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	500
	Kansas City
	8292
	Grant Elementary
	K-5

	USD Number
	District Name
	Building Number
	Building Name
	Building Grade Span


	1510 N. 4th Street
	Kansas City
	66101
	(913) 627-4300
	(913) 627-4303
	jamccon@kckps.org

	School Address
	City
	Zip Code
	Telephone Number
	Fax Number
	E-Mail


	

	Date Submitted


	Date used for official data collection

(

09

-

22
-

2008

)

Month

Day

Year

Percent of Low Income

89.84%

Total Number of Students Enrolled in Building

256
Total Number of Low Income Students

230



ASSURANCES:  For Schools on Improvement Only




 FORMCHECKBOX 
A peer review committee or representatives from the district has reviewed and approved this Integrated Improvement Plan.



  
 FORMCHECKBOX 
The district assures that the Title I school will spend at least 10% of its Title I allocation for high quality professional development to address

                

the academic issues that contributed to the school being identified for improvement.



 FORMCHECKBOX 
The district assures that the school has reviewed the School Performance Plan report. 



 FORMCHECKBOX 
The district assures that a State Technical Assistance Team (STAT) has been identified for the school and will be utilized.    

District signatures represent agreement to all assurances marked and that the plan has been reviewed and approved at the district level.  Signature of KSDE official represents plan has been reviewed and approved in meeting all required criteria.

	Signature of Building Principal
	
	Date
	November 20, 2009

	Signature of Authorized District Representative
	
	Date
	November 20, 2009

	Signature of KSDE Official
	
	Date
	


External Technical Assistance Team

Directions:  List the name of the individuals who will serve on the External Technical Assistance Team (ETAT) with their contact information.    Additional rows may be added to this chart as needed.  

ETAT Membership should be selected based on the skills and knowledge necessary to support the school’s identified areas of improvement.  More information can be located in the QPA Manual under Quality Criteria Two.  

Requirements: 

· Each school will select the membership of the ETAT  

· The local board approves the ETAT

· An ETAT may serve more than one school in a district 

· ETAT members may be affiliated with the district

· Members are not to be affiliated with the school (not even as itinerant personnel)  

· A NCA team may be used as the ETAT

· The school and ETAT members determine the frequency of the external team visits

	External Technical Assistance Team (ETAT)

	Identify area(s) of expertise of each individual.  Note requirements above.

Place an * beside the chairperson for this ETAT team
	Name
	Email address
	Phone Number

	Lead Middle School Math Instructional Coach
	April Banks
	apbanks@kckps.org
	913-279-2410

	ESL Facilitator
	Ellen Beckley
	elbeckl@kckps.org
	913-627-4350

	Administrative Instructional Executive Director
	Marcy Clay
	maclay@kckps.org
	913-279-2088

	Director of Federal Programs
	Jim Clevenger
	jicleve@kckps.org
	913-627-2289

	Administrative Specialist
	Jill Cob
	jicobb@kckps.org
	913-279-2277

	Administrative Assistant Superintendent
	Cindy Lane
	cilane@kckps.org
	913-279-2231

	Lead Elementary Literacy Instructional Coach
	Geri Lovelace
	gelovel@kckps.org
	913-279-2661


Refer to the School Integrated Improvement Plan and make revisions as needed.  If no revisions are needed, move to the next section.

Stage 1:  Orientation & Readiness

Directions:  List the names of the individuals who will serve on the school planning team with their contact information.    Add as many rows to this chart as needed.  The roles in bold are required.  It is also required that 1) one person fill no more than two roles on the team and 2) no more than one of the asterisked roles may be filled by an employee of the school district
	School Planning Team

	Role
	Name
	 Email address
	Phone Number

	Superintendent or Representative
	Cindy Lane
	cilane@kckps.org
	913-279-2231

	Principal or Principals’ Representative (Each building on improvement is represented on the district team)
	Janice McConnell-Miller
	jamccon@kckps.orgt
	913-627-4300

	Site Council Member*
	Joy Sutton
	joysutton99@yahoo.com
	816-419-5458

	Community Member*
	Betty Richards
	
	913-371-1387

	Family/Parent Representative*
	Anthony Harvey
	anharve@kckps.org
	913-627-4300

	General Education Teacher 
	Paulette Hall

Amy Runyon

Julie Kadakia

Sarah Kimani

Christina Simmons

Sarah Munford

Kendra Meyer

Candice Fuller

Amanda Dirks

Dianne Gier

Alice Clark

Janell Rhodes

Davita Wesley-Vaughn
	Staff-Grant Elementary@kckps.org
	913-627-4300

	Counselor, Social Worker, etc.
	Caroline Callawoy

Twoanna Hammond
	cacalla@kckps.org
twhammo@kckps.org
	913-627-5600

913-627-5600

	Special Education Educator
	Pam Deweese

Tammy Walls
	padewee@kckps.org
tawalls@kckps.org
	913-627-4300

913-627-4300

	Local Consolidated Plan Contact 
	Jim Clevenger
	jicleve@kckps.org
	913-279-2289

	Teacher of English Language Learners 
	Heidi Braun
	hebraun@kckps.org
	913-627-4300

	Title 1 Representative (if applicable) 
	Marcy Clay
	maclay@kckps.org
	913-279-2088


Stage 1:  Orientation & Readiness, continued 
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Refer to the School Integrated Improvement Plan and make revisions as needed.  If no revisions are needed, move to the next section.

Stage 1:  Orientation & Readiness continued

Adopted Improvement Process, Highly Qualified, Transitions, Parent Involvement to Include Written Notification
Highly Qualified and Fully Licensed

List the school’s professional development that supports teachers in becoming highly qualified as defined by NCLB and fully licensed in Kansas.
	Grant Elementary School is implementing the Reading First grant.  This grant has allowed us to hire highly qualified Reading Coaches to model and support the implementation of the school wide reform strategies.  The Reading First grant also provides ongoing staff development in the school wide reform strategies for all staff members’ one early release Wednesday per month.

The principal and coaches will also lead the grade level teams, during weekly team meetings, in an analysis of student work and data.  The grade level teams will then use this data to make instructional decisions.


List strategies the school uses to attract highly qualified, fully licensed teachers.

	The district initiative to First Things First is a major attraction for attracting highly qualified teachers.  Lowering pupil/teacher ratio through Title I allows for smaller class sizes.  Continuity of care allows the teacher to develop relationships and work with the same students over a period of years.  The high, clear, and fair expectations for academics and behavior set an atmosphere conductive to learning.  Enriched and diverse opportunities to learn provide the teacher with methods for individualizing instruction and meeting the needs of the students.  Collective responsibility ensures collaboration among the teachers.  The small learning community allows time for common planning.  Wednesday afternoon Staff Development provides the time needed to be able to work with other teachers in the same department.  Instructional autonomy permits teachers to be involved with decision-making.  Teachers are actively involved with the decisions regarding the master schedule and other decisions in their small learning community.  Another district initiative is the Teaching Fellows.  This program is provided for people in the community with degrees who would like to become certified in teaching.  During the completion of the Master’s program, the Fellow receives training and support from the district and is placed in a teaching position.  At the end of the program, the Fellow acquires a teaching certificate.

Ten percent of Title IIA funds are set aside for teachers who do not meet the HQ definition to access for tuition and box expenses.  Teachers who do not meet the definition are sent letters and e-mails from the district office encouraging them to take advantage of these funds.


List strategies the school uses to ensure paraprofessionals meet the qualifications of highly qualified.

	Paraprofessionals hired prior to No Child Left Behind must have passed the Para Pro Test by the end of the 2005 school year.  Paraprofessionals hired after NCLB must already meet the highly qualified requirements.


Transitions

Describe the strategies for assisting preschool children in the transition from early childhood programs, such as preschool, Head Start, or Early Reading First to local elementary school programs. (If applicable)

	To assist preschool children with I.E.P.’s in the transition from the Preschool classrooms to their home school kindergarten program, transition meetings are held with the sending teacher, and any appropriate SPED staff (i.e. speech).  At this time the I.E.P. may be reviewed, or the child and family may just meet the receiving teacher and observe in the kindergarten classroom.  To assist preschool children transition from the At-Risk Preschool Program to kindergarten in their home school, parents are informed of Kindergarten Round-up dates and encouraged to visit classrooms in their home school.  In addition, At-Risk Preschool Program outcomes and objectives were developed to align with kindergarten Standards, Benchmarks, and Indicators to facilitate a smooth academic transition.


Describe the strategies used for assisting elementary students in the transition from elementary school to middle school.  

(If applicable)
	Students with IEP’s participate in transitional meetings to prepare them for middle school.  All general education students participate in a pre-enrollment process.  Counselors and middle school students describe the middle school experience and answer 5th grade students’ questions.  In addition, students have the opportunity to visit the middle school during the school day when transportation and funds are available.  Students are given student guided tours and are able to sit in on classes.  They also meet students from other elementary schools that will become their middle school peers.


New Parent Involvement Standards
The National Standards for Family School Partnerships are a comprehensive guideline that schools can use to determine how successful they are implementing family school community partnerships.  More information can be found at www.pta.org for assistance on specific strategies.
Directions:  Mark the standard(s) the district is using to promote effective parent/family involvement. 

For each of the selected standards:
· List strategies the school is using to promote effective parent/family involvement.  

	The Family Advocacy System is a program that assigns every student to a teacher who serves as their advocate.  The advocate works with the students and their families.  With parents as partners, the advocate works with the student to ensure the student’s success.  The student, parents, and advocate work together to set goals and review the students’ academic progress during the Family Advocacy conference.  Family Advocacy conferences are held twice a year along with monthly contact from the child’s advocate.

Parents are encouraged to observe in classrooms, assist teachers and work with their child at home.  

Parents are encouraged to attend field trips to be part of their child’s learning experience.

During the Back to School Festival, parents have the opportunity to meet their child’s teacher and begin to develop that relationship with the teacher, which is important to student success.  

Student Agendas are provided to every student to communicate with parents along with providing children management skills.  The compact is provided within the agenda to daily remind parents of the partnership between parents, teachers, students and the principal.  Other information is provided within the agenda so that parents will be informed about the school, policies and expectations at Grant Elementary.

Family Nights are provided to give families another opportunity to find out the focus of instruction in the classroom encouraging parents to continue the learning at home which will support the school with in increased academic performance of students.

Grant’s Carnival is another opportunity for parent/family involvement with lots of food and fun.  During this time relationships are strengthened among parents, teachers, students, and community.  

Kindergarten and Fifth grade graduation allow families to experience a culmination of academic success with their children and the school.

An annual volunteer appreciation is held for parents and community members.  During this time parent and community members review the parent involvement policy providing input as to what might be added or removed as it supports the involvement of parents and the collaboration of the academic performance of students.

Prior to the first day of schools, parents were sent letters explaining school improvement, status of improvement and what they can do to help the school improve.



· List strategies the school is using to monitor the implementation of parental/family involvement.

	Compacts signed by all parents during the first two weeks of school

Parent surveys to be completed in the spring.

Sign in sheets to monitor the attendance of the activities and events


X 1. Welcoming all families into the school community

Families are active participants in the life of the school, and feel welcomed, valued, and connected to each other, to school staff, and to what students are learning and doing in class.  

 X   2. Communicating effectively

Families and school staff engage in regular, meaningful communication about student learning.  

 X  3. Supporting Student Success

Families and school staff continuously collaborate to support students’ learning and healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and skills to do so effectively.

