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	MARK THE SECTION THAT APPLIES

 FORMCHECKBOX 

The school is applying to utilize the Expected Gains formula

 FORMCHECKBOX 

The school is not applying to utilize the Expected Gains formula




ASSURANCES:  For Schools on Improvement Only
  FORMCHECKBOX 
A peer review committee or representatives from the district has reviewed and approved this Integrated Improvement Plan.

 FORMCHECKBOX 
The district assures that the Title I school will spend at least 10% of its Title I allocation for high quality professional development to address the academic issues that contributed to the school being identified for improvement.

 FORMCHECKBOX 
The district assures that the school has reviewed the District State Performance Plan report (SPP)  

  FORMCHECKBOX 
The district assures that a State Technical Assistance Team (STAT) has been identified for the school and will be utilized.

District signatures represent agreement to all assurances marked and that the plan has been reviewed and approved at the district level.  Signature of KSDE official represents plan has been reviewed and approved in meeting all required criteria.

	Signature of Building Principal
	
	Date
	November 20, 2009

	Signature of Authorized District Representative
	
	Date
	November 20, 2009

	Signature of KSDE Official
	
	Date
	


External Technical Assistance Team

Directions:  List the name of the individuals who will serve on the External Technical Assistance Team (ETAT) with their contact information.    Additional rows may be added to this chart as needed.  

ETAT Membership should be selected based on the skills and knowledge necessary to support the school’s identified areas of improvement.  More information can be located in the QPA Manual under Quality Criteria Two.  

Requirements: 

· Each school will select the membership of the ETAT  

· The local board approves the ETAT

· An ETAT may serve more than one school in a district 

· ETAT members may be affiliated with the district

· Members are not to be affiliated with the school (not even as itinerant personnel)  

· A NCA team may be used as the ETAT

· The school and ETAT members determine the frequency of the external team visits

	External Technical Assistance Team (ETAT)

	Identify area(s) of expertise of each individual.  Note requirements above.

Place an * beside the chairperson for this ETAT team
	Name
	Email address
	Phone Number

	ESL Instructional Coach
	Ellen Beckley
	elbeckl@kckps.org
	913-627-4384

	Federal Program Coordinator
	Jim Clevenger
	jicleve@kckps.org
	913-627-2289

	Ass. Superintendent of Business & Support Services
	Cindy Lane
	cilane@kckps.org
	913-551-3200

	Department of Educational Research and Assessment
	Jill Cobb
	jicobb@kckps.org
	913-627-2151

	Literacy Instructional Coach
	Geri Lovelace
	gelovel@kckps.org
	913-627-4999

	Math Instructional Coach
	April Banks
	apbanks@kckps.org
	913-627-4999

	Executive Director of Instruction
	Marcy Clay
	maclay@kckps.org
	913-279-2088


State Technical Assistance Team

Directions:  List the name of the individuals who will serve on the State Technical Assistance Team (STAT) with their contact information.    

Add as many rows to this chart as needed.

If a school is on improvement or conditionally accredited for QPA and/or on improvement for Title I, membership must include at least two individuals with expertise in the areas(s) resulting in the school being on improvement and needs to include one or more of the following:

· Highly qualified or distinguished teachers and principals,

· Pupil services personnel,

· Parents,

· Representatives of Institutions of Higher Education,

· Representatives of regional educational laboratories or comprehensive regional technical assistance centers,

· Representatives of outside consultant groups.

Requirements:

The STAT team is assigned to the school until the school either attains accredited status or is not accredited.  A STAT may serve more than one school in a district.  More information can be located in the QPA Manual under State Technical Assistance.

	State Technical Assistance Team (STAT)

	Identify area(s) of expertise of each individual.  Note requirements in the directions.

Place an * beside the chairperson for this STAT team
	Name
	Email address
	Phone Number

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Refer to the School Integrated Improvement Plan and make revisions as needed.  If no revisions are needed, move to the next section.
Stage 1:  Orientation & Readiness

Stage 1 of this document is to be filled out following the completion of stage 1 of the Kansas Improvement Model.

Refer to the Kansas Improvement Notebook Section C:  Planning Meeting q.

Directions:  List the names of the individuals who will serve on the school planning team with their contact information.    Add as many rows to this chart as needed.  The roles in bold are required.  It is also required that 1) one person fill no more than two roles on the team and 2) no more than one of the asterisked roles may be filled by an employee of the school district
	School Planning Team

	Role
	Name
	 Email address
	Phone Number

	Superintendent or Representative
	Dr. Jill Shackelford
	jishack@kckps.org
	(913) 551-3200

	Principal or Principals’ Representative (Each building on improvement is represented on the district team)
	Josie Herrera
	joherre@kckps.org
	(913) 627-4850

	Site Council Member*
	Erica Sims
	ersims@kckps.org
	(913) 627-4850

	Community Member*
	Maria N. Garcia
	
	(913) 371-0839

	Family/Parent Representative*
	Theresa Fields
	thfield@kckps.org
	(913) 627-4850

	General Education Teacher 
	Carolyn Bible
	cabible@kckps.org
	(913) 627-4850

	Counselor, Social Worker, etc.
	
	
	

	Special Education Educator
	Donna Shubkagel
	doshubk@kckps.org
	(913) 627-4850

	Local Consolidated Plan Contact 
	Jim Clevenger
	jicleve@kckps.org
	(913) 279-2289

	Teacher of English Language Learners 
	JoAnn Madden
	jomadde@kckps.org
	(913) 627-4850

	Title 1 Representative (if applicable) 
	
	
	

	Other
	
	
	


Stage 1:  Orientation & Readiness continued

Adopted Improvement Process

Describe the process that will be used to develop and maintain this plan around the vision and mission of the school.
	During staff development meetings the staff analyzed and reviewed data from last year’s plan, as well as the 2009 Kansas Assessments, local assessments, and the Measures of Academic Progress (MAP).  After analysis and discussion, a decision was made on the areas to target.  The action plan was developed along with ways of evaluating the goals.  The development process was started in August and continued throughout September and October.  The plan was given to our site council for discussion, clarification, and suggestions.  The staff took into account the school’s mission statement, which is John Fiske will provide a positive school environment where students are taught effective communication and problem solving skills, while creating the plan.  The maintenance and review of the plan will continue throughout the 2009-2010 school year.


Highly Qualified and Fully Licensed

List the school’s professional development that supports teachers in becoming highly qualified as defined by NCLB and fully licensed in Kansas.
	Teachers in the district are required to attend district wide training each quarter. Training involves the implementation of district-mandated programs. For the elementary school, the math department focuses on best practices for teaching Math Investigations 2nd Edition and the reading department focuses on best practices for teaching Balanced Literacy. All of the other departments provide support for learning strategies used standards based lessons. All teachers meet the state and NCLB definition of Highly Qualified.  All teachers are highly qualified.


List strategies the school uses to attract highly qualified, fully licensed teachers.

List strategies the school uses to ensure paraprofessionals meet the qualifications of highly qualified. 

	The district initiative to First Things First is a major attraction for attracting highly qualified teachers. Lowering pupil / teacher ratio through Title I allows for smaller class sizes. Continuity of care allows the teacher to develop relationships and work with the same students over a period of years. The high, clear, and fair expectations for academics and behavior set an atmosphere conducive to learning. Enriched and diverse opportunities to learn provide the teacher with methods for individualizing instruction and meeting the needs of the students. Collective responsibility ensures collaboration among the teachers. The small learning community allows time for common planning. Wednesday afternoon staff development provides the time needed to be able to work with other teachers in the same department. Instructional autonomy permits teachers to be involved with decision-making. Teachers are actively involved with the decisions regarding the master schedule and other decisions in their small learning community. Another district initiative is the Teaching Fellows. This program is provided for people in the community with degrees who would like to become certified in teaching. During the completion of the Master’s program, the Fellow receives training and support from the district and is placed in a teaching position. At the end of the program, the Fellow acquires a teaching certificate.  Ten percent of Title 1 funds and a portion of Title IIA funds Are set aside for teachers who do not meet the HQ definition to access for tuition and book expenses.  Teachers who do not meet the definition are sent letters and e-mails from the District office encouraging them to take advantage of these funds.


	The purpose of the Kansas City, Kansas mentoring program is to provide beginning teachers with a supportive, formative process designed to assist their growth as reflective practitioners. The program is both structured and flexible, and consists of a series of strategies focused on the process of teaching. Designed for beginning

The purpose of the Kansas City, Kansas mentoring program is to provide beginning teachers with a supportive, formative process designed to assist their growth as reflective practitioners. The program is both structured and flexible, and consists of a series of strategies focused on the process of teaching. Designed for beginning teachers with the assistance of trained mentors, the program is ground in a developmental view of learning to teach.

The program combines three essential elements for developing and sustaining teacher quality in support of student learning: a common language for talking about and assessing teaching; clear and concrete levels of performance for teachers to use in assessing themselves; and structured events through which beginning teachers can develop or hone their skills.  The Kansas City, Kansas mentor program is based on the ASK, Inc. mentoring Program developed by Paula Rutherford. Two books will be used by the rookies. Why Didn’t I Learn this in College? and Instruction for All Students. A third book Mentoring in the 21st Century will be used by the mentors, instructional coaches and administrators.

The Kansas City Kansas mentoring program is built on five goals:

_ Beginning teachers will work with a mentor to develop or enhance teaching skills. A log sheet is turned in at every meeting specifying the topics and time spent in collaboration. The Coordinator of Induction makes a minimum visit to the schools (48 in total) twice a semester to observe the progress and have individual conversation with the pair to determine progress.

