining importance

· visualizing

· synthesizing.

Robb, Laura.  Teaching Reading in Middle School. Scholastic. New York. (2000).

Eisenhower will use this resource as we develop our understanding of thinking with:

· ways to connect students with books

· modeling think alouds.

Robb, Laura.  Teaching Reading in Social Studies, Science, and Math. Scholastic. New York. (2003).

Eisenhower will use this resource as we:

· rethink the way we teach content area reading

· plan for strategies to use before, during, and after instruction

· develop student vocabulary

· scaffold support for students as they learn

· integrate literature into all content areas.




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	“It is the job of every teacher to raise the curtain and make our thinking visible and concrete for the eager audience that waits each day.” –Stephanie Harvey (2007) The selected strategies represent current scientific based research around professional learning communities and thinking strategies.  We know that thinking must occur in all content areas.  By using professional learning communities to evaluate student work, common assessments, and data, those who work with students will be able to identify student thinking and prepare differentiated instruction to meet student needs. Using thinking strategies across the curriculum models for students that thinking occurs in all facets of their lives, not just reading or math.  In addition, it provides a common language for which teachers can use to effectively collaborate.

In addition, teachers identified root causes that indicated there was a lack of consistency of academic language used across grade levels and there was confusion around the Benchmarking system for assessing student learning.  The Benchmarking System is an approach that focuses on conceptual teaching and holds students and teachers accountable for teaching and learning.  It allows for multiple opportunities to learn because it is unacceptable for a student not to learn the required concepts.  High expectations are created for all students.  In addition, attention to effective structuring of the academic learning time maximizes the effectiveness of instructional time and addresses the underlying issues of language acquisition, vocabulary development, and reading comprehension deficiencies that interfere with the student’s ability to problem solve, analyze, and address more complex problems.  
Finally, professional collaboration is embedded within the Benchmarking System, as teachers consistently engage in study and problem solving around strengths and challenges in student performance.  Throughout the Benchmarking System, DuFour’s four questions remain in the forefront.
"Differentiation is an organized yet flexible way of proactively adjusting teaching and learning to meet kids where they are and help them to achieve maximum growth as learners." (Tomlinson, 1999)

Research shows that teacher questioning strongly supports and advances students' learning from reading. Questioning is effective for improving comprehension because it gives the students a purpose for reading, focuses attention on what must be learned, helps develop active thinking while reading, helps monitor comprehension, helps review content and relates what is learned to what is already known (Armbruster, Lehr, & Osborn, 2001).




TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Reading strategies proven to increase student learning  of students needing intensive support include smaller group instruction and differentiated instruction along with metacognitive strategies and active engagement strategies. Using these interventions consistently with targeted students will increase student learning as needed.




What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Benchmark Assessments

Kansas Formative Assessments

Kansas Reading Assessment

NWEA MAP Reading Assessment


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	DuFour, Rebecca, DuFour, Richard, and Eaker, Robert. Revisiting Professional Learning Communities at Work: New Insights for Improving Schools.  Solution Tree. Indiana. (2008).
Eisenhower will use this  resource to help us as we:

· create a Vision

· collaboratively inquire into best practice

· shape the culture of the school

· collaborative among working teams

· plan for and facilitate interventions and enrichment

· develop common assessments.

Lick, Dale W. and Murphy, Carlene U.  Whole Faculty Study Groups: Creating Student-Based Professional Development. 2nd Edition. Corwin Press, Inc. California. (2001)

Eisenhower will use  this resource as we identify student needs and make professional development decisions.

Buehl, Doug. Classroom Strategies for Interactive Learning. Second Edition. International Reading Association. Delaware. (2001)

Eisenhower will use this resource to implement classroom strategies for teaching and  learning.

Lipton, Laura, and Wellman, Bruce. Data-Driven Dialogue—A Facilitator’s Guide to Collaborative Inquiry. Mira Via, LLC. Connecticut. (2004).

Eisenhower will use this  resource to help us as we:

· develop our PLC work

· collaboratively inquire into best practice

· connect data to school improvement

· collaborative among working teams

· enhance, extend, and explore the learning of our students.

Rutherford, Paula. Instruction for All Students. Just Ask Publications. Virginia. (2002).

Eisenhower will use this  resource to help us as we:

· review the standards-based planning process

· create active learning opportunities

· differentiate instruction

· collaborative among working teams

· develop the capacity of thinking for student understanding.

Rutherford, Paula. Leading the Learning. Just Ask Publications. Virginia. (2005).

Eisenhower will use this  resource to help us as we:

· use multiple methods of data collection

· plan for and differentiate instruction

· collaborative among working teams

· develop the capacity of thinking for student understanding.

National School Reform Faculty Resource Book--Protocols

Eisenhower will use this resource to focus and guide our work for teaching and learning.

Chapin, Suzanne,  O’Connor, Catherine, and Anderson, Nancy Canavan.  Classroom Discussions: Using Math Talk to Help Students Learn. Math Solutions. California. (2003).

Eisenhower will use this resource as we:

· determine what students should “talk about” during class

· facilitate solution methods and problem solving strategies

· practice reasoning

· develop the capacity of thinking for student understanding.