 X  4. Speaking up for every Child

Families are empowered to be advocates for their own children, to ensure that students are treated fairly and have access to learning opportunities that will support their success.

 X  5. Sharing Power

Families and school staff are equal partners in decisions that affect children and families and together inform, influence, and create policies, practices and programs.

 X  6. Collaborating with Community

Families and school staff collaborate with community members to connect students, families, and staff to expanded learning opportunities, community services, and civic participation
Stage 2: Gather & Organize Data
Refer to the findings from the collection of data in the School Integrated Improvement Plan.  Use these findings to guide the planning development and implementation of the School Corrective Action Plan.

Identify additional data needed to guide this work.


Consider the following:  Current AYP report and QPA summary

	Achievement, Perception, Contextual and Demographic Data types were considered to guide the planning development and implementation of the School Corrective Action Plan.  Achievement data included Kansas State Assessment results, district local assessments such as NWEA MAP Reading and Math results, Informal Reading Inventories and Sentence Completion.  Perception data included, First Things First Student Survey, Family Advocacy System (FAS) Parent Survey, and Referral and Suspension Rates.  Demographic data included Referral and Suspension Rates by ethnicity and SES.

Achievement Data:

*Kansas Reading Assessment 

Grant’s School Total score decreased from 61.1% in 2008 to 48.6% in 2009. Our Free and Reduced Lunch subgroup decreased from 59.6% in 2008 to 47.5% in 2009. Our ELL subgroup increased from 58.7% in 2008 to 59.2% in 2009. Our African-American subgroup decreased from 55.6% in 2008 to 32.5% in 2009. Our white subgroup decreased from 66.7% in 2008 to 50.0% in 2009. Our Hispanic subgroup decreased from 67.6% in 2008 to 58.7% in 2009.

*Kansas Math Assessment

Grant’s School Total score decreased from 62.8% in 2008 to 57.3% in 2009. Our Free and Reduced Lunch subgroup decreased from 62.5% n 2008 to 56.6% in 2009. Our ELL subgroup increased from 55.3% in 2008 to 65.2% in 2009. Our Hispanic subgroup increased from 55.3% in 2008 to 65.2% in 2009. Our white subgroup decreased from 83.3% in 2008 to 71.4% in 2009. Our African-American subgroup decreased from 60.4% in 2008 to 39.5% in 2009.

*District NWEA MAP Reading Assessment

The NWEA MAP Assessment scores for reading indicate that our school total decreased from 38.1% proficiency in 2008 to 32.8% in 2009.

*District NWEA MAP Math Assessment

The NWEA MAP Assessment scores for math indicate that our school total decreased from 35.0% proficiency in 2008 to 21.2% in 2009.

*KELPA Total Proficiency (Listening, Speaking, Reading, and Writing)

From our data analysis of KELPA total proficiency scores from Spring 2009, we found that in 3rd Grade 41.7% of students scored in the Beginning stage (Level 1).  25.0% scored in the Intermediate stage (Level 2), 25% scored in the Advanced Stage (Level 3), and 8.3% scored in the Fluent stage (Level 4).  In 4th Grade, 25% of students scored in the Beginning Stage (Level 1). 15% scored in the Intermediate Stage (Level 2), 30.0% scored in the Advanced Stage (Level 3), and 30.0% scored in the Fluent Stage.  In 5th Grade, 34.6% of students scored in the Beginning Stage (Level 1), 38.5% scored in the Intermediate Stage (Level 2), 26.9% scored in the Advanced Stage (Level 3), and no students scored in the Fluent Stage.

Perception Data:

2009 First Things First Student Survey (Grades 3-5)

*The FTF Student Survey indicated that 25.0% of our 3rd-5th grade students felt supported by their teacher. 31% of our Hispanic students, 29.2% of our ELL students, 24.0% of our Free and Reduced Lunch students, and 22.7% of our African-American students felt supported by their teacher. The FTF Student Survey also indicated that 44.5% of our 3rd-5th grade students felt engaged in their learning. 56.3% of our Hispanic students, 58.8% of our ELL students, 45.5% of our Free and Reduced Lunch students, and 34.0% of our African-American students felt engaged in their learning.

* 100% of our staff is highly qualified and fully certified.

* Student attendance rate is 93.4% for the 2008-2009 school year. 
Contextual Data:

*The number of office referrals increased from 113 in 2007-2008 to 250 in 2008-2009. 

*The number of suspensions increased from 25 in 2007-2008 to 39 in 2008-2009. 

*Our male students received discipline referrals and suspensions at a higher rate that our female students.

*Our African-American students received multiple discipline referrals and suspensions at a higher rate.

*Our disabled students received discipline referrals and suspensions at a higher rate.

Demographic Data:

*90.7% of our students qualify for free or reduced lunch. 44.9% of our students receive ELL services. 9.7% of our students are SPED. 40.5% of our students are African-American, 39.9% are Hispanic, 13.8% are white, and 5.8% are Asian.




Discussion Points (do not answer):

· What questions are still unanswered from these initial findings?

· Why is the additional data needed?

· How will the data be used?

· Where will the data be found?

Stage 3:  Analyze Data


Explain the process for data analysis. *Who will participate?  How will the findings be shared?  Etc.

	Grant used a district developed needs assessment guide for data analysis.  Using the Achievement, Perception, & Demographic data provided by the state and our district, we divided our staff to look at each one of these types of data.  Each team examined the data through a Data Analysis Protocol for strengths & weaknesses.  Our staff then collaborated to find their root causes, and then shared their findings with the whole staff while including recommendations for professional development needs and instructional changes.  The planning process then began to address our weaknesses while building our strengths.
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	Grant Elementary
	

	
	
	
	
	
	
	
	
	

	
	Percent of Students At or Above Proficiency
	

	
	on Kansas Math Assessment
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	2004
	2005
	2006
	2007
	2008
	2009
	

	
	AYP Goal
	53.5
	60.1
	60.1
	66.8
	73.4
	77.8
	

	Student Groups
	F&R
	38.2
	44.7
	25.3
	27.6
	62.5
	56.6
	

	
	 
	34
	38
	95
	105
	104
	99
	

	
	Paid
	
	
	36.4
	
	
	
	

	
	 
	 
	 
	11
	 
	 
	 
	

	
	ELL
	
	18.2
	31.8
	28.9
	53.2
	67.3
	

	
	 
	 
	11
	44
	45
	47
	49
	

	
	Disabled
	
	
	57.8
	
	88.9
	16.7
	

	
	 
	 
	 
	20
	 
	18
	12
	

	
	Migrant
	
	
	
	
	
	
	

	
	 
	 
	 
	 
	 
	 
	 
	

	
	White
	
	
	44.4
	50.0
	83.3
	71.4
	

	
	 
	 
	 
	20
	20
	18
	14
	

	
	Black
	25.0
	55.6
	20.7
	16.7
	60.4
	39.5
	

	
	 
	16
	18
	53
	54
	53
	38
	

	
	Asian
	
	
	
	
	
	
	

	
	 
	 
	 
	 
	 
	 
	 
	

	
	Hispanic
	36.4
	35.7
	34.4
	25.7
	55.3
	65.2
	

	
	 
	11
	14
	36
	35
	38
	46
	

	
	Male
	40.0
	30.0
	22.6
	20.7
	63.5
	60.0
	

	
	 
	20
	20
	53
	58
	52
	50
	

	
	Female
	33.3
	61.1
	30.2
	33.9
	62.3
	54.7
	

	
	 
	15
	18
	53
	56
	61
	53
	

	
	School Total
	37.2
	44.7
	26.4
	27.2
	62.8
	57.3
	

	
	Number Tested
	35
	38
	106
	114
	113
	103
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	Small font numbers for each group indicate group size.
	
	

	
	
	Results are not reported for student groups smaller than 10 members.
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	Grant Elementary
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	Percent of Students At or Above Proficiency
	
	
	
	
	
	
	

	
	on Kansas Reading Assessment
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	2004
	2005
	2006
	2007
	2008
	2009
	
	
	
	
	
	
	

	
	AYP Goal
	57.3
	63.4
	63.4
	69.5
	75.6
	79.7
	
	
	
	
	
	
	

	Student Groups
	F&R
	42.9
	40.0
	31.6
	29.8
	59.6
	47.5
	
	
	
	
	
	
	

	
	 
	28
	40
	95
	104
	104
	101
	
	
	
	
	
	
	

	
	Paid
	
	
	27.3
	
	
	
	
	
	
	
	
	
	

	
	 
	 
	 
	11
	 
	 
	 
	
	
	
	
	
	
	

	
	ELL
	
	
	29.5
	27.3
	58.7
	59.2
	
	
	
	
	
	
	

	
	 
	 
	 
	44
	44
	46
	49
	
	
	
	
	
	
	

	
	Disabled
	
	
	68.4
	
	61.1
	7.1
	
	
	
	
	
	
	

	
	 
	 
	 
	20
	 
	18
	14
	
	
	
	
	
	
	

	
	Migrant
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	 
	 
	 
	 
	 
	 
	 
	
	
	
	
	
	
	

	
	White
	
	
	50.0
	50.0
	66.7
	50.0
	
	
	
	
	
	
	

	
	 
	 
	 
	20
	20
	18
	14
	
	
	
	
	
	
	

	
	Black
	30.8
	38.5
	28.3
	24.1
	55.6
	32.5
	
	
	
	
	
	
	

	
	 
	13
	13
	53
	54
	54
	40
	
	
	
	
	
	
	

	
	Asian
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	 
	 
	 
	 
	 
	 
	 
	
	
	
	
	
	
	

	
	Hispanic
	63.7
	33.4
	34.4
	26.5
	67.6
	58.7
	
	
	
	
	
	
	

	
	 
	11
	18
	36
	34
	37
	46
	
	
	
	
	
	
	

	
	Male
	37.4
	40.7
	28.3
	19.3
	49.0
	51.0
	
	
	
	
	
	
	

	
	 
	16
	27
	53
	57
	51
	51
	
	
	
	
	
	
	

	
	Female
	50.0
	40.0
	34.0
	41.1
	71.0
	46.3
	
	
	
	
	
	
	

	
	 
	12
	15
	53
	56
	62
	54
	
	
	
	
	
	
	

	
	School Total
	42.9
	40.5
	31.1
	30.1
	61.1
	48.6
	
	
	
	
	
	
	

	
	Number Tested
	28
	42
	106
	113
	113
	105
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	Small font numbers for each group indicate group size.
	