_ Beginning teachers will acquire knowledge necessary to become familiar with the district, school, and community. An orientation to the district is given the first two duty days (their contract is extended two days) offering classes areas unique to our district and community. The guided reading as it is done in primary grades, teaching to diverse students, First Things First and how our district does business, computer systems unique to our schools, and BIST discipline procedures.
_ Beginning teachers will participate in monthly professional development meetings to enhance and improve skills effective teaching skills. The beginning teachers are required to attend meetings each month to reflect and learn teaching techniques helping them to become better instructors and caring advocates for their students.
_ Beginning teachers and their mentor will develop and enhance professional and working relationships. Our mentors and beginning teachers are asked to spend a minimum of one hour weekly in collaborative conversation. They keep a log of topics and time spent. The log is turned in at each of the beginning teacher after school meetings.
_ Mentors will develop and enhance skills necessary to provide professional and personal assistance for their beginning teacher. Because the beginning teachers have a major part to play in the selection of his/her mentor, relationships start from the first day of the year. The mentors have provided guidance and direction voluntarily before they were even chosen. As the relationship develops and conversations between the two teachers become more focused on classroom success, the mentors will have opportunity to evaluate their own teaching practices. The mentors have the same program books as the beginning teacher and together they can study the area topic for the month and reflect on the results of the new teaching from the beginning teacher.  The program involves several distinct types of structure topics, with activities assigned monthly as addressed during after school in-services. Attendances at monthly meetings are mandatory. The topics addressed are designed to increase the comfort and teaching skills within the classroom.  There are a total of seven topics required for the beginning teacher to explore and add to their professional “tool belt.” The mentor teacher becomes the source of encouragement, reflection, and coaching for their success by monthly observations in the beginning teacher’s classroom.  Basic criteria established for mentor selection meet the standards developed by the State Board of Education. Mentors must be licensed with at least three consecutive years teaching with the district. Participation is voluntary. Each topic enables beginning teachers to explore different aspects of their practice and to become increasingly proficient in the components of professional practice. The topics require the participation of both beginning teachers and their mentors, thereby encouraging professional collaboration and growth for both teachers.
The syllabus for the training of mentors and administrators include all of the following components:

- Developmental stages of the new teacher   - Roles and responsibilities of the mentor   - Coaching, observation and feedback  - Relationship building  
- Collaboration   - Confidentiality


List strategies the school uses to incorporate a teacher mentoring program as part of its professional development program. 

Transitions

Describe the strategies for assisting preschool children in the transition from early childhood programs, such as preschool, Head Start, or Early Reading First to local elementary school programs. 
	To assist preschool children with I.E.P.’s in the transition from Lamb and Morse Preschool classrooms to their home school kindergarten program, transition meetings are held with the sending teacher, receiving teacher, and any appropriate SPED staff (i.e. speech). At this time the I.E.P. may be reviewed, or the child and family may just meet the receiving teacher and observe in the kindergarten classroom. To assist preschool children transition from the At-Risk Preschool Program to kindergarten in their home school, parents are informed of Kindergarten Round-up dates and encouraged to visit classrooms in their home school. In addition, At-Risk Preschool Program outcomes and objectives were developed to align with kindergarten Standards, Benchmarks, and Indicators to facilitate a smooth academic transition.


Describe the strategies used for assisting elementary students in the transition from elementary school to middle school.  

	1) The middle school counselor sets up a time in the spring for fifth grade classrooms to come for orientation and a tour of the building.

2) The middle school counselors go to the feeder elementary schools to assist with enrollment into middle school.

3) Open House for sixth grade students and their parents is held one evening prior to the opening of school. Students and their parents have an opportunity to get their schedules, locate their classrooms, and meet their teachers.

4) The Family Advocate System is designed to provide support to the student and family during the time the student is in middle school. Every student is assigned a teacher that serves as his / her advocate. The advocate works with the student and family to ensure the success of the student.

5) In the spring, the sixth grade reading and math teachers meet with fifth grade teachers to review instructional information. The sixth grade teachers gather information on the skill levels of the fifth grade students so that there would be more continuity in the instruction between elementary and middle school.

In the Spring semester the Counselor and a group of students will visit John Fiske to assist in enrollment and provide the opportunity to talk to students about middle school life. There will also be a Fifth Grade Picnic inviting new incoming students to Rosedale. Instrumental and vocal music teachers will schedule time to talk to incoming sixth graders about the music program. The first day of school is for 6th grade students only. This gives them an opportunity to find their way around the building and be provided with an orientation assembly on the morning of their first day. In the fall, a "Meet Your Advocate Night/Open House" will be held in the evening. The students and parents will be given an opportunity to meet their family advocate, meet their teachers, and take a tour of the building. In the fall, a newsletter will be sent to each enrolled student. The newsletter will also include the policies and procedures of Rosedale, school supply list, uniform requirements, attendance requirements, and beginning of the school year calendar. All families (elementary, middle and high school students and parents) will be invited to Family Literacy and Math Night and to the Cultural Forums.


Describe the strategies for assisting middle school students in the transition from middle school to high school.  

	Not applicable


Describe the strategies for assisting high school students in the transition from high school to post secondary education or work. 

	Not applicable


New Parent Involvement Standards
The National Standards for Family School Partnerships are a comprehensive guideline that schools can use to determine how successful they are implementing family school community partnerships.  More information can be found at www.pta.org for assistance on specific strategies.

Directions:  Mark the standard(s) the district is using to promote effective parent/family involvement. 

For each of the selected standards:
· List strategies the school is using to promote effective parent/family involvement.  

	


· List strategies the school is using to monitor the implementation of parental/family involvement.

	 


   FORMCHECKBOX 
 1. Welcoming all families into the school community

Families are active participants in the life of the school, and feel welcomed, valued, and connected to each other, to school staff, and to what students are learning and doing in class.  

· List strategies the school is using to promote effective parent/family involvement.  

	Encouraging parents to observe in classrooms, including reading with the students or assisting teachers, helps increase parent ownership of their children’s education, the school, and helps parents become more aware of the daily workings of the school.   Additionally, behavior of students improves because an additional adult, specifically a student’s parent, has a presence in the classroom.  Another way John Fiske staff welcomes families into the school community is by making themselves visible and available after school every day during dismissal.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	Strategies used to monitor families being welcomed into the school community include a visitor’s sign-in log which helps the staff keep track of volunteers and visitors that have been in the school and a full-time translator/Parent Liaison is available to our Spanish-speaking families so they feel comfortable and welcome.  The Parent Liaison and teachers keep daily logs of all family contacts.



  FORMCHECKBOX 
 2. Communicating effectively

Families and school staff engage in regular, meaningful communication about student learning.  

· List strategies the school is using to promote effective parent/family involvement.  

	Classroom teachers sent postcards to each family in August. Each teacher makes a monthly phone call to the parents to let them know how their child is doing. If the family does not have a phone, a note or card will be sent.  A checklist will be used for completion. Teachers will also send home weekly newsletters to parents which will include information about curriculum and school events.  A translator will translate all written documents from the school into Spanish.  Parent/teacher conferences, as well as all PTA meetings, are conducted in both English and Spanish.  Frequent family contacts are made through the school’s phone master.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	 Strategies used to monitor communication with families include monthly contact logs from each teacher, sign-in lists on Family Advocacy days and a daily contact log for the Parent Liaison.


  FORMCHECKBOX 
 3. Supporting Student Success

Families and school staff continuously collaborate to support students’ learning and healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and skills to do so effectively.

· List strategies the school is using to promote effective parent/family involvement.  

	Family Math and Literacy Nights are held annually. This is a way to get parents involved in their children’s educational growth. When parents begin attending these events they become more familiar with the school, which increases a sense of community among students, parents, and staff.  This is also an opportunity for parents to hear about what their students are learning and how best they can support their growth outside of school.  A specific example of one of these nights is the Test Talk night held for parents of third, fourth, and fifth grade students.  This meeting helps provide information to parents on tools and techniques they can utilize at home to support their students’ success on the State Assessments.  In addition, our PTA sponsors several annual activities including Moms, Muffins, and Math; Dads, Donuts, and Literacy; and Mexican Independence Celebration and Homework Tips Night.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	 Strategies used to monitor supporting student success include noting attendance at activities and reaching out to those families who were unable to attend and the distribution of materials during the events.  Attendance and participation in the events drives the direction of other parental involvement activities.


  FORMCHECKBOX 
 4. Speaking up for every Child

Families are empowered to be advocates for their own children, to ensure that students are treated fairly and have access to learning opportunities that will support their success.

· List strategies the school is using to promote effective parent/family involvement.  

	John Fiske participates in the District’s Family Advocacy Program. In this program parents and students are assigned one advocate or contact person per year. This advocate is their primary support system and source of information. Parents are included in goal setting with the student and teachers through this system. This ensures that all the adults in the child’s educational experience are on the same page.

The school takes advantage of the two District provided Family Advocacy days during the school year.  On these days, families come to the building to meet with their child’s teachers/advocate to create a partnership between school and home.  When a parent is unable to make it to the school on these days, the classroom teacher, administrator, and translator as needed make a home visit to establish the connection and let the parent know they have a voice.  
Families are notified if and when their child is referred to the Student Improvement Team and invited to participate in the process.  This process includes writing strategies and interventions to help the student succeed academically and socially.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	 Strategies used to monitor speaking up for every child include sign-in log for Family Advocacy days and written documentation for the Student Improvement Team meeting.


  FORMCHECKBOX 
 5. Sharing Power

Families and school staff are equal partners in decisions that affect children and families and together inform, influence, and create policies, practices and programs.

· List strategies the school is using to promote effective parent/family involvement.  

	When teachers contact parents on a minimum of a monthly basis to share achievements and positive feed back on their students, it establishes a good rapport early on so that when negative issues must be addressed a collaborative relationship has already been built. This helps to keep all the adults involved in a student’s education on the same page, reducing communication barriers. This also helps to increase attendance at school events and family conferences.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	Strategies used to monitor sharing of power include weekly contact logs documented by classroom teacher, Parent Liaison, school nurse, and school administrator.  These documents are shared collaboratively to best meet the needs of the students and continue to support parents and their role.