McGregor, Tanny.  Comprehension Connections Bridges to Strategic Reading. Heinemann. New Hampshire. (2007).

Eisenhower will use this resource as we develop our understanding of thinking with:

· metacognition

· schema

· inferring

· questioning

· determining importance

· visualizing

· synthesizing.

Robb, Laura.  Teaching Reading in Middle School. Scholastic. New York. (2000).

Eisenhower will use this resource as we develop our understanding of thinking with:

· ways to connect students with books

· modeling think alouds.

Robb, Laura.  Teaching Reading in Social Studies, Science, and Math. Scholastic. New York. (2003).

Eisenhower will use this resource as we:

· rethink the way we teach content area reading

· plan for strategies to use before, during, and after instruction

· develop student vocabulary

· scaffold support for students as they learn

· integrate literature into all content areas.




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	It is the job of every teacher to raise the curtain and make our thinking visible and concrete for the eager audience that waits each day.” –Stephanie Harvey (2007) The selected strategies represent current scientific based research around professional learning communities and thinking strategies.  We know that thinking must occur in all content areas.  By using professional learning communities to evaluate student work, common assessments, and data, those who work with students will be able to identify student thinking and prepare differentiated instruction to meet student needs. Using thinking strategies across the curriculum models for students that thinking occurs in all facets of their lives, not just reading or math.  In addition, it provides a common language for which teachers can use to effectively collaborate.

"Differentiation is an organized yet flexible way of proactively adjusting teaching and learning to meet kids where they are and help them to achieve maximum growth as learners." (Tomlinson, 1999)

Research shows that teacher questioning strongly supports and advances students' learning from reading. Questioning is effective for improving comprehension because it gives the students a purpose for reading, focuses attention on what must be learned, helps develop active thinking while reading, helps monitor comprehension, helps review content and relates what is learned to what is already known (Armbruster, Lehr, & Osborn, 2001).

 


THIRD SMART GOAL(s): All students will score at 61.75% or higher on the 2010 Kansas State Reading assessment and 53.11% or higher on the 2010 Kansas State Math assessment due to being in the classroom and receiving instruction more often. The number of referrals and suspensions per hundred students will decrease by 12% by the end of the 2009-2010 school year as measured by the disciplinary report for the same school year.

The number of  targeted students referred will decrease: 

· Males from 395 referrals per one hundred students to 348 with the unduplicated count for this subgroup decreasing from 63 per one hundred students to 56

· Disabled from 453 referrals per one hundred students to 399 with the unduplicated count for this subgroup decreasing from 58 per one hundred students to 52

The number of  targeted students suspended will decrease: 

· Males from 60 suspensions per one hundred students to 53 with the unduplicated count for this subgroup decreasing from 31 per one hundred students to  28

· Blacks from 50 suspensions per one hundred students to 44 with the unduplicated count for this subgroup decreasing from 25 per one hundred students to  22

· Free/Reduced lunch from 46 suspensions per one hundred students to 41 with the unduplicated count for this subgroup decreasing from 24 per one hundred students to 22 

· Disabled from 80 referrals per one hundred students to 71 with the unduplicated count for this subgroup decreasing from 34 per one hundred students to 30

by the end of the 2009-2010 school year as measured by the disciplinary report for the same school year.

Using the BIST premise of protecting rather than punishing, the Family Advocacy System and the Multi-Tiered System of Support, student-teacher relationships will grow stronger by the end of 2009 as measured by student surveys, discipline reports, and attendance reports.
TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Relationship strategies proven to increase student learning include the Family Advocacy System. Daily contact with the student, and monthly contact with parents/guardians as well as meeting face-to-face at least twice per year with them helps build positive relationships between students, teachers and families. Student behavior problems will decrease and attendance will increase. Subsequently, assessment results will also increase. 




What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Benchmark testing, Kansas Formative assessments, MAP testing (Fall, Winter, Spring), the 2010 Kansas State Mathematics and Reading assessments, discipline referrals and suspensions, attendance reports, and student surveys (Spring 2010)




What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	· Frey, K. S., Nolen, S. B., Edstrom, L. V., & Hirschstein, M. K. (2005). Effects of a school-based social-emotional competence program: Linking children's goals, attributions, and behavior. Journal of Applied Developmental Psychology, 26, 171–200.

· Greenberg, Weissberg,R.,O’Brien,M.,Zins, J.,Elias, M (2003) Enhancing School-Based Prevention and Youth Development Through Coordinated Social, Emotional and Academic Learning
· Jacobstein, D.M. (2004). Supporting classroom staff in relationship-based intervention. PowerPoint presentation. Washington, D.C.: Georgetown University Center for Child and Human Development

· Schoiak-Edstrom, L., Frey, K. S., & Beland, K. (2002). Changing adolescents' attitudes about relational and physical aggression: An early evaluation of a school-based intervention. School Psychology Review, 31(2), 201–216.

· Vaughn, S. (2003, December). How many tiers are needed for Response to Intervention to achieve acceptable prevention outcomes? Paper presented at the National Research Center on Learning Disabilities Responsiveness-to-Intervention Symposium, Kansas City, MO.




