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	USD 500
	Kansas City, Kansas
	8342
	Lindbergh Elementary
	K-5

	USD Number
	District Name
	Building Number
	Building Name
	Building Grade Span


	641 N. 57th Street
	Kansas City
	66102
	913-627-5150
	913-627-5176
	dehines@kckps.org

	School Address
	City
	Zip Code
	Telephone Number
	Fax Number
	E-Mail


	

	Date Submitted


	Date used for official data collection

(

09
-

22
-

2008
)

Month

Day

Year

Percent of Low Income

83.13%
Total Number of Students Enrolled in Building
166
Total Number of Low Income Students
138

	
	MARK THE SECTION THAT APPLIES

 FORMCHECKBOX 

The school is applying to utilize the Expected Gains formula

 FORMCHECKBOX 

The school is not applying to utilize the Expected Gains formula




ASSURANCES:  For Schools on Improvement Only
  FORMCHECKBOX 
A peer review committee or representatives from the district has reviewed and approved this Integrated Improvement Plan.

 FORMCHECKBOX 
The district assures that the Title I school will spend at least 10% of its Title I allocation for high quality professional development to address the academic issues that contributed to the school being identified for improvement.

 FORMCHECKBOX 
The district assures that the school has reviewed the District State Performance Plan report (SPP)  

  FORMCHECKBOX 
The district assures that a State Technical Assistance Team (STAT) has been identified for the school and will be utilized.

District signatures represent agreement to all assurances marked and that the plan has been reviewed and approved at the district level.  Signature of KSDE official represents plan has been reviewed and approved in meeting all required criteria.

	Signature of Building Principal
	
	Date
	November 20, 2009

	Signature of Authorized District Representative
	
	Date
	November 20, 2009

	Signature of KSDE Official
	
	Date
	


External Technical Assistance Team

Directions:  List the name of the individuals who will serve on the External Technical Assistance Team (ETAT) with their contact information.    Additional rows may be added to this chart as needed.  

ETAT Membership should be selected based on the skills and knowledge necessary to support the school’s identified areas of improvement.  More information can be located in the QPA Manual under Quality Criteria Two.  

Requirements: 

· Each school will select the membership of the ETAT  

· The local board approves the ETAT

· An ETAT may serve more than one school in a district 

· ETAT members may be affiliated with the district

· Members are not to be affiliated with the school (not even as itinerant personnel)  

· A NCA team may be used as the ETAT

· The school and ETAT members determine the frequency of the external team visits

	External Technical Assistance Team (ETAT)

	Identify area(s) of expertise of each individual.  Note requirements above.

Place an * beside the chairperson for this ETAT team
	Name
	Email address
	Phone Number

	Data
	Jim Heiman
	jiheima@kckps.org
	913-279-2288

	SPED
	Kathy Growney
	kagrown@kckps.org
	913-627-5640

	ESL
	Barbara Hermocillo
	bahermo@kckps.org
	913-449-7564

	Technology
	Julie Leach
	juleach@kckps.org
	913-627-5632

	Literacy
	*Sue Pierce
	supierc@kckps.org
	913-627-4367

	Literacy
	Mary Sternshein
	mastern@kckps.org
	913-722-7300

	Data
	Dennis Chaconas
	dchaconas@sbcglobal.net
	

	School Improvement
	Charyll Boggs
	Charyll.boggs@greenbush.org
	620-724-6281


State Technical Assistance Team

Directions:  List the name of the individuals who will serve on the State Technical Assistance Team (STAT) with their contact information.    

Add as many rows to this chart as needed.

If a school is on improvement or conditionally accredited for QPA and/or on improvement for Title I, membership must include at least two individuals with expertise in the areas(s) resulting in the school being on improvement and needs to include one or more of the following:
· Highly qualified or distinguished teachers and principals,

· Pupil services personnel,

· Parents,

· Representatives of Institutions of Higher Education,

· Representatives of regional educational laboratories or comprehensive regional technical assistance centers,

· Representatives of outside consultant groups.