  FORMCHECKBOX 
 6. Collaborating with Community

Families and school staff collaborate with community members to connect students, families, and staff to expanded learning opportunities, community services, and civic participation
· List strategies the school is using to promote effective parent/family involvement.  

	Hiring a parent liaison to coordinate the family events such as Family Night, conferences, Information Fairs, as well as volunteers and possibly PTA etc. can help promote parent involvement. If it is the main job of a specific person housed at the school to coordinate these activities they can happen on a regular basis giving parents and students continuity throughout the school year.

Some examples of John Fiske’s community connections are PTA-led community activities, student council, Armourdale Optimist Club, after-school P.E. club, after-school art club, student mentoring program, Harmon Scholars and Harmon National Honor Society student volunteers,

Kansas City Arts Partners, Alvin Ailey performing arts program, Hallmark Kaleidoscope outreach program, Boy Scouts of America, Girl 

Scouts of America, FL Schlagle Library, Close Encounters student group, American Red Cross, CiCis Pizza Restaurant, Kemper Art Museum, Nelson Art Gallery, International Relations Council, KU Nursing, United Way, and the Kansas City Ballet ROAD program.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	To keep track of all the community collaboration events a school master calendar is created and parents are contacted as events occur.


Stage 2: Gather & Organize Data


Stages 2 and 3 of this document are to be filled out following the completion of stages 2 and 3 of the Kansas Improvement Model.  

See the Kansas Improvement Notebook Stages 2 & 3 for instructions to the Data Carousel Activity which results in the school planning teams’ determination of key findings.  Examples of Achievement Data, Perception Data, Contextual Data, and Demographic Data are also found in Stages 2 and 3 in the Kansas Improvement Notebook. 

Identify the needs assessment instrument that will guide data collection and explain the process for review by the school planning team.

	Members of the John Fiske Leadership Team came together before the beginning of the school year to analyze the following assessments: Student Achievement Data – State and Local Assessments – reading and math; School Improvement Plan Analysis; Parent Surveys; and Highly Qualified Staff data.  Data information was presented to the whole staff with input and discussion before consensus was reached.  The instrument used to process through the data was the carousel process. 
	


Identify the data types that were collected.  *Can the data be organized into qualitative and quantitative data types?  The data sources may include: 

a. Achievement Data including review of formative as well as summative data

	              Kansas Reading:  

· Assessment scores increased by 13.9% for the “all students” group.  48.7% 07-08 to 62.6% in 08-09. 

· All subgroups (Hispanic, ELL and Free/Reduced) showed an increase from the 07-08 school year.
· All subgroups met AYP target in 08-09.  Hispanic: 48.7% 07-08 to 62.6% in 08-09; Free/Reduced: 47.7% 
07-08 to 61.4% in 08-09; ELL: 45.8% in 07-08 to 63.4% in 08-09; White: 58.3% in 08-09.
· 48.6% of the male students scored at proficiency or higher, 74.2% of the female students scored at proficiency or higher.

               Analysis of Grade 3-5 reading indicator data shows opportunities for improvement in the following areas:

Retelling (3rd and 4th), identifying the topic, main idea, and supporting details (3rd), links causes and effects (3rd), compares and contrasts information (4th), author’s purpose (5th), fact and opinion (5th), identifies and describes major conflict (4th and 5th)

               Kansas Mathematics:

· Assessment scores improvement by 7.9% for the “all students” group.  67.1% 07-08 to 75.0% in 08-09.

· All subgroups (Hispanic, ELL, and Free/Reduced) showed improvement from the 07-08 school year.

· All subgroups met AYP target in 08-09.  Hispanic: 70.5% 07-08 to 75.6% in 08-09; Free/Reduced: 67.6% 

                              07-08 to 74.0% in 08-09; ELL: 69.6% in 07-08 to 75.6% in 08-09; White: 70.6% in 08-09.

                Analysis of Grade 3-5 mathematics indicator data shows opportunities for improvement in the following areas: solves one-step real-world addition or subtraction problems (3rd), solves real-world problems by applying appropriate measurements (3rd and 5th), reads and tells time to the minute (3rd), represents and describes math relationships (4th), organizes, displays, and reads numerical and non-numerical data in a variety of graphing displays (4th), estimates to check whether or not measurements in real-world problems are reasonable (4th), greatest common factor and least common multiples (5th), determines if real-world problems call for an exact or approximate answer (5th)


b. Perception Data

	Based on the results from the Student Perception First Things First Student Surveys:

· 48% of all students in the optimal category feel supported by their teachers and believe their teachers relate to them.

· 33% of male students and 33% of female students in the optimal category feel supported by their teachers and believe their teachers relate to them.

· 36% of Hispanic students and 22% of White students in the optimal category feel supported by their teachers and believe their teachers relate to them.

· 34% of Free/Reduced students in the optimal category feel supported by their teachers and believe their teachers relate to them.

· 40% of Special Education students and 32% of general education students in the optimal category feel supported by their teachers and believe their teachers relate to them.

· 35% of ELL students and 28% non-ELL students in the optimal category feel supported by their teachers and believe their teachers relate to them.

Based on the results from the 2009 Parent Questionnaire:
· 54.9% of parents felt very satisfied, 40.7% of parents felt satisfied, 4.5% of parents felt dissatisfied with their child’s reading progress last year.
· 50.6% of parents felt very satisfied, 46.2% of parents felt satisfied, 3.3% of parents felt dissatisfied with their child’s math progress last year.

· 72.4% of parents felt very satisfied, 26.5% of parents felt satisfied, 1.1% of parents felt dissatisfied with their relationship with their child’s teacher last year.




c. Contextual Data 

	· There were a total of only 19 discipline office referrals for the 2008-2009 school year, compared to 91 in 2007-2008.
· There were a total of only 6 suspensions for the 2008-2009 school year, compared to 37 in 2007-2008.

· 100% of the John Fiske parents attended parent teacher conferences in August of 2008 and in February of 2009.

· Student attendance is strong – 94.6 % in 2006, 95.6% in 2007, 96.1% in 2008, and 95.1% in 2009.


d. Demographic Data

	· 69.5% of the school population receives ELL services, 30.5% do not receive ELL services.

· Special Education students make up 11.6% of the school population.
· 93.5% of our students receive Free/Reduced lunch.

· 76.4% of our students are Hispanic, 20.4% of our students are White, 1.7% of our students are Asian, and 1.2% of our students are African American.


Identify the high school graduation rate, elementary and middle school attendance data and the assessment participation data. 

	


Curriculum Alignment Data:  To what extent is the local curriculum aligned to State Reading/Language Arts and Mathematics Standards and assessed indicators?

	In regards to the written, taught and tested curriculum, there is a range in the degree of alignment.  Currently, secondary Language Arts and Math have been aligned to the State standards and assessed indicators.  Elementary math started the process in the summer of 09 and will continue to do the work throughout the school year.  In literacy at the elementary level individual schools in the district have done significant work in aligning curriculum.  Unfortunately, there has not been horizontal systemic alignment or consistent systemic expectations in literacy at the elementary level. A priority focus of the Kansas City, Kansas School district is to specifically address this issue in elementary literacy along with establishing a clear vertically articulated curriculum across all levels in language arts in math.  




Describe the process of curriculum alignment in your school or district.

	The executive director of curriculum participated in the State sponsored PDK curriculum assessment, design and delivery training in April of 09.  The same training was conducted for the KCK instructional executive directors and the guaranteed viable curriculum team (GVC Team) in May of 09.  An external consultant and the GVC conducted a needs assessment in the core curriculum areas.  Priorities were established and a plan was created to align curriculum in the core areas.  At this point the goals of the plan are to establish PreK – 12 scope & sequence documents and pacing guides in the core content by December 2009.  In October 2009 the GVC team along with other district stakeholders will investigate the feasibility of contracting out other integral parts (i.e. curriculum guides, aligned formative assessments etc.)  The final decision regarding these parts of the curriculum will be influenced by decisions made by KSDE and KLN.  (Currently there is consideration being made to pooling resources and doing cross-district work).  In the meantime the district will continue to work towards creating and establishing policies, protocols, procedures, and mechanisms necessary to manage a deeply aligned curriculum.  This will include such things as curriculum policies, a district material adoption cycle, a comprehensive assessment plan and an overall curriculum management plan.  The goal is have these plans, protocols, and policies in place by May 2010.  While these decisions are being made and these documents are being created, stakeholders (Board of Education members, Administrators, and Teachers) will be provided rationale and trained on the importance of a deeply aligned curriculum


Describe the progress of the curriculum alignment work across and between grade levels or content courses. 

	At the secondary level in Language Arts and Math the curriculum has been aligned across and between grade levels including middle to high school.  Elementary math started the process in the summer of 2009.  Elementary literacy is scheduled to start in October 2009.  Complete vertical alignment across levels and between grades is schedule to be address through the creation of scope & sequence documents and pacing guides due to be completed by December 2009.  The development of curriculum guides and aligned formative assessments is planned for the Spring of 2010.  The goal is to start the professional development for teachers and administrators in the Summer of 2010 and throughout the 2010-2011 school year.  