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Research shows that positive relationships between students, teachers, and parents result in increased student achievement. The Family Advocacy System assists with building relationships with students. Looping with students for 3 years provides for continuity of care. B.I.S.T. provides students with a safe environment to work and study. Having touch points for our Reading and Math achievers especially around benchmark progress promotes a sense of caring and concern for individual academic progress outside the classroom. 




TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Relationship strategies proven to increase student learning include early intervention. Using early intervention through Professional Learning Communities, Behavior Intervention Support Team (B.I.S.T.), and the Family Advocacy System consistently with targeted students will increase student time in class and opportunities for learning. Efficient implementation of a school-wide B.I.S.T. program decreases the number of referrals and suspensions. Subsequently, assessment results will also increase.



What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Numbers of BIST processing “Think Sheets” for targeted students, benchmark testing, Kansas Formative assessments, MAP testing (Fall, Winter, Spring), the 2010 Kansas State Mathematics and Reading assessments, discipline referrals and suspensions, attendance reports, and student surveys (Spring 2010)




What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	· Frey, K. S., Nolen, S. B., Edstrom, L. V., & Hirschstein, M. K. (2005). Effects of a school-based social-emotional competence program: Linking children's goals, attributions, and behavior. Journal of Applied Developmental Psychology, 26, 171–200.

· Greenberg, Weissberg,R.,O’Brien,M.,Zins, J.,Elias, M (2003) Enhancing School-Based Prevention and Youth Development Through Coordinated Social, Emotional and Academic Learning
· Jacobstein, D.M. (2004). Supporting classroom staff in relationship-based intervention. PowerPoint presentation. Washington, D.C.: Georgetown University Center for Child and Human Development

· Schoiak-Edstrom, L., Frey, K. S., & Beland, K. (2002). Changing adolescents' attitudes about relational and physical aggression: An early evaluation of a school-based intervention. School Psychology Review, 31(2), 201–216.

· Vaughn, S. (2003, December). How many tiers are needed for Response to Intervention to achieve acceptable prevention outcomes? Paper presented at the National Research Center on Learning Disabilities Responsiveness-to-Intervention Symposium, Kansas City, MO.

· Boulden, W. (2008). Evaluation of the school-wide implementation of the Behavior Intervention Support Team program in a Midwestern middle school: A five-year longitudinal study. Unpublished Evaluation Report, Resource Development Institute, Kansas City, MO.




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Research shows that positive relationships between students, teachers, and parents result in increased student achievement. The Family Advocacy System assists with building relationships with students. Looping with students for 3 years provides for continuity of care. B.I.S.T. provides students with a safe environment to work and study especially by using early intervention and triage to assist students working on attaining essential community skills. 




TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Relationship strategies proven to increase student learning include early intervention. Using early intervention through Professional Learning Communities, Behavior Intervention Support Team (B.I.S.T.), and the Family Advocacy System consistently with targeted students will increase student time in class and opportunities for learning. Efficient implementation of a school-wide B.I.S.T. program decreases the number of referrals and suspensions. Students in high need will also be referred to S.I.T.. The SIT coordinator meets with identified students and their parent/guardian when possible to develop a student’s plan for success. 



What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Numbers of BIST processing “Think Sheets” for targeted students, benchmark testing, Kansas Formative assessments, MAP testing (Fall, Winter, Spring), the 2010 Kansas State Mathematics and Reading assessments, discipline referrals and suspensions, attendance reports, and student surveys (Spring 2010)




What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	· Frey, K. S., Nolen, S. B., Edstrom, L. V., & Hirschstein, M. K. (2005). Effects of a school-based social-emotional competence program: Linking children's goals, attributions, and behavior. Journal of Applied Developmental Psychology, 26, 171–200.

· Greenberg, Weissberg,R.,O’Brien,M.,Zins, J.,Elias, M (2003) Enhancing School-Based Prevention and Youth Development Through Coordinated Social, Emotional and Academic Learning
· Jacobstein, D.M. (2004). Supporting classroom staff in relationship-based intervention. PowerPoint presentation. Washington, D.C.: Georgetown University Center for Child and Human Development

· Schoiak-Edstrom, L., Frey, K. S., & Beland, K. (2002). Changing adolescents' attitudes about relational and physical aggression: An early evaluation of a school-based intervention. School Psychology Review, 31(2), 201–216.

· Vaughn, S. (2003, December). How many tiers are needed for Response to Intervention to achieve acceptable prevention outcomes? Paper presented at the National Research Center on Learning Disabilities Responsiveness-to-Intervention Symposium, Kansas City, MO.

· Boulden, W. (2008). Evaluation of the school-wide implementation of the Behavior Intervention Support Team program in a Midwestern middle school: A five-year longitudinal study. Unpublished Evaluation Report, Resource Development Institute, Kansas City, MO.




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Research shows that positive relationships between students, teachers, and parents result in increased student achievement. The Family Advocacy System assists with building relationships with students. Looping with students for 3 years provides for continuity of care. B.I.S.T. provides students with a safe environment to work and study especially by using early intervention and triage to assist students working on attaining essential community skills. 




