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	USD Number: 500
	District Name:  KCKPS
	Building Number8294
	Building Name:  Fairfax Campus
	Building Grade Span:  6-12


	
	
	
	
	
	

	School Address: 3016 N. 9th
	City: KC
	Zip Code:  66102
	Telephone Number

913.627.7160
	Fax Number

913.551.3638
	E-Mail:  rublack@kckps.org


	

	Date Submitted


	Date used for official data collection

(

-

-

)

Month

Day

Year

Percent of Low Income

Total Number of Students Enrolled in Building
Total Number of Low Income Students

	
	MARK THE SECTION THAT APPLIES

 FORMCHECKBOX 

The school is applying to utilize the Expected Gains formula

 FORMCHECKBOX 

The school is not applying to utilize the Expected Gains formula




ASSURANCES:  For Schools on Improvement Only
  FORMCHECKBOX 
A peer review committee or representatives from the district has reviewed and approved this Integrated Improvement Plan.

 FORMCHECKBOX 
The district assures that the Title I school will spend at least 10% of its Title I allocation for high quality professional development to address the academic issues that contributed to the school being identified for improvement.

 FORMCHECKBOX 
The district assures that the school has reviewed the District State Performance Plan report (SPP)  

  FORMCHECKBOX 
The district assures that a State Technical Assistance Team (STAT) has been identified for the school and will be utilized.

District signatures represent agreement to all assurances marked and that the plan has been reviewed and approved at the district level.  Signature of KSDE official represents plan has been reviewed and approved in meeting all required criteria.

	Signature of Building Principal
	
	Date
	

	Signature of Authorized District Representative
	
	Date
	

	Signature of KSDE Official
	
	Date
	


External Technical Assistance Team

Directions:  List the name of the individuals who will serve on the External Technical Assistance Team (ETAT) with their contact information.    Additional rows may be added to this chart as needed.  

ETAT Membership should be selected based on the skills and knowledge necessary to support the school’s identified areas of improvement.  More information can be located in the QPA Manual under Quality Criteria Two.  

Requirements: 

· Each school will select the membership of the ETAT  

· The local board approves the ETAT

· An ETAT may serve more than one school in a district 

· ETAT members may be affiliated with the district

· Members are not to be affiliated with the school (not even as itinerant personnel)  

· A NCA team may be used as the ETAT

· The school and ETAT members determine the frequency of the external team visits

	External Technical Assistance Team (ETAT)

	Identify area(s) of expertise of each individual.  Note requirements above.

Place an * beside the chairperson for this ETAT team
	Name
	Email address
	Phone Number

	School Improvement
	Mary Viveros
	maviver@kckps.org
	913-627-4372

	Curriculum
	Jayson Strickland
	jastric@kckps.org
	913-279-2311

	SPED
	Chris Leonard
	chleona@kckps.org
	913-627-5600

	SPED
	Barbara Deane
	badeane@kckps.org
	913-627-5600

	Data
	Dr. Doug Hager
	dohager@kckps.org
	913-279-2319

	ESL
	Sabrina Hacker
	sahacke@kckps.org
	913-627-2604

	Literacy
	Margie Ramirez
	maramir@kckps.org
	913-627-7108

	Math
	Yandell Toevs
	yatoevs@kckps.org
	913-627-7157

	Student, Family, Community
	Lisa Garcia
	ligarci@kckps.org
	913-627-4999

	Curriculum & Instruction Consultant
	Jim Henderson
	jhenderson@sbcglobal.net
	415-559-7615

	Curriculum & Instruction Consultant
	Dennis Chaconas
	dchaconas@mac.com 


	510-301-4782


State Technical Assistance Team

Directions:  List the name of the individuals who will serve on the State Technical Assistance Team (STAT) with their contact information.    

Add as many rows to this chart as needed.

If a school is on improvement or conditionally accredited for QPA and/or on improvement for Title I, membership must include at least two individuals with expertise in the areas(s) resulting in the school being on improvement and needs to include one or more of the following:
· Highly qualified or distinguished teachers and principals,

· Pupil services personnel,

· Parents,

· Representatives of Institutions of Higher Education,

· Representatives of regional educational laboratories or comprehensive regional technical assistance centers,

· Representatives of outside consultant groups.

Requirements:

The STAT team is assigned to the school until the school either attains accredited status or is not accredited.  A STAT may serve more than one school in a district.  More information can be located in the QPA Manual under State Technical Assistance.

	State Technical Assistance Team (STAT)

	Identify area(s) of expertise of each individual.  Note requirements in the directions.

Place an * beside the chairperson for this STAT team
	Name
	Email address
	Phone Number


	School Improvement
	Mary Viveros
	maviver@kckps.org
	913-627-4372

	Curriculum
	Jayson Strickland
	jastric@kckps.org
	913-279-2311

	SPED
	Chris Leonard
	chleona@kckps.org
	913-627-5600

	SPED
	Barbara Deane
	badeane@kckps.org
	913-627-5600

	Data
	Dr. Doug Hager
	dohager@kckps.org
	913-279-2319

	ESL
	Sabrina Hacker
	sahacke@kckps.org
	913-627-2604

	Literacy
	Margie Ramirez
	maramir@kckps.org
	913-627-7108

	Math
	Yandell Toevs
	yatoevs@kckps.org
	913-627-7157

	Student, Family, Community
	Lisa Garcia
	ligarci@kckps.org
	913-627-4999

	Curriculum & Instruction Consultant
	Jim Henderson
	jhenderson@sbcglobal.net
	415-559-7615

	Curriculum & Instruction Consultant
	Dennis Chaconas
	dchaconas@mac.com 


	510-301-4782


Refer to the School Integrated Improvement Plan and make revisions as needed.  If no revisions are needed, move to the next section.

Stage 1:  Orientation & Readiness

Stage 1 of this document is to be filled out following the completion of stage 1 of the Kansas Improvement Model.

Refer to the Kansas Improvement Notebook Section C:  Planning Meeting q.
Directions:  List the names of the individuals who will serve on the school planning team with their contact information.    Add as many rows to this chart as needed.  The roles in bold are required.  It is also required that 1) one person fill no more than two roles on the team and 2) no more than one of the asterisked roles may be filled by an employee of the school district
	School Planning Team

	Role
	Name
	 Email address
	Phone Number

	Superintendent or Representative
	
	
	

	Principal or Principals’ Representative (Each building on improvement is represented on the district team)
	Rufus Black
	rublack@kckps.org 
	9136277160

	Site Council Member*
	Martin Cervantes
	martincervantessr@yahoo.com 
	

	Community Member*
	Charlotte Sanderson
	
	913-602-2233

	Family/Parent Representative*
	John Scanlan
	joscanl@kckps.org 
	9136277160

	General Education Teacher 
	Shonesia Washington
	showash@kckps.org 
	9136277160

	Counselor, Social Worker, etc.
	Audrey Fryar
	aufryar@kckps.org 
	9136277160

	Special Education Educator
	Jim Clevenger
	jicleve@kckps.org
	(913) 279-2289

	Local Consolidated Plan Contact 
	N/A
	
	

	Teacher of English Language Learners 
	N/A
	
	

	Title 1 Representative (if applicable) 
	Caren Freeman
	cafreem@kckps.org
	913.627.7160

	Other
	Dave Oland
	daoland@kckps.org 
	9136277160


Stage 1:  Orientation & Readiness continued

Adopted Improvement Process

Describe the process that will be used to develop and maintain this plan around the vision and mission of the school.
	Being in our sixth year as a school during the 2009-2010 year we continue to have much richer data to analyze, so the process has been much different. Initially we began looking at our KCA and MAP data to find where our students were strongest and weakest. Much of this was done at the Advocacy and content teacher level.  That is, teachers and other staff looking at both types of data for the students in their advocacy and the leadership team looking at the bigger picture, as it is the Leadership Teams responsibility to be sure all stakeholders understand all components of the school-wide plan. We then shared out trends that we saw within our individual students and trends building-wide, looking at both the MS and HS data together.  From here teams created the strategies we used to address our smart goals and staff development for Wednesday Early Release Time.

We then worked to better align the curriculum to address specific weaknesses as well as to address the benchmarks at each grade level.  Each team then developed a plan to address Tier 1, 2, and 3 interventions for Math and Reading.  The team plans focus around the root causes as well as building strategies that were selected to improve student achievement.  The teams will review and discuss the implementation of their plans during weekly team meetings to monitor the success of the interventions.  In dealing with our most challenging students the staff also identified low motivation and hopelessness as root causes.  Small groups researched various programs, curriculums, and ideas for possible solutions.  The Leadership Team then selected PX2 “Path to Extreme Success” to specifically address these two areas.  We not only addressed student needs through PX2 but teachers’ needs and thinking as well through training in 21Keys, which is the adult version of PX2.

The monitoring process for all measurable objectives is as follows: School Leadership team meets weekly for strategy implementation, small learning communities meet weekly for professional development with the focus on instruction and classroom management, teachers meet in content areas on a monthly (district level) and weekly basis (building level), and teachers monitor student progress through Family Advocacy groups. Teachers meet with the advocacy students every Tuesday morning for an extended period of time. Advocacy teachers help students develop and support student's goals in reading and math. Local assessments (MAP) in both reading and math will be administered 3 times annually and data analyzed for individualized student instruction. Student progress will also be monitored through benchmarks in all grade level math classes and reading classes on a monthly basis.  We are also beginning to understand and start to use the “Ladders” tool in ViewPoint which is a very powerful data-base that all teachers are being trained to use.

All parents will be notified in the following ways:  FAS Days, IEP meetings, Parent conferences, Title I parent/community meetings and laptop deployment.  Specific parents we hope to continue working with are Rochelle Osborn, Mrs. Wright-Sanderson, Mr. Moreno, Ms. Lawrence, and Ms.Arzabal.




Highly Qualified and Fully Licensed

List the school’s professional development that supports teachers in becoming highly qualified as defined by NCLB and fully licensed in Kansas.
	Teachers in the district are required to attend district-wide content staff developments monthly. Training supports the implementation of district-mandated programs. For the middle school, the math department focuses on best practices for teaching Connected Math within Tier 1 instruction. The reading department focuses on best practices for teaching Read 180, and reading skills within literacy classes. All of the other departments provide support for learning strategies used standards based lessons. All teachers will meet the state and NCLB definition of Highly Qualified or will have a plan on file at the Professional Development office on how and when they will fulfill that requirement. Teachers who are teaching in an unendorsed area will also file a plan with the Professional Development office on how and when they meet those requirements.  All teachers and staff are highly qualified.


List strategies the school uses to attract highly qualified, fully licensed teachers.

	There were three positions open at the end of the 08-09 school year.  Two positions were filled from cuts at other schools and within the district.  To date we still have not filled the paraprofessional position because we have not been able to find the right qualified person.  It has been determined that we would rather wait than fill it just to have another body.


List strategies the school uses to ensure paraprofessionals meet the qualifications of highly qualified.

	Paraprofessionals hired prior to No Child Left Behind must have passed the Para Pro Test by the end of the 2005 school 

year. Paraprofessionals hired after NCLB must already meet the highly qualified requirements. 


List strategies the school uses to incorporate a teacher mentoring program as part of its professional development program. 

	We have no new teachers this school year.


Transitions

Describe the strategies for assisting preschool children in the transition from early childhood programs, such as preschool, Head Start, or Early Reading First to local elementary school programs. 
	N/A


Describe the strategies used for assisting elementary students in the transition from elementary school to middle school.  

	N/A


Describe the strategies for assisting middle school students in the transition from middle school to high school.  

	Transitioning into our school requires two orientations.  First, with the Alternative Intake Specialist and then with the Principal of FC go over expectations, procedures, and exit criteria.