For Reading/Language Arts

 FORMCHECKBOX 
Little work has been done in this area

 FORMCHECKBOX 
 The work is underway
 FORMCHECKBOX 
The alignment work is complete 

The products of work to date include:

 FORMCHECKBOX 
  A scope and sequence     FORMCHECKBOX 
  The mapping of tested indicators
 FORMCHECKBOX 
 A written core curriculum
 FORMCHECKBOX 
Grade level or content pacing guides

 FORMCHECKBOX 
  A listing of Programs        FORMCHECKBOX 
 Program Adoption Schedule
 FORMCHECKBOX 
 Intervention materials for each tier  FORMCHECKBOX 
Differentiated Instructional Strategies

 FORMCHECKBOX 
 Adaptations for English Language Learners
 FORMCHECKBOX 
Adaptations for Special Education Students     FORMCHECKBOX 
 Named common or formative assessments

 FORMCHECKBOX 
 A unit planning guide

 FORMCHECKBOX 
A lesson planning guide

Describe the next steps in the curriculum alignment work for Reading /Language Arts for: 

· Year 1 On Improvement 

	


· Year 2 On Improvement 

	


For Mathematics 

 FORMCHECKBOX 
Little work has been done in this area

  FORMCHECKBOX 
 The work is underway
                            FORMCHECKBOX 
The alignment work is complete 

The products of work to date include:

 FORMCHECKBOX 
  A scope and sequence   

 
  FORMCHECKBOX 
  The mapping of tested indicators

  FORMCHECKBOX 
 A written core curriculum

 FORMCHECKBOX 
Grade level or content pacing guides

  FORMCHECKBOX 
  A listing of Programs      


  FORMCHECKBOX 
 Program Adoption Schedule


 FORMCHECKBOX 
 Intervention materials for each tier 
 
  FORMCHECKBOX 
Differentiated Instructional Strategies

  FORMCHECKBOX 
 Adaptations for English Language Learners

 FORMCHECKBOX 
Adaptations for Special Education Students
  FORMCHECKBOX 
 Named common or formative assessments
   FORMCHECKBOX 
A unit plan guide    FORMCHECKBOX 
A lesson plan guide

Describe the next steps in the curriculum alignment work for mathematics for: 

· Year 1 On Improvement 

	1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides


· Year 2 On Improvement 

	1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process.  




Describe the process to assist teachers in learning and implementing of the reading/language arts curriculum: 

	Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled


 FORMCHECKBOX 
 Yearly Staff Development over the standards      
     FORMCHECKBOX 
  Curriculum Guide for each teacher       FORMCHECKBOX 
 Grade or course level mentor

 FORMCHECKBOX 
Regular grade level or course level collaboration times     FORMCHECKBOX 
  Instructional Coaching

      
  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 

	


 FORMCHECKBOX 
 Written lesson plans

 FORMCHECKBOX 
 Walk through

 FORMCHECKBOX 
Formative Assessment Results 
 FORMCHECKBOX 
 Formal/Informal Observation

Describe the process to assist teachers in learning and implementing of the mathematics curriculum: 

	Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.




 FORMCHECKBOX 
 Yearly Staff Development over the standards      
     FORMCHECKBOX 
  Curriculum Guide for each teacher       FORMCHECKBOX 
 Grade or course level mentor

 FORMCHECKBOX 
Regular grade level or course level collaboration times     FORMCHECKBOX 
  Instructional Coaching

      

  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 

	Implementation is monitored and supported by several different factions.  Instructional Executive Directors monitor/support implementation through their regular walkthroughs and Principal and Instructional Coach PLCs.  This PLC work involves goal setting, data analysis and progress monitoring for all schools.  Principals and Instructional Coaches  are expected to have comparable practices with teacher PLCs.  Teacher PLCs are expected to analyze data, set goals, monitor progress, and share best practices/resources.  




 FORMCHECKBOX 
 Written lesson plans

 FORMCHECKBOX 
 Walk through

 FORMCHECKBOX 
Formative Assessment Results 
 FORMCHECKBOX 
 Formal/Informal Observation

Stage 3:  Analyze Data

Explain the process for data analysis. *Who will participate? How will the findings be shared? Etc.

	Data was gathered from CETE, school report card, KSDE, District Database (SILK) and compared with 2008-2009 School Improvement Plan data, and the inquiry data process was used to analyze this data.  PLCs were divided up in a jigsaw format to look at data, produce a chart of their findings, then present to the whole staff.


Write one to three sentences that capture the key findings from the achievement data.  

	All students showed an increase in both reading and math proficiency on the Kansas State Assessments.  It was noted that only 48.6% of the male students scored at proficiency on the Kansas State Reading Assessment versus 74.2% of the female students.


Identify from the other data types, findings that offer some explanation about the achievement data. Is additional data needed to start a discussion by the planning team?

	Contextual data findings show there were less discipline disruptions during instruction time, which may have resulted in academic gains by all students.

None of the other available data showed males and females, therefore the data could not be used to explain the findings in the achievement gap between males and females.


From the data analysis, identify:

1. Strengths and their root cause(s) that are believed to have had a positive impact on student achievement.  

	All subgroups showed growth from 2007-2008 to 2008-2009 in both Reading and Math on the Kansas State Assessment, there was a greater growth in Reading than Math.  Possible root causes:
· More emphasis in the area of reading due to the fact of not making AYP in reading in 2007-2008.

· Professional development and Professional Learning Community  time was devoted to literacy more so than math in 2007-2008.

· Greater use of formative assessments in 3rd, 4th, and 5th grades and the analysis of that data to help drive instruction.

High percentage of females were proficient in Reading on the State Assessment. Possible root causes:
· Female students are easier to motivate than male students

· Materials are female centered

Huge increase in proficiency of disabled students on the State Assessment from 2007-2008. Possible root causes:
· Multiple substitute teachers in Special Education in 2007-2008

· New Special Education teacher in 2008-2009

· Increase in collaboration in 2008-2009


2. Challenges and their root cause(s) that are believed to have had a negative impact on student achievement.  

	48.6% of male students scored at proficiency in Reading compared to 74.2% of female students in the same area. Possible root causes:
· Males have different learning styles than females; teachers need different activities for instruction and varied teaching strategies.

· It is more challenging to motivate male students compared to female students.


These findings will guide the planning, development and implementation of the Integrated Improvement Plan

Discussion Points ONLY – Do not Answer

*Do the findings provide direction for content instructional change?  

*Are statements listed to guide the staff in the identification of scientifically based research strategies which may address the root cause? 

*Do the findings provide direction for staff or professional development needs?

Stage 4:  Prioritize & Set SMART Goals
Stage 4 of this document is to be filled out following the completion of stage 4 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning meeting Three.

When writing SMART Goals consider the following:
· A purpose of improvement plans are to ensure that each student meets or exceeds high academic and behavioral standards.
· Research indicates that systemic approaches to school improvement are essential to sustainable progress.

Meeting the 2014 AYP targets for reading and math is the long term goal of each school and district in the state of Kansas. The written SMART goals will guide the program planning and implementation. Write:

· One SMART Goal must focus on each student meeting or exceeding Mathematic Standards. The plan should include action steps (See Stage 6 Part A) to improve student achievement for each sub group who is not meeting Mathematics Standards during the next two years. 

· One SMART Goal must focus on each student meeting or exceeding Reading Standards. The plan should include action steps to improve student achievement for each sub group who is not meeting Reading Standards during the next two years. 

· One or more SMART Goal(s) must focus on the areas of deficiencies for Quality Performance Accreditation (QPA).

Mathematics   SMART Goal(s):

	The percentage of 3-5 grade students scoring at the meets standard or higher in mathematics will increase from 75% to 85% by the end of the 2010 school year as measured by the Kansas Mathematics Assessment administered in April.

The percentage of 3-5 grade targeted students scoring at the meets standard or higher in mathematics will increase:

· White student group (subgroup) from 70.6% to 81%

· Free/Reduced student group (subgroup) from 74% to 84%



Reading SMART Goal(s):

	The percentage of 3-5 grade students scoring at the meets standard or higher in reading will increase from 62.6% to 73% by the end of the 2010 school year as measured by the Kansas Reading Assessment administered in April.

The percentage of 3-5 grade targeted students scoring at the meets standard or higher in reading will increase:

· Male student group from 48.6% to 59%

· Free/Reduced student group (subgroup) from 61.4% to 72%


Curriculum Alignment SMART Goal(s)
	


Other SMART Goal(s):

	By Fall 2010, 15% of John Fiske parents will be moved from their current feeling of satisfied to feeling very satisfied with their child’s progress in reading and 15% will be will be moved from their current feeling of satisfied to feeling very satisfied with their child’s progress in math.

· By Fall 2010, 70% of John Fiske parents will be very satisfied with their child’s progress in reading.

· By Fall 2010, 65% of John Fiske parents will be very satisfied with their child’s progress in math.


Stage 5:  Research & Identify Scientifically Based Research Strategies & Practices

Stage 5 of this document is to be filled out following the completing of state 5 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Three.  The action for each tier should relate back to the SMART Goal(s).  The tiers should create a systemic approach for the building or district.  The professional development needs will also stem from each tier.  More information on MTSS can be located at www.kansasmtss.org 
MATHEMATICS SMART GOAL(s):   

TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Math Investigations Edition 2

Whole class instruction along with flexible grouping utilizing cooperative learning strategies, and questioning strategies to engage all students in higher level thinking.  Collaboration with support staff and Special Education staff.  Student tutoring program where students who have shown understanding of the content tutor other students.  Analysis of MAP Ladders used to hone in on specific skills needed by each student.  

In addition, staff will meet in content area professional learning communities (DuFour) and an Instructional Coach will facilitate the professional growth and study of the staff (Lipton and Wellman, 2005). These supports will help teachers develop strategies to meet the diverse needs of the students in the classroom.  Multiple resources will be identified and shared among teachers and district personnel in order to better meet the diverse needs of our students (Reeves, 2003).

            Strategies based on: Conceptual Understanding; Computational and Procedural Fluency; Strategic Competence Problem Solving; Adaptive Reasoning; Positive, Production Disposition


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Math Investigations 2nd Edition End-of-Unit Assessments, Measures of Academic Progress (MAP), state supplied formative assessments, teacher created formative assessments, analysis of student work, anecdotal records


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Baker, S.K., Simons, D.C. & Kameenui, E.J.. (1995). Vocabulary acquisition: Synthesis of the research. Eugene, OR: University of Oregon, . Technical Report, No. 13), 

Kilpatrick, J., Swafford, J., & Findell, B. (Eds.). (2001). Adding it up: Helping children learn mathematics. Washington, DC: Mathematics Learning Study Committee, Center for Education, Division of Behavioral and Social Sciences and Education, National Academy Press.. 