CURRICULUM ALIGNMENT SMART GOAL(s):   

CURRICULUM ALIGNMENT SMART GOAL(s): The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence documents, pacing guides, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  
TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

Schools will implement a utilize scope and sequence documents, pacing guides and formative assessments
What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)

Formative Assessments, MAP, Benchmark Assessments, Unit Assessments
What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

Deep Curriculum Alignment by Fenwick English, Deciding What to Teach and Test: Developing, Aligning and Auditing the Curriculum by Fenwick English, Needs Assessment: A Focus for Curriculum Development by Fenwick English and Roger A Kaufman, District Leadership that Works by Marzano and Waters, What Works in Schools by Marzano and On Common Ground by Dufour
Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

The Tier 2 and Tier 3 section is being developed with guidance from KSDE
What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

The Tier 2 and Tier 3 section is being developed with guidance from KSDE
What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan


Stage 6 of this document is to be filled out following the completion of stage 6 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Four.

This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

MATHEMATICS SMART Goal:  The percentage of students scoring at the meets standard or higher will increase from 47.9% to 53.11% by the end of the 2010 school year as measured by the Kansas Mathematics Assessment in Spring 2010. 

The percentage of  targeted students scoring at the meets standard or higher will increase: 

· Free/Reduced lunch from 44.2% to 49.78%

· Students with Disabilities from 13.9% to 22.51%

· ELL from 43.5% to 49.15%

· African-American from 44.4% to 49.96%

· Hispanic from 55.2% to 58.68%

· White from 55.6% to 60.4% 

by the end of the 2010 school year as measured by the Kansas Mathematics Assessment in Spring 2010.

The percentage of students scoring at exemplary will increase from 10.1% (60 students) to 19% (81 students) by the end of the 2010 school year as measured by the Kansas Mathematics Assessment in Spring 2010.
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	Teachers use comprehension strategies and questioning stems, as they relate to text structures and deeper student understanding, consistently across content areas and across grade levels.
	Administrators, Instructional Coach, and Teachers
	· Graphic organizers that relate to text structures
· Academic Vocabulary

· Time built into the school schedule on Wednesday for Staff  Development as well as collaborative content plan days in reading and math
	January 2010
	
	· Administrative and Instructional Coach walk-through documentation

	PLCs look at student work to identify instructional strategies for tier 1 and tier 2 instruction, as well as interventions and supports in and out of the classroom 
	Administrators, Instructional Coach, and Teachers
	· Protocols for examining student work

· Time built into the school schedule on Wednesday for analysis
· Staff for tutoring

· Time for professional learning communities to identify gaps and create interventions
	· November 2009
· January 2010

· February 2010

· April 2010

· May 2010
	
	· PLC meeting notes

· Schoolloop Data to monitor student academic performance

· Documentation of number of students attending interventions

	PLCs look at data from formative and MAP tests to identify indicators and skills for students needing more interventions and supports in and out of the classroom 
	Administrators, Instructional Coach, and Teachers
	· Data from formative and MAP assessment
· Protocols for analyzing data

· Time built into the school schedule on Wednesday for analysis
· Staff for tutoring

· Time for professional learning communities to identify gaps and create interventions
	· November 2009

· January 2010

· February 2010

· April 2010

· May 2010 
	
	· PLC meeting notes

· Schoolloop Data to monitor student academic performance
· Documentation of number of students attending interventions
· Notes from content/PLC meetings

· Lesson plans from workshop planning days

	Explicit teaching of state standards (guaranteed and viable curriculum) through the benchmarking system

Guaranteed – assured all students will get the standards taught

Viable – curriculum (standards) that can realistically be taught in a year
	Administrators, Instructional Coach, and Teachers
	· District Benchmarked Curriculum

· Instructional Coaches

· Time for professional learning communities to meet
	Beginning August 2009
	
	· Administrative Walk-throughs

· Professional Learning Community Logs

· Quarterly SMART goal evaluation




This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

READING SMART Goal:  The percentage of students scoring at the meets standard or higher will increase from 57.5% to 61.75% by the end of the 2009-2010 school year as measured by the Kansas Reading Assessment in Spring 2010. 

The percentage of  targeted students scoring at the meets standard or higher will increase: 

· Free/Reduced lunch from 53.3% to 57.97%

· Students with Disabilities from 25.3% to 32.77%

· ELL from 58.7% to 62.83%

· African-American from 53.8% to 58.42%

· Hispanic from 65.7% to 69.13%

· White from 66.7% to 70.03% 

by the end of the 2009-2010 school year as measured by the Kansas Reading Assessment in Spring 2010.

The percentage of students scoring at exemplary will increase from 13.5% (81 students) to 22.5% (132 students) by the end of the 2009-2010 school year as measured by the Kansas Reading Assessment in Spring 2010. 