	
	
	
	
	
	
	

	
	
	Results are not reported for student groups smaller than 10 members.
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	Grant Elementary School
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	Spring MAP Reading
	
	
	
	

	
	
	
	Students At/Above 50th Percentile
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	2007
	2008
	2009
	2010
	2011
	

	District Goal
	
	35.7
	42.9
	50.0
	
	

	F&R
	22.5
	36.5
	32.3
	 
	 
	

	 
	111
	126
	260
	 
	 
	

	Paid
	 
	53.8
	45.5
	 
	 
	

	 
	 
	13
	11
	 
	 
	

	ELL
	16.7
	30.0
	29.2
	 
	 
	

	 
	48
	60
	120
	 
	 
	

	Disabled
	0.0
	35.3
	3.8
	 
	 
	

	
	23
	17
	26
	 
	 
	

	White
	40.0
	38.9
	48.6
	 
	 
	

	 
	20
	18
	35
	 
	 
	

	Black
	21.8
	36.4
	27.5
	 
	 
	

	 
	55
	66
	109
	 
	 
	

	Asian
	 
	 
	26.7
	 
	 
	

	 
	 
	 
	15
	 
	 
	

	Hispanic
	18.4
	40.4
	33.9
	 
	 
	

	
	38
	47
	112
	 
	 
	

	Male
	19.7
	42.2
	30.2
	 
	 
	

	 
	61
	64
	139
	 
	 
	

	Female
	28.8
	34.7
	35.6
	 
	 
	

	
	59
	75
	132
	 
	 
	

	School Total
	24.0
	38.1
	32.8
	 
	 
	

	Number Tested
	121
	139
	271
	 
	 
	

	
	
	
	
	
	
	

	
	
	
	Spring MAP Math
	
	
	
	

	
	
	
	Students At/Above 50th Percentile
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	

	
	
	
	
	
	
	
	
	2007
	2008
	2009
	2010
	2011

	
	
	
	
	
	
	
	
	District Goal
	
	33.9
	42.0
	50.0
	

	
	
	
	
	
	
	
	
	F&R
	20.9
	34.7
	21.3
	 
	 

	
	
	
	
	
	
	
	
	 
	110
	124
	263
	 
	 

	
	
	
	
	
	
	
	
	Paid
	30.0
	38.5
	18.2
	 
	 

	
	
	
	
	
	
	
	
	 
	10
	13
	11
	 
	 

	
	
	
	
	
	
	
	
	ELL
	25.5
	37.9
	23.8
	 
	 

	
	
	
	
	
	
	
	
	 
	47
	58
	122
	 
	 

	
	
	
	
	
	
	
	
	Disabled
	0.0
	29.4
	15.4
	 
	 

	
	
	
	
	
	
	
	
	
	23
	17
	26
	 
	 

	
	
	
	
	
	
	
	
	White
	45.0
	44.4
	34.3
	 
	 

	
	
	
	
	
	
	
	
	 
	20
	18
	35
	 
	 

	
	
	
	
	
	
	
	
	Black
	8.9
	22.7
	10.9
	 
	 

	
	
	
	
	
	
	
	
	 
	56
	66
	110
	 
	 

	
	
	
	
	
	
	
	
	Asian
	 
	 
	37.5
	 
	 

	
	
	
	
	
	
	
	
	 
	 
	 
	16
	 
	 

	
	
	
	
	
	
	
	
	Hispanic
	26.3
	44.7
	24.8
	 
	 

	
	
	
	
	
	
	
	
	
	38
	47
	113
	 
	 

	
	
	
	
	
	
	
	
	Male
	21.7
	38.7
	18.0
	 
	 

	
	
	
	
	
	
	
	
	 
	60
	62
	139
	 
	 

	
	
	
	
	
	
	
	
	Female
	21.7
	32.0
	24.4
	 
	 

	
	
	
	
	
	
	
	
	
	60
	75
	135
	 
	 

	
	
	
	
	
	
	
	
	School Total
	21.7
	35.0
	21.2
	 
	 

	
	
	
	
	
	
	
	
	Number Tested
	120
	137
	274
	 
	 


Write a summary that captures the key findings from the past three years of achievement data.
	From the analysis of achievement data, overall, findings show that our student population did not maintain or exceed growth in reading and math from 2007 to 2009.  Findings also show that our African American subgroup did not maintain or exceed growth in reading and math from 2007 to 2009.  Key findings indicate our ELL subgroup made gains each year in both reading and math. For our targeted indicator in reading of retelling the main idea and events as well as the supporting details in narrative, expository, technical, and persuasive texts, the achievement data from the past 3 years indicated that our students performed low on this indicator. For our targeted indicator in math of solving real-world problems, the achievement data from the past 3 years indicated that our students performed low on this indicator. 


From the past three years of data analysis, identify challenges and their root cause(s) that continue to be the focus of our improvement work.

	From the data analysis, the teams’ assessment identified the following as challenges:

· For reading, retelling main idea and supporting details continue to be a challenge with root cause identified as lack of consistent implementation by staff of thinking strategies:  Retelling Main Idea and Supporting Details.
· For math, real-world problems are a challenge with root cause identified as staff not having a consistent problem solving method and identified strategies.
· For relationship building, students receiving a higher percentage of multiple referrals were identified as our African American subgroup with data showing students not feeling engaged or supported.  Root cause was identified as teachers not having strategies for equitable practice.
From the data analysis, the teams’ assessment identified the following as strengths:

· For reading, comparing and contrasting information in a text was a strength with the root cause identified as instruction spiraling up K-5 and all grade levels using common language.

· For reading, identifying and describing characters’ traits and actions was a strength with the root cause identified as using think alouds and graphic organizers in multiple texts and settings.

· For reading, identifying text structures was a strength with the root cause of using effective visuals and signal words for each structure. Through professional development, the staff gained knowledge and instructional strategies for this indicator.

· For math, data (minimum, maximum, range, mode, and median) was a strength with the root cause identified as using multiple learning strategies to reach all types of learning styles. 

· For math, solving equations with one variable and one number solution was a strength with the root cause of using common language and incorporating the language through core and supplemental instruction. With all indicators, teachers used data analysis of multiple assessments to guide instruction and interventions in Tier 2 and Tier 3.

· For relationship building, students receiving a lower percentage of discipline referrals and suspensions were identified as our ELL subgroup with data showing the students felt engaged and supported by their teacher. The root cause was identified as teachers having instructional strategies and cultural understanding through professional development that led to students feeling engaged and supported by teachers. 




Describe what the school has done to address the root cause of these named challenges.

	In collaborative grade level meetings, we studied the text, Tell Me a Story which focused on teaching retelling through three developmental reading stages.  Through professional development, we worked with consultants focusing on oral language development in the area of retelling.  In selected Professional Learning Communities we studied the text, Comprehension Connections, using graphic organizers and thinking stems to increase student comprehension of text,

In the area of math, during staff development and in selected Professional Learning Communities, we studied the texts Measuring Space in One, Two, and Three Dimensions, and Sizing Up Measurement, which increased our knowledge base in the area of measurement.  In addition, teachers used selected supplemental measurement lessons with their students sharing teaching strategies and examining student work samples.

In the area of relationship building, during staff development, all staff was trained in the Second Step Program with the expectation of implementing a weekly thirty minute lesson.

To address root causes, we will stress problem solving and thinking strategies for math and retelling strategies for reading.


Identify why the schools efforts to address these challenges did not bring about sufficient student academic and performance criteria.

	In our efforts to address the academic challenge of retelling, we needed to move students using the gradual release of responsibility to application of the thinking strategies during independent practice.

In our efforts to address the academic challenge in mathematics, we selected to study measurement which did not address the root cause of students not having a consistent problem solving process in place to solve real world problems, including real world problems as it related to measurement.

In our efforts to address the relationship building challenge, we did not have the opportunity to develop our understanding of culturally relevant teaching and equitable practices of the African American subgroup.


Discussion Points (do not answer):

Do the findings provide direction for content instructional change?

Are statements listed to guide the staff in the identification of scientifically based research strategies which may address the room cause?

Do the findings provide direction for staff or professional development needs?

Corrective Action:  Schools On Improvement for the Third Year: 
Districts in the 3rd Year on Improvement must develop a Corrective Action Plan:  The purpose of the plan is to ensure that each student meets or exceeds high academic and behavioral standards.  Below are several Correction Action Options.  Guided by the data, select the option to address the identified root cause and develop SMART Goals.

Curriculum:

A.  Evidence that the taught and tested curriculum is aligned and is mapped to standards in reading and mathematics.  This began during the first year of on improvement.

	


B. If the curriculum alignment work is not complete, this will become a focus of this corrective action plan.

Describe the work of curriculum alignment state standards and assessed indicators for reading/language arts and mathematics.

1.  Describe the progress of curriculum alignment work across and between grade levels and content courses to include the products of the work to date.

	The executive director of curriculum participated in the State sponsored PDK curriculum assessment, design and delivery training in April of 09.  The same training was conducted for the KCK instructional executive directors and the guaranteed viable curriculum team (GVC Team) in May of 09.  An external consultant and the GVC conducted a needs assessment in the core curriculum areas.  Priorities were established and a plan was created to align curriculum in the core areas.  At this point the goals of the plan are to establish PreK – 12 scope & sequence documents and pacing guides in the core content by December 2009.  In October 2009 the GVC team along with other district stakeholders will investigate the feasibility of contracting out other integral parts (i.e. curriculum guides, aligned formative assessments etc.)  The final decision regarding these parts of the curriculum will be influenced by decisions made by KSDE and KLN.  (Currently there is consideration being made to pooling resources and doing cross-district work).  In the meantime the district will continue to work towards creating and establishing policies, protocols, procedures, and mechanisms necessary to manage a deeply aligned curriculum.  This will include such things as curriculum policies, a district material adoption cycle, a comprehensive assessment plan and an overall curriculum management plan.  The goal is have these plans, protocols, and policies in place by May 2010.  While these decisions are being made and these documents are being created, stakeholders (Board of Education members, Administrators, and Teachers) will be provided rationale and trained on the importance of a deeply aligned curriculum 


2. Describe the process to assist teachers in learning and implementing the curriculum.

	Reading:  Teachers will be provided professional development in the summer of 2010 and throughout the 2010-11 school year at district in-service days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.

Math:  Teachers will be provided professional development in the summer of 2010 and throughout the 2010-11 school year at district in-service days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.


3.  Describe the progress of curriculum alignment work across and between grade levels and content courses.

	Elementary math started the process of alignment between grade levels and content in the summer of 2009.  Elementary literacy is scheduled to start in October 2009.  Complete vertical alignment across levels and between grades is schedule to be addressed through the creation of scope & sequence documents and pacing guides due to be completed by December 2009.  The development of curriculum guides and aligned formative assessments is planned for the Spring of 2010.  The goal is to start the professional development for teachers and administrators in the Summer of 2010 and throughout the 2010-2011 school year.  


4. Describe how the delivery of the curriculum is monitored to ensure guaranteed and viable curriculum for each student.

	Implementation is monitored and supported by several different factions.  Instructional Executive Directors monitor/support implementation through their regular walkthroughs and Principal and Instructional Coach PLCs.  This PLC work involves goal setting, data analysis and progress monitoring for all schools.  Principals and Instructional Coaches  are expected to have comparable practices with teacher PLCs.  Teacher PLCs are expected to analyze data, set goals, monitor progress, and share best practices/resources.  


5. What is the next step in the alignment work?  For this year?  For next year?

	Year 1 – Language Arts:  1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides

Year 1 – Math:  1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides

Year 2 - Language Arts:  1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process.  

Year 2 – Math:  1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process.


C.  Instituting and fully implementing a new curriculum that supports the State’s academic standards, including appropriate professional development.

	


If the curriculum work is complete and a new curriculum is not a selected option move to Instructional Alignment.
Instruction:  Select A or B

A. Instructional Alignment to Student Learning:  A focus on the instructional design and delivery to address the needs of each student in reading and mathematics.

The school will develop an instructional design and delivery model:  The model must describe the strategies, interventions, and/or programs to support implementation; needed professional development; and a description explaining how the implementation will be monitored. The model may address issues related to student grouping, instructional time on task or instructional strategies such as the Marzano Nine strategies, those that promote rigor and relevance, multiple intelligence, learning styles, differentiated instruction.  This instructional design model must include a multi tiered system of student support.