Monroe, E. E. . (1998). Using graphic organizers to teach vocabulary: Does available research inform mathematics instruction? .

Usiskin, Z.. (1996). Communication in mathematics, K – 12 and beyond (1996 Yearbook). Reston, VA: National Council of Teachers of Mathematics..

Barton, M.L., & Heidema, C.. (2002). Teaching reading in mathematics, (2nd ed.). Aurora, CO: Mid-continent Research for Education and Learning..

Murray, M.. (2004). Teaching mathematics vocabulary in context. Portsmouth, NH: Heinemann.. 

Readence, J.E., Bean, T.W., & Baldwin, R.S.. (2001). Content area literacy: An integrated approach, (7th ed.). Dubuque, IA: Kendall Hunt..


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	These strategies have the likelihood of bringing about positive achievement for all students because they are researched based and proven to be effective in the areas where John Fiske students need the most improvement.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Tutoring: After School, Before School, During Recess

Double Dip

Pull Outs –ESL, SPED, and classroom aides

Differentiated Instruction

Flexible grouping

Classroom teachers set goals and expectations with Student Improvement Team – Reading & Math. Team recommends specific strategies to improve effectiveness of instruction.

Advocates in constant touch with parents on student progress
Analysis of MAP Ladders used to hone in on specific skills needed by each student.  


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	State supplied formative assessments, teacher created formative assessments, anecdotal records, analysis of student work


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Baker, S.K., Simons, D.C. & Kameenui, E.J.. (1995). Vocabulary acquisition: Synthesis of the research. Eugene, OR: University of Oregon, . Technical Report, No. 13), 

Kilpatrick, J., Swafford, J., & Findell, B. (Eds.). (2001). Adding it up: Helping children learn mathematics. Washington, DC: Mathematics Learning Study Committee, Center for Education, Division of Behavioral and Social Sciences and Education, National Academy Press.. 

Monroe, E. E. . (1998). Using graphic organizers to teach vocabulary: Does available research inform mathematics instruction? .

Usiskin, Z.. (1996). Communication in mathematics, K – 12 and beyond (1996 Yearbook). Reston, VA: National Council of Teachers of Mathematics..

Barton, M.L., & Heidema, C.. (2002). Teaching reading in mathematics, (2nd ed.). Aurora, CO: Mid-continent Research for Education and Learning..

Murray, M.. (2004). Teaching mathematics vocabulary in context. Portsmouth, NH: Heinemann.. 

Readence, J.E., Bean, T.W., & Baldwin, R.S.. (2001). Content area literacy: An integrated approach, (7th ed.). Dubuque, IA: Kendall Hunt..


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Small groups may be set up based on analysis of formative data ( i.e. KCA).  Differentiated instruction gives students an additional opportunities to learn and practice strategies and skills that they did not master in tier one.  


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Individualized Instruction

Same tutoring opportunities as Tier 2

Differentiated Instruction

In addition to Tier 1

Assessment based

Many of the items listed in Tier 2 are also used as Tier 3

SPED services – for students who qualify with SIT team recommendations 

Analysis of MAP Ladders used to hone in on specific skills needed by each student.  
Individual Education Plans (IEP)


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Same assessments will be used as in Tier 2, as well as individualized teacher created assessments


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Baker, S.K., Simons, D.C. & Kameenui, E.J.. (1995). Vocabulary acquisition: Synthesis of the research. Eugene, OR: University of Oregon, . Technical Report, No. 13), 

Kilpatrick, J., Swafford, J., & Findell, B. (Eds.). (2001). Adding it up: Helping children learn mathematics. Washington, DC: Mathematics Learning Study Committee, Center for Education, Division of Behavioral and Social Sciences and Education, National Academy Press.. 

Monroe, E. E. . (1998). Using graphic organizers to teach vocabulary: Does available research inform mathematics instruction? .

Usiskin, Z.. (1996). Communication in mathematics, K – 12 and beyond (1996 Yearbook). Reston, VA: National Council of Teachers of Mathematics..

Barton, M.L., & Heidema, C.. (2002). Teaching reading in mathematics, (2nd ed.). Aurora, CO: Mid-continent Research for Education and Learning..

Murray, M.. (2004). Teaching mathematics vocabulary in context. Portsmouth, NH: Heinemann.. 

Readence, J.E., Bean, T.W., & Baldwin, R.S.. (2001). Content area literacy: An integrated approach, (7th ed.). Dubuque, IA: Kendall Hunt..


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	If the child has not been successful in Tiers I and II, then an individualized assessment is given to determine specific needs.  Analysis of data collected leads to specific interventions tailored to mediate that student’s learning.


READING SMART GOAL(s):   

TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Balanced Literacy (ex. Guided Reading, Independent Reading, etc.) and Literacy By Design.  
Flexible grouping, cooperative learning strategies, 2 hour uninterrupted reading block.  
Four Block Writing components are used with all students.  
Students are taught how to use the following thinking strategies to deepen their understanding: synthesis, make connections, questioning, inferring, creating images, determining importance, fix-up strategies, and monitoring for understanding.

Whole class instruction and small reading groups for all students.
Collaboration with support staff, Special Education staff, and ESL staff.  Student tutoring program where students who have shown understanding of the content tutor other students.  
Analysis of MAP Ladders used to hone in on specific skills needed by each student.  

Staff at John Fiske sets the expectation that students will read daily.

In addition, staff will meet in content area professional learning communities (DuFour) and an Instructional Coach will facilitate the professional growth and study of the staff (Lipton and Wellman, 2005). These supports will help teachers develop strategies to meet the diverse needs of the students in the classroom.  Multiple resources will be identified and shared among teachers and district personnel in order to better meet the diverse needs of our students (Reeves, 2003).

           Strategies based on: Phonological/Phonemic Awareness, Phonics Instruction, Vocabulary, Fluency, Comprehension, Motivation 


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Letter ID, Sentence Dictation, Running Records, Individual Reading Inventory (IRI), Literacy By Design (LBD) end-of-unit assessments, Measures of Academic Progress (MAP), state supplied formative assessments, student work, teacher created assessments, anecdotal records


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	National Reading Panel.

(2000). Teaching children to read: An evidence-based assessment of the scientific research literature on reading and its implications for reading instruction: Reports of the subgroups. (NIH Publication No. 00-4754). Washington, DC: U. S. Department of Health and Human Services, Public Health Service, National Institutes of Health, National Institute of Child Health and Human Development.. Williams, J. P.. 

(2005). At-Risk second graders can improve their comprehension of compare/contrast text.. Teaching Exceptional Children, 27 (3)), 58-61 Williams, J. P., Hall, K. M., & Lauer, K. D..

(2004). Teaching expository text structure to young at-risk learners: Building the basics of comprehension instruction.. Exceptionality, 12 (3)), 129-144

McLaughlin, M., Allen, M. B.. 

(2002). Guided Comprehension in Action: Lessons for Grades 3 – 8. IRA.. Sundbye, N..

(1998). Teaching and testing story understanding through goal-structure mapping. San Antonio, TX: PCI Educational Publishing.

McGregor, Tanny (2007) Comprehension Connections, Portsmouth, NH: Heineman.
Conrad, L., Matthews, M., Zimmerman, C., Alan, P. (2008) Put Thinking to the Test, Portland, ME: Stenhouse Publishers.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Research has shown there are specific cognitive strategies known to be used by proficient readers.   By explicitly teaching these strategies it is likely that students will succeed in comprehending more challenging texts, and will be able to use a wide variety of problem solving strategies to remedy comprehension problems as they arise.  Teaching thinking strategies allows students to connect to the text at a deeper level.  In addition, these strategies promote independence because they can be used across curricular areas rather than with one specific text.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Tutoring: After School, Before School, During Recess

Students receive double dip services with a certified reading specialist, ESL staff members, SPED staff members, and additional support staff

Pull Outs –ESL, SPED, and classroom aides

Systematic Instruction in Phoneme Awareness, Phonics, and Sight words (SIPPS)

Differentiated Instruction

Flexible grouping, which can include leveled small reading groups

Classroom teachers set goals and expectations with Student Improvement Team – Reading & Math. Team recommends specific strategies to improve effectiveness of instruction.

Advocates in constant touch with parents on student progress

Students are taught how to use the following thinking strategies to deepen their understanding: synthesis, make connections, questioning, inferring, creating images, determining importance, fix-up strategies, and monitoring for understanding.

Collaboration with support staff, Special Education staff, and ESL staff.  Student tutoring program where students who have shown understanding of the content tutor other students.  Analysis of MAP Ladders used to hone in on specific skills needed by each student.  


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	State supplied formative assessments, SIPPS assessments, teacher-created formative assessments, anecdotal notes from leveled reading groups


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	National Reading Panel.

(2000). Teaching children to read: An evidence-based assessment of the scientific research literature on reading and its implications for reading instruction: Reports of the subgroups. (NIH Publication No. 00-4754). Washington, DC: U. S. Department of Health and Human Services, Public Health Service, National Institutes of Health, National Institute of Child Health and Human Development.. Williams, J. P.. 

(2005). At-Risk second graders can improve their comprehension of compare/contrast text.. Teaching Exceptional Children, 27 (3)), 58-61 Williams, J. P., Hall, K. M., & Lauer, K. D..

(2004). Teaching expository text structure to young at-risk learners: Building the basics of comprehension instruction.. Exceptionality, 12 (3)), 129-144

McLaughlin, M., Allen, M. B.. 

(2002). Guided Comprehension in Action: Lessons for Grades 3 – 8. IRA.. Sundbye, N..

(1998). Teaching and testing story understanding through goal-structure mapping. San Antonio, TX: PCI Educational Publishing.

McGregor, Tanny (2007) Comprehension Connections, Portsmouth, NH: Heineman.