	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	Teachers use comprehension strategies and questioning stems, as they relate to text structures and deeper student understanding, consistently across content areas and across grade levels.
	Administrators, Instructional Coach, and Teachers
	· Graphic organizers that relate to text structures

· Academic Vocabulary

· Time built into the school schedule on Wednesday for Staff  Development
	January 2010
	
	· Administrative and Instructional Coach walk-through documentation

	PLCs look at student work to identify instructional strategies for tier 1 and tier 2 instruction, as well as interventions and supports in and out of the classroom 
	Administrators, Instructional Coach, and Teachers
	· Protocols for examining student work

· Time built into the school schedule on Wednesday for analysis
· Staff for tutoring

· Time for professional learning communities to identify gaps and create interventions
	· November 2009

· January 2010

· February 2010

· April 2010

· May 2010
	
	· PLC meeting notes

· Schoolloop Data to monitor student academic performance

· Documentation of number of students attending interventions
· Notes from content/PLC meetings

· Lesson plans from workshop planning days


	PLCs look at data from formative and MAP tests to identify indicators and skills for students needing more interventions and supports in and out of the classroom 
	Administrators, Instructional Coach, and Teachers
	· Data from formative and MAP assessment
· Protocols for analyzing data

· Time built into the school schedule on Wednesday for analysis
· Staff for tutoring

· Time for professional learning communities to identify gaps and create interventions
	· November 2009

· January 2010

· February 2010

· April 2010

· May 2010 
	
	· PLC meeting notes

· Schoolloop Data to monitor student academic performance
· Documentation of number of students attending 
Interventions
· Notes from content/PLC meetings

Lesson plans from workshop planning days

	Explicit teaching of state standards (guaranteed and viable curriculum) through the benchmarking system

Guaranteed – assured all students will get the standards taught

Viable – curriculum (standards) that can realistically be taught in a year
	Administrators, Instructional Coach, and Teachers
	· District Benchmarked Curriculum

· Instructional Coaches

· Time for professional learning communities to meet
	Beginning August 2009
	
	· Administrative Walk-throughs

· Professional Learning Community Logs

· Quarterly SMART goal evaluation




This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

THIRD SMART Goal:  All students will score at 61.75% or higher on the 2010 Kansas State Reading assessment and 53.11% or higher on the 2010 Kansas State Math assessment due to being in the classroom and receiving instruction more often. The number of referrals and suspensions per hundred students will decrease by 12% by the end of the 2009-2010 school year as measured by the disciplinary report for the same school year.

The number of  targeted students referred will decrease: 

· Males from 395 referrals per one hundred students to 348 with the unduplicated count for this subgroup decreasing from 63 per one hundred students to 56

· Blacks from 395 referrals per one hundred students to 348 with the unduplicated count for this subgroup decreasing from 63 per one hundred students to 56 

· Disabled from 453 referrals per one hundred students to 399 with the unduplicated count for this subgroup decreasing from 58 per one hundred students to 52

The number of  targeted students suspended will decrease: 

· Males from 60 suspensions per one hundred students to 53 with the unduplicated count for this subgroup decreasing from 31 per one hundred students to  28

· Blacks from 50 suspensions per one hundred students to 44 with the unduplicated count for this subgroup decreasing from 25 per one hundred students to  22

· Free/Reduced lunch from 46 suspensions per one hundred students to 41 with the unduplicated count for this subgroup decreasing from 24 per one hundred students to 22 

· Disabled from 80 referrals per one hundred students to 71 with the unduplicated count for this subgroup decreasing from 34 per one hundred students to 30 by the end of the 2009-2010 school year as measured by the disciplinary report for the same school year.

Using the BIST premise of protecting rather than punishing, the Family Advocacy System and the Multi-Tiered System of Support, student-teacher relationships will grow stronger by the end of 2009 as measured by student surveys, discipline reports, and attendance reports.
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	Students complete think sheets to process with teachers
	Administrators, Advocate
	Think Sheets 
	May 2010
	
	Think Sheets

	Use BIST consistently
	Administrators, & Teachers
	Marty Huitt 

(BIST liaison)
	May 2010
	
	Meeting logs

	Family Advocacy Benchmarks including Second Step program
	Administrators &  teachers
	FA student handbooks & Second Step curriculum
	May 2010
	
	FA benchmark logs

	Monthly contact with advocates including goal setting, action plan and progress
	Administrators &  teachers
	Goal setting sheets
	May 2010
	
	Student goal setting sheets and action plans with updates

	Contact with parents once per month and two times per year face-to-face
	Administrators &  teachers
	FA phone & meeting log sheets
	May 2010
	
	FA phone & meeting logs


CURRICULUM ALIGNMENT SMART Goal:  (Copy SMART Goal from Stage 4)

	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1. Develop Scope & Sequence documents and Pacing Guides
	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	December 2009
	
	Scope & Sequence documents and Pacing Guides

	2. Develop aligned formative assessments


	Executive Director of Curriculum, Executive Director of Quality Control, GVC Team, DERA, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	Spring 2010
	
	Aligned Formative Assessments

	3. Develop Curriculum guides


	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, KLN Technical Assistance funds, and the curriculum budget
	Start the work in the Spring of 2010 and continue to revise/refine throughout the summer and 2010-11 school year
	
	Curriculum Guides

	4. Develop Comprehensive Curriculum Management Plan


	Executive Director of Curriculum
	Training from curriculum consultant
	Spring 2010
	
	Curriculum Management Plan


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan, continued

Part B (staff development to support Part A).  More information can be located in the QPA Manual under Quality Criteria Four and the Kansas Professional Development Guidelines.