	Reading
	Math

	Tier 1
	Tier 1 Programs/Materials

· Animated Alphabet 

· Literacy by Design 

· Foundations Leveled Texts

Tier 1 Instructional Approach/Strategy

· Balance Literacy Approach

· Guided Reading, Modeled Reading, Independent Reading, Shared Reading, Modeled Writing, Shared Writing, Guided Writing, and Independent Writing 
	Tier 1 Programs/Materials

· Math Investigations

Tier 1 Instructional Approach 

· Constructivist Approach

· Conceptual Instruction

· Math Investigations Instructional Model – Launch, Explore, Summary

	Tier 2
	Tier 2 Programs/Materials

· Lexia

· Reading Intervention Teacher 

· Foundation Leveled Text

Tier 2 Instructional Approach/Strategy 

· Small Group Instruction

· Tutoring
	Tier 2 Programs/Materials

· BAIP

· FASTT Math

· Math Intervention Teacher

Tier 2 Instructional Approach/Strategy

· Small Group Instruction

	Tier 3
	Tier 3 Programs/Material

· Foundations Leveled Text

· Reading Intervention Teacher

Tier 3 Instructional Approach/Strategy

· Intense Individualized Instruction 
	Tier 3 Programs/Materials

· BAIP 

· Math Intervention Teacher

Tier 3 Instructional Approach/Strategy

· Intense Individualized Instruction


Grant Elementary School

Reading

The design of the Kansas City, KS Literacy program aligns with the Kansas State’s standards and State Assessment indicators.  These standards and indicators are identified in the district’s Scope and Sequence document.  Literacy instruction is delivered through a balance literacy approach.  Animated Alphabet, Foundational Leveled Texts and Literacy by Design are the instructional materials used in tier 1 instruction.  

Tier 2 and tier 3 instruction directly aligns with the State standards and indicators but is specifically based on the individual needs of each student.  The district has endorsed a select menu of instructional approaches and programs to be used at these levels.  Schools have the autonomy to choose which programs and approaches are most appropriate for their students’ learning needs.  Read About, Study Island, Read 180, and Compass Learning, are district-endorsed programs.  Small Group Instruction, Intense Individualized Instruction, and tutoring are district-endorsed instructional approaches.

Math
 
As in reading, the Kansas City, KS math program aligns with the State’s standards and indicators.  They are identified in the district’s scope and sequence document and pacing guide.  The district’s math program (Math Investigations) approaches math instruction through a constructivist approach.  It promotes conceptual understanding.  The Investigations curriculum focuses on the development of meaning in mathematics.  The curriculum supports students in becoming mathematically literate, proficient, and confident, and in seeing mathematics as accessible, interesting and useful.  The curriculum supports teachings in understanding mathematics content and in attending to and building on their students’ ideas.  


The tier 2 and 3 district-endorsed programs and approaches are BAIP, Study Island, Compass Learning, Do the Math, and FASTT Math.  Tier 2 and 3 math instructional approaches are small group instruction, intense individualized instruction and tutoring.   

Professional Development

The professional development that supports these programs and instructional approaches occurs on “Early-release Wednesdays” and on district inservice days.  The district level professional development supports instruction at the core level.  The district works in conjunction with the building to provide professional development to support instruction at tiers 2 and 3.  
Assessments


Schools have access to a variety of district supported/endorsed assessments to monitor and insure fluid progress by students through the tiers of support.  Those assessments are: Kansas Reading and Math Assessment, MAP Reading and Math Assessment, Kansas Computer Assessment, Informal Reading Inventory, DIBELS, OLAI, DRA, Math Investigation End-Unit Assessments, and FASTT Math Assessments..  

Implementation


Implementation of the programs and instructional approaches identified in the tiers of support are closely monitored at the district and building level.  The district monitors implementation through building goal setting sessions and progress monitoring visits by the Instructional Executive Director.  In addition to monitoring the progress towards building goals the Instructional Executive Director provides support by conduction frequent classroom observations to assess/evaluate implementation fidelity.  Those visits are followed up with debriefing sessions with the principal and instructional coach.  At those meeting action plans are developed to ensure continued growth by teachers and students.  


The building principal and instructional coach support the implementation of instructional programs and approaches with similar activities.  They conduct goal-setting sessions with teachers.  They monitor implementation fidelity through daily classroom observations.  They provide time for professional learning communities.  They help facilitate the learning that occurs at those meetings and the support the implementation of the action plans that are devised at those meetings

B. Instructional Alignment to the District/School Assessment Model:  A focus on the alignment of the instruction to the district assessment model; including common or formative assessments and the Kansas State Assessments for reading and Mathematics.

This plan for enhancing the alignment of instruction and assessment will outline a multi-tiered system of student support.  The plan must describe the district formative and summative assessments that will be used to guide instructional delivery and monitor student learning.  Further what process is in place to ensure that the content is taught at the same level it is tested.  The district must describe how it will implement the plan; provide relevant professional development, and how the district will monitor for implementation of the plan

	


Additional Options:

In addition, the plan may include at least one of the below numbered options as specified by Federal law that are consistent with Kansas Law.  After the school has submitted a plan and the Kansas State Department of Education has reviewed and approved it, the district must implement the plan within the 3rd year of improvement.

1)
Replace the school staff who are relevant to the failure to make adequate yearly progress.

If the LEA chooses this action, documentation must be available for review by KSDE to show the personnel who were reassigned, hired, etc. within the last two years and who were relevant to not making AYP.  Alternatively, the district can make available for review by KSDE the district’s plans to reassign, dismiss, etc. personnel who were relevant to school(s) not making AYP.  These plans must be implemented during the 3rd year on improvement.  (Reference: KSA 72-8202b and 72-8202e.)

	



2)
Significantly decrease management authority at the school level.

If the LEA chooses this action, documentation must be available for review by KSDE to demonstrate the decrease in management authority at the school level, and where that authority was transferred. 

	


3)
Appoint an outside expert to advise the school on its progress toward making adequate yearly progress, based on its school plan.

The LEA may choose this option and provide to KSDE the name and qualifications of the outside expert along with a plan outlining how the expert will work with the school. 

	


4)
Extend the school year or school day for the school.

In Kansas, the LEA may choose this option by extending the school term as authorized by the provisions of K.S.A. 72-1106(d).  If this option is selected, the LEA must provide to the KSDE evidence of the school year having been extended along with a plan that outlines how the additional time will be used to support student learning resulting in high student performance. 

	


5)
Restructure the internal organizational structure of the school.

If an LEA selects this option, it must provide to KSDE evidence that the district has significantly altered management authority of the school(s) along with a plan outlining how the restructuring of management authority will support student learning resulting in higher student performance.

	


Stage 4:  Prioritize & Set SMART Goals: When writing SMART Goals consider how they will address the selected Corrective Action Option.


Meeting the 2014 AYP targets for reading and math is the long term goal of each school and district in the state of Kansas. The written SMART goals will guide the school program planning and implementation. Write:

· One SMART Goal must focus on how the corrective action option will address each student meeting or exceeding Mathematics  Standards. 

· One SMART Goal must focus on how the corrective action option will address each student meeting or exceeding Reading  Standards. 

· One or more SMART Goal(s) must focus on the areas of deficiencies for Quality Performance Accreditation (QPA).

Discussion Point (do not answer):
Is it clear that the SMART Goal(s) were written as a result of the process:  needs assessment, data analysis, and available resources in the school, district, and community? 

Mathematics   SMART Goal(s):  All students, in particular our African American students in grades K-5 will increase performance in problem solving as measured by the 2011 MAP Assessment for Grades K-2 and the 2011 Kansas State Assessment for Grades 3-5.
	60.6% of all students will score at proficient or higher on the 2010 Kansas State Math Assessment

60% of free and reduced lunch students will score at proficient or higher on the 2010 Kansas State Math Assessment 

70.6% of ELL students will score at proficient or higher on the 2010 Kansas State Math Assessment

45.6% of African American students will score at proficient or higher on the 2010 Kansas State Math Assessment

68.7% of Hispanic students will score at proficient or higher on the 2010 Kansas State Math Assessment

29% of all students will score at least at the 50th percentile on the Winter Math MAP

29.2% of free and reduced lunch students will score at least at the 50th percentile on the Winter Math MAP

31.4% of ELL students will score at least at the 50th percentile on the Winter Math MAP

19.8% of African American students will score at least at the 50th percentile on the Winter Math MAP

32.3% of Hispanic students will score at least at the 50th percentile on the Winter Math MAP


Reading SMART Goal(s):  All students, in particular, our African American students in grades K-5 will increase performance in the areas of retelling main idea and supporting details as measured by the 2011 MAP Assessment for Grades K-2 and the 2011 Kansas State Assessment for Grades 3-5.
	53.7% of all students will score at proficient or higher on the 2010 Kansas State Reading Assessment

52.8% of free and reduced lunch students will score at proficient or higher on the 2010 Kansas State Reading Assessment 

63.3% of ELL students will score at proficient or higher on the 2010 Kansas State Reading Assessment

39.3% of African American students will score at proficient or higher on the 2010 Kansas State Reading Assessment

61.8% of Hispanic students will score at proficient or higher on the 2010 Kansas State Reading Assessment
3.95% of all students will score at least at the 50th percentile on the Winter Reading MAP

39% of free and reduced lunch students will score at least at the 50th percentile on the Winter Reading MAP

36.3% of ELL students will score at least at the 50th percentile on the Winter Reading MAP

33.8% of African American students will score at least at the 50th percentile on the Winter Reading MAP

40.5% of Hispanic students will score at least at the 50th percentile on the Winter Reading MAP


Third SMART Goal(s):

	By spring 2011, 10% of all students receiving multiple referrals will decrease for defiance, disruptive, and disrespect behaviors strengthening the relationship of students to students and students to adults.  Through teacher use of equitable practices (welcoming students by name as they enter the classroom, ensure bulletin boards, displays, instructional materials, and other visuals in the classroom reflect the racial, ethnic, and cultural backgrounds represented by students, Uses a variety of visual aids and props to support student learning, uses cooperative learning structures, and uses real life experiences to connect school learning to students’ lives) student office referrals will decrease based on the 2011 discipline report.  Data will be examined quarterly.


Stage 5:  Research & Identify Scientifically Based Research Strategies & Practices

The product of the selected Corrective Action Option should address the needs of each tier.  The tiers should create a systemic approach for the building or district.  The professional development needs will also stem from each tier.  More information on MTSS can be located at www.kansasmtss.org 

MATHEMATICS SMART GOAL(s): All students, in particular our African American students in grades K-5 will increase performance in problem solving as measured by the 2011 MAP Assessment for Grades K-2 and the 2011 Kansas State Assessment for Grades 3-5.

60.6% of all students will score at proficient or higher on the 2010 Kansas State Math Assessment

60% of free and reduced lunch students will score at proficient or higher on the 2010 Kansas State Math Assessment 

70.6% of ELL students will score at proficient or higher on the 2010 Kansas State Math Assessment

45.6% of African American students will score at proficient or higher on the 2010 Kansas State Math Assessment

68.7% of Hispanic students will score at proficient or higher on the 2010 Kansas State Math Assessment

29% of all students will score at least at the 50th percentile on the Winter Math MAP

29.2% of free and reduced lunch students will score at least at the 50th percentile on the Winter Math MAP

31.4% of ELL students will score at least at the 50th percentile on the Winter Math MAP

19.8% of African American students will score at least at the 50th percentile on the Winter Math MAP

32.3% of Hispanic students will score at least at the 50th percentile on the Winter Math MAP
TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	The core content program is Math Investigations II.  Providing explicit direct instruction of the problem-solving approach and the Thinking Strategies will allow students to increase their performance ability with indicators related to solving real world word problems.  In addition, teachers will use the framework for scaffolding during math instruction (Donovan & Bransford, 2005; Kilpatrick, Swafford, & Findell, 2001).