Conrad, L., Matthews, M., Zimmerman, C., Alan, P. (2008) Put Thinking to the Test, Portland, ME: Stenhouse Publishers.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	If the child has not been successful in Tier I, then an individualized assessment is given to determine specific needs.  Analysis of data collected leads to specific interventions tailored to mediate that student’s learning.  Guided reading groups provide explicit teaching within their zone of proximal development. 


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Individualized Instruction

Same tutoring opportunities as Tier 2

Differentiated Instruction

In addition to Tier 1

Assessment based

Many of the items listed in Tier 2 are also used as Tier 3

SPED services – for students who qualify with SIT team recommendations 
Speech pathologist works with individual students and incorporates the use of thinking strategies in her work


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Same assessments will be used as in Tier 2, as well as individualized teacher created assessments


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	National Reading Panel.

(2000). Teaching children to read: An evidence-based assessment of the scientific research literature on reading and its implications for reading instruction: Reports of the subgroups. (NIH Publication No. 00-4754). Washington, DC: U. S. Department of Health and Human Services, Public Health Service, National Institutes of Health, National Institute of Child Health and Human Development.. Williams, J. P.. 

(2005). At-Risk second graders can improve their comprehension of compare/contrast text.. Teaching Exceptional Children, 27 (3)), 58-61 Williams, J. P., Hall, K. M., & Lauer, K. D..

(2004). Teaching expository text structure to young at-risk learners: Building the basics of comprehension instruction.. Exceptionality, 12 (3)), 129-144

McLaughlin, M., Allen, M. B.. 

(2002). Guided Comprehension in Action: Lessons for Grades 3 – 8. IRA.. Sundbye, N..

(1998). Teaching and testing story understanding through goal-structure mapping. San Antonio, TX: PCI Educational Publishing.

McGregor, Tanny (2007) Comprehension Connections, Portsmouth, NH: Heineman.

Conrad, L., Matthews, M., Zimmerman, C., Alan, P. (2008) Put Thinking to the Test, Portland, ME: Stenhouse Publishers.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	· One on One instruction

· Instruction tailored to specific learning styles

· Students can progress at own pace

· Instruction is free of competition and anxiety 

· The atmosphere is encouraging.


THIRD SMART GOAL(s):   

TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	All students are engaged in the Family Advocacy Program which includes assignment of an advocate for each student.  Students also receive Second Step curriculum and Kansas City, KS Public Schools Student Code of Conduct guide for student behavior.
The newly reformed PTA program (SOS – Supporters of Students) will organize multiple school community events to promote greater parental involvement and stronger relationships between school faculty and families.  Some of these events include:  Mexican Independence Day and Homework Tips Night, Moms, Muffins and Math, Dads, Donuts and Literacy, Family Skate Night, Dinner as a Family (CiCi’s).


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Family Advocacy Annual Student Perception Survey and student data collection using SILK. Parent Satisfaction Surveys, Office Referral and suspension data, Teacher Observation


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	The Family Advocacy System helps small learning communities achieve their ultimate goal of improved student performance.  Current research and the experience of schools nation-wide tell us that successful reform efforts must include strong accountable relationships among school staff, students, and their families; effective instructional practices that engage all students in their own education and that are driven by high, clear and fair academic and behavioral standards in every classroom every day; and alignment of policies and resources to support the first two goals. “2004 Institute for Research and Reform in Education” 

Cooke, M.B., Ford, J., Levine, J., Bourke, C., Newell, L., & Lapidus, G. (2007)  The effects implementation of “SECOND STEP on elementary school students’ prosocial and aggressive behaviors.  Journal of Educational and Psychological Consultation, 17(1) 1-29.

Frey, K.S., Nolen, S.B., Edstrom, L.V., & Hirschstein, M.K. (2005).  Effects of a school-based emotional competence program:  Linking children’s goals, attributions, and behavior. Journal of Developmental Psychology, 26, 171-200.

Edwards, D., Hunt, M.H., Meyers, J., Grogg, K.R., & Jarrett, O. (2005).  Acceptability and outcomes of a violence prevention curriculum.  The Journal of Primary Prevention, 26, 401-418.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	As students develop the necessary communication and social skills to help them express needs and deal with conflict, better relationships are formed with peers and classroom teachers, resulting in less office referrals and more academic learning time.  Building relationships with parents creates a stronger support network for students.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	In addition to Tier 1 - individual discipline plans, student-teacher lunchtime meetings to build relationships, advocate-student weekly meetings, scheduled advocate-parent conferences as needed to support student behavior and achievement, Student Improvement Team collaboration with teacher and parent.


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Family Advocacy Annual Student Perception Survey and student data collection using SILK. Parent Satisfaction Surveys, Office Referral and suspension data, Teacher Observation


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	The Family Advocacy System helps small learning communities achieve their ultimate goal of improved student performance.  Current research and the experience of schools nation-wide tell us that successful reform efforts must include strong accountable relationships among school staff, students, and their families; effective instructional practices that engage all students in their own education and that are driven by high, clear and fair academic and behavioral standards in every classroom every day; and alignment of policies and resources to support the first two goals. “2004 Institute for Research and Reform in Education” 

Cooke, M.B., Ford, J., Levine, J., Bourke, C., Newell, L., & Lapidus, G. (2007)  The effects implementation of “SECOND STEP on elementary school students’ prosocial and aggressive behaviors.  Journal of Educational and Psychological Consultation, 17(1) 1-29.

Frey, K.S., Nolen, S.B., Edstrom, L.V., & Hirschstein, M.K. (2005).  Effects of a school-based emotional competence program:  Linking children’s goals, attributions, and behavior. Journal of Developmental Psychology, 26, 171-200.

Edwards, D., Hunt, M.H., Meyers, J., Grogg, K.R., & Jarrett, O. (2005).  Acceptability and outcomes of a violence prevention curriculum.  The Journal of Primary Prevention, 26, 401-418.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	As students develop the necessary communication and social skills to help them express needs and deal with conflict, better relationships are formed with peers and classroom teachers, resulting in less office referrals and more academic learning time.  Building relationships with parents creates a stronger support network for students.


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	In addition to Tier 1 and 2 – students who have been identified for further support are referred to the John Fiske Mentoring Program, where they are placed with an adult role-model to build a strong relationship that will impact their behavior both inside and outside of the classroom.  Wyandotte Center Community Behavioral Health Care Center referrals for support, TFI Family Services referrals for support.  School Administrator meeting with student and/or parent.  School Counselor, Principal, School Parent Liaison, and Classroom Teachers all perform home visits when needed to strengthen the relationship with the students and their families.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Family Advocacy Annual Student Perception Survey and student data collection using SILK. Parent Satisfaction Surveys, Office Referral and suspension data, Teacher Observation


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	The Family Advocacy System helps small learning communities achieve their ultimate goal of improved student performance.  Current research and the experience of schools nation-wide tell us that successful reform efforts must include strong accountable relationships among school staff, students, and their families; effective instructional practices that engage all students in their own education and that are driven by high, clear and fair academic and behavioral standards in every classroom every day; and alignment of policies and resources to support the first two goals. “2004 Institute for Research and Reform in Education” 

Cooke, M.B., Ford, J., Levine, J., Bourke, C., Newell, L., & Lapidus, G. (2007)  The effects implementation of “SECOND STEP on elementary school students’ prosocial and aggressive behaviors.  Journal of Educational and Psychological Consultation, 17(1) 1-29.

Frey, K.S., Nolen, S.B., Edstrom, L.V., & Hirschstein, M.K. (2005).  Effects of a school-based emotional competence program:  Linking children’s goals, attributions, and behavior. Journal of Developmental Psychology, 26, 171-200.

Edwards, D., Hunt, M.H., Meyers, J., Grogg, K.R., & Jarrett, O. (2005).  Acceptability and outcomes of a violence prevention curriculum.  The Journal of Primary Prevention, 26, 401-418.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	If the child has not been successful in Tiers I and II, then additional data is collected to determine specific needs.  Analysis of data collected leads to specific interventions tailored to mediate that student’s behavior and learning.


CURRICULUM ALIGNMENT SMART GOAL(s):   

TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Schools will implement a utilize scope and sequence documents, pacing guides and formative assessments



What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Formative Assessments, MAP, Benchmark Assessments, Unit Assessments




What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Deep Curriculum Alignment by Fenwick English, Deciding What to Teach and Test: Developing, Aligning and Auditing the Curriculum by Fenwick English, Needs Assessment: A Focus for Curriculum Development by Fenwick English and Roger A Kaufman, District Leadership that Works by Marzano and Waters, What Works in Schools by Marzano and On Common Ground by Dufour




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	The Tier 2 and Tier 3 section is being developed with guidance from KSDE



What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	The Tier 2 and Tier 3 section is being developed with guidance from KSDE



What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan


Stage 6 of this document is to be filled out following the completion of stage 6 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Four.

This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

MATHEMATICS SMART Goal:  (Copy SMART Goal from Stage 4)

The percentage of 3-5 grade students scoring at the meets standard or higher in mathematics will increase from 75% to 85% by the end of the 2010 school year as measured by the Kansas Mathematics Assessment administered in April.