Requirements:

The STAT team is assigned to the school until the school either attains accredited status or is not accredited.  A STAT may serve more than one school in a district.  More information can be located in the QPA Manual under State Technical Assistance.

	State Technical Assistance Team (STAT)

	Identify area(s) of expertise of each individual.  Note requirements in the directions.

Place an * beside the chairperson for this STAT team
	Name
	Email address
	Phone Number

	Data
	Jim Heiman
	jiheima@kckps.org
	913-279-2288

	SPED
	Kathy Growney
	kagrown@kckps.org
	913-627-5640

	ESL
	Barbara Hermocillo
	bahermo@kckps.org
	913-449-7564

	Technology/Math
	Julie Leach
	juleach@kckps.org
	913-627-5632

	Literacy
	Sue Pierce
	supierc@kckps.org
	913-627-4367

	Literacy
	Mary Sternshein
	mastern@kckps.org 
	913-722-7300

	Data
	Dennis Chaconas
	dchaconas@sbcglobal.net
	

	School Improvement
	Charyll Boggs
	Charyll.boggs@greenbush.org
	620-724-6281


Refer to the School Integrated Improvement Plan and make revisions as needed.  If no revisions are needed, move to the next section.
Stage 1:  Orientation & Readiness

Stage 1 of this document is to be filled out following the completion of stage 1 of the Kansas Improvement Model.

Refer to the Kansas Improvement Notebook Section C:  Planning Meeting.
Directions:  List the names of the individuals who will serve on the school planning team with their contact information.    Add as many rows to this chart as needed.  The roles in bold are required.  It is also required that 1) one person fill no more than two roles on the team and 2) no more than one of the asterisked roles may be filled by an employee of the school district
	School Planning Team

	Role
	Name
	 Email address
	Phone Number

	Superintendent or Representative
	Jim Antos
	jiantos@kckps.org
	913-279-2069

	Principal or Principals’ Representative (Each building on improvement is represented on the district team)
	Dee Dee Hines
	dehines@kckps.org
	913-627-5161

	Site Council Member*
	Nicki Owens
	nickidownes@live.com
	913-334-7379

	Community Member*
	David Palacios
	
	913-562-8056

	Family/Parent Representative*
	Tamara Dupree
	
	913-827-7910

	General Education Teacher 
	Kathi Stump
	kastump@kckps.org
	913-627-5150

	
	Denver Cleverley
	decleve@kckps.org
	913-627-5172

	
	Jane Hilton
	jahilto@kckps.org
	913-627-5156

	
	Courtney Huynh
	cohuynh@kckps.org
	913-627-5177

	
	Denise Yulich
	deyulic@kckps.org
	913-627-5171

	
	Chrystal Hart
	chhart@kckps.org
	913-627-5170

	
	Katrina Byers
	kabyers@kckps.org
	913-627-5151

	Counselor, Social Worker, etc.
	Annye Hodge
	anhodge@kckps.org
	913-400-1367

	Special Education Educator
	GlenDora Gage
	glgage@kckps.org
	913-627-5173

	
	Sally Day
	saday@kckps.org
	913-627-5159

	
	Christen Ayala
	chayala@kckps.org
	913-627-5184

	Local Consolidated Plan Contact 
	Jim Clevenger
	jicleve@kckps.org
	913-279-2289

	Teacher of English Language Learners 
	Melissa Ryser
	meryser@kckps.org
	913-627-5165

	Title 1 Representative (if applicable) 
	Carmen Carrillo
	cacarri@kckps.org
	913-627-5152