At FC this is a very complex process as we not only have to get these students ready to transition from MS-HS but also have to prepare them to transition to their home school, or from 8th-9th grade within the same school.  Students transitioning back to their home schools go through the following.  First, they must have 90% attendance, 80% behavior, and adequate academic progress (measured by grades and achievement and growth in MAP and KCA).  These students must create a portfolio with evidence for all of the above and present this to the home school principal in an interview.  The home school principal then decides if they will allow the student to transition.  Their Family Advocate and the counselor are both very important components in this transition process.

The other transition involves getting them ready for the differences they will find when they go from being a MS student at FC to a HS student at FC.  MS students that need the most support will be assigned to the same teachers they had in MS, on the same floor, to make the transition less dramatic. More academically and behaviorally advanced students will be prepared for the differences between floors or SLCs.  That includes visits from the Lower-Level SLC (LLSLC) to help them understand the differences, such as disciple plans, more self-paced / self-monitored instruction in the form of PassKey, KeyTrain, and Lit modules.


Describe the strategies for assisting high school students in the transition from high school to post secondary education or work. 

	As students move through their HS years we begin t engage them in conversations about future goals and aspirations.  Some of these students choose to go to ATS to learn a trade while others are truly just happy to graduate and go straight to work.  All of our students have the opportunity to progress through the PassKey curriculum and take the ACT WorkKeys assessment at ATS.  This is not only a way to gain credits quicker and catch up, but with top scores they receive a certificate that shows the world of employers that they can do the math and reading for information that should help them have the skills needed to succeed in 80% of the jobs offered in our country.  For those students who want to go to college we do group and individual college visits, help them fill out applications, and financial aide.  For those who choose to start this process at KCKCC, we help them develop relationships with important adults who work at the college.  We have a special transitions class taught by one of our Social Workers to assist students with this process. During Family Advocacy Period (FAS) students are exposed to the College Readiness benchmarks and use Career Cruiser to research their career and or college choices.  Finally, we have just begun a relationship with a KCKCC math professor who has started to work two days a week with our students who are already there at ATS.


New Parent Involvement Standards
The National Standards for Family School Partnerships are a comprehensive guideline that schools can use to determine how successful they are implementing family school community partnerships.  More information can be found at www.pta.org for assistance on specific strategies.
Directions:  Mark the standard(s) the district is using to promote effective parent/family involvement. 
For each of the selected standards:
· List strategies the school is using to promote effective parent/family involvement.  
	1. Family Advocacy System (FAS)

2. School Improvement Plan Collaboration

3. FAS Days

4. Parent conferencing:  using discipline to build relationships with students and parents and not tearing them down.

5. Each student and parent must attend an orientation before the student starts school.
6. Title I parent meetings


· List strategies the school is using to monitor the implementation of parental/family involvement.

	·  Data collection from FAS days, Title I meetings, and parent conferencing.

· We will be signing parents up for Schoolloop and Googledocs (point sheets for behavior, comments, and complements) during laptop orientations and Family Advocacy Days.

· Parents will complete compacts during the first Family Advocacy conference day.

· Parent surveys will be completed in the spring.  This survey address parental satisfaction, feedback, and how well they understand the data and mission of the school.  All parents must attend an orientation with their parents and or guardians where all policies and procedures are explained including criteria for transition back to their home school.  At this time parents are encouraged to visit classrooms and to collaborate with their child’s’ advocate.

· Monitor and report attendance at Family Advocacy Conferences (fall and spring)  
· Phone Master messages that provide information to parents as needed.

· Students and staff participate in a variety of field trips throughout the year.  Students also take end of the year field trips with their small learning community.  Whenever possible parents are invited to attend with their children.
· Parents attending student presentations.
· This year will be our first year participating in the Beyond the Classroom Art Exhibit when student artwork is selected annually for exhibit within the Kansas City, Kansas’s community in a variety of business institutions.  Student work is displayed at the District Education center with a student gallery exhibition before artwork is distributed throughout the community.  District staff, teachers, and student’s parents and family are invited to an exhibit opening in March.

· Last year was our first year competing in the Districts Math Relays competition at Wyandotte HS.  We had several parents spend the entire day with their children and supporting all of our students and teachers who were there.

· Parent surveys completed at the first Family Advocacy conference day 8/26 and 8/27.  Each teacher advocate asked each student advocate’s parent to fill out the survey during conference days.  Data was compiled by office staff and instructional coach and was used in the evaluation of the 2008 School Improvement Plan.

· Monitor and report attendance at Family Advocacy Conference Days – each teacher advocate turned in an attendance registration form to the office at the conclusion of conference days.  The office staff and administrators collected data on parent attendance.

· Involved parents are asked to help the school leadership team review and evaluate the School Improvement Plan at the beginning of each school year.


   FORMCHECKBOX 
 1. Welcoming all families into the school community

Families are active participants in the life of the school, and feel welcomed, valued, and connected to each other, to school staff, and to what students are learning and doing in class.  

· List strategies the school is using to promote effective parent/family involvement.  
	Family Advocacy System (FAS)

School Improvement Plan Collaboration

FAS Days

Parent conferencing:  using discipline to build relationships with students and parents and not tearing them down.

      Each student and parent must attend an orientation before the student starts school.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	· Data collection from FAS days, Title I meetings, and parent conferencing.

· We will be signing parents up for Schoolloop and Googledocs (point sheets for behavior, comments, and complements) during laptop orientations and Family Advocacy Days.

· Parents will complete compacts during the first Family Advocacy conference day.

· Parent surveys will be completed in the spring.  This survey address parental satisfaction, feedback, and how well they understand the data and mission of the school.  All parents must attend an orientation with their parents and or guardians where all policies and procedures are explained including criteria for transition back to their home school.  At this time parents are encouraged to visit classrooms and to collaborate with their child’s’ advocate.

· Monitor and report attendance at Family Advocacy Conferences (fall and spring)  
· Phone Master messages that provide information to parents as needed.

· Students and staff participate in a variety of field trips throughout the year.  Students also take end of the year field trips with their small learning community.  Whenever possible parents are invited to attend with their children.
· Parents attending student presentations.
· This year will be our first year participating in the Beyond the Classroom Art Exhibit when student artwork is selected annually for exhibit within the Kansas City, Kansas’s community in a variety of business institutions.  Student work is displayed at the District Education center with a student gallery exhibition before artwork is distributed throughout the community.  District staff, teachers, and student’s parents and family are invited to an exhibit opening in March.

· Last year was our first year competing in the Districts Math Relays competition at Wyandotte HS.  We had several parents spend the entire day with their children and supporting all of our students and teachers who were there.

· Parent surveys completed at the first Family Advocacy conference day 8/26 and 8/27.  Each teacher advocate asked each student advocate’s parent to fill out the survey during conference days.  Data was compiled by office staff and instructional coach and was used in the evaluation of the 2008 School Improvement Plan.

· Monitor and report attendance at Family Advocacy Conference Days – each teacher advocate turned in an attendance registration form to the office at the conclusion of conference days.  The office staff and administrators collected data on parent attendance.

· Involved parents are asked to help the school leadership team review and evaluate the School Improvement Plan at the beginning of each school year.


  FORMCHECKBOX 
 2. Communicating effectively

Families and school staff engage in regular, meaningful communication about student learning.  

· List strategies the school is using to promote effective parent/family involvement.  
	Family Advocacy System (FAS)

School Improvement Plan Collaboration

FAS Days

Parent conferencing:  using discipline to build relationships with students and parents and not tearing them down.

      Each student and parent must attend an orientation before the student starts school.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	· Data collection from FAS days, Title I meetings, and parent conferencing.

· We will be signing parents up for Schoolloop and Googledocs (point sheets for behavior, comments, and complements) during laptop orientations and Family Advocacy Days.

· Parents will complete compacts during the first Family Advocacy conference day.

· Parent surveys will be completed in the spring.  This survey address parental satisfaction, feedback, and how well they understand the data and mission of the school.  All parents must attend an orientation with their parents and or guardians where all policies and procedures are explained including criteria for transition back to their home school.  At this time parents are encouraged to visit classrooms and to collaborate with their child’s’ advocate.

· Monitor and report attendance at Family Advocacy Conferences (fall and spring)  
· Phone Master messages that provide information to parents as needed.

· Students and staff participate in a variety of field trips throughout the year.  Students also take end of the year field trips with their small learning community.  Whenever possible parents are invited to attend with their children.
· Parents attending student presentations.
· This year will be our first year participating in the Beyond the Classroom Art Exhibit when student artwork is selected annually for exhibit within the Kansas City, Kansas’s community in a variety of business institutions.  Student work is displayed at the District Education center with a student gallery exhibition before artwork is distributed throughout the community.  District staff, teachers, and student’s parents and family are invited to an exhibit opening in March.

· Last year was our first year competing in the Districts Math Relays competition at Wyandotte HS.  We had several parents spend the entire day with their children and supporting all of our students and teachers who were there.

· Parent surveys completed at the first Family Advocacy conference day 8/26 and 8/27.  Each teacher advocate asked each student advocate’s parent to fill out the survey during conference days.  Data was compiled by office staff and instructional coach and was used in the evaluation of the 2008 School Improvement Plan.

· Monitor and report attendance at Family Advocacy Conference Days – each teacher advocate turned in an attendance registration form to the office at the conclusion of conference days.  The office staff and administrators collected data on parent attendance.

· Involved parents are asked to help the school leadership team review and evaluate the School Improvement Plan at the beginning of each school year.


  FORMCHECKBOX 
 3. Supporting Student Success

Families and school staff continuously collaborate to support students’ learning and healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and skills to do so effectively.

· List strategies the school is using to promote effective parent/family involvement.  
	Family Advocacy System (FAS)

School Improvement Plan Collaboration

FAS Days

Parent conferencing:  using discipline to build relationships with students and parents and not tearing them down.

Each student and parent must attend an orientation before the student starts school.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	· Data collection from FAS days, Title I meetings, and parent conferencing.

· We will be signing parents up for Schoolloop and Googledocs (point sheets for behavior, comments, and complements) during laptop orientations and Family Advocacy Days.

· Parents will complete compacts during the first Family Advocacy conference day.

· Parent surveys will be completed in the spring.  This survey address parental satisfaction, feedback, and how well they understand the data and mission of the school.  All parents must attend an orientation with their parents and or guardians where all policies and procedures are explained including criteria for transition back to their home school.  At this time parents are encouraged to visit classrooms and to collaborate with their child’s’ advocate.

· Monitor and report attendance at Family Advocacy Conferences (fall and spring)  
· Phone Master messages that provide information to parents as needed.

· Students and staff participate in a variety of field trips throughout the year.  Students also take end of the year field trips with their small learning community.  Whenever possible parents are invited to attend with their children.
· Parents attending student presentations.
· This year will be our first year participating in the Beyond the Classroom Art Exhibit when student artwork is selected annually for exhibit within the Kansas City, Kansas’s community in a variety of business institutions.  Student work is displayed at the District Education center with a student gallery exhibition before artwork is distributed throughout the community.  District staff, teachers, and student’s parents and family are invited to an exhibit opening in March.

· Last year was our first year competing in the Districts Math Relays competition at Wyandotte HS.  We had several parents spend the entire day with their children and supporting all of our students and teachers who were there.

· Parent surveys completed at the first Family Advocacy conference day 8/26 and 8/27.  Each teacher advocate asked each student advocate’s parent to fill out the survey during conference days.  Data was compiled by office staff and instructional coach and was used in the evaluation of the 2008 School Improvement Plan.

· Monitor and report attendance at Family Advocacy Conference Days – each teacher advocate turned in an attendance registration form to the office at the conclusion of conference days.  The office staff and administrators collected data on parent attendance.