The percentage of 3-5 grade targeted students scoring at the meets standard or higher in mathematics will increase:

· White student group (subgroup) from 70.6% to 81%

· Free/Reduced student group (subgroup) from 74% to 84%
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	Look at Kansas State Assessment Mathematics Data 2008, highlight top 3 indicators and bottom 3 indicators
	Whole Staff
	Data from Third, Fourth, and Fifth Grade Kansas State Mathematics Assessments 2008
	August 2009
	August 2009
	Grade level performance indicator summary sheets

	Administer Mathematics Formative Assessments in third, fourth, and fifth grades
	Third, Fourth, and Fifth Grade classroom teachers, Instructional Coach, and Media Specialist
	Access to KCA Test Builder website and student computers 
	February 2010
	
	Results reports from the KCA Test Builder website,

classroom charts to track progress on 
formatives

	Plan and implement common lessons and assessments based on Kansas State Mathematics Assessment 2008 and KCA Formative results
	Third, Fourth, and Fifth Grade classroom teachers, Instructional Coach
	Collaboration time, grade level appropriate text, teacher resources 
	March 2010
	
	Created lessons and assessments, along with assessment results

	Plan differentiated lessons using information from MAP Instructional Ladders
	Classroom Teachers, SPED staff, ESL staff, and support staff
	MAP Instructional Ladders, PLC time, instructional materials
	May 2010
	
	Teacher lesson plans, student work, printed ladders, results from MAP assessments

	Targeted students will attend:

· Tutoring

· Summer School – if available
	To develop and recruit staff to implement extended learning

District
	Funding for extended learning

Summer school staff to provide extended learning
	July 2010
	
	Attendance roster

Pre/post assessment

Evaluate student learning results in the Spring/Summer 2009 – monitor and adjust plan


This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

READING SMART Goal:  (Copy SMART Goal from Stage 4) 

The percentage of 3-5 grade students scoring at the meets standard or higher in reading will increase from 62.6% to 73% by the end of the 2010 school year as measured by the Kansas Reading Assessment administered in April.

The percentage of 3-5 grade targeted students scoring at the meets standard or higher in reading will increase:

· Male student group from 48.6% to 59%

· Free/Reduced student group (subgroup) from 61.4% to 72%
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	Look at Kansas State Assessment Reading Data 2008, highlight top 3 indicators and bottom 3 indicators
	Whole Staff
	Data from Third, Fourth, and Fifth Grade Kansas State Reading Assessments 2008
	August 2009
	August 2009
	Grade level performance indicator summary sheets

	Administer Reading Formative Assessments in third, fourth, and fifth grades
	Third, Fourth, and Fifth Grade classroom teachers, Instructional Coach, and Media Specialist
	Access to KCA Test Builder website and student computers 
	February 2010
	
	Results reports from the KCA Test Builder website,

classroom charts to track progress on formatives

	Plan and implement common lessons and assessments based on Kansas State Reading Assessment 2008 and KCA Formative results
	Third, Fourth, and Fifth Grade classroom teachers, Instructional Coach
	Collaboration time, grade level appropriate text, teacher resources 
	March 2010
	
	Created lessons and assessments, along with assessment results

	Staff members will research and implement strategies to increase reading performance in male students.
	All Staff
	Research Articles

PLC time, teacher resources, Literacy materials, reading data
	May 2010
	
	Results reports from KCA Test Builder website, 
KCA Test results, MAP test results, teacher lesson plans, teacher anecdotal observations

	Plan differentiated lessons using information from MAP Instructional Ladders
	Classroom Teachers, SPED staff, ESL staff, and support staff
	MAP Instructional Ladders, PLC time, instructional materials
	May 2010
	
	Teacher lesson plans, student work, printed ladders, results from MAP assessments

	An additional 30 minutes, four times a week, was built in to the reading block for whole group instruction in specific reading comprehension strategies
	K-5 classroom teachers
	Scheduled time, text, teacher resources
	May 2010
	
	Master schedule, teacher class schedule, and teacher lesson plans

	Identified students reading below grade level are given additional reading support
	Classroom teachers, reading specialist and aide, ESL teachers and aide, SPED and aide, classroom aides, and support staff
	Scheduled time for additional support and collaboration, text, teacher resources
	May 2010
	
	Master schedule, teacher class schedule, and teacher lesson plans and support staff lesson plans

	Targeted students will attend:

· Tutoring

· Summer school – if available
	To develop and recruit staff to implement extended learning

District
	Funding for extended learning

Summer school staff to provide extended learning
	July 2010
	
	Attendance roster

Pre/Post assessments

Evaluate student learning results in the Spring and Summer 2009, monitor and adjust plan


This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

THIRD SMART Goal:  (Copy SMART Goal from Stage 4)

By Fall 2010, 15% of John Fiske parents will be moved from their current feeling of satisfied to feeling very satisfied with their child’s progress in reading and 15% will be will be moved from their current feeling of satisfied to feeling very satisfied with their child’s progress in math.

· By Fall 2010, 70% of John Fiske parents will be very satisfied with their child’s progress in reading.

· By Fall 2010, 65% of John Fiske parents will be very satisfied with their child’s progress in math.

	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	Implementation of the Family Advocacy Program 
	Classroom Teachers
	District Family Advocacy materials and support
	May 2010
	
	Advocate log of parental contact

Student Perception Survey- Spring 2010

Parent Survey Fall 2010

	Implementation of Second Step Curriculum
	Classroom Teachers
	Second Step materials and training from the District
	May 2010
	
	Second Step documentation 

	Implementation of Student Code of Conduct guide for student behavior 
	Whole Staff
	Code of Conduct materials in Spanish and English
	May 2010
	
	Documented in teacher lesson plans and data from SILK database

	Student Improvement Team referral and meeting
	Advocate, parent, and SIT team members
	SIT team training for members
	May 2010
	
	SIT team meeting calendar and formal documentation from SIT team

	Increase communication through bi-monthly class newsletters.
	Classroom Teachers
	Translators
	May 2010
	
	Copies of newsletters

Family Advocacy parent surveys


CURRICULUM ALIGNMENT SMART Goal:  (Copy SMART Goal from Stage 4)

The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence documents, pacing guides, aligned formative assessments, and curriculum guides in reading and math.  By the spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1. Develop Scope & Sequence documents and Pacing Guides
	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	December 2009
	
	1. Develop Scope & Sequence documents and Pacing Guides

	2. Develop aligned formative assessments


	Executive Director of Curriculum, Executive Director of Quality Control, GVC Team, DERA, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	Spring 2010
	
	2. Develop aligned formative assessments



	3. Develop Curriculum guides


	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, KLN Technical Assistance funds, and the curriculum budget
	Start the work in the Spring of 2010 and continue to revise/refine throughout the summer and 2010-11 school year
	
	3. Develop Curriculum guides



	4. Develop Comprehensive Curriculum Management Plan
	Executive Director of Curriculum
	Training from curriculum consultant
	Spring 2010
	
	4. Develop Comprehensive Curriculum Management Plan


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan, continued

Part B (staff development to support Part A).  More information can be located in the QPA Manual under Quality Criteria Four and the Kansas Professional Development Guidelines.

Directions:  Review the school’s Results-Based Staff Development plan and revise as needed to incorporate the staff development needs as identified in action steps under each of the goals. What will staff need to know or be able to do to implement action steps?
MATHEMATICS SMART Goal:  (Copy SMART Goal from Stage 4)

The percentage of 3-5 grade students scoring at the meets standard or higher in mathematics will increase from 75% to 85% by the end of the 2010 school year as measured by the Kansas Mathematics Assessment administered in April.

The percentage of 3-5 grade targeted students scoring at the meets standard or higher in mathematics will increase:

· White student group (subgroup) from 70.6% to 81%

· Free/Reduced student group (subgroup) from 74% to 84%
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	· District Content Wednesday In-services on Student Understanding (Think Aloud, Thinking Strategies)
· Data analysis
	August 2009-May 2010
August 2009-May 2010
	District Curriculum Team, School-based Instructional Coach, Principal, and School Leadership Team
All Staff
	Grade level Math Curriculum Guides, Comprehension Connections book, time for planning of in-services
Data from KCA and MAP assessments, as well as formative assessments, student work, and anecdotal records
	Staff development feedback sheets, implementation of information in the classroom
Implementation of new information gleaned from data analysis

	Application Level

What are we doing now that we did not do before?
	· All teachers adjust instruction based on findings in PLC work
· Incorporate ELL strategies across content areas

· Learning Focused Conversations with teacher/principal/instructional coach
	August 2009-May 2010
	All Staff
	Time for PLC work, Instructional Coach, instructional materials
Realia, visuals, book sets, and information/strategies learned in ESL courses.
	Building Walk Through

PLC common lessons and assessments



	Impact Level

What results are we getting that we did not get before?
	· Student learning results – teacher created assessments, KCA formative assessments, and Measures of Academic Performance (MAP)

· PLC analysis of student learning results (common assessments, formative assessments, MAP)
	August 2009 – May 2010

Weekly PLC meetings
	All staff
	Teacher created assessments, KCA formative assessments, MAP assessments
	Student Learning Results


READING SMART Goal:  (Copy SMART Goal from Stage 4)

The percentage of 3-5 grade students scoring at the meets standard or higher in reading will increase from 62.6% to 73% by the end of the 2010 school year as measured by the Kansas Reading Assessment administered in April.