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	MAP Math (September, December, and May), Formative Kansas Computerized Assessments (Monthly), End of Unit Assessments and Teacher Created Monitoring Tools (every two weeks)


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Beed, P., Hawkins, E., & Roller, C. (1991).  Moving learners toward independence The power of scaffold instruction.  The Reading Teacher, 44, 648-655.  Diane Nielsen, KU, used the idea of “levels” to create a framework for thinking about supporting students in guided reading.  Suzie Legg, KCKPS, used the idea of levels, put forth by Dr. Diane Nielsen, to create a framework for thinking about supporting students in mathematics and problem solving (Scaffolding for Gradual Release of Responsibility).
Donovan, M., Suzanne & Bransford, J. (2005).  How students Learn:  Mathematics in the Classroom.  Committee on How People Learn, A Targeted Report for Teachers.  Division  of Behavioral And Social Sciences and Education.  Washington, DC:  The National Academic Press (Math Investigations II)

Kilpatrick, J., Swafford, J., & Findell, B. (Eds.). (2001). Adding it up: Helping children learn mathematics. Washington, DC: Mathematics Learning Study Committee, Center for Education, Division of Behavioral and Social Sciences and Education, National Academy Press..  (Math Investigations II)
Schoenfeld, A. (1989).  Teaching mathematical thinking and problem solving.  In L.B. Resnick & L.E. Klopfer (Eds.), Toward the thinking curriculum:  Current cognitive research (pp. 83-103).  Alexandria, VA:  Association for Supervision and Curriculum Department.

Summary of Research:

From our research key findings indicate that using a problem solving process with real world application will increase student achievement.  Teaching mathematical thinking affects all mathematical strands which will lead to increased student achievement.  
Research will be used as teachers increase their knowledge-base, implementing, and applying the instructional strategies to classroom practice for increased student achievement as students solve real world problems.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	A problem-solving approach and use of thinking strategies will allow students to effectively solve real-world problems.  The framework for scaffolding provides the gradual release of responsibility as stated through Beed & Roller research.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Math Investigations II will continue to be the targeted content program with identified scientifically based strategies as:  Act out or use objects, make a picture or diagram to model the problem, use or make a table, make an organized list, guess and check, use or look for a pattern, work backwards, use logical reasoning, make it simpler, brainstorm and asking clarifying questions and students going back to text to prove their answers as the scientifically based strategies (Bresser, Melanese, & Sphar, 2009).


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	MAP Math (September, December, and May), Formative Kansas Computerized Assessments (Monthly), End of Unit Assessments and Teacher Created Monitoring Tools (every two weeks) 


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Beed, P., Hawkins, E., & Roller, C. (1991).  Moving learners toward independence The power of scaffold instruction.  The Reading Teacher, 44, 648-655.  Diane Nielsen, KU, used the idea of “levels” to create a framework for thinking about supporting students in guided reading.  Suzie Legg, KCKPS, used the idea of levels, put forth by Dr. Diane Nielsen, to create a framework for thinking about supporting students in mathematics and problem solving. (Scaffolding for Gradual Release of Responsibility).
Bresser, R., Melanese, K., & Sphar, C. (2009).  Supporting English Language Learners in Math Class.  Math Solutions Publications.  Sausalito, CA.

Donovan, M., Suzanne & Bransford, J. (2005).  How students Learn:  Mathematics in the Classroom.  Committee on How People Learn, A Targeted Report for Teachers.  Division of Behavioral  And Social Sciences and Education.  Washington, DC:  The National Academic Press (Math Investigations II)

Kilpatrick, J., Swafford, J., & Findell, B. (Eds.), (2001). Adding it up: Helping children learn mathematics. Washington, DC: Mathematics Learning Study Committee, Center for Education, Division of Behavioral and Social Sciences and Education, National Academy Press..  (Math Investigations II)

Schoenfield, A.H., (1992). Learning to think mathematically: Problem solving, metacognition, and sense making in mathematics. In D.A. Grouws (Ed). Old Tappan, NJ: Macmillan. Handbook of research on teaching and learning, 334 – 370

Summary of Research:

From our research key findings indicate that using a problem solving process with real world application will increase student achievement.  Teaching mathematical thinking affects all mathematical strands which will lead to increased student achievement.
Research will be used as teachers increase their knowledge-base, implementing, and applying the instructional strategies to classroom practice for increased student achievement as students solve real world problems.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Instruction within this tier is now in a small group format.  As strategies are implemented, students who need additional support will work with additional guided instruction and practice with lessons that will develop their mathematical understanding helping students to make sense of the problem and then applying the problem solving approach with indicators related to real-world problems (Bresser, Melanese, Sphar, 2009).


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Instruction within this tier is now provided in a pair or one to one format.  Students who are at risk needing intensive assistance will receive instruction specifically targeted to understanding how to solve real-world problems related to appropriate indicators with acting out or use objects, making a picture or diagram to model the problem, using or making a table, making an organized list, guess and check, use or look for a pattern, working backwards, using logical reasoning, making it simpler, brainstorming and asking clarifying questions and students going back to text to prove their answers as the scientifically based strategies (Bresser, Melanese, & Sphar, 2009). 


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	MAP Math (September, December, and May), Formative Kansas Computerized Assessments (Monthly), End of Unit Assessments and Teacher Created Monitoring Tools (every two weeks)


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Beed, P., Hawkins, E., & Roller, C. (1991).  Moving learners toward independence The power of scaffold instruction.  The Reading Teacher, 44, 648-655.  Diane Nielsen, KU, used the idea of “levels” to create a framework for thinking about supporting students in guided reading.  Suzie Legg, KCKPS, used the idea of levels, put forth by Dr. Diane Nielsen, to create a framework for thinking about supporting students in mathematics and problem solving. (Scaffolding for Gradual Release of Responsibility).
Bresser, R., Melanese, K., & Sphar, C., (2009).  Supporting English Language Learners in Math Class.  Math Solutions Publications.  Sausalito, CA.

Donovan, M., Suzanne & Bransford, J., (2005).  How students Learn:  Mathematics in the Classroom.  Committee on How People Learn, A Targeted Report for Teachers.  Division of Behavioral And Social Sciences and Education.  Washington, DC:  The National Academic Press (Math Investigations II)

Kilpatrick, J., Swafford, J., & Findell, B. (Eds.), (2001). Adding it up: Helping children learn mathematics. Washington, DC: Mathematics Learning Study Committee, Center for Education, Division of Behavioral and Social Sciences and Education, National Academy Press..  (Math Investigations II)

Schoenfield, A.H., (1992). Learning to think mathematically: Problem solving, metacognition, and sense making in mathematics. In D.A. Grouws (Ed). Old Tappan, NJ: Macmillan. Handbook of research on teaching and learning, 334 – 370
Summary of Research:

From our research key findings indicate that using a problem solving process with real world application will increase student achievement.  Teaching mathematical thinking affects all mathematical strands which will lead to increased student achievement.
Research will be used as teachers increase their knowledge-base, implementing, and applying the instructional strategies to classroom practice for increased student achievement as students solve real world problems.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Through the Multi-Tiered System of support, the likelihood of positive achievement is greater due to teachers being able to adjust instruction for intensive students.  With intensive assistance, differentiation of instruction can be implemented increasing the likelihood of positive achievement.


READING SMART GOAL(s): All students, in particular, our African American students in grades K-5 will increase performance in the areas of retelling main idea and supporting details as measured by the 2011 MAP Assessment for Grades K-2 and the 2011 Kansas State Assessment for Grades 3-5.
53.7% of all students will score at proficient or higher on the 2010 Kansas State Reading Assessment

52.8% of free and reduced lunch students will score at proficient or higher on the 2010 Kansas State Reading Assessment 

63.3% of ELL students will score at proficient or higher on the 2010 Kansas State Reading Assessment

39.3% of African American students will score at proficient or higher on the 2010 Kansas State Reading Assessment

61.8% of Hispanic students will score at proficient or higher on the 2010 Kansas State Reading Assessment

3.95% of all students will score at least at the 50th percentile on the Winter Reading MAP

39% of free and reduced lunch students will score at least at the 50th percentile on the Winter Reading MAP

36.3% of ELL students will score at least at the 50th percentile on the Winter Reading MAP

33.8% of African American students will score at least at the 50th percentile on the Winter Reading MAP

40.5% of Hispanic students will score at least at the 50th percentile on the Winter Reading MAP
TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	The core content program is Kansas City Kansas Balanced Literacy and Literacy By Design.  By spring of 2010, 63% of all students will score at or above proficiency in all subgroups on indicators connected to retelling the main ideas and supporting details in all text types utilizing retelling strategies based upon the Hierarchy of Developmental Retellings.  Retelling strategies will be implemented based upon students’ stage of reading development.  Strategies will include the following:  Emergent to Early Fluent Readers-Oral recall of items or events, Oral sequential recall of items or events, Written sequential recall of items or events, Oral retelling of basic story elements, Written retelling of basic story elements; Early Fluent to Fluent Readers-Written retelling of events from problem to solution, and written story map; Oral plot summary, written plot summary, oral guided retelling, oral unguided retelling, and written unguided retelling.


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	DRA-2-Developmental Reading Assessment (Quarterly-Every 9 weeks), Kansas Computerized Assessment Formative (Monthly), MAP (September, December, and May)


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Gambrell, L.B., Koskinen, & Kapinus, B.A.

         (1991).  Retelling and the reading comprehension for proficient and less-proficient readers.  Journal of Educational Research 84:356-362.  
Hansen, J.

           (2004).  Tell Me a Story:  Developmentally appropriate Retelling Strategies; Newark, DE., International Reading Association

Literacy By Design

           (2008) Harcourt Achieve, Inc.
McGill-Franzen, A.

           (2006).  Kindergarten Literacy:  Matching Assessment and Instruction in Kindergarten; New York, New York, Scholastic.

McGreggor, T.

           (2007).  Comprehension Connections:  Bridges to Strategic Reading; Portsmouth, NH, Heinemann.

Miller, D.

           (2002).  Read with Meaning:  Teaching Comprehension in the Primary Grades; Portland, Maine, Stenhouse Publishers

National Reading Panel. 

(2000). Teaching children to read: An evidence-based assessment of the scientific research literature on reading and its implications for reading instruction: Reports of the subgroups. (NIH Publication No. 00-4754). Washington, DC: U. S. Department of Health and Human Services, Public Health Service, National Institutes of Health, National Institute of Child Health and Human Development.
Zambo, D. & Brozo, W.

          (2009).  Bright Beginnings for Boys:  Engaging Young Boys in Active Literacy; Newark, DE., International Reading Association

Summary of Research
From our research key findings indicate that students need to be able to retell main ideas as well as supporting details in all text types using developmentally appropriate retelling strategies in conjunction with the stages of reading development.  Application of Thinking Strategies will allow student to comprehend effectively with all text types. 
Research will be used as teachers increase their knowledge-base, implementing, and applying the instructional strategies to classroom practice for increased student achievement as students retell the main ideas and supporting details in all text types. 