	Other – Instructional Coach
	Denise Blinn
	deblinn@kckps.org
	913-627-5186


Stage 1:  Orientation & Readiness continued

Adopted Improvement Process

Describe the process that will be used to develop and maintain this plan around the vision and mission of the school.
Lindbergh’s Mission Statement:  Our Lindbergh community will work together to develop students’ ability to reach higher levels of success and become lifelong learners and responsible citizens.
	The vision for Lindbergh is for this school to be a place where all students achieve at high levels.  This vision is to be achieved through student active engagement, highly effective questioning, a focus on critical thinking skills, clearly stated objectives, and collaborative efforts among staff members to meet the needs of all students.  Building positive relationships with students and their families is also a fundamental piece of this vision.  The following process is used to move our school toward achieving this vision:

*Review and analyze student data (local, state, and curriculum-based assessments) with staff and parents, identifying academic strengths and weaknesses (done in spring following state assessment and again in the fall)
*Review and analyze data (local, state, and curriculum-based assessments) for various subgroups with staff and parents (spring and fall)
*Staff reviews parent and student surveys to identify areas of concern related to school culture (fall)
*Staff reviews and analyzes attendance data to identify patterns, concerns (spring and fall)
*Staff reviews and analyzes discipline data to identify any patterns, issues, concerns (spring and fall)
*Principal and Instructional coach do building walkthroughs to monitor quality implementation of identified strategies (throughout the school year, on a weekly basis)
*Weekly staff development with staff to improve knowledge of instructional strategies (weekly)
*Required weekly collaborative planning (grade levels, ESL, SPED, intervention teacher) is monitored via observation and report

*Staff discussed and approved the building’s mission statement:  “Our Lindbergh community will work together to develop students’ ability to reach higher levels of success and become lifelong learners and responsible citizens.” (fall)
*Staff reads professional articles about relationships, rigor and relevance, critical thinking skills; identify strategies for improving in these areas (throughout the school year)
*Staff reviews data in reading and math on a regular basis (once a month with a data consultant) to continue to identify areas of need

*Ongoing conversations between instructional coach, principal, and teachers focus on student needs and ways to address the needs

*Parent involvement activities are held at least once a quarter to keep parents informed 

*Weekly communication with students’ families keeps them informed about what is going on in their students’ classrooms

*Parent meeting held annually in the fall to present/discuss achievement data, school improvement process/plan (fall)


Highly Qualified and Fully Licensed
List the school’s professional development that supports teachers in becoming highly qualified as defined by NCLB and fully licensed in Kansas.
	*New Teacher Mentoring Program – All new teachers are assigned a mentor.  The two complete a mentoring program that includes collaborative planning, observation/feedback, quarterly district meetings to discuss various aspects of a first year teacher’s experiences, networking with other new teachers and mentors.  

*All teachers participate in an evaluation process with building administrator that includes identification of areas of needed professional growth,  action plan to address that area, and observation/feedback.

*All teachers participate in weekly staff development opportunities, including data analysis, teaching strategy study, relationship building, 

*Teachers in the district are required to attend district wide training each quarter. Training involves the implementation of

district-mandated programs. 

	


List strategies the school uses to attract highly qualified, fully licensed teachers.

	*Serve as Professional Development Site for Emporia State University interns

*Serve as a pilot/lab site for curriculum development and implementation (math, literacy)

*Allow students from local colleges to do required observations in the school

*Allow students from Emporia State University to do micro-teach lessons in the school

*Develop relationships with university professors and field supervisors

*Team interviews (principal, instructional coach, teachers) of licensed applicants for vacancies

*The district initiative to First Things First is a major attraction for attracting highly qualified teachers. Lowering pupil /teacher ratio through Title I allows for smaller class sizes. Continuity of care allows the teacher to develop relationships and work with the same students over a period of years. The high, clear, and fair expectations for academics and behavior set an atmosphere conducive to learning. Enriched and diverse opportunities to learn provide the teacher with methods for individualizing instruction and meeting the needs of the students. Collective responsibility ensures collaboration among the teachers. The small learning community allows time for common planning. Wednesday afternoon staff development provides the time needed to be able to work with other teachers in the same department. Instructional autonomy permits teachers to be involved with decision-making. Teachers are actively involved with the decisions regarding the master schedule and other decisions in their small learning community. Ten percent of Title I funds and a portion of Title IIA funds are set aside for teachers who do not meet the HQ definition to access for tuition and book expenses. Teachers who do not meet the definition are sent letters and e-mails from the district office encouraging them to take advantage for these funds. District provides funding for coursework for added endorsements (ESL, SPED), as well as financial assistance for the Praxis.