Directions:  Review the school’s Results-Based Staff Development plan and revise as needed to incorporate the staff development needs as identified in action steps under each of the goals. What will staff need to know or be able to do to implement action steps?
MATHEMATICS SMART Goal: The percentage of students scoring at the meets standard or higher will increase from 47.9% to 53.11% by the end of the 2010 school year as measured by the Kansas Mathematics Assessment in Spring 2010. 

The percentage of  targeted students scoring at the meets standard or higher will increase: 

· Free/Reduced lunch from 44.2% to 49.78%

· Students with Disabilities from 13.9% to 22.51%

· ELL from 43.5% to 49.15%

· African-American from 44.4% to 49.96%

· Hispanic from 55.2% to 58.68%

· White from 55.6% to 60.4% 

by the end of the 2010 school year as measured by the Kansas Mathematics Assessment in Spring 2010.

The percentage of students scoring at exemplary will increase from 10.1% (60 students) to 19% (81 students) by the end of the 2010 school year as measured by the Kansas Mathematics Assessment in Spring 2010.
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Teachers working in Professional Learning Communities have proven results on student learning. 
	October 2009
	Teachers, building administration and Instructional Coach
	Time on Wednesday to meet in PLCs
	PLC meeting notes

	Application Level

What are we doing now that we did not do before?
	Professional Learning Communities will have a focus on learning, work collaboratively, and use data to assess student needs.


	Bi-Monthly 
	Teachers, PLC facilitators, building administration and Instructional Coach
	Time on Wednesday to meet in PLCs
	PLC discussion topics, protocols, and meeting notes

Student work

	Impact Level

What results are we getting that we did not get before?
	PLC analysis of student learning results (benchmark assessments, MAP assessments and formative assessments)
	May 2010
	Teachers, building administration and Instructional Coach
	Time on Wednesday to meet in PLCs
	PLC summary of data analysis

Formative test scores of students

2010 Kansas Assessment scores
MAP Winter and Spring Assessment Scores



READING SMART Goal:  The percentage of students scoring at the meets standard or higher will increase from 57.5% to 61.75% by the end of the 2009-2010 school year as measured by the Kansas Reading Assessment in Spring 2010. 

The percentage of  targeted students scoring at the meets standard or higher will increase: 

· Free/Reduced lunch from 53.3% to 57.97%

· Students with Disabilities from 25.3% to 32.77%

· ELL from 58.7% to 62.83%

· African-American from 53.8% to 58.42%

· Hispanic from 65.7% to 69.13%

· White from 66.7% to 70.03% 

by the end of the 2009-2010 school year as measured by the Kansas Reading Assessment in Spring 2010.

The percentage of students scoring at exemplary will increase from 13.5% (81 students) to 22.5% (132 students) by the end of the 2009-2010 school year as measured by the Kansas Reading Assessment in Spring 2010. 

	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Teachers working in Professional Learning Communities have proven results on student learning. 
	October 2009
	Teachers, building administration and Instructional Coach
	Time on Wednesday to meet in PLCs
	PLC meeting notes

	Application Level

What are we doing now that we did not do before?
	Professional Learning Communities will have a focus on learning, work collaboratively, and use data to assess student needs.


	Bi-Monthly 
	Teachers, PLC facilitators, building administration and Instructional Coach
	Time on Wednesday to meet in PLCs
	PLC discussion topics, protocols, and meeting notes

Student work

	Impact Level

What results are we getting that we did not get before?
	PLC analysis of student learning results (benchmark assessments, MAP assessments and formative assessments)
	May 2010
	Teachers, building administration and Instructional Coach
	Time on Wednesdays to meet in PLCs
	PLC summary of data analysis

Formative test scores of students

2010 Kansas Assessment scores
MAP Winter and Spring Assessment Scores



THIRD SMART Goal:  All students will score at 61.75% or higher on the 2010 Kansas State Reading assessment and 53.11% or higher on the 2010 Kansas State Math assessment due to being in the classroom and receiving instruction more often. The number of referrals and suspensions per hundred students will decrease by 12% by the end of the 2009-2010 school year as measured by the disciplinary report for the same school year.

The number of  targeted students referred will decrease: 

· Males from 395 referrals per one hundred students to 348 with the unduplicated count for this subgroup decreasing from 63 per one hundred students to 56

· Blacks from 395 referrals per one hundred students to 348 with the unduplicated count for this subgroup decreasing from 63 per one hundred students to 56 

· Disabled from 453 referrals per one hundred students to 399 with the unduplicated count for this subgroup decreasing from 58 per one hundred students to 52

The number of  targeted students suspended will decrease: 

· Males from 60 suspensions per one hundred students to 53 with the unduplicated count for this subgroup decreasing from 31 per one hundred students to  28

· Blacks from 50 suspensions per one hundred students to 44 with the unduplicated count for this subgroup decreasing from 25 per one hundred students to  22

· Free/Reduced lunch from 46 suspensions per one hundred students to 41 with the unduplicated count for this subgroup decreasing from 24 per one hundred students to 22 

· Disabled from 80 referrals per one hundred students to 71 with the unduplicated count for this subgroup decreasing from 34 per one hundred students to 30

by the end of the 2009-2010 school year as measured by the disciplinary report for the same school year.