· Involved parents are asked to help the school leadership team review and evaluate the School Improvement Plan at the beginning of each school year.


  FORMCHECKBOX 
 4. Speaking up for every Child

Families are empowered to be advocates for their own children, to ensure that students are treated fairly and have access to learning opportunities that will support their success.
· List strategies the school is using to promote effective parent/family involvement.  
	Family Advocacy System (FAS)

School Improvement Plan Collaboration

FAS Days

Parent conferencing:  using discipline to build relationships with students and parents and not tearing them down.

      Each student and parent must attend an orientation before the student starts school.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	·  Data collection from FAS days, Title I meetings, and parent conferencing.

· We will be signing parents up for Schoolloop and Googledocs (point sheets for behavior, comments, and complements) during laptop orientations and Family Advocacy Days.

· Parents will complete compacts during the first Family Advocacy conference day.

· Parent surveys will be completed in the spring.  This survey address parental satisfaction, feedback, and how well they understand the data and mission of the school.  All parents must attend an orientation with their parents and or guardians where all policies and procedures are explained including criteria for transition back to their home school.  At this time parents are encouraged to visit classrooms and to collaborate with their child’s’ advocate.

· Monitor and report attendance at Family Advocacy Conferences (fall and spring)  
· Phone Master messages that provide information to parents as needed.

· Students and staff participate in a variety of field trips throughout the year.  Students also take end of the year field trips with their small learning community.  Whenever possible parents are invited to attend with their children.
· Parents attending student presentations.
· This year will be our first year participating in the Beyond the Classroom Art Exhibit when student artwork is selected annually for exhibit within the Kansas City, Kansas’s community in a variety of business institutions.  Student work is displayed at the District Education center with a student gallery exhibition before artwork is distributed throughout the community.  District staff, teachers, and student’s parents and family are invited to an exhibit opening in March.

· Last year was our first year competing in the Districts Math Relays competition at Wyandotte HS.  We had several parents spend the entire day with their children and supporting all of our students and teachers who were there.

· Parent surveys completed at the first Family Advocacy conference day 8/26 and 8/27.  Each teacher advocate asked each student advocate’s parent to fill out the survey during conference days.  Data was compiled by office staff and instructional coach and was used in the evaluation of the 2008 School Improvement Plan.

· Monitor and report attendance at Family Advocacy Conference Days – each teacher advocate turned in an attendance registration form to the office at the conclusion of conference days.  The office staff and administrators collected data on parent attendance.

· Involved parents are asked to help the school leadership team review and evaluate the School Improvement Plan at the beginning of each school year.


  FORMCHECKBOX 
 5. Sharing Power

Families and school staff are equal partners in decisions that affect children and families and together inform, influence, and create policies, practices and programs.

· List strategies the school is using to promote effective parent/family involvement.  
	Family Advocacy System (FAS)

School Improvement Plan Collaboration

FAS Day

Parent conferencing:  using discipline to build relationships with students and parents and not tearing them down.

       Each student and parent must attend an orientation before the student starts school.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	· Data collection from FAS days, Title I meetings, and parent conferencing.

· We will be signing parents up for Schoolloop and Googledocs (point sheets for behavior, comments, and complements) during laptop orientations and Family Advocacy Days.

· Parents will complete compacts during the first Family Advocacy conference day.

· Parent surveys will be completed in the spring.  This survey address parental satisfaction, feedback, and how well they understand the data and mission of the school.  All parents must attend an orientation with their parents and or guardians where all policies and procedures are explained including criteria for transition back to their home school.  At this time parents are encouraged to visit classrooms and to collaborate with their child’s’ advocate.

· Monitor and report attendance at Family Advocacy Conferences (fall and spring)  
· Phone Master messages that provide information to parents as needed.

· Students and staff participate in a variety of field trips throughout the year.  Students also take end of the year field trips with their small learning community.  Whenever possible parents are invited to attend with their children.
· Parents attending student presentations.
· This year will be our first year participating in the Beyond the Classroom Art Exhibit when student artwork is selected annually for exhibit within the Kansas City, Kansas’s community in a variety of business institutions.  Student work is displayed at the District Education center with a student gallery exhibition before artwork is distributed throughout the community.  District staff, teachers, and student’s parents and family are invited to an exhibit opening in March.

· Last year was our first year competing in the Districts Math Relays competition at Wyandotte HS.  We had several parents spend the entire day with their children and supporting all of our students and teachers who were there.

· Parent surveys completed at the first Family Advocacy conference day 8/26 and 8/27.  Each teacher advocate asked each student advocate’s parent to fill out the survey during conference days.  Data was compiled by office staff and instructional coach and was used in the evaluation of the 2008 School Improvement Plan.

· Monitor and report attendance at Family Advocacy Conference Days – each teacher advocate turned in an attendance registration form to the office at the conclusion of conference days.  The office staff and administrators collected data on parent attendance.

· Involved parents are asked to help the school leadership team review and evaluate the School Improvement Plan at the beginning of each school year.


  FORMCHECKBOX 
 6. Collaborating with Community

Families and school staff collaborate with community members to connect students, families, and staff to expanded learning opportunities, community services, and civic participation
Stage 2: Gather & Organize Data
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Stages 2 and 3 of this document are to be filled out following the completion of stages 2 and 3 of the Kansas Improvement Model.  

See the Kansas Improvement Notebook Stages 2 & 3 for instructions to the Data Carousel Activity which results in the school planning teams’ determination of key findings.  Examples of Achievement Data, Perception Data, Contextual Data, and Demographic Data are also found in Stages 2 and 3 in the Kansas Improvement Notebook. 

Identify the needs assessment instrument that will guide data collection and explain the process for review by the school planning team.

	In order to identify and address our needs for improvement at Fairfax Campus we used multiple assessment instruments.  

For each student, we gathered the following:

1)  Formative Reading Assessment Data

2)  Formative Math Assessment Data

3)  Normed NWEA MAP Assessment Data in both Math and Reading

4)  Student quarter and semester grade information.

5)  Previously taken Kansas State Assessment Data in both Math and Reading.

Reading:  MAP, KCA, and BM.  First, looking at our weakest indicators on the state assessment and then looking at overall scores in MAP and KCA to see if the scores compare well.  This allows us to access how much effort was put into the assessments to make sure the data we are looking at is really indicative of the students’ ability. That is, since all of our students are at-risk, we must monitor correlations between MAP and KCA assessments and results to make sure each students is putting in the effort to be successful on these assessments and not simply clicking through an assessment.  We retest as needed. If needed we also looked at the BM the students had passed and failed for further validation. Then in small content groups we used this data to take us through the inquiry process to determine root cause and theory of action.
Math: MAP, KCA, BM, and PassKey.  First, looking at our weakest indicators on the state assessment and then looking at overall scores in MAP and KCA to see f the scores compare well.  This allows us to access how much effort was put into the assessments to make sure the data we are looking at is really indicative of the student’s ability. If needed we also looked at the BM the students had passed and failed for further validation. Then in small content groups we used this data to take us through the inquiry process to determine root cause and theory of action.
Relationship:  The whole staff worked on the Relationship goal together going through the process of finding root causes for why our teacher support and student engagement numbers were lower than expected on the First Things First (FTF) survey.  We started with the FTF student survey, created statements, sited evidence, wrote questions, answered the questions in small groups, voted on the best answers to the questions as a staff, created another questions going through this process five times before deciding on the answer to the root cause.  This answer was to A) Start a student council and invite students leaders to the table for our leadership team to participate, B) work on cross-curricular projects, and C) implement PX2 for students and 21 Keys for adults.  We went through the same process for reading and math except in content teams and during leadership meetings.




Identify the data types that were collected.  *Can the data be organized into qualitative and quantitative data types?  The data sources may include: 
a. Achievement Data including review of formative as well as summative data
	KCA, MAP, ACT Plan, ACT, Bench Marks, Grades, classrooms assessments, writing samples, KeyTrains, PassKey, WorkKeys


b. Perception Data
	First Things First, Family Advocacy, and Parent surveys.


c. Contextual Data 
	Professional Development Topics, Relationships, Technology,  “Thinking”, Using data to motivate and differentiate.

· District level “Thinking”:  Training for all staff in the core subjects at the district-level and training for all staff at the building level of thinking strategies and the GRR (Gradual Release of Responsibility) model.  PX2 and 21 Keys

· KeyTrains and PassKey reports, and WorkKeys (ACT National Career Readiness Certificate); Technology (MacBook programs and applications); Word Study; Metacognition and Self-Monitoring.

· Summer Training in PX2 and 21 Keys (adult and student behaviors)

· FC Summer Institute:  the planning of the cross-curricular technology projects.

· ViewPoint database.  Sharing data with students, parents, and staff.  Differentiating Instruction.

· SIT Plan and implementation training

· School Connect, Second Step,PX2 and 21 Keys.


d. Demographic Data
	Gender, Race, Exceptionalities, Gang affiliations, F/R, Age, Grade


Identify the high school graduation rate, elementary and middle school attendance data and the assessment participation data. 

	Grad rate:  46.9 Attendance Rate:  77.5 Assessment Participation Rate: (math) 96.6 (reading) 95.8


Curriculum Alignment Data:  To what extent is the local curriculum aligned to State Reading/Language Arts and Mathematics Standards and assessed indicators?
	In regards to the written, taught and tested curriculum, there is a range in the degree of alignment.  Currently, secondary Language Arts and Math have been aligned to the State standards and assessed indicators.  Elementary math started the process in the summer of 09 and will continue to do the work throughout the school year.  In literacy at the elementary level individual schools in the district have done significant work in aligning curriculum.  Unfortunately, there has not been horizontal systemic alignment or consistent systemic expectations in literacy at the elementary level. A priority focus of the Kansas City, Kansas School district is to specifically address this issue in elementary literacy along with establishing a clear vertically articulated curriculum across all levels in language arts in math.  




Describe the process of curriculum alignment in your school or district.
	The executive director of curriculum participated in the State sponsored PDK curriculum assessment, design and delivery training in April of 09.  The same training was conducted for the KCK instructional executive directors and the guaranteed viable curriculum team (GVC Team) in May of 09.  An external consultant and the GVC conducted a needs assessment in the core curriculum areas.  Priorities were established and a plan was created to align curriculum in the core areas.  At this point the goals of the plan are to establish PreK – 12 scope & sequence documents and pacing guides in the core content by December 2009.  In October 2009 the GVC team along with other district stakeholders will investigate the feasibility of contracting out other integral parts (i.e. curriculum guides, aligned formative assessments etc.)  The final decision regarding these parts of the curriculum will be influenced by decisions made by KSDE and KLN.  (Currently there is consideration being made to pooling resources and doing cross-district work).  In the meantime the district will continue to work towards creating and establishing policies, protocols, procedures, and mechanisms necessary to manage a deeply aligned curriculum.  This will include such things as curriculum policies, a district material adoption cycle, a comprehensive assessment plan and an overall curriculum management plan.  The goal is have these plans, protocols, and policies in place by May 2010.  While these decisions are being made and these documents are being created, stakeholders (Board of Education members, Administrators, and Teachers) will be provided rationale and trained on the importance of a deeply aligned curriculum.  




Describe the progress of the curriculum alignment work across and between grade levels or content courses. 
	At the secondary level in Language Arts and Math the curriculum has been aligned across and between grade levels including middle to high school.  Elementary math started the process in the summer of 2009.  Elementary literacy is scheduled to start in October 2009.  Complete vertical alignment across levels and between grades is schedule to be address through the creation of scope & sequence documents and pacing guides due to be completed by December 2009.  The development of curriculum guides and aligned formative assessments is planned for the Spring of 2010.  The goal is to start the professional development for teachers and administrators in the Summer of 2010 and throughout the 2010-2011 school year.  