List strategies the school uses to ensure paraprofessionals meet the qualifications of highly qualified.

	*Interview only applicants screened/approved by district classified staff director 

*District staff development provides training in needed skill areas (instructional strategies, behavior management strategies, collaboration)

*Building staff development provides support for improvement in instructional practice

*Paraprofessionals hired prior to No Child Left Behind must have passed the Para Pro Test by the end of the 2005 school year. Paraprofessionals hired after NCLB must already meet the highly qualified requirements.



List strategies the school uses to incorporate a teacher mentoring program as part of its professional development program. 

	*Instructional coach provides support (modeling, co-teaching, observation/feedback, collaborative planning) for all new teachers

*Principal provides support through collaborative, continuous improvement evaluation system (collaboratively developing goals and action plans; monitoring progress by observing and providing feedback)
*Collaborative planning time allows teachers to work together to improve one another’s instruction and student achievement

*The purpose of the Kansas City, Kansas mentoring program is to provide beginning teachers with a supportive, formative process designed to assist their growth as reflective practitioners. The program is both structured and flexible, and consists of a series of strategies focused on the process of

teaching. Designed for beginning teachers with the assistance of trained mentors, the program is ground in a developmental view of learning to teach.
The program combines three essential elements for developing and sustaining teacher quality in support of student learning: a common language for talking about and assessing teaching; clear and concrete levels of performance for teachers to use in assessing themselves; and structured events

through which beginning teachers can develop or hone their skills. The Kansas City, Kansas mentor program is based on the ASK, Inc. mentoring Program developed by Paula Rutherford. Two books will be used by the rookies. Why Didn’t I Learn this in College? and Instruction for All Students. A third book Mentoring in the 21st Century will be used by the mentors, instructional coaches and administrators.

The Kansas City Kansas mentoring program is built on five goals:

_ Beginning teachers will work with a mentor to develop or enhance teaching skills. A log sheet is turned in at every meeting specifying the topics and time spent in collaboration. The Coordinator of Induction makes a minimum visit to the schools (48 in total) twice a semester to observe the progress and have individual conversation with the pair to determine progress.

_ Beginning teachers will acquire knowledge necessary to become familiar with the district, school, and community. An orientation to the district is given the first two duty days (their contract is extended two days) offering classes in areas unique to our district and community:  guided reading as it is done in primary grades, teaching to diverse students, First Things First and how our district does business, and computer systems unique to our schools.

_ Beginning teachers will participate in monthly professional development meetings to enhance and improve skills effective teaching skills. The beginning teachers are required to attend meetings each month to reflect and learn teaching techniques helping them to become better

instructors and caring advocates for their students.

_ Beginning teachers and their mentor will develop and enhance professional and working relationships. Our mentors and beginning teachers are asked to spend a minimum of one hour weekly in collaborative conversation. They keep a log of topics and time spent. The log is turned in at each of the beginning teacher after school meetings.
_ Mentors will develop and enhance skills necessary to provide professional and personal assistance for their beginning teacher. Because the beginning teachers have a major part to play in the selection of his/her mentor, relationships start from the first day of the year. The

mentors have provided guidance and direction voluntarily before they were even chosen. As the relationship develops and conversations between the two teachers become more focused on classroom success, the mentors will have opportunity to evaluate their own teaching practices.