The percentage of 3-5 grade targeted students scoring at the meets standard or higher in reading will increase:

· Male student group from 48.6% to 59%

· Free/Reduced student group (subgroup) from 61.4% to 72%
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	· District Content Wednesday In-services on Student Understanding (Think Aloud, Thinking Strategies)

· Data analysis

· Literacy By Design District Training for 1st and 2nd grade

· Literacy By Design school level training for 3rd, 4th, and 5th grade

· Kansas Reading Academy

· Building level study groups focused on male students and teaching strategies

· PLC book study on thinking strategies
	August 2009-May 2010

August 2009-May 2010

September 2009

By February 2010

October 2009, December 2009

November 2009

August 2009-May 2010
	District Curriculum Team, School-based Instructional Coach, Principal, and School Leadership Team

All Staff

Rigby consultant, District Literacy team

Rigby consultant, District Literacy coach, Instructional Coach

KRA Trainers

All Staff

Staff
	Grade level Math Curriculum Guides, Comprehension Connections book, time for planning of in-services
Data from KCA and MAP assessments, as well as formative assessments, student work, and anecdotal records

Literacy By Design Materials

KRA resources

Research Articles

Comprehension Connections Book
	Staff development feedback sheets, implementation of information in the classroom

Implementation of new information gleaned from data analysis

Implementation of Literacy By Design, teacher lesson plans, building walk throughs
Application of knowledge gained from academy

Application of knowledge gained from study group

Application of knowledge gained from book study



	Application Level

What are we doing now that we did not do before?
	· PLC implementation and reflection

· Kansas Reading Academy implementation of strategies

· ESL Graduate Course implementation of knowledge

· Four Block Writing implementation of lessons
	PLC weekly meetings – discussion with lesson and assessment planning

On-going use of strategies as knowledge is gained
	All staff
	Common lessons and assessments

Kansas Reading Academy materials

Essential Linguistics: What you need to know to teach Reading, ESL, Spelling, Phonics,& Grammar by David E. Freeman and Yvonne S. Freeman

Four Block writing resources
	Building Walk Through

PLC common lessons and assessments



	Impact Level

What results are we getting that we did not get before?
	· Student learning results – teacher created assessments, KCA formative assessments, and Measures of Academic Performance (MAP)

· PLC analysis of student learning results (common assessments, formative assessments, MAP)
	August 2008 – May 2009

Weekly PLC meetings
	All staff
	Teacher created assessments, KCA formative assessments, MAP assessments
	Student Learning Results


THIRD SMART Goal:  (Copy SMART Goal from Stage 4)

By Fall 2010, 15% of John Fiske parents will be moved from their current feeling of satisfied to feeling very satisfied with their child’s progress in reading and 15% will be will be moved from their current feeling of satisfied to feeling very satisfied with their child’s progress in math.

· By Fall 2010, 70% of John Fiske parents will be very satisfied with their child’s progress in reading.

· By Fall 2010, 65% of John Fiske parents will be very satisfied with their child’s progress in math.
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	· Family Advocacy Program 

· Student Perception Survey Analysis

· Parent Survey Analysis


	August 2009
August 2009
October 2009 & May 2010


	Administrator

Whole Staff

School Leadership Team


	Family Advocacy Materials from District

District generated Survey Results

District generated Survey results
	Question and Answer session to assess knowledge of program

Written identification of areas of need and concern

Written identification of areas of need and concern

	Application Level

What are we doing now that we did not do before?
	· Second Step Implementation

· Family Advocacy classroom meetings

· School counselor works with identified students and their families

· Providing parents with increased opportunities to participate and support student development

· Providing parents with increased opportunities to participate and support student development
	August 2009-May 2010

	Classroom teachers

Classroom teachers

School Counselor
	Second Step Curriculum materials

Time
	SILK discipline data

SILK discipline data

	Impact Level

What results are we getting that we did not get before?
	· Increased parental involvement in school environment
· Greater parent understanding of reading and math progression
	August 2009-May 2010
	All Staff
	SOS group, translator, newsletters, phone master
	Increased positive parental response on parent survey


CURRICULUM ALIGNMENT SMART Goal:  (Copy SMART Goal from Stage 4)

The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence, pacing guides documents, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  

	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	
	
	
	
	

	Application Level

What are we doing now that we did not do before?
	
	
	
	
	

	Impact Level

What results are we getting that we did not get before?
	
	
	
	
	


Refer to the School Integrated Improvement Plan and made revisions as needed.  If no revisions are needed, move to the next section.
Part C
Describe how all teachers will be involved in using data to provide information to improve individual student achievement and strengthen the overall instructional program.

	Teachers use student assessments for two primary purposes: determining individual student needs and planning for instruction.

Both local and state assessment information in mathematics, reading, and writing are used by teachers to improve student achievement and our instructional program.  Teachers use information from MAP Instructional Ladders in both reading and math to help differentiate instruction.  In addition, in reading, each quarter teachers administer running records on every student to determine their instructional level. Teachers use this information to place students in flexible groups for guided reading and to monitor student progress.

In mathematics, quarterly performance assessments based on our standards and benchmarks, are given to monitor student achievement. This information allows us to analyze our students' strengths and weaknesses as well as determining the strengths and weaknesses of our instruction.

Math and Reading state assessment results are analyzed by all classroom teachers for instructional planning, as well as Reading and Math MAP data and Reading and Math formative assessment data. Teachers analyze strengths and weaknesses by looking at group performance and disaggregated information on each indicator. We use this information to understand which standards and benchmarks need more attention or need to be taught using different methods.




Describe extended opportunities to learn and/or additional time that the school has in place to help ensure that all students are achieving academically in reading and mathematics.  (Examples may include after school programs, summer school program, etc.)

	Before and after school tutoring, summer school, small group instruction with Reading Specialist and Reading Specialist Aide, small pull-out group instruction with Title One Aides, small group instruction with 2 ESL teachers and 1 ESL aide, small group instruction with SPED teachers and SPED paraprofessionals, small group instructional with support staff.


Describe how the school will coordinate federal, state, and local services used to support this Integrated Improvement Plan for Schools.

	Federal services used by the school include documentation support for the school improvement plan and keeping the staff abreast of all federal regulations and guidelines.  State services utilized by the school include student count, general funding and teacher allotment, and guidelines for state assessments.  Local services used by the school include District after-school tutoring, Instructional Executive Director support, and summer school program.  Use of Title I, ESL, and SPED staff reduce pupil- teacher ratios during core instructional time, providing additional support to students most in need.  In addition, these teachers provide instruction in Tiers 2 and 3 for targeted students.  Our school benefits from staff development opportunities funded through the district and state. The district participates in a mentoring program for new teachers so that each new teacher has a mentor to help support and ensure instructional effectiveness.  


Describe how federal, state and local funds will be coordinated to support this Integrated Improvement Plan for Schools.
	All funds and resources available are used to support the school improvement plan. That includes at risk and Title I funds to support additional staff, in-service, supplies, parent involvement, and after school tutoring. Title II funds are used to support teacher learning.  Titles II and V are also used to support the teacher mentoring program. All state and federal funds go to support the whole school, not one part of the school.


Stage 7:  Monitor Implementation & Progress


Stage 7 of this document is to be filled out following the completion of stage 8 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Subsequent Planning Meetings. 

Describe the process that the district and/or school will use to monitor the implementation of this plan. 

	See below


Who will participate in the review?  What is their role?  
	School Leadership Team (Lead teachers, Instructional Coach, and Principal)

District Content Lead Instructional Coaches

Instructional Executive Director

External Technical Assistance Team 

Parents


What will be reviewed?

	Kansas State Assessment Data for Reading and Math

Formative Assessment Data 

Attendance, Retention, Referral, and Suspension Data

Student, Teacher, and Parent Surveys

Demographics

Integrated Improvement Plan SMART Goals & Action Steps


Identify the timeline of the process to ensure movement to the next cycle (e.g., quarterly, by semester, annually, etc.). 

	Small Learning Community staffs will meet weakly to discuss student academic and behavioral concerns and success.  

Small Learning Communities will meet weekly with the instructional coach to review student data from assessments  

Instructional Coach will meet with the building principal to discuss the implementation of the school wide plan.

Administrator will review the implementation of the SIT process quarterly with entire staff, and to review enrollment, discipline and academics to identify interventions needed.

Annually:  

At the end of the school year, staff teams meet to analyze our data to determine our success in implementing the Schoolwide plan and in reaching our goals.  


Identify the indicators of success implementation

	SIT plans are being developed and implemented.

Parents are becoming more involved in the academic focus of the school.

Students are talking about books they are reading.

Students, especially boys, are reading more books.

Increase in test scores – both “high stakes” state assessments, and MAP assessments 

Improvement of classroom instruction

Increase in Local Assessment Scores


Describe the process that the district and/or school will use to evaluate the implementation of this plan.  The school conducts a review of the strategies in the plan to determine if they are contributing to the desired outcomes either in terms of improvement in student achievement, or increases in other activities that lead to increased student achievement such as great parental involvement or more high-quality professional development.
Name those who will be involved in the process or evaluation and the role they serve.

	Josie Herrera, Building Principal

Each Small Learning Community Team

Katherine Penland, Instructional Coach

Community Partners

(SOS) Supporters of Student a parent and community advisory group

Each of the teams involved in the evaluation will bring their perspective to the process. The school mission and vision will be reviewed, followed by the key findings identified and the critical needs defined in the Schoolwide plan.  Looking at the action steps and staff development defined in the Schoolwide plan, the teams will revisit each goal.  Each team will identify their perception of the quality of implementation and the quality of the monitoring of the identified steps.  When the data becomes available, it will be reviewed to measure whether the goals were attained.




Identify what data will be reviewed to determine success?  Is the plan effective?  How do we know?

	· Tier 1 2 3 interventions 

· Action Plan monitoring steps identified in the Schoolwide

· Review results based staff development plan to see if we accomplished high quality professional development that led to improved student achievement

· State Assessment data

· MAP scores

· Reading scores

· Quarterly grade reports


Explain how the selected strategies will be evaluated for their effectiveness to achieve the vision and goals.

	Each of the teams involved in the evaluation will bring their perspective to the process. The school mission and vision will be reviewed, followed by the key findings identified and the critical needs defined in the Schoolwide plan.  Looking at the action steps and staff development defined in the Schoolwide plan, the teams will revisit each goal.  Each team will identify their perception of the quality of implementation and the quality of the monitoring of the identified steps.  When the data becomes available, it will be reviewed to measure whether the goals were attained.

We will look at:

· how each strategy helped us decrease the gaps we identified.

· How each strategy aligned to our vision.

· How each strategy helped us achieve each goal.

Each team responsible for an action step will closely assess


Explain the process for how the results will be shared with all stakeholders.  

	As leadership teams are formed, representation from each small learning community included.  After review of the results, members of the leadership team will take the findings back to their small learning community staffs to share.  Instructional coach will share results with professional learning communities.

School highlights will be compiled and posted on the district website, School loop and the school web page.

Results will be shared with SOS parent advisory board, students, and community partners.


Explain who will have decision-making authority for revision of the plan’s goals.

	The revision of the plan will result from consensus of each of the teams involved in the evaluation after input from the report out of the results.
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