For Reading/Language Arts

 FORMCHECKBOX 
Little work has been done in this area

 FORMCHECKBOX 
 The work is underway
 FORMCHECKBOX 
The alignment work is complete 
The products of work to date include:
 FORMCHECKBOX 
  A scope and sequence     FORMCHECKBOX 
  The mapping of tested indicators
 FORMCHECKBOX 
 A written core curriculum
 FORMCHECKBOX 
Grade level or content pacing guides
 FORMCHECKBOX 
  A listing of Programs        FORMCHECKBOX 
 Program Adoption Schedule
 FORMCHECKBOX 
 Intervention materials for each tier  FORMCHECKBOX 
Differentiated Instructional Strategies
 FORMCHECKBOX 
 Adaptations for English Language Learners
 FORMCHECKBOX 
Adaptations for Special Education Students     FORMCHECKBOX 
 Named common or formative assessments
 FORMCHECKBOX 
 A unit planning guide

 FORMCHECKBOX 
A lesson-planning guide

Describe the next steps in the curriculum alignment work for Reading /Language Arts for: 

· Year 1 On Improvement 

	1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides




· Year 2 On Improvement 
	1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process.  




For Mathematics 
 FORMCHECKBOX 
Little work has been done in this area

  FORMCHECKBOX 
 The work is underway
                            FORMCHECKBOX 
The alignment work is complete 

The products of work to date include:
 FORMCHECKBOX 
  A scope and sequence   

 
  FORMCHECKBOX 
  The mapping of tested indicators

  FORMCHECKBOX 
 A written core curriculum
 FORMCHECKBOX 
Grade level or content pacing guides

  FORMCHECKBOX 
  A listing of Programs      


  FORMCHECKBOX 
 Program Adoption Schedule

 FORMCHECKBOX 
 Intervention materials for each tier 
 
  FORMCHECKBOX 
Differentiated Instructional Strategies

  FORMCHECKBOX 
 Adaptations for English Language Learners
 FORMCHECKBOX 
Adaptations for Special Education Students
  FORMCHECKBOX 
 Named common or formative assessments
   FORMCHECKBOX 
A unit plan guide   FORMCHECKBOX 
A lesson plan guide

Describe the next steps in the curriculum alignment work for mathematics for: 
· Year 1 On Improvement 

	1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides




· Year 2 On Improvement 

	1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process.




Describe the process to assist teachers in learning and implementing of the reading/language arts curriculum: 
	Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.




 FORMCHECKBOX 
 Yearly Staff Development over the standards      
     FORMCHECKBOX 
  Curriculum Guide for each teacher       FORMCHECKBOX 
 Grade or course level mentor
 FORMCHECKBOX 
Regular grade level or course level collaboration times     FORMCHECKBOX 
  Instructional Coaching

      

  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 
	


 FORMCHECKBOX 
 Written lesson plans

 FORMCHECKBOX 
Walk through

 FORMCHECKBOX 
Formative Assessment Results 
 FORMCHECKBOX 
 Formal/Informal Observation
Describe the process to assist teachers in learning and implementing of the mathematics curriculum: 
	Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.




 FORMCHECKBOX 
 Yearly Staff Development over the standards      
     FORMCHECKBOX 
  Curriculum Guide for each teacher       FORMCHECKBOX 
 Grade or course level mentor
 FORMCHECKBOX 
Regular grade level or course level collaboration times     FORMCHECKBOX 
  Instructional Coaching

      

  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 
	Implementation is monitored and supported by several different factions.  Instructional Executive Directors monitor/support implementation through their regular walkthroughs and Principal and Instructional Coach PLCs.  This PLC work involves goal setting, data analysis and progress monitoring for all schools.  Principals and Instructional Coaches  are expected to have comparable practices with teacher PLCs.  Teacher PLCs are expected to analyze data, set goals, monitor progress, and share best practices/resources.  




 FORMCHECKBOX 
 Written lesson plans

 FORMCHECKBOX 
Walk through

 FORMCHECKBOX 
Formative Assessment Results 
 FORMCHECKBOX 
 Formal/Informal Observation
Stage 3:  Analyze Data

Explain the process for data analysis. *Who will participate? How will the findings be shared? Etc.

	The leadership team (Principal, Instructional Coach, Consoler, and Teacher Leaders) gathered multiple data points.  The team used spreadsheets and graphs from ViewPoint to look at various data points for each student.  This information was aggregated and then disaggregated by small learning community and then shared out to the entire staff and content area professional learning communities.  The teams looked at how classroom grades compare to standardized assessment results.  They also looked at a student’s previous state assessment results and history of MAP results.  Disaggregation was done by one NCLB subgroup, Free and Reduced (the only one we have had since we started 5 years ago) and by performance levels.  From this, interventions and strategies were targeted to the needs of students.  Individual intervention plans could then be identified.  State Math and Reading assessment trend data was also studied.  Results were also broken down by tested indicators and compared to MAP results to look for predictive information and conflicting information.  Student and parent survey data was also reviewed by SLC teams and content area professional learning communities as were the results from KWA.


Write one to three sentences that capture the key findings from the achievement data.  

	· Our results increased significantly in both math and reading, especially math.

· The vast majority of students need a tremendous amount help with writing.

· We need to try and replicate working with weak indicators to continue this success.


Identify from the other data types, findings that offer some explanation about the achievement data. Is additional data needed to start a discussion by the planning team?

	Two other data points have spurred our thinking and actions:

· 38% of our students have some affiliation with street gangs

· We also did much work around our active engagement and perceived support from teachers by students.  These data points came from the First Things First and Family Advocacy student surveys.

· The majority of students who did not pass the state assessment need help with hope and motivation.

One root cause was that we realized we had very little to offer, or help, students involved in gangs and that many of these students were either struggling with academics, or were not taking the assessment seriously so their results were very negatively skewed.  Secondly, if too many of our students are not actively engaged or do not feel that teachers are supportive, this too, is effecting both their ability to perform and their real effort on the assessments.  Finally, since we are such a small school with a small group of Juniors, we dialoged and inferenced, one student at a time, that the majority of our students who did not pass the state assessments continued to lack hope and motivation.


From the data analysis, identify:

1. Strengths and their root cause(s) that are believed to have had a positive impact on student achievement.  

	Math:  The math teachers looked at the KCA data from last year and focused on our students weakest indicators.  From this information they identified lessons and strategies that place a little more emphasis on these areas.  They were able to do this by identify our students strengths and trading off spending a little less time on these indicators.  See Smart Goals and Action Plans.

Reading: The reading teachers looked at the KCA data from last year and focused on our students’ weakest indicators.  From this information they identified lessons and strategies that place a little more emphasis on these areas.  They were able to do this by identifying our students’ strengths and trading off spending a little less time on these indicators.  See Smart Goals and Action Plans.

Relationship:  Like last year we have identified our root causes for lower than acceptable perception of teacher support and student engagement as a lack of student voice and involvement.  We have been through 5 rounds of the Inquiry Process Protocol of identifying root causes and a clear strategy for raising our students’ responses on the FTF survey this year.  The entire staff believes that creating a student council and including these students on the leadership team will increase student perceptions of teacher support and increase student engagement. We also have been working hard with district leaders to better utilize the best active engagement tool we have in the district: MacBooks.  Julie Leach, the district expert in the implementation of technology in the classroom, continues to come out to work with staff during WER time to build and monitor lessons as well as to work with teachers and students directly in the classroom. She does so a regular basis.  Some of the data improved and some of these measures went down, but we were unable to really implement the student council until late in the year so our adjustments would not have been able to impact these measures from the surveys. 

Most staff attended the FC Summer Institute with a focus on cross-curricular technology projects.  As a result we will be implementing these projects in the coming weeks.  They address standards from several subjects, tie them together, and all have a technology component as well.

Finally, 85% of our staff were trained this summer in 21Keys and exposed to PX2, which directly address student hope and motivation.  We are currently waiting for access to grant monies to deepen this focus.


2. Challenges and their root cause(s) that are believed to have had a negative impact on student achievement.  

	Fairfax Campus is a Tier 3 intervention, so by its very nature challenges around student behavior is always one of the root causes for our still too low scores.  In addition, there are too many root causes to name for why our students struggle with their behavior, so we see negative learned behavior as a root cause.  This impacts our achievement scores, survey results, and pretty much everything we do at Fairfax Campus.  We all believe that having a student council will help on some of these measures but we had to do more to help our students think very differently.  In our pursuit of trying to help our most at-risk gang members we came across a well researched thinking program out of the Pacific Institute called PX2 (Path to Extreme Success) for students and 21 Keys for adults.  We were able to secured a grant and staff received training over the summer to help change the way students think and the way we as adults think, especially around how we approach or perceive our students.  For example, one of the main components of this work is around healthy self-talk. How are self-talk influences our behavior and those around us.  Addressing this from both the adult and student perspective.  We strongly believe this may be one of the most important things we can address to help our students experience more academic success as well as happiness and pro-social behavior. 




These findings will guide the planning, development and implementation of the Integrated Improvement Plan
Discussion Points ONLY – Do not Answer

*Do the findings provide direction for content instructional change?  

*Are statements listed to guide the staff in the identification of scientifically based research strategies which may address the root cause? 

*Do the findings provide direction for staff or professional development needs?
Stage 4:  Prioritize & Set SMART Goals
Stage 4 of this document is to fill out following the completion of stage 4 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning meeting Three.

When writing SMART Goals consider the following:
· A purpose of improvement plans are to ensure that each student meets or exceeds high academic and behavioral standards.

· Research indicates that systemic approaches to school improvement are essential to sustainable progress.

Meeting the 2014 AYP targets for reading and math is the long term goal of each school and district in the state of Kansas. The written SMART goals will guide the program planning and implementation. Write:

· One SMART Goal must focus on each student meeting or exceeding Mathematic Standards. The plan should include action steps (See Stage 6 Part A) to improve student achievement for each sub group who is not meeting Mathematics Standards during the next two years. 

· One SMART Goal must focus on each student meeting or exceeding Reading Standards. The plan should include action steps to improve student achievement for each sub group who is not meeting Reading Standards during the next two years. 

· One or more SMART Goal(s) must focus on the areas of deficiencies for Quality Performance Accreditation (QPA).

Mathematics   SMART Goal(s):
	To move 10% of our students in the bottom two categories to proficiency on the state assessment to make safe harbor.  Or three additional students assuming we have 31 total students who count by the end of the KCA assessment window, thus moving from 28.6% to 38.6 % proficiency to at or above the two categories by the end of the assessment window.


Reading SMART Goal(s):
	To move 10% of our students in the bottom two categories to proficiency on the state assessment to make safe harbor.  Or three additional students assuming we have 32 total students who count by the end of the KCA window, thus moving from 37.9% to 47.9% proficiency to at or  above the two categories above by the end of the assessment window.


Curriculum Alignment SMART Goal(s)
	The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence, pacing guides documents, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  




Other SMART Goal(s):
	Relationship SMART Goal(s): To increase Teacher support and engagement scores at Fairfax Campus by a minimum of 10% by the spring semester window of the FTF survey.