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Through flexible grouping explicit direct instruction in the core program will ensure that students will have the opportunity to learn the strategy with guided practice and support.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Balanced Literacy will continue to be the targeted content program with retelling as the scientifically based researched strategy.  The instructional material used to support this area will be Literacy By Design-Small Group Component, Comprehension Connections, Making Meaning, Comprehension Matters and After the Bell.


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Progress monitoring tools such as DRA-2 (Quarterly-Every 9 weeks) and KCA (Monthly) followed by teacher created assessments and assessments specific to the resource (every two weeks)


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Gambrell, L.B., Koskinen, & Kapinus, B.A.

         (1991).  Retelling and the reading comprehension for proficient and less-proficient readers.  Journal of Educational Research 84:356-362.  

Hansen, J.

           (2004).  Tell Me a Story:  Developmentally appropriate Retelling Strategies; Newark, DE., International Reading Association

Literacy By Design

           (2008) Harcourt Achieve, Inc.

McGill-Franzen, A.

           (2006).  Kindergarten Literacy:  Matching Assessment and Instruction in Kindergarten; New York, New York, Scholastic.

McGreggor, T.

           (2007).  Comprehension Connections:  Bridges to Strategic Reading; Portsmouth, NH, Heinemann.

Miller, D.

           (2002).  Read with Meaning:  Teaching Comprehension in the Primary Grades; Portland, Maine, Stenhouse Publishers

National Reading Panel. 

(2000). Teaching children to read: An evidence-based assessment of the scientific research literature on reading and its implications for reading instruction: Reports of the subgroups. (NIH Publication No. 00-4754). Washington, DC: U. S. Department of Health and Human Services, Public Health Service, National Institutes of Health, National Institute of Child Health and Human Development.

Zambo, D. & Brozo, W.

          (2009).  Bright Beginnings for Boys:  Engaging Young Boys in Active Literacy; Newark, DE., International Reading Association

Summary of Research
From our research key findings indicate that students need to be able to retell main ideas as well as supporting details in all text types using developmentally appropriate retelling strategies in conjunction with the stages of reading development.  Application of Thinking Strategies will allow student to comprehend effectively with all text types.
Research will be used as teachers increase their knowledge-base, implementing, and applying the instructional strategies to classroom practice for increased student achievement as students retell the main ideas and supporting details in all text types.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Instruction within this tier is now in a small group format.  Students who need additional support will work with additional guided instruction and practice to retell the story using the main idea and supporting details.


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Balanced Literacy will continue to be the targeted content program with retelling as the scientifically based researched strategy. Other alternatives will need to be explored such as skills associated with reading development if students continue to struggle with retelling.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Progress monitoring tools such as DRA-2 (Quarterly-Every 9 weeks) and KCA (Monthly) followed by teacher created assessments and assessments specific to the resource (every two weeks).  Analysis of the data and instruction will determine if there is a need for a shift in instruction to reading development to address the five components for effective reading development such as fluency, phonemic awareness, phonics, vocabulary, and comprehension


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Gambrell, L.B., Koskinen, & Kapinus, B.A.

         (1991).  Retelling and the reading comprehension for proficient and less-proficient readers.  Journal of Educational Research 84:356-362.  

Hansen, J.

           (2004).  Tell Me a Story:  Developmentally appropriate Retelling Strategies; Newark, DE., International Reading Association

Literacy By Design

           (2008) Harcourt Achieve, Inc.

McGill-Franzen, A.

           (2006).  Kindergarten Literacy:  Matching Assessment and Instruction in Kindergarten; New York, New York, Scholastic.

McGreggor, T.

           (2007).  Comprehension Connections:  Bridges to Strategic Reading; Portsmouth, NH, Heinemann.

Miller, D.

           (2002).  Read with Meaning:  Teaching Comprehension in the Primary Grades; Portland, Maine, Stenhouse Publishers

National Reading Panel. 

(2000). Teaching children to read: An evidence-based assessment of the scientific research literature on reading and its implications for reading instruction: Reports of the subgroups. (NIH Publication No. 00-4754). Washington, DC: U. S. Department of Health and Human Services, Public Health Service, National Institutes of Health, National Institute of Child Health and Human Development.

Zambo, D. & Brozo, W.

          (2009).  Bright Beginnings for Boys:  Engaging Young Boys in Active Literacy; Newark, DE., International Reading Association

Summary of Research
From our research key findings indicate that students need to be able to retell main ideas as well as supporting details in all text types using developmentally appropriate retelling strategies in conjunction with the stages of reading development.  Application of Thinking Strategies will allow student to comprehend effectively with all text types.
Research will be used as teachers increase their knowledge-base, implementing, and applying the instructional strategies to classroom practice for increased student achievement as students retell the main ideas and supporting details in all text types.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	In this tier, the instruction is one on one, students who need additional support will work with additional guided instruction and practice to retell the story using main idea and supporting details.


THIRD SMART GOAL(s): By spring 2011, 10% of all students receiving multiple referrals will decrease for defiance, disruptive, and disrespect behaviors strengthening the relationship of students to students and students to adults.  Through teacher use of equitable practices (welcoming students by name as they enter the classroom, ensure bulletin boards, displays, instructional materials, and other visuals in the classroom reflect the racial, ethnic, and cultural backgrounds represented by students, Uses a variety of visual aids and props to support student learning, uses cooperative learning structures, and uses real life experiences to connect school learning to students’ lives) student office referrals will decrease based on the 2011 discipline report.  Data will be examined quarterly.
TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	The Family Advocacy Model is designed to strengthen relationships between teachers and students as well as the relationship between the teacher and parents.  The Advocate which is the student’s classroom teacher will work with their class daily to support students in the core content program.  The core content program is Second Step where students will engage in social skills and character education.  We will also implement Positive Behavior Support (PBS) as a school-wide program for improving social competence providing and indirect impact on academic achievement for all students.


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Monthly we will monitor and analyze referral data as it aligns to our relationship goal.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	The SECOND STEP program is grounded in the integration of social learning theory (Bandura, 1986), social information-processing theory (Dodge, Pettit, McClaskey, & Brown, 1986), and cognitive-behavioral theory (Kendall & Braswel, 1985). Concepts and strategies from these frameworks constitute the three critical skill areas considered crucial competencies for preventing aggressive behavior and promoting pro-social behaviors: empathy (Halberstadt, Denham, & Dunsmore, 2001), problem-solving skills (Crick & Dodge, 1994), and anger management (Eisenberg, Fabes, & Losoya, 1997). 

School-Wide Positive Behavior Support:  IDEAs that Work:  U.S. Office of Special Education Programs

Zambo, D. & Brozo, W.

          (2009).  Bright Beginnings for Boys:  Engaging Young Boys in Active Literacy; Newark, DE., International Reading Association
Summary of Research:

Research provides evidence that teaching the three core competencies, combined with teaching and practicing specific behavioral skills, can prevent problematic behavior.

Research will be used as teachers increase their knowledge-base, implementing, and applying the strategies to classroom practice to reduce the percentage of students receive multiple referrals for defiance, disruptive, and disrespect behaviors strengthening the relationship of students to students and students to adults.




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Second Step seeks to foster the social and emotional development, safety, and well-being of children through education and advocacy. Skills addressed are empathy, impulse control, anger management, and problem solving, all of which are linked to root causes of the high referral rate.  PBS defines expectations for all students and seeks to reward students for positive behavior.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Second step will continue to be the core content program.  Students who need additional support will meet with Principal once a month on skills of problem solving and reflection.  


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Monthly we will monitor and analyze referral data as it aligns to our relationship goal.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	The SECOND STEP program is grounded in the integration of social learning theory (Bandura, 1986), social information-processing theory (Dodge, Pettit, McClaskey, & Brown, 1986), and cognitive-behavioral theory (Kendall & Braswel, 1985). Concepts and strategies from these frameworks constitute the three critical skill areas considered crucial competencies for preventing aggressive behavior and promoting prosocial behaviors: empathy (Halberstadt, Denham, & Dunsmore, 2001), problem-solving skills (Crick & Dodge, 1994), and anger management (Eisenberg, Fabes, & Losoya, 1997). 

The SECOND STEP program is grounded in the integration of social learning theory (Bandura, 1986), social information-processing theory (Dodge, Pettit, McClaskey, & Brown, 1986), and cognitive-behavioral theory (Kendall & Braswel, 1985). Concepts and strategies from these frameworks constitute the three critical skill areas considered crucial competencies for preventing aggressive behavior and promoting pro-social behaviors: empathy (Halberstadt, Denham, & Dunsmore, 2001), problem-solving skills (Crick & Dodge, 1994), and anger management (Eisenberg, Fabes, & Losoya, 1997). 

School-Wide Positive Behavior Support:  IDEAs that Work:  U.S. Office of Special Education Programs

Zambo, D. & Brozo, W.

          (2009).  Bright Beginnings for Boys:  Engaging Young Boys in Active Literacy; Newark, DE., International Reading Association
Summary of Research:

Research provides evidence that teaching the three core competencies, combined with teaching and practicing specific behavioral skills, can prevent problematic behavior.

Research will be used as teachers increase their knowledge-base, implementing, and applying the strategies to classroom practice to reduce the percentage of students receive multiple referrals for defiance, disruptive, and disrespect behaviors strengthening the relationship of students to students and students to adults.




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	With problem solving, students will have an opportunity to think critically about the inappropriate behavior discovering the root cause reviewing expectations and discussing strategies to eliminate the defiance, disruptive, and disrespect behaviors.


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Second step will continue to be the content program.  Students who need intensive support will be taken through the Student Improvement Team process where a team of teachers will strategize alternative methods to develop skills of problem-solving, anger management, and impulsive control.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Monthly we will monitor and analyze referral data as it aligns to our relationship goal.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	The SECOND STEP program is grounded in the integration of social learning theory (Bandura, 1986), social information-processing theory (Dodge, Pettit, McClaskey, & Brown, 1986), and cognitive-behavioral theory (Kendall & Braswel, 1985). Concepts and strategies from these frameworks constitute the three critical skill areas considered crucial competencies for preventing aggressive behavior and promoting prosocial behaviors: empathy (Halberstadt, Denham, & Dunsmore, 2001), problem-solving skills (Crick & Dodge, 1994), and anger management (Eisenberg, Fabes, & Losoya, 1997). Research on the SECOND STEP program provides evidence that teaching these three core competencies, combined with teaching and practicing specific behavioral skills, can prevent problematic behavior.
Educators, parents and community leaders are concerned about student experiencing learning and behavior problems-students with and without disabilities.  Although educators and families can met the needs of many students, there are situations where assistance is needed.  The goal of Student Improvement Teams is to expand the use of various resources and expertise in the schools and communities to address individual student needs (Student Improvement Team Handbook, Revised 2004).

Benson, P., Galbraith, J., & Espeland, P. (1994).  What Kids Need to Succeed.  Search Institute and Free Spirit Publishing, Inc.

Canter, A (1991).  Effective psychological services for all students:  A data-based model of service delivery.  In G. Stoner, M.R. Shinn, & H.M. Walker (Eds.), Interventions for achievement and behavior problems (pp. 49-78).  Silver Spring, MD:  National Association of School Psychologists.

The SECOND STEP program is grounded in the integration of social learning theory (Bandura, 1986), social information-processing theory (Dodge, Pettit, McClaskey, & Brown, 1986), and cognitive-behavioral theory (Kendall & Braswel, 1985). Concepts and strategies from these frameworks constitute the three critical skill areas considered crucial competencies for preventing aggressive behavior and promoting pro-social behaviors: empathy (Halberstadt, Denham, & Dunsmore, 2001), problem-solving skills (Crick & Dodge, 1994), and anger management (Eisenberg, Fabes, & Losoya, 1997). 