Using the BIST premise of protecting rather than punishing, the Family Advocacy System and the Multi-Tiered System of Support, student-teacher relationships will grow stronger by the end of 2009 as measured by student surveys, discipline reports, and attendance reports.
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Staff needs to be proactive as opposed to reactive in addressing the behavioral needs of students.
	August 2009 – May 2010
	Administrators, Teachers, SLC team leaders
	B.I.S.T. trainer – Marty Huitt

Time on Monday to meet as a grade level team
	Processed “Think” sheets of students with plans developed for behavior

Less students out of the classroom missing instruction



	Application Level

What are we doing now that we did not do before?
	SLCs need to develop plans for students identified as needing more support within the framework of BIST. Small Learning Communities will have a focus on relationships, work collaboratively, and use data to assess student needs.


	September 2009
	Administrators, Teachers, SLC team leaders
	B.I.S.T. trainer – Marty Huitt

Time on Monday to meet as a grade level team
	Implementation of student plans

Triage with more students

Less students in recovery & team focus 

	Impact Level

What results are we getting that we did not get before?
	Referrals and suspensions will decrease significantly. Students will spend less time out of the classroom missing instruction.
	May 2010
	Administrators, Teachers, SLC team leaders
	B.I.S.T. trainer – Marty Huitt

Time on Monday to meet as a grade level team
	Data on the number of referrals and suspensions


CURRICULUM ALIGNMENT SMART Goal:  (Copy SMART Goal from Stage 4)

	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Share/introduce curriculum documents to teachers
	Summer 2010 and 2010 – 11 School year
	Curriculum ED, GVC Team, Instructional Coaches
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Teacher feedback from the professional development around the curriculum documents will assess if new knowledge has been imparted.  

	Application Level

What are we doing now that we did not do before?
	Show teachers how to use documents to create/develop lesson plans
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs 
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Data collected from walkthroughs and observations will be a means to assess how professional development has been applied by the teachers.  Teachers should be using curriculum documents to guide their planning.  In addition, lesson plans can be analyzed and evaluated to determine the  application of the professional development around the curriculum documents.

PLC conversations at grade levels and content areas should demonstrate a common language and common understanding across the system

	Impact Level

What results are we getting that we did not get before?
	Have teachers analyze formative assessment data in their PLCs 
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	PLC time should be more focused around student achievement.  Student achievement should reflect improvement 

Student mobility will be less of a negative factor because there will be curriculum consistency across the district.




Refer to the School Integrated Improvement Plan and make revisions as needed.  If no revisions are needed, move to the next section.
Part C
Describe how all teachers will be involved in using data to provide information to improve individual student achievement and strengthen the overall instructional program.

	Each teacher is part of a Small Learning Community and a Professional Learning Community that meets weekly.  

· We focus on the NWEA Map test 

· Every four weeks teachers bring in data from their SMART Goals they set. 

· Formative assessments in math are given twice a quarter and in reading once a quarter. These results will be used to compare scores district wide and to share with Professional Learning Communities and Small Learning Communities to provide additional supports and interventions in instruction.

· Referral data and suspension data is analyzed in each Small Learning Community.

Teachers use all this information to guide their instruction and give students the appropriate service that they need.  


Describe extended opportunities to learn and/or additional time that the school has in place to help ensure that all students are achieving academically in reading and mathematics.  (Examples may include after school programs, summer school program, etc.)

	Extended opportunities to learn include:

· Tier 3 After-school tutoring 3-3:30 p.m. conducted by individual teachers for students needing or requesting more support for their benchmarks

· Tier 2 math or reading daily skillbuilder class 

· Tier 2 collaborative teaching and special education support for students with disabilities




Describe how the school will coordinate federal, state, and local services used to support this Integrated Improvement Plan for Schools.

	All funds and resources available are used to support the school improvement plan. That includes at risk and Title I funds to support

additional staff, in-service, supplies, parent involvement, and after school tutoring. Title II funds are used to support teacher learning.

Staff members who do not meet the definition of highly qualified can use those funds to earn credit towards becoming highly qualified.

Titles II and V are also used to support the teacher mentoring program. All state and federal funds go to support the whole school, not

one part of the school.




Describe how federal, state and local funds will be coordinated to support this Integrated Improvement Plan for Schools.
	· Title III and state ESL dollars support English Language Learners by providing highly qualified teachers and scientifically researched materials to support reading and math for non-English speaking students.

· State, Federal, and local funds support special needs students by providing staff and materials.

· Teachers who are teaching in an unendorsed area will also file a plan with the Professional Development office on how and when they meet those requirements.  District Title II funds are used support teachers in earning college credit to become highly qualified.


Stage 7:  Monitor Implementation & Progress


Stage 7 of this document is to be filled out following the completion of stage 8 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Subsequent Planning Meetings. 