     
      HS

       MS                             HS                             MS

Support from

3.05 to 3.40.
2.71 to 2.98                3.10 to 3.40               2.78 to 2.98


Engagement from
3.23 to 3.55.
3.04 to 3.34                3.15 to 3.55               2.99 to 3.55

             Year                              2008 to 2009     2008 to 2009              2009 to 2010             2009 to 2010


Stage 5:  Research & Identify Scientifically Based Research Strategies & Practices

Stage 5 of this document is to be filled out following the completing of state 5 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Three.  The action for each tier should relate back to the SMART Goal(s).  The tiers should create a systemic approach for the building or district.  The professional development needs will also stem from each tier.  More information on MTSS can be located at www.kansasmtss.org 
MATHEMATICS SMART GOAL(s):   
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

The core content is our districts benchmarking method of instruction. Components of the Benchmarking System include:

a. Reviewing and identifying the necessary big ideas for learning (referred to as benchmarks) based on NCTM, ACT and State standards.

b. Developing common assessments to  identify when the students has learned the content.

c. Creating instructional supports for students using the MTSS model.

d. Creating enrichment, leadership, and accelerated pacing for students who do learn and understand the content.

In addition, staff will meet in content area professional learning communities and an Instructional Coach will facilitate the professional growth. These supports will help teachers develop strategies to meet the diverse needs of the students in the classroom.  Multiple resources will be identified and shared among teachers and district personnel in order to better meet the diverse needs of our students.

	Middle School:  The districts MS math curriculum, mostly consisting of Connected Math, which is a conceptual approach to teaching and learning mathematics. Strategies: Active Engagement and Metacognitive and Self-Monitoring.

High School:  
PassKey, KeyTrains, ACT, Benchmarks/district curriculum, ACT WorkKeys Assessments and results.  Strategies: Active Engagement and Metacognitive and Self-Monitoring.


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	PassKey and KeyTrain reports, Bench Mark Assessments, ACT WorkKeys Assessments, ACT scores, and for 9th grade we are also working on a common assessment.  In addition, KCA Formative, MAP, and KCA results and reports.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Active Engagement: Kilpatrick, J., Swafford, J., & Findell, B. (Eds.). (2001). Adding it up: Helping children learn mathematics. Washington, DC:

Mathematics Learning Study Committee, Center for Education, Division of Behavioral and Social Sciences and Education, National Academy Press.Slavin, R.E. (1990). Student team learning in mathematics. In N. Davidson. (Ed.), Cooperative learning in math: A handbook for teachers. Reading, MA: Addison-Wesley. 69-102 Slavin, R.E.  (1995). Cooperative learning: Theory, research, and practice (2nd ed.). Boston:  Allyn and Bacon.  Davidson, N., & Kroll D. (1991). An overview of research on cooperative learning related to mathematics. Journal for Research in Mathematics Education, 22), 362-365  

Metacognition and Self-Monitoring: Campione, J.C., Brown, A.L., & Connell, M.L. (1988). Metacognition: On the importance of understanding what you are doing. In R.I. Charles & E.A. Silver (Eds.), The teaching and assessing of mathematical problem solving. Reston, VA: National

Council of Teachers of Mathematics.  Kilpatrick, J., Swafford, J., & Findell, B. (Eds.). (2001). Adding it up: Helping children learn mathematics. Washington, DC:  Mathematics Learning Study Committee, Center for Education, Division of Behavioral and Social Sciences and Education, National Academy Press.  King, A.  (1994). Guiding knowledge construction in the classroom: Effects of teaching children how to question and how to explain. Schoenfield, A.  (1989). Teaching mathematical thinking and problem solving. In L. B. Resnick & L. E. Klopfer (Eds.). Toward the thinking

curriculum: Current cognitive research (pp. 83 – 103). Alexandria, VA:  Association for Supervision and Curriculum.  Schoenfield, A.H. (1992). Learning to think mathematically:  Problem solving, metacognition, and sense making in mathematics. In D.A.

Grouws (Ed). Old Tappan, NJ:  Macmillan. Handbook of research on teaching and learning, 334 – 370.



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The scores on our FTF survey data indicate that we need to improve the engagement of our students is the most important reason why we chose to continue with our active engagement strategy again this year.  In addition, since we constantly get new students into our school, while others leave due to dropout, incarceration, changing of Foster Care placement and so on, and then reappear again, we feel the Metacognition and Self-Monitoring for our students in one of the most vital strategies we should continue to use and refine.  Furthermore, disappointingly we went down on the measures of active engagement, not up.  The staff agrees almost to a “t’ that these are the correct focus areas and that we have much in place to finally get these numbers up this year.  Using technology as one approach of increasing active engagement also allows us to further differentiate student instruction while allowing students to access much of this learning 24/7.  Students are also able to self-monitor both their academic and and behavioral progress through schoolloop and googledocs.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Because of the fact that Fairfax Campus is a Tier 3 behavioral and academic intervention for the entire district, we do not have the staff or funding for many Tier 2 or Tier 3 interventions for math.  Last year we had additional funds to support a Math Blaster who both pushed in and pulled struggling students out individually or in small groups. However, we lost that funding for this school year.  The only Tier 2 intervention that we have for MS students is a Computer software program called Achieve 3000 that is used with lower function SPED students in math.  For HS students we have distance learning through both KeyTrains and PassKey that can be accessed both in school and on the students’ laptops from home.  


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Achieve 3000 Assessment Results, KCA Formative Assessments, classroom BM assessments, PassKey, KeyTrains, and WorkKeys assessment results and reports.  In addition, our Local MAP Test and the KCA results.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	http://www.achieve3000.com/article/a3k/index.php?c=5&sc=14  KidBiz3000® & TeenBiz3000® Differentiated Web-based Literacy Solutions  KidBiz and TeenBiz -- Achieve3000®'s Web-based literacy solutions -- are built on decades of scientific research into how children develop essential reading and writing skills.

http://www.keytrain.com/keytrain/ktn_over.asp
KeyTrain is the first computer-based training available which was specifically designed for WorkKeys. KeyTrain is also the first curriculum to be accepted as a Level 1 preferred curriculum provider for WorkKeys. This means that the KeyTrain system has been reviewed by ACT, which has determined that KeyTrain meets ACTs standards for WorkKeys training curriculum.

Preparing students for standardized test success PassKey provides built-in correlations to over 50 state and national proficiency tests!  These built-in correlations allow instructors—from within the system itself—to identify the exact standardized test their school uses. The objectives for each test are then listed, and the corresponding PassKey lessons are identified. If instructors wish to assign those lessons to a student or group, it's done with a simple click of the mouse. http://passkeylearning.com/what_is_passkey.html
Underlying Research: ACT WorkKeys

In the 1960s, when Dr. John Holland was ACT Vice President for Research, he developed a hexagon arrangement of six occupational types. Dr. Dale Prediger began the work to extend the applications of Holland's hexagon in the early 1970s, and the first World-of-Work Map was introduced by ACT, Inc., in 1973.  The Map is based in substantial research involving analysis of several key databases: expert ratings of basic work tasks from the Department of Labor's Occupational Information Network and ratings from the Department's Dictionary of Occupational Titles. Interest inventory scores of more than 200,000 persons in 640 occupations provide a third source of data.  The Map has been revised several times in response to the changing nature of many jobs. The most recent revision was introduced in 2001. http://www.act.org/workkeys/assess/index.html


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	As a Tier 2 strategy Kidbiz and Teenbiz is not for all students by its very nature.  It is however, designed and researched to help struggling learners, especially Special Education Students to improve on a host the literacy skills.  The research is sound and the district invested heavily because we believe this will meet the needs of many of our struggling students.

Most of our HS students come to us behind in credits.  All of the “Keys” are designed to help them catch up and in some cases test out of classes based on their performances on the ACT WorkKeys assessments, thus increasing hope and motivation as a by-product.  It also gives them the opportunity to access learning with their laptops 24/7 from anywhere that has internet access.  Finally, it helps them to become immediately employable and gives them an advantage over other peers attempting to obtain the same job.


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	KCK Prep is a tier 3 strategy for a few of our students that are attending the area Technical Education Center and who have the opportunity to receive help in math from Dr. Naima, a professor at the local community college, KCKCC.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	ACT WorkKeys and the local community college placement test, the Accuplacer.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Kansas City Kansas Community College (KCKCC) and the Kansas City Kansas 500 Public School District form the Advancing Teaching Opportunities of Math and Science (ATOMS) partnership. The partnership is increasing the efficacy of science and math teaching by gaining an increased understanding of the needs of high school teachers through the creation of new needs-assessment tools for teacher professional development. Ten faculty members from KCKCCs Division of Engineering, Mathematics, and Sciences, representing the fields of biology, chemistry, engineering, environmental science, mathematics and the physical sciences, are serving as mentors to high school teachers. Community College faculty and teachers are working to increase teacher content knowledge, build knowledge of effective technology use in the curriculum and build skills for teachers to become more engaging to students in the areas of math and science. This structured Higher education - K12 institutionalized partnership is providing insight into the professional development concerns of math and science high school teachers in urban schools that increase student achievement in the areas of math and science. The ATOMS partnership is joined by other local educational entities and community groups interested in STEM education. http://atoms.mspnet.org/index.cfm/showcase


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	This strategy will help these students to increase math skills so they may achieve the highest ACT WorkKeys certification, The National Career Readiness Certificate “Gold” level and to be ready for higher level math should they decide to enter KCKCC.


READING SMART GOAL(s):   
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

The core content is our districts benchmarking method of instruction. Components of the Benchmarking System include:



      a.  Reviewing and identifying the necessary big ideas for learning (referred to as benchmarks) based on NCTM, ACT and State 


      standards.

b.  Developing common assessments to  identify when the students has learned the content.

c.  Creating instructional supports for students using the MTSS model.

d.  Creating enrichment, leadership, and accelerated pacing for students who do learn and understand the content.

In addition, staff will meet in content area professional learning communities and an Instructional Coach will facilitate the professional growth. These supports will help teachers develop strategies to meet the diverse needs of the students in the classroom.  Multiple resources will be identified and shared among teachers and district personnel in order to better meet the diverse needs of our students.

	District Curriculum, PassKey and KeyTrains, R180, and teacher designed tests in non-core classes that mimic the types of readings and assessments students will receive on the state and local assessments.

Word Study and Metacognitive and Self-Monitoring:  

District Literacy; “Thinking”, KeyTrains and PassKey.  Also, small group and individuals pullouts by Literacy Blaster.

Preparing students for standardized test success PassKey provides built-in correlations to over 50 state and national proficiency tests!  These built-in correlations allow instructors—from within the system itself—to identify the exact standardized test their school uses. The objectives for each test are then listed, and the corresponding PassKey lessons are identified. If instructors wish to assign those lessons to a student or group, it's done with a simple click of the mouse. http://passkeylearning.com/what_is_passkey.html
KeyTrain® is the complete interactive training system for the WorkKeys® basic workplace skills. KeyTrain provides a comprehensive learning system for common skills required by all jobs, based on ACTs WorkKeys® employment system.  www.keytrain.com
Read 180:  After more than a decade of research in association with Vanderbilt University and eight years in schools across the nation, READ 180 is the most thoroughly researched reading intervention program in the world. Scholastic has compiled many of these research results, and we will continue to update this site as additional results become available. http://teacher.scholastic.com/products/read180/research/
In addition, we have a part time literacy buster who works with these students in small groups and one on one, pulling them from non-core classes and work directly with students while assisting the Read 1800 teacher.



What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	BM assessments, KCA formative assessments, KeyTrain, PassKey, WorkKeys (SRI), and MAP, KCA, KWA


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	District Curriculum, PassKey and KeyTrains, R180, and teach designed test in non core classes that mimic the types of readings and assessments students will receive on the state and local assessments.

Word Study: 
Gillet, J.W., & Temple, C.  (1982). Understanding Reading Problems:  Assessment and Instruction. Boston:  Little, Brown, Doug Buehl and Robert J. Marzono


	Metacognitive and Self-Monitoring:  

Campione, J.C., Brown, A.L., & Connell, M.L. (1988). Metacognition: On the importance of understanding what you are doing. In R.I. Charles & E.A. 