School-Wide Positive Behavior Support:  IDEAs that Work:  U.S. Office of Special Education Programs

Zambo, D. & Brozo, W.

          (2009).  Bright Beginnings for Boys:  Engaging Young Boys in Active Literacy; Newark, DE., International Reading Association
Summary of Research:

Research provides evidence that teaching the three core competencies, combined with teaching and practicing specific behavioral skills, can prevent problematic behavior.

Research will be used as teachers increase their knowledge-base, implementing, and applying the strategies to classroom practice to reduce the percentage of students receive multiple referrals for defiance, disruptive, and disrespect behaviors strengthening the relationship of students to students and students to adults.




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	These strategies have the likelihood of bringing about positive achievement because students will have the opportunity to obtain skills on how to interact and manage their emotions and to be independently responsible.


Stage 6:  Develop & Implement the Corrective Action Plan


Action Steps:  This stage is filled out following the completion of Stage 6 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook, Section C:  Planning Meeting Four.

MATHEMATICS SMART Goal:  All students, in particular our African American students in grades K-5 will increase performance in problem solving as measured by the 2011 MAP Assessment for Grades K-2 and the 2011 Kansas State Assessment for Grades 3-5.

60.6% of all students will score at proficient or higher on the 2010 Kansas State Math Assessment

60% of free and reduced lunch students will score at proficient or higher on the 2010 Kansas State Math Assessment 

70.6% of ELL students will score at proficient or higher on the 2010 Kansas State Math Assessment

45.6% of African American students will score at proficient or higher on the 2010 Kansas State Math Assessment

68.7% of Hispanic students will score at proficient or higher on the 2010 Kansas State Math Assessment

29% of all students will score at least at the 50th percentile on the Winter Math MAP

29.2% of free and reduced lunch students will score at least at the 50th percentile on the Winter Math MAP

31.4% of ELL students will score at least at the 50th percentile on the Winter Math MAP

19.8% of African American students will score at least at the 50th percentile on the Winter Math MAP

32.3% of Hispanic students will score at least at the 50th percentile on the Winter Math MAP
This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1.  Students will use problem solving with additional support after teachers receive staff development to build knowledge of problem-solving approach by Increasing cognitive academic language proficiency in math for Black, Hispanic, ELL, and free/reduced lunch students
	Leadership Team
	Problem-Solving Framework
	November, 2009-May, 2010
	November, 2009-May, 2010 

Ongoing
	Reflection Log/Form

	2. Provide professional development to staff on problem solving strategies:  act out or use objects; Make a picture or diagram; use or make a table; make an organized list; guess and check; use or look for a pattern; work backwards; use logical reasoning; make it simpler; brainstorm; These strategies will be used in conjunction with strategies taught with Math Investigations II. Students will apply math in real life problems.  


	Classroom Teachers
	Collaborative Planning Time

Early Release Staff Development Time for Planning
	August, 2009-April, 2010
	August, 2009-April 2010, Ongoing
	District Reflection Forms

	3.  For effective implementation of the problem solving approach teachers will collaborate and plan lessons that will increase opportunity to apply math in real-life problems and determine reasonableness of solutions for Black, Hispanic, ELL, and free/reduced lunch students
	Classroom Teachers
	Collaborative Planning Time

Early Release Staff Development Time
	August, 2009-April, 2010
	August, 2009-April 2010, Ongoing
	Lesson Plans

	4.  Implement a framework for scaffolding during math instruction 
	Principal

Instructional Coach

Leadership Team
	Contingent Scaffolding Chart for Math Problem Solving
	November, 2009-May, 2010
	November, 2009-May, 2010, Ongoing
	Agenda

Reflection Log

Student Math Journals

	5.  Analyze Results
	Classroom Teachers
	
	November, 2009-2010
	November, 2009-May, 2010 Ongoing
	Samples of Student Work

Data Notebook


READING SMART Goal:  All students, in particular, our African American students in grades K-5 will increase performance in the areas of retelling main idea and supporting details as measured by the 2011 MAP Assessment for Grades K-2 and the 2011 Kansas State Assessment for Grades 3-5.
53.7% of all students will score at proficient or higher on the 2010 Kansas State Reading Assessment

52.8% of free and reduced lunch students will score at proficient or higher on the 2010 Kansas State Reading Assessment 

63.3% of ELL students will score at proficient or higher on the 2010 Kansas State Reading Assessment

39.3% of African American students will score at proficient or higher on the 2010 Kansas State Reading Assessment

61.8% of Hispanic students will score at proficient or higher on the 2010 Kansas State Reading Assessment

3.95% of all students will score at least at the 50th percentile on the Winter Reading MAP

39% of free and reduced lunch students will score at least at the 50th percentile on the Winter Reading MAP

36.3% of ELL students will score at least at the 50th percentile on the Winter Reading MAP

33.8% of African American students will score at least at the 50th percentile on the Winter Reading MAP

40.5% of Hispanic students will score at least at the 50th percentile on the Winter Reading MAP
This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1.  Students will use thinking strategies. Teachers will build knowledge-base through Professional Learning Communities and Grade Level Study of Thinking Strategies for Retelling Main Ideas and Supporting Details


	Principal

Instructional Coach

Professional Learning Communities

Grade Level Teams
	Hansen, Jill (2004).  Tell Me a Story:  Developmentally Appropriate Retelling Strategies.  International Reading Association

(Grades 4-5)

McGregor, Tanny (2007).  Comprehension Connections:  Bridges to Strategic Reading.  Heinemann

(Grades 3-5)

Miller, Debbie (2002).  Reading with Meaning:  Teaching Comprehension in the Primary Grades.  Stenhouse

(Grades 1-2)

McGill-Franzen, Anne (2006).  Kindergarten Literacy.  Scholastic Inc.

Zambo, Debby & Brozo, William (2009).  Bright Beginnings for Boys:  Engaging Young Boys in Active Literacy.  International Reading Association
	October, 2009-

April, 2010
	October, 2009-April, 2010; Ongoing
	Culmination Project

	2. Students will use retelling strategies. Teachers will  implement Kansas Reading Academy and Kansas City Kansas Reading Academy Training (Think Alouds with Questioning and Determining the Importance for Retelling Main Ideas and Supporting Details)
	Kansas Reading Academy

Kansas City Kansas Reading Academy

District Lead IC

Instructional Coach

Principal
	Kansas Reading Academy Resource Material

Kansas City Kansas Resource Material

PEBC Resource Materials

Comprehension Readers Toolkit
	2009-2010; Ongoing
	2009-2010; Ongoing
	Student Work Samples, Lesson Plans

	3.

Monthly, analyze KCA Formative Assessments


	Grades 3-5 Classroom Teachers

Principal

Instructional Coach

Implementation Coach
	
	Sept, 2009-May, 2010; Ongoing
	May, 2010; Ongoing
	Teacher Reports

Data Analysis Summary

	4. Students will use test taking strategies to include retelling using multiple strategies


	Leadership Team


	Hansen, Jill (2004).  Tell Me a Story:  Developmentally Appropriate Retelling Strategies.  International Reading Association


	November, 2009-2010; Ongoing
	2010-Ongoing
	Building Created Resources for Teaching Retelling Main Idea and Supporting Details


THIRD SMART Goal:  By spring 2011, 10% of all students receiving multiple referrals will decrease for defiance, disruptive, and disrespect behaviors strengthening the relationship of students to students and students to adults.  Through teacher use of equitable practices (welcoming students by name as they enter the classroom, ensure bulletin boards, displays, instructional materials, and other visuals in the classroom reflect the racial, ethnic, and cultural backgrounds represented by students, Uses a variety of visual aids and props to support student learning, uses cooperative learning structures, and uses real life experiences to connect school learning to students’ lives) student office referrals will decrease based on the 2011 discipline report.  Data will be examined quarterly.
This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1. Family Advocacy-Every student will have their classroom teacher as an advocate where they will meet 30 minutes/week including two contact days with parents
	Teachers, Students Principal, Parents
	Second Step
	August, 2009
	May, 2010

Ongoing
	Lesson Plans, Walk Through

Parent Surveys

	2.  Build knowledge base of staff on importance of relationship building with all students, in particular, our African American subgroup through Professional Learning Communities and Whole Faculty Staff Development
	Leadership Team

Professional Learning Communities
	Characteristics of Equitable Classroom Practices

Text:  DreamKeepers and Internet Articles for Study

Zambo, Debby & Brozo, William (2009).  Bright Beginnings for Boys:  Engaging Young Boys in Active Literacy.  International Reading Association


	November, 2009
	May, 2010
	Agenda

PLC Logs

Culmination Project Report

	3.  SIT Process-All teachers trained in the SIT Process.  Expectations and procedures for documentation are shared


	Building SIT Team
	Student Improvement Team Resources
	December, 2009
	December, 2009
	Agenda

	4.  Behavior Intervention Support Team (BIST) training for all staff


	Leadership Team

District Support Staff
	Training Material
	January, 2010
	August, 2010
	Reflection Feedback Form

	5.  Training and Implementation of School Wide Discipline Model using Positive Behavior Support (PBS)
	Leadership Team


	PBS Training Manual
	November, 2009-January, 2010
	August, 2010
	Reflection Feedback Form


Stage 7:  Develop & Implement the Research-Based Staff Development Plan

Part A (staff development):  More information can be located in the QPA Manual under Quality Criteria Four and the Kansas Professional Development Guidelines.

Directions:  Review the school’s Results-Based Staff Development plan and revise as needed to incorporate the staff development needs as identified in action steps under each of the goals. * What will staff need to know or be able to do to implement action steps? 
MATHEMATICS SMART Goal:  All students, in particular our African American students in grades K-5 will increase performance in problem solving as measured by the 2011 MAP Assessment for Grades K-2 and the 2011 Kansas State Assessment for Grades 3-5.