Describe the process that the district and/or school will use to monitor the implementation of this plan. 

	


Who will participate in the review?  What is their role?  
	Building Leadership Team (Lead teachers, Instructional Coaches, Assistant Principals and Principal)
Teachers

PLCs
District Content Lead Instructional Coaches

Instructional Executive Director

External technical assistance teams
Parents


What will be reviewed?

	Kansas State Assessment Data for Reading and Math

Formative Assessment Data 

Attendance, Retention, Referral, and Suspension Data

Student, Teacher, and Parent Surveys

Demographics

Integrated Improvement Plan SMART Goals & Action Steps


Identify the timeline of the process to ensure movement to the next cycle (e.g., quarterly, by semester, annually, etc.). 

	Weekly:

· Small Learning Community staffs will meet daily to discuss student academic and behavioral concerns and success.
· Instructional Coaches will meet with the building principal to discuss the implementation of the Schoolwide plan.

Bi-monthly: 

· Small Learning Communities and Content Area Professional Learning Communities will meet to look at formative assessment data concerning the Benchmarking System.  

· Administrators will review the implementation of the SIT process in each Professional Learning Community, and to review enrollment and withdrawal issues.

Monthly

· Content teams will meet monthly to review formative benchmark data and formative State Assessment data and to identify interventions needed.

· The Eisenhower Building Leadership team will meet monthly to discuss the school wide implementation of “Rock Star Reading” (MIRP) and identify next steps of implementation of literacy strategies across all content areas.

Quarterly: 

· Content Area Professional Learning Communities review benchmark data and review the strategies outlined in the school wide plan.

Semester:

· Content teams analyze state test data to drive curriculum decisions.  This is done with State and Local Assessment data. Each Fall and Spring local assessment data is further analyzed to drive student placement differentiated instruction. 

Annually:  

· At the end of the school year, staff teams meet to analyze our data to determine our success in implementing the school wide plan and in reaching our goals.  Strengths and challenges with the interventions and the implementation are identified. 




Identify the indicators of success implementation

	· SIT plans are being developed and implemented.

· Parent are becoming more involved in the academic focus of the school.

· Students are talking about books they are reading.

· Students are reading more books.

· Students are documenting completion of college career benchmarks.

· Increase in test scores – both “high stakes” state assessments, local district assessments, and content common assessments
· Improvement of classroom instruction


Describe the process that the district and/or school will use to evaluate the implementation of this plan.  The school conducts a review of the strategies in the plan to determine if they are contributing to the desired outcomes either in terms of improvement in student achievement, or increases in other activities that lead to increased student achievement such as great parental involvement or more high-quality professional development.
Name those who will be involved in the process or evaluation and the role they serve.

	Freda Ogburn, Building Principal

Each Small Learning Community Team

Each Content Professional Learning Community Team.

The Eisenhower Building Leadership Team

Instructional Coaches

PTA

Community Partners

Each of the teams involved in the evaluation will bring their perspective to the process. The school mission and vision will be reviewed, followed by the key findings identified and the critical needs defined in the school wide plan.  Looking at the action steps and staff development defined in the school wide plan, the teams will revisit each goal.  Each team will identify their perception of the quality of implementation and the quality of the monitoring of the identified steps.  When the data becomes available, it will be reviewed to measure whether the goals were attained.


Identify what data will be reviewed to determine success?  Is the plan effective?  How do we know?

	· Tier 1 2 3 interventions 

· Action Plan monitoring steps identified in the school wide

· Review results based staff development plan to see if we accomplished high quality professional development that led to improved student achievement

· State Assessment data

· Quarterly grade reports
· MAP Assessment Data

· Formative Assessment Data

· “Rock Star Reader” Teacher Conference Logs

We will know we are successful by increased proficiency performance by students on state and local assessments.


Explain how the selected strategies will be evaluated for their effectiveness to achieve the vision and goals.

	Each of the teams involved in the evaluation will bring their perspective to the process. The school mission and vision will be reviewed, followed by the key findings identified and the critical needs defined in the school wide plan.  Looking at the action steps and staff development defined in the school wide plan, the teams will revisit each goal.  Each team will identify their perception of the quality of implementation and the quality of the monitoring of the identified steps.  When the data becomes available, it will be reviewed to measure whether the goals were attained.

We will review:

· How each strategy helped us decrease the gaps we identified.

· How each strategy aligned to our vision.

· How each strategy helped us achieve each goal.

Each team responsible for an action step will closely assess the effectiveness of their implementation and will make recommendation for revisions to strategies, approaches, and implementations.


Explain the process for how the results will be shared with all stakeholders.  

	As leadership teams are formed, representation from each small learning community included.  After review of the results, members of the leadership team will take the findings back to their small learning community staffs to share.  Instructional coaches will share results with their content professional learning communities. School highlights will be compiled and posted on the district website.

Results will be shared with PTA, students, and community partners.


Explain who will have decision-making authority for revision of the plan’s goals.

	The revision of the plan will result from consensus of each of the stakeholders and teams involved in the evaluation after input from the evaluation of the results.
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