Silver (Eds.), The teaching and assessing of mathematical problem solving. Reston, VA: National Council of Teachers of Mathematics.  Kilpatrick, J., Swafford, J., & Findell, B. (Eds.). (2001). Adding it up: Helping children learn mathematics. Washington, DC:  Mathematics Learning Study Committee, Center for Education, Division of Behavioral and Social Sciences and Education, National Academy Press.  King, A.  (1994). Guiding knowledge construction in the classroom: Effects of teaching children how to question and how to explain. Schoenfield, A.  (1989). Teaching mathematical thinking and problem solving. In L. B. Resnick & L. E. Klopfer (Eds.). Toward the thinking curriculum: Current cognitive research (pp. 83 – 103). Alexandria, VA:  Association for Supervision and Curriculum.  Schoenfield, A.H. (1992). Learning to think mathematically:  Problem solving, metacognition, and sense making in mathematics. In D.A.  Grouws (Ed). Old Tappan, NJ:  Macmillan. Handbook of research on teaching and learning, 334 – 370.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The selected strategies represent current scientific based research in the field of literacy. They reflect the dimensions of reading as outlined by

the National Reading Panel report. These strategies are effective with all students as reported by the National Reading Panel. Therefore, the

selected strategies address the targeted student needs. The data/root causes indicated that the staff was more focused on the process of delivering content than on monitoring the learning and understanding of students.   The Benchmarking System is an approach that focuses on conceptual teaching and holds students and teachers accountable for teaching and learning.  It allows for multiple opportunities to learn. It is unacceptable for a student not to learn the required concepts.  High expectations are created for all students.  In addition, attention to effective structuring of the academic learning time maximizes the effectiveness of the use of time. It also addresses the underlying issues of language acquisition, vocabulary development, and deficiencies in reading comprehension.  Finally, professional collaboration is embedded within the Benchmarking System, as teachers consistently engage in study and problem solving around strengths and challenges in student performance.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Read 180:  Computerized Instruction, Independent Reading, Listening, and Table Talk.


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Scholastic Reading Inventory along with Formative, MAP, KWA and KRA


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	After more than a decade of research in association with Vanderbilt University and eight years in schools across the nation, READ 180 is the most thoroughly researched reading intervention program in the world. Scholastic has compiled many of these research results, and we will continue to update this site as additional results become available at http://teacher.scholastic.com/products/read180/research/#proven


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The selected strategies represent current scientific based research in the field of literacy. They reflect the dimensions of reading as outlined by the National Reading Panel report. These strategies are effective with all students as reported by the National Reading Panel. Therefore, the selected strategies address the targeted student needs.  The weakest indicators on the state assessment point to these strategies as being among the best to assist all off our students to improve in these areas and strategies that will work for and are understood by teaching staff.  Finally, READ 180 is an intensive reading intervention program that helps educators confront the problem of adolescent illiteracy and special needs reading on multiple fronts, using technology, print, and professional development. READ 180 is proven to meet the needs of struggling readers whose reading achievement is below proficient level. The program directly addresses individual needs through differentiated instruction, adaptive and instructional software, high-interest literature, and direct instruction in reading, writing, and vocabulary skills.


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	District BM curriculum and Read 180:  Extra help from the Literacy Blaster who helps students with both curriculums through pullouts and push-ins.  She works with students individually and in small groups.  The only tier 3 intervention we have is the work done by the Literacy Benchmark Blaster.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	BM assessments, KCA formative assessments, KeyTrain, PassKey, WorkKeys (SRI), and MAP, KCA, KWA, and the SRI


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	  What works for struggling readers Joanne Jacobs    http://www.joannejacobs.com  


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Our students do best when they have positive relationships with the adults that teach them.  Many of them thrive on one-on-one adult relationships and can learn better in this way or in small groups.  In addition, our Blaster is a former retired English teacher from our school so she already has quality relationships with our staff, students, and in many cases, parents too.


THIRD SMART GOAL(s):   
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	RELATIONSHIPS:  Student Council, 21 Keys, PX2, 2nd Step, School Connect, Student Council, and Family Advocacy


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Family Advocacy and First Things First student surveys results, decreased number of suspensions and office referrals, and an operational Student Council that becomes part of the fabric of our 5-year-old school.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Student Council: The Positive Effects of Student Council http://www.citizenshipfoundation.org.uk/main/resource.php?s11 Pupils supporting each other to overcome behavioral problems   - Teacher-student relations being more positive and productive   - Improved academic performances   - Involvement with the local community becoming a feature of school life   - Significantly reducing bullying and vandalism to a point where they have all but disappeared   - Non-attendance and exclusion rates dropping   - Pupils taking pride in their school environment.

Renewing and Reinventing Friere:  A Source of Inspiration in Inner-City Youth Education By Pedro Noguera

21 Keys, PX2: http://www.thepacificinstitute.us/v2/
The foundation for all of The Pacific Institute's programs is built on the research of some of the most pre-eminent psychologists of the 20th Century. The "social learning theory" of Dr. Albert Bandura, of Stanford University, has revolutionized the field of psychology. His work is so frequently cited in textbooks, professional journals and surveys of professional opinion, that he was listed as #4 on the list of "The 100 Most Eminent Psychologists of the 20th Century" - behind Skinner, Piaget and Freud - as reported in the Review of General Psychology, Haggbloom, Steven J., et.al, 2002, Vol. 6, No. 2, 139-152.

2nd Step: The SECOND STEP program received the prestigious "Exemplary" award from the U.S. Department of Education's 2001 Expert Panel on Safe, Disciplined, and Drug-Free Schools. Surpassing all others in its class, the SECOND STEP program was the only violence prevention curriculum to be given this top rating. http://www.cfchildren.org/programs/ssp/awards/
School Connect: Research shows that social and emotional skills are fundamental to success in school, the workplace, and life in general. Students need a supportive learning environment in which they feel known, valued, and motivated; this is especially true in ninth grade. Review the research findings below as you consider implementing School-Connect in your school or organization. http://www.school-connect.net/research.html



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Based on the FTF and FAS survey results we know we need to increase student perception of support and active engagement.  Thus last year we set out to create a student council for Fairfax Campus—remember, we are only starting our 5-year as a school!  It was very late in the year before we were ready to get our students involved but we have gotten off to a great start already this year.  In addition, we know that we need to help our students think very differently about life, school, and the future.  21Keys for adults and PX2 for students is the solution to address both staff needs to change our thinking and students needs to address their thinking.  Although this is not necessarily academic thinking, it does dramatically help both groups think more positively about everything through the use of concepts like self-talk, lock-on / lock-out, affirmations, scotomas, and more.  If we can get both groups to address everything in a more positive way this will have a huge impact on academic and social achievement.


TIER 2
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	PX2 Classes for some students.  All students will eventually be given full access to this program, but for now we just have two classes per semester while we continue staff development and training around both PX2 and 21Keys.


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Authentic presentations by students, FTF and FAS survey results, Parent surveys, number of referrals, number of times in recovery, and the number of suspensions.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	21 Keys, PX2: http://www.thepacificinstitute.us/v2/
The foundation for all of The Pacific Institute's programs is built on the research of some of the most pre-eminent psychologists of the 20th Century. The "social learning theory" of Dr. Albert Bandura, of Stanford University, has revolutionized the field of psychology. His work is so frequently cited in textbooks, professional journals and surveys of professional opinion, that he was listed as #4 on the list of "The 100 Most Eminent Psychologists of the 20th Century" - behind Skinner, Piaget and Freud - as reported in the Review of General Psychology, Haggbloom, Steven J., et.al, 2002, Vol. 6, No. 2, 139-152.



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Our students were sent here because they have emotional issues, legal issues, and serious behavioral issues.  Much of these problems stem from poor attitudes and a lack of hope and motivation.  The majority of the staff took time away from their summer because they believe we can help our students start to think in much more positive ways by explicitly giving them the tools and practice to think and reflect on a much higher level.  In addition, the juvenile justice system agrees with us as they have provided the funding to make this happen.  It has really served us well this first quarter and we still have much training and implementation to go.


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Just a reminder that the whole campus is a Tier 3 intervention around behavior.  To that end we have two interventions that we use with our hardest students to get to behave in a way that both they and their peers can learn.  Our two interventions are a Partial Day Program for both MS and HS students and an After School Program for students that need to be away for large groups of students to be academically and behaviorally successful, as well as a way to orient and get students ready to attend the partial or after school programs.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Are students successful in Partial Day (PD) or  the After School Program) ASP so they can be transitioned to a longer school day?  Once they have been successful enough with behavior, academics, and attendance they can transition to PD or full day,  and then, does that success continue?  How many times are they in recovery, referred to the office, or suspended once they have transitioned?  Do we end up having to transition them back to PD or ASP?  What are there grades, test scores, and classroom habits?  Documentation is collected in all three areas and decisions are made collaboratively with the Principal to see which tier will contribute to their success. 


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	To be honest we did our own action research from the time we got our current Principal--4 plus years ago--to see how we could help students who were creating chaos for teachers and students.  First we started an after school Program and then as a way to transition most of these students toward a full day of school, we use the PD program for many.  This gave them another chance to show us they are serious about getting an education.  In addition, we realized some of our students just could not function at a high enough level to make it through a whole day, so instead of putting them in ASP we created the PD program which has been very successful for most students.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	We have some very bright students who struggle too much with their behavior to be in the full day program.  The previous results would be suspension and even long-term suspended.  We realized we needed to keep them in school for a number of reasons, so we created the ASP and PD to be sure they are having some academic success and to keep the connected to education in stead of being on the streets or incarcerated.  The longer we can keep them in school and the more relationships they can build with adults, the more likely we are to get them transitioned from ASP to PD to a full day and graduated.


CURRICULUM ALIGNMENT SMART GOAL(s):   
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Schools will implement a utilize scope and sequence documents, pacing guides and formative assessments


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Formative Assessments, MAP, Benchmark Assessments, Unit Assessments, State Assessments, ACT, ACT PLAN, ACT WorkKeys.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Deep Curriculum Alignment by Fenwick English, Deciding What to Teach and Test: Developing, Aligning and Auditing the Curriculum by Fenwick English, Needs Assessment: A Focus for Curriculum Development by Fenwick English and Roger A Kaufman, District Leadership that Works by Marzano and Waters, What Works in Schools by Marzano and On Common Ground by Dufour



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Alignment helps both students and teachers to focus on content and skills students will encounter on the local and state assessments. 


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	The Tier 2 and Tier 3 section is being developed with guidance from KSDE


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	The Tier 2 and Tier 3 section is being developed with guidance from KSDE


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan


Stage 6 of this document is to be filled out following the completion of stage 6 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Four.

This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

MATHEMATICS SMART Goal:  (Copy SMART Goal from Stage 4)

To move 10% of our students in the bottom two categories to proficiency on the state assessment to make safe harbor.  Or three additional students assuming we have 31 total students who count by the end of the KCA assessment window, thus moving from 28.6% to 38.6 % proficiency to at or above the two categories by the end of the assessment window.
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	Spending more time on, and being strategic about teaching the concepts that our students were weakest on last year.  Following our SMART goal and action plan.  Differentiating instruction and interventions.
	John Scanlan and Raymond Moses-Anib
	KeyTrains, PassKey, District BM Curriculum, KCA Formative assessments, BIAP.
	Spring 2010
	Fall 2010
	Assessment results:  PassKey, WorkKeys, MAP, KCA, and BM assessments in content.

	Monitoring student progress and teacher lessons
	John Scanlan and Raymond Moses-Anib

Rufus Black, Dave Oland.
	Time to monitor student progress.

Time to do WTs.
	Spring 2010
	Fall 2010
	WT feedback

	Administrating the MAP assessment 3 times per year.

Looking at testable students growth and weak areas. 