60.6% of all students will score at proficient or higher on the 2010 Kansas State Math Assessment

60% of free and reduced lunch students will score at proficient or higher on the 2010 Kansas State Math Assessment 

70.6% of ELL students will score at proficient or higher on the 2010 Kansas State Math Assessment

45.6% of African American students will score at proficient or higher on the 2010 Kansas State Math Assessment

68.7% of Hispanic students will score at proficient or higher on the 2010 Kansas State Math Assessment

29% of all students will score at least at the 50th percentile on the Winter Math MAP

29.2% of free and reduced lunch students will score at least at the 50th percentile on the Winter Math MAP

31.4% of ELL students will score at least at the 50th percentile on the Winter Math MAP

19.8% of African American students will score at least at the 50th percentile on the Winter Math MAP

32.3% of Hispanic students will score at least at the 50th percentile on the Winter Math MAP
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Teachers will need to know the problem solving method and strategies to use within the problem solving framework

Teachers will attend district in-service for staff development of Thinking Strategies that will support delivery of problem-solving approach using Think Alouds
	November, 2009-May, 2010

August, 2009-April, 2010
	Leadership Team

District Instructional Coaches
	The Problem Solver 1 (Activities for Learning Problem-Solving Strategies)/Math Investigations II
Article, Guiding Understanding Through Teacher Talk:  How Do Think-Aloud techniques Enhance Modeling and Demonstrating
	Agenda

Reflection Log

District Reflection Form

	Application Level

What are we doing now that we did not do before?
	The problem-solving framework and strategies will be applied during Morning Work,  Math Investigations II, Math Interventions, and Homework as it relates to solving real-world problems

Teachers will apply the Thinking Strategies during Math Investigations and Math Interventions through Think Alouds as students are taught to use the problem-solving approach.
	November, 2009-May, 2010, Ongoing

November, 2009-May, 2010, Ongoing
	Classroom Teachers

Classroom Teachers
	The Problem Solver 1 (Activities for Learning Problem-Solving Strategies)/Math Investigations II
Article, Guiding Understanding Through Teacher Talk:  How Do Think-Aloud techniques Enhance Modeling and Demonstrating
Thinking Strategies Used By Proficient Learners:  Producing Mathematicians, PEBC, 2004
	Student Work Samples

Samples of Student Work

	Impact Level

What results are we getting that we did not get before?
	Students will use strategies for solving real world problems
	November, 2009-May, 2010, Ongoing
	Classroom Teachers
	
	KCA Formative Assessments

Academic Data, 2010-2011


READING SMART Goal:  All students, in particular, our African American students in grades K-5 will increase performance in the areas of retelling main idea and supporting details as measured by the 2011 MAP Assessment for Grades K-2 and the 2011 Kansas State Assessment for Grades 3-5.
53.7% of all students will score at proficient or higher on the 2010 Kansas State Reading Assessment

52.8% of free and reduced lunch students will score at proficient or higher on the 2010 Kansas State Reading Assessment 

63.3% of ELL students will score at proficient or higher on the 2010 Kansas State Reading Assessment

39.3% of African American students will score at proficient or higher on the 2010 Kansas State Reading Assessment

61.8% of Hispanic students will score at proficient or higher on the 2010 Kansas State Reading Assessment

3.95% of all students will score at least at the 50th percentile on the Winter Reading MAP

39% of free and reduced lunch students will score at least at the 50th percentile on the Winter Reading MAP

36.3% of ELL students will score at least at the 50th percentile on the Winter Reading MAP

33.8% of African American students will score at least at the 50th percentile on the Winter Reading MAP

40.5% of Hispanic students will score at least at the 50th percentile on the Winter Reading MAP
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	As Collaborative Grade Level Teams, teachers will engage in book study exploring key ideas as it relates to the development of Thinking Skills that will support retelling of main ideas and supporting details

As Professional Learning Communities, teachers will increase knowledge-base through text study on literacy/comprehension as it relates to teaching boys 


	September, 2009-May 2010

Ongoing

October, 2009-May 2010
	Instructional Coach

Professional Learning Communities (Staff)
	Professional Study Material:

Miller, Debbie (2002).  Reading with Meaning:  Teaching Comprehension in the Primary Grades.  Stenhouse

(Grades 1-2)

McGregor, Tanny (2007).  Comprehension Connections:  Bridges to Strategic Reading.  Heinemann

(Grades 3-5)

Hansen, Jill (2004).  Tell Me a Story:  Developmentally Appropriate Retelling Strategies.  International Reading Association

(Grades 4-5)


	Reflection Sheet

Learning Log

	Application Level

What are we doing now that we did not do before?
	Collaborative Grade Level Teams and Professional Learning Communities will apply knowledge from book study and previous staff developments,  during Balanced Literacy, Interventions, and Literacy By Design.     
	September, 2009-May, 2010, Ongoing
	Classroom Teachers
	Hansen, Jill (2004).  Tell Me a Story:  Developmentally Appropriate Retelling Strategies.  International Reading Association

(Grades 4-5)

McGregor, Tanny (2007).  Comprehension Connections:  Bridges to Strategic Reading.  Heinemann

(Grades 3-5)

Miller, Debbie (2002).  Reading with Meaning:  Teaching Comprehension in the Primary Grades.  Stenhouse

(Grades 1-2)

McGill-Franzen, Anne (2006).  Kindergarten Literacy.  Scholastic Inc.

Zambo, Debby & Brozo, William (2009).  Bright Beginnings for Boys:  Engaging Young Boys in Active Literacy.  International Reading Association
	Student Work

Walkthroughs
Activities in Lesson Plans



	Impact Level

What results are we getting that we did not get before?
	Students will use retelling strategies that will allow them to retell main ideas and supporting details in all text types

63% of all students will score at or above proficiency in all subgroups on indicators connected to retelling the main ideas and supporting details in all text types on Kansas State Reading Assessment


	September, 2009-May, 2010, Ongoing
	Classroom Teachers
	
	Formative Assessments

2011 Academic Data  




THIRD SMART Goal:  By spring 2011, 10% of all students receiving multiple referrals will decrease for defiance, disruptive, and disrespect behaviors strengthening the relationship of students to students and students to adults.  Through teacher use of equitable practices (welcoming students by name as they enter the classroom, ensure bulletin boards, displays, instructional materials, and other visuals in the classroom reflect the racial, ethnic, and cultural backgrounds represented by students, Uses a variety of visual aids and props to support student learning, uses cooperative learning structures, and uses real life experiences to connect school learning to students’ lives) student office referrals will decrease based on the 2011 discipline report.  Data will be examined quarterly.
.
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Building Relationships

Build knowledge base of staff on importance of relationship building with all students, in particular, our African American subgroup through Professional Learning Communities and Whole Faculty Staff Development

SIT Training

Review SIT process during Early Release Staff Development

PBS

Staff will be trained on PBS Model during Early Release Staff Development

BIST

Staff will be trained on BIST during Early Release Staff Development
	November, 2009-May, 2010

December, 2009

November, 2009-August 2010

January, 2010-August, 2010
	Leadership Team

SIT Team

Leadership Team

Leadership Team

District Support Staff
	Text:  Dreamkeepers and Internet Articles for Study

Zambo, Debby & Brozo, William (2009).  Bright Beginnings for Boys:  Engaging Young Boys in Active Literacy.  International Reading Association

Funding-Title I Staff Development-purchase of text for Professional Learning Communities

SIT Manual

PBS Training Manual

Training Material
	Agenda

Culmination Project Report

Agenda

Reflection Form

Reflection Feedback Form

Reflection Feedback Form

	Application Level

What are we doing now that we did not do before?
	Building Relationships

PBS

Teachers will apply the knowledge learned across the day with all students, in particular students receiving multiple referrals.

BIST
Teachers will apply the knowledge learned across the day with all students, in particular students receiving multiple referrals

Staff will apply their new knowledge from strategies and suggestions that are offered by the SIT Team in working with students who show defiance, disruptive and disrespect
	November, 2009-May, 2010

Ongoing

August, 2010-May, 2011

Ongoing

December, 2009
	Classroom Teachers

Classroom Teachers

Classroom Teachers
	
	Reflection Log

Observation Feedback

Monthly Spreadsheet displaying data of students receiving multiple referrals 

Monthly Spreadsheet displaying data of students receiving multiple referrals

	Impact Level

What results are we getting that we did not get before?
	10% of all students receiving multiple referrals will decrease for defiance, disruptive, and disrespect behaviors strengthening the relationship of students to students and students to adults
	December, 2009-May, 2010-Ongoing
	Classroom Teachers

Leadership Team

Students

Principal’s Secretary (data collection)
	
	Monthly Spreadsheet displaying data of students receiving multiple referral

Perception Data of Student Survey regarding engagement and teacher support and FTF Parent Survey


Refer to the School Integrated Improvement Plan and made revisions as needed.  If no revisions are needed, move to the next section.

Part B

Describe how all teachers will be involved in using data to provide information to improve individual student achievement and strengthen the overall instructional program.

	Teachers will use data results to inform instruction that will differentiate student learning and improve individual student achievement:

1. During School Improvement Team meeting, teachers will discuss individual students and formulate a plan for addressing their academic needs.  Layers of support will be developed with appropriate follow up.  Students needing intensive support will be referred to the Student Improvement Team for a needs assessment. Strategies are suggested for the teacher to use with the student and follow up testing can be scheduled as necessary.

2. Monthly and Quarterly assessments have been established in math and reading. Analyzing the results will allow teachers to plan for appropriate instruction.

3. Each teacher will keep a data collection notebook, which will include monthly and quarterly assessments.  Data will be analyzed for student growth.  Areas of need will be targeted and implementing differentiated instruction.

Teachers will meet during their collaborative team planning time to analyze data and plan instruction for Tier II and Tier II students.  Progress Monitoring data will be analyzed to form flexible grouping with Tier II and Tier III students 




Describe extended opportunities to learn and/or additional time that the school has in place to help ensure that all students are achieving academically in reading and mathematics.  (Examples may include after school programs, summer school program, etc.)

	The following are the practices that Grant Elementary School has in place to help ensure that all students enrolled will meet the state’s proficient level on the Kansas state reading, and math assessments:

1. Student Improvement Team which generates student improvement plans.

2. After school tutoring program. 

3. Intensive Intervention Groups for Tier II and Tier III students 

   


Describe how the school will coordinate federal, state, and local services used to support this Integrated Improvement Plan for Schools.

	The building leadership team was developed to provide support for integrating services to all staff and students.  The team is composed of the principal, instructional coach and teacher leaders.  The team meets weekly and the agendas includes discussion on instructional programs, state and local assessments and professional development.  Each school has an instructional coach to support the school through coaching staff and encouraging teacher progress through professional development.  


Describe how federal, state, and local funds will be coordinated to support this Integrated Improvement Plan for Schools.

	The priority for spending of Title I funds is to support hiring of highly qualified staff for reading and math.  These staff members are critical in the implementation of Tier 2 and Tier 3 support for students.  State ESL funds are used to support English acquisition for students where English is not their primary language.  Title IIA funds are used for financial support for tuition and books for those teachers who are not highly qualified.  The district general fund and at risk funds are used to provide a full day kindergarten program.  General funds, Title I and Title III funds are used to support a summer school option.


Stage 8:  Monitor Implementation & Progress


Refer to the Kansas Improvement Notebook Section C:  Subsequent Planning Meetings. 

Describe the process that the district and/or school will use to monitor the implementation of this plan. 

	The school will monitor the implementation of this plan by conducting ongoing walkthroughs and observations followed with Learning Focused Conversations with classroom teachers.  In addition, lesson plans will be collected and monitored weekly.


Name:

· Who will participate in the review? 

	Leadership Team of Principal, Instructional Coach, Three (3) Teacher Representatives, External Technical Assistance Team, and Parents


· What will be reviewed (i.e., implementation dates in the action plan)?

	Kansas Assessment test scores-reading, math

MAP Scores-2009-2010 scores in reading and math

KCA Formative Assessments Results, 2009-2010

2009 AYP Report

2009 Parent Survey

Referral and Suspension Rate Data for 2009-2010 school year


Identify the timeline of the process to ensure movement to the next cycle (e.g., quarterly, by semester, annually, etc.). 

	Weekly grade level teams will meet to discuss implementation of the staff development and instructional practices and its impact on student achievement.

Weekly staff development will be provided to support the knowledge, application, and impact level of instructional strategies identified to address the SMART goals

Progress Monitoring data will be analyzed to form flexible grouping with Tier II and Tier III students 

Quarterly data will be reviewed to discuss the effectiveness of instruction.

Each semester the School Improvement Plan will be reviewed to monitor the effectiveness identifying the strengths, challenges, and trends.

Monthly meetings with Implementation Coach


Discussion Point (do not answer):
· To what extent is the plan being followed?

·  Is the plan effective? How will be know?
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