One-on-one data conferencing between teacher and student, setting goals, and differentiating instruction.


	John Scanlan, TJ Dorian, and John Scanlan

Dave Oland and Sara Reiter
	IC Leadership

Time to look at data during WER.

ViewPoint database, nwea database, and “Ladders” reports in ViewPoint.
	Spring 2010

As MAP results become available

Before and after each testing cycle.  3 times a year for MAP and once a year for KCA.
	Fall 2010
	MAP scores and Data.

WER  and PLC Agendas evidence of using data collect.

Teacher records and IC follow-up.




This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.
READING SMART Goal:  (Copy SMART Goal from Stage 4)

To move 10% of our students in the bottom two categories to proficiency on the state assessment to make safe harbor.  Or three additional students assuming we have 32 total students who count by the end of the KCA window, thus moving from 37.9% to 47.9% proficiency to at or  above the two categories above by the end of the assessment window.
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	Creating SMART Goals and finding root causes.
	Caren Freeman, Amy Hewitt, Stefanie Boice, Dave Oland
	Time and facilitation.
	Oct. 2009
	Fall 2010
	Smart Goals and action plans.

	Utilizing PassKey, District curriculum, Literacy First skills, District “Thinking” strategies across the curriculum, and Read 180 for the indicators our students performed well below proficiency.
	Caren Freeman, Amy Hewitt, Stefanie Boice, Dave Oland
	District Curriculum, District “Thinking” strategy, PassKey Curriculum, and data from assessments, laptops for HS students.
	Spring 2010
	Fall 2010
	PassKey assessment results, WorkKeys assessment results, classroom assessments results and BM completion, and KCA data.  Essentially, more students performing at or above proficiency on the state assessments.

	More time spent on indicators students performed low on combined with less time on those they were performed well on.
	Caren Freeman, Amy Hewitt, Stefanie Boice, Dave Oland
	Planning time, cete data, curriculum named above, laptops, differentiated lesson plans.
	Spring 2010
	Fall 2010
	Lesson plans, pacing guide changes, data used to adjust pacing.

	Applying all of the Action Steps that the teachers outlined.
	Caren Freeman, Amy Hewitt, Stefanie Boice, Dave Oland, and Rufus Black.
	Action Plans.
	Spring 2010
	Fall 2010
	Principal’s evaluation, Walk through documentation, IC observations, Leadership Team analysis.


This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.
THIRD SMART Goal:  (Copy SMART Goal from Stage 4)

Relationship SMART Goal(s): To increase Teacher support and engagement scores at Fairfax Campus by a minimum of 10% by the spring semester window of the FTF survey.




     
      HS

       MS                             HS                             MS

Support from

3.05 to 3.40.
2.71 to 2.98                3.10 to 3.40               2.78 to 2.98


Engagement from
3.23 to 3.55.
3.04 to 3.34                3.15 to 3.55               2.99 to 3.55

             Year                              2008 to 2009     2008 to 2009              2009 to 2010             2009 to 2010
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	5 rounds of the Inquiry model to get to root causes with the entire staff-fall 2008.
	The entire FC staff
	Training, time, facilitation
	Early fall 08
	Oct 08
	Data above—survey data.  We have a student council. 

	Student “Site” Council Committee formed (Adults).
	Brandon Cobb and Shonesia Washington Lead teachers for SC.
	Time and dedicated staff.  Buy in from students.
	Winter 08
	Spring 09
	Student Council Agendas and documentation of student council projects and products

	Student Leaders take over facilitation of running StuCo and adult facilitate
	Brandon Cobb and Shonesia Washing-ton
	Time, organization, and a budget.
	May 2010
	
	Student Council Agendas and a list of accomplishments.

	Adding PX2 program for students and 21 Keys for adults.
	Dave Oland, Shonesia Washington, Susanna Holtzclaw, and Rufus Black.
	Money, grants, training, staff buy in, commitment.
	Spring 2010
	Fall 2010
	Student affirmations throughout the school.  Language is being used by the entire school community.  Certificates of training.  Increased achievement, decrease in suspensions and referrals.


CURRICULUM ALIGNMENT SMART Goal:  (Copy SMART Goal from Stage 4)

	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1. Develop Scope & Sequence documents and Pacing Guides
	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	December 2009
	
	Scope & Sequence documents and Pacing Guides

	2. Develop aligned formative assessments


	Executive Director of Curriculum, Executive Director of Quality Control, GVC Team, DERA, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	Spring 2010
	
	Aligned Formative Assessments

	3. Develop Curriculum guides


	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, KLN Technical Assistance funds, and the curriculum budget
	Start the work in the Spring of 2010 and continue to revise/refine throughout the summer and 2010-11 school year
	
	Curriculum Guides

	4. Develop Comprehensive Curriculum Management Plan


	Executive Director of Curriculum
	Training from curriculum consultant
	Spring 2010
	
	Curriculum Management Plan


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan, continued
Part B (staff development to support Part A).  More information can be located in the QPA Manual under Quality Criteria Four and the Kansas Professional Development Guidelines.

Directions:  Review the school’s Results-Based Staff Development plan and revise as needed to incorporate the staff development needs as identified in action steps under each of the goals. What will staff need to know or be able to do to implement action steps?
MATHEMATICS SMART Goal:  (Copy SMART Goal from Stage 4)
To move 10% of our students in the bottom two categories to proficiency on the state assessment to make safe harbor.  Or three additional students assuming we have 31 total students who count by the end of the KCA assessment window, thus moving from 28.6% to 38.6 % proficiency to at or above the two categories by the end of the assessment window.
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	What the very best lessons are in PassKey that enhance and strengthen our students weaknesses.

Have math teachers share lessons and skills to be focused on for our plan.  Getting other teachers to incorporate these skills with in their subject areas.
	September through the finish of our SMART Goals and action plans.

On going during WER time and district content time.
	John Scanlan, TJ Dorian and Raymond Moses-Anib

Math teachers and other content teachers.
	John Scanlan, TJ Dorian, and Raymond Moses-Anib.  Passkey, KeyTrains, along with the districts BM curriculum.

The district will be providing the technology for our MS students.


	KCA Results, especially in the target areas and skills.

	Application Level

What are we doing now that we did not do before?
	Focus on these indicators, taking more time as needed, and utilizing PassKey, BAIP, and our BM Blaster.  In addition, we are in the process of purchasing web-based PassKey so students can get more practice at home utilizing their laptops.

District Content and cross-curricular alignment.

Implementation of the ACT National Career Readiness Certificate through the WorkKeys assessment.  Bringing new staff up to speed.
	Present to KCA window and to the fall of 2010.

Spring 2010
	John Scanlan, Raymond Moses-Anib, Dave Oland, and Rufus Black.

John Scanlan, Rufus Black, and Dave Oland
	Funding has been provided by our partners St. Gobain, Certainteed, and the school district.

Time 
	PassKey, KCA, and BAIP results.

Viewpoint database.

Becoming a test site, more students taking and passing the ACT WorkKeys Assessments.

	Impact Level

What results are we getting that we did not get before?
	Focus:  That is with the use of Smart Goals and action plans developed by the teachers, we have more buy in—they are focused on their plan to assist students in achieving at higher levels.  Our staff development is focused on the things we have strategically outlined as must achieve.
	Present to KCA window and to the fall of 2010.
	John Scanlan, Raymond Moses-Anib, Dave Oland, Rufus Black, and April Banks.


	Building IC, District Lead IC, building administration, and district administration.

All necessary funding has been provided by the state and district.

Assistance from the local community college.
	SIP Evaluation is due during the Fall of 2010.  The ultimate evaluation is did we move our students and did we make 10% gains or better like we did last year?  KCA results will tell us if we were successful again.

Student Certificates




READING SMART Goal:  (Copy SMART Goal from Stage 4)

To move 10% of our students in the bottom two categories to proficiency on the state assessment to make safe harbor.  Or three additional students assuming we have 32 total students who count by the end of the KCA window, thus moving from 37.9% to 47.9% proficiency to at or  above the two categories above by the end of the assessment window.
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Professional Learning Community development.  

PassKey training for new staff

District “Thinking” Strategies

 
	Fall 09-Spring 2010
	Dave Oland, Stefanie Boice, Margie Ramirez, Amy Hewitt, and Caren Freeman.
	District PLC 

PassKey

Read 180

Literacy First materials such as two books by Buehl and Marzano.

District and building content time.

“Thinking” Strategies
	WER Agendas, student work, assessment results, and agendas of District and building content time and agendas.

	Application Level

What are we doing now that we did not do before?
	Using SMART Goals and finding root causes.

Training the staff in the “Thinking Strategies” 

WT and share outs, modeling of “Thinking” Strategies and the Gradual Release Model
	Fall 09-Spring 2010
	Dave Oland, Stefanie Boice, Margie Ramirez, Amy Hewitt, and Caren Freeman.
	Time, facilitation, and the commitment to follow through with Action Plans
	Lesson Plan Book, Principal evaluation, WTs.

	Impact Level

What results are we getting that we did not get before?
	A clearer focus on study data from MAP, PK, WK, and KCA using Critical Friends protocols to look at this data and student work.

“Thinking” strategies and the gradual release model being used in all classrooms to differentiate instruction.
	Fall 0-Spring 2010
	Dave Oland, Stefanie Boice, Margie Ramirez, Amy Hewitt, and Caren Freeman.
	Principal, IC, and staff working as a team to hold each other accountable by looking at lesson plans, student work, assessment results, and data.
	Walk Through documentation.  Student work.  Assessment results.

KCA Results.  Did we move an additional 10% of our students like we committed to?

Local Assessment growth data.




THIRD SMART Goal:  (Copy SMART Goal from Stage 4)

Relationship SMART Goal(s): To increase Teacher support and engagement scores at Fairfax Campus by a minimum of 10% by the spring semester window of the FTF survey.




     
      HS

       MS                             HS                             MS

Support from

3.05 to 3.40.
2.71 to 2.98                3.10 to 3.40               2.78 to 2.98


Engagement from
3.23 to 3.55.
3.04 to 3.34                3.15 to 3.55               2.99 to 3.55

             Year                              2008 to 2009     2008 to 2009              2009 to 2010             2009 to 2010

Decrease suspensions and decrease referrals. Add data
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Inquiry process to diagnose and plan to increase student perception of teacher support and active engagement.

Committees and subcommittee work with a focus.

Article Studies that show the power of student voice.

Subcommittee Leaders provide valuable information for important steps and tasks.
Teaching staff the language and skills of 21Keys.

Teaching students the language and skills of PX2.
	Done

Done

Done

Done

Summer 09-Spring 2010.   We are currently waiting on grant money to continue training and implementation of PX2 and 12Keys to a deeper level for both students and staff.
	Brandon Cobb and  the Entire FC Staff

Dave Oland, Shonesia Washington, Susanna Holtzclaw, Denise Mills, and to an extent the entire staff.
	Time, organization, and student by in.

Initial staff training for a few who were unable to make the summer training.

Additional training for the two LMSWs who will deliver the PX2 program.

On going training, pressure, and support for staff.

Staff buy-in.
	FTF and FAS survey data.  Reduced referrals and suspensions.  An increase in grades, attendance, and behavior.

FTF and FAS survey data.  Reduced referrals and suspensions.  An increase in grades, attendance, and behavior.

	Application Level

What are we doing now that we did not do before?
	Working hard to get at student voice and creating a vehicle for it.

Time during WER to address Stuco issues and receive information about Stuco from the adult leader, Brandon Cobb.

Addressing staff beliefs and behaviors as well as students using the same ideas and concepts and applying these program ideas and concepts from PX2 and 21Keys.
	Fall 2009-Spring 2010
	The entire staff
	Grant money:  we are currently waiting on 20k in grant money.

On going training, pressure, and support for staff.

Staff buy-in.
	Walk-Through:  are the language, ideas, and content evident during WTs across the curriculum, in staff meetings, and staff development?

	Impact Level

What results are we getting that we did not get before?
	For the first time in our short history we have a Student Council.

Staff buy in for Student Council.  Willingness to work outside of reg hours to make this vision/mission a reality.
We are starting to see the language used by teachers in the classrooms and hallways.
	Summer 2009-Spring 2010
	Rufus Black, Dave Oland, Shonesia Washington, Susanna Holtzclaw, John Scanlan, Beth McMillan, and the entire FC staff.

Dave Oland, Shonesia Washington, Susanna Holtzclaw, Denise Mills, and to an extent the entire staff.


	Data and anecdotes related to specific students.

Grant money:  we are currently waiting on 20k in grant money.

On going training, pressure, and support for staff.


	FTF and FAS survey results.  Few referrals and suspensions.  More transitioning students and more graduates.

FTF and FAS survey results.  Few referrals and suspensions.  More transitioning students and more graduates.


CURRICULUM ALIGNMENT SMART Goal:  (Copy SMART Goal from Stage 4)
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Share/introduce curriculum documents to teachers
	Summer 2010 and 2010 – 11 School year
	Curriculum ED, GVC Team, Instructional Coaches
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Teacher feedback from the professional development around the curriculum documents will assess if new knowledge has been imparted.  

	Application Level

What are we doing now that we did not do before?
	Show teachers how to use documents to create/develop lesson plans
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs 
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Data collected from walkthroughs and observations will be a means to assess how professional development has been applied by the teachers.  Teachers should be using curriculum documents to guide their planning.  In addition, lesson plans can be analyzed and evaluated to determine the  application of the professional development around the curriculum documents.

PLC conversations at grade levels and content areas should demonstrate a common language and common understanding across the system

	Impact Level

What results are we getting that we did not get before?
	Have teachers analyze formative assessment data in their PLCs 
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	PLC time should be more focused around student achievement.  Student achievement should reflect improvement 

Student mobility will be less of a negative factor because there will be curriculum consistency across the district.




Part C
Describe how all teachers will be involved in using data to provide information to improve individual student achievement and strengthen the overall instructional program.

	Each teacher is part of a Small Learning Community and a Professional Learning Community that meets weekly.  

· We focus on the NWEA Map test 

· The HS SLCs receive a list of juniors we are responsible for testing.  This list includes last years English and Math Grades, MAP Scores in Reading and Math, KCA results if already tested once, 8th grade Kansas Reading and Kansas Math scores.

· Formative assessments are given to the freshman, sophomores, and juniors quarterly to compare scores district wide and to share with Professional Learning Communities and Small Learning Communities.

· Drop out data is disaggregated and analyzed.

· Referral data and suspension data will be analyzed.

Teachers use all this information to inform their instruction and give students the appropriate service that they need.


Describe extended opportunities to learn and/or additional time that the school has in place to help ensure that all students are achieving academically in reading and mathematics.  (Examples may include after school programs, summer school program, etc.)

	As a tier 3 intervention our extended opportunities involve being placed in a partial day or after school program instead of being suspended and receiving no educational service what so ever.  In addition, we do have two LMSWs who work very hard to get these students connected to additional community services that will benefit them.  Recently, we have connected with a local church through the districts Community Outreach Department, The Rosewell Church of Christ with a long-range goal of being able to provide additional mentors and adult role models for our students.  We also have a Gang Out Reach Worker who spends 12 hours a week on Campus and on an as needed basis.  Because our staff is so small and many of them work ASP, and our funding is low, any extended opportunities relate to keeping kids in school or the access they have to the PassKey and KeyTrains curriculum wherever internet access is available.


Describe how the school will coordinate federal, state, and local services used to support this Integrated Improvement Plan for Schools.

	All funds available are used to support the school improvement plan.  That includes at risk and general funds to support additional staff, in-service supplies, parent involvement, and after school tutoring.  Title II funds are used to support teacher learning.  Staff members who do not meet the definition of highly qualified can use those funds to earn credit towards becoming highly qualified.  Titles IIA is / are also used to support the teacher-mentoring program.  All state and federal funds go to support the whole school, not one part of the school.


Describe how federal, state and local funds will be coordinated to support this Integrated Improvement Plan for Schools.
	The title I D funds from JDC are used to help support students returning from the Juvenile Detention Center to stay in school by a social worker. In order to support this School wide Improvement Plan for Fairfax Campus all federal, state and local funds will be directed to the goals and critical needs identified.  Because the School wide plan is directly aligned to the vision and mission of the school, it also provides a positive focus and direction for budgetary and expenditure decisions.  Whether funds are received from the Federal, State, or local level, they will be budgeted to align with the needs and priorities identified in the School wide.  All professional development expenditures will only be approved if they align with the School wide.  With the level of improvement that has to be attained, focus on expenditures for programs not aligned with the School wide would only serve as a distraction to the improvement effort.  Foundation grant funding (local) that may be secured will be used to further the college-readiness vision for all students and staff.  Resources of people, time, and money will focus on improvement of Math, Reading and the Graduation Rate so that Fairfax Campus students are ready for learning AFTER high school.


Stage 7:  Monitor Implementation & Progress


Stage 7 of this document is to be filled out following the completion of stage 8 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Subsequent Planning Meetings. 

Describe the process that the district and/or school will use to monitor the implementation of this plan. 

	The school conducts an annual review of the strategies in the school-wide plan to determine if they are contributing to the desired outcomes either in terms of improvement in student achievement, or increases in other activities that lead to increased student achievement such as great parental involvement or more high-quality professional development.


Who will participate in the review?  What is their role?  

	· The building leadership team

· Instructional executive director, building principal, and instructional coach
Each of the teams involved in the evaluation will bring their perspective to the process. The school mission and vision will be reviewed, followed by the key findings identified and the critical needs defined in the School-wide plan.  Looking at the action steps and staff development defined in the School-wide plan, the teams will revisit each goal.  Each team will identify their perception of the quality of implementation and the quality of the monitoring of the identified steps.  When the data becomes available, it will be reviewed to measure whether the goals were attained.

In addition, a group of educators from another school on watch or improvement will spend a whole day with us in Peer Review.  In addition, administration will be meeting with our IED to see how we are doing.  There will be building and district walk-throughs involving various district leaders and building administration. The building leadership team will also be monitoring and discussing the plan during our weekly meeting on and ongoing basis.  Finally, next year we will have to complete and submit a plan evaluation as we do every year.



What will be reviewed?

	· ASSESSMENT DATA:  MAP, KCA, Suspensions, Referrals and Surveys.

· TECHNOLOGY:  products produced, authentic presentations, rubrics, Benchmark assessments, continuation and improved success of plc cross-curricular groups, student growth on local and state achievement tests (map and KCA)

· GANGS AND PX2:  higher attendance, decreased suspensions, improved behavior and decision making (daily points sheets), less students killed, killing, and being incarcerated, improved grades, improved achievement on standard assessments, improved attitude, higher graduation rate, student products, and an increase in students who meet the criteria to return to their home schools.
· WRITING:  looking at student work, pre and posttests, student products, scores on KWA.



Identify the timeline of the process to ensure movement to the next cycle (e.g., quarterly, by semester, annually, etc.). 

	Weekly: 

Small Learning Communities and Content Area Professional Learning Communities will meet weekly to look at formative assessment data concerning the Benchmarking System.  

College and Career Coordinators will meet weekly to discuss implementation of the College Career Benchmarks

Monthly

Content teams will meet monthly to review formative benchmark data and formative State Assessment data and to identify interventions needed.

The Fairfax Campus Leadership team which meets weekly, will set on meeting aside monthly to discuss the school-wide implementation and identify next steps of implementation of literacy and math strategies across all content areas.

The student council will meet to review the implementation of student leadership opportunities and to identify next steps.

Quarterly: 

Content Area Professional Learning Communities review benchmark data and review the strategies outlined in the School-wide plan.

Semester:

Content teams analyze state test data to drive curriculum decisions.  This is done with State and Local Assessment data. Each Fall and Spring local assessment data is further analyzed to drive student placement into higher-level courses. 

Annually:  

At the end of the school year, staff teams meet to analyze our data to determine our success in implementing the School-wide plan and in reaching our goals.  Strengths and challenges with the interventions and the implementation are identified. 


Identify the indicators of success implementation

	SIT plans are being developed and implemented.

Parent are becoming more involved in the academic focus of the school.

Students are talking about books they are reading.

Students are reading more books.

Students are documenting completion of college career benchmarks.

Increase in test scores – both “high stakes” state assessments, and other college readiness assessments (ACT PLAN, Accuplacer, ACT)

Increase in students taking college classes

Increase in graduation rates

Decrease in number of students dropping out.

Increase in students going to college

Improvement of classroom instruction

Increase in Local Assessment Scores


Describe the process that the district and/or school will use to evaluate the implementation of this plan.  The school conducts a review of the strategies in the plan to determine if they are contributing to the desired outcomes either in terms of improvement in student achievement, or increases in other activities that lead to increased student achievement such as great parental involvement or more high-quality professional development.
Name those who will be involved in the process or evaluation and the role they serve.

	· The building leadership team

· Instructional executive director, building principal, and instructional coach
Each of the teams involved in the evaluation will bring their perspective to the process. The school mission and vision will be reviewed, followed by the key findings identified and the critical needs defined in the School-wide plan.  Looking at the action steps and staff development defined in the School-wide plan, the teams will revisit each goal.  Each team will identify their perception of the quality of implementation and the quality of the monitoring of the identified steps.  When the data becomes available, it will be reviewed to measure whether the goals were attained.


Identify what data will be reviewed to determine success?  Is the plan effective?  How do we know?

	Local Assessment Data, State Assessment Data, Survey Data, Suspensions, Office Referrals, Grade Distribution, Graduation Rate, Dropout Data, The number of students earning a National Career Readiness Certificate from ACT WorkKeys, WT Data, Summer Reading Achievers Data, Parent Involvement Data.

We will know if the Plan is effective by what the data tells us.  That is, if we are increasing or decreasing important data points significantly.  Those points that are moving in a positive directions indicate those parts of the plan are working.  On the other hand, points moving in a negative position will need to be analyzed to see what changes need to be made to improve our results.


Explain how the selected strategies will be evaluated for their effectiveness to achieve the vision and goals.

	· Each of the teams involved in the evaluation will bring their perspective to the process. The school mission and vision will be reviewed, followed by the key findings identified and the critical needs defined in the School-wide plan.  Looking at the action steps and staff development defined in the School-wide plan, the teams will revisit each goal.  Each team will identify their perception of the quality of implementation and the quality of the monitoring of the identified steps.  When the data becomes available, it will be reviewed to measure whether the goals were attained.

We will look at:

· how each strategy helped us decrease the gaps we identified.

· How each strategy aligned to our vision.

· How each strategy helped us achieve each goal.

Each team responsible for an action step will closely assess the effectiveness of their implementation and will make recommendation for revisions to strategies, approaches, and implementations.


Explain the process for how the results will be shared with all stakeholders.  

	As leadership teams are formed, representation from each small learning community included.  After review of the results, members of the leadership team will take the findings back to their small learning community staffs to share.  Instructional coaches will share results with their content professional learning communities.

· School highlights will be compiled and posted on the district website.

· Results will be shared with SLC parent advisory boards, students, and community partners.
· Results will be shared during Title I parent meetings and Family Advocacy day twice per year.


Explain who will have decision-making authority for revision of the plan’s goals.

	The revision of the plan will result from consensus of each of the teams involved in the evaluation after input from the report out of the results.
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