The mentors have the same program books as the beginning teacher and together they can study the area topic for the month and reflect on the results of the new teaching from the beginning teacher.  The program involves several distinct types of structure topics, with activities assigned monthly as addressed during after school in-services. Attendances at monthly meetings are mandatory.  The topics addressed are designed to increase the comfort and teaching skills within the classroom.  There are a total of seven topics required for the beginning teacher to explore and add to their professional “tool belt.” The mentor teacher becomes the source of encouragement, reflection, and coaching for their success by monthly observations in the beginning teacher’s classroom.  Basic criteria established for mentor selection meet the standards developed by the State Board of

Education. Mentors must be licensed with at least three consecutive years teaching with the district.  Participation is voluntary.  Each topic enables beginning teachers to explore different aspects of their practice and to become increasingly proficient in the components of professional practice. The topics require the participation of both beginning teachers and their mentors, thereby encouraging professional collaboration and growth for both teachers.  




Transitions

Describe the strategies for assisting preschool children in the transition from early childhood programs, such as preschool, Head Start, or Early Reading First to local elementary school programs. 
	To assist preschool children with I.E.P.’s in the transition from Lamb Preschool classrooms to their home school kindergarten

program, transition meetings are held with the sending teacher, receiving teacher, and any appropriate SPED staff (i.e. speech).

At this time the I.E.P. may be reviewed, or the child and family may just meet the receiving teacher and observe in the

kindergarten classroom. To assist preschool children transition from the At-Risk Preschool Program to kindergarten in their

home school, parents are informed of Kindergarten Round-up dates and encouraged to visit classrooms in their home school. In

addition, At-Risk Preschool Program outcomes and objectives were developed to align with kindergarten Standards,

Benchmarks, and Indicators to facilitate a smooth academic transition.



Describe the strategies used for assisting elementary students in the transition from elementary school to middle school.  

	1) The middle school counselors go to the feeder elementary schools to assist with enrollment into middle school.

2)  In the spring, the middle school administrative staff provides information to and/or visits feeder elementary schools to talk with 5th graders about middle school expectations and experiences. 
3) Open House for sixth grade students and their parents is held one evening prior to the opening of school. Students and their parents

have an opportunity to get their schedules, locate their classrooms, and meet their teachers.

4) The Family Advocate System is designed to provide support to the student and family during the time the student is in middle

school. Every student is assigned a teacher that serves as his / her advocate. The advocate works with the student and family to

ensure the success of the student.

5) The district is moving toward a K-8 planning format by bringing a K-8 Instructional Executive Director, middle school and elementary school principals, and middle and elementary school instructional coaches together around curriculum issues.  This collaboration provides knowledge needed to support students moving from elementary to middle school.


New Parent Involvement Standards
The National Standards for Family School Partnerships are a comprehensive guideline that schools can use to determine how successful they are implementing family school community partnerships.  More information can be found at www.pta.org for assistance on specific strategies.
Directions:  Mark the standard(s) the district is using to promote effective parent/family involvement. 
For each of the selected standards:
· List strategies the school is using to promote effective parent/family involvement.  
· List strategies the school is using to monitor the implementation of parental/family involvement.

   FORMCHECKBOX 
 1. Welcoming all families into the school community

Families are active participants in the life of the school, and feel welcomed, valued, and connected to each other, to school staff, and to what students are learning and doing in class. 

· List strategies the school is using to promote effective parent/family involvement.  
	Family Advocacy Program:
     Each student assigned an advocate (their classroom teacher)

     Formal conferences held twice a year; all parents encouraged, invited to attend
          Collaborative goal setting, partnering to meet students needs

          Advocate builds relationships with family

Celebrations

     Parents invited to participate in quarterly celebrations of success

     Parents invited to celebrate their child being Student of the Week by coming to school to observe and eat lunch with their child
SIT program
     Parents invited to be involved in SIT meetings to discuss student needs, plan for addressing needs
Special Events
     Parents invited to participate in Parent Involvement events to learn about ways to support their children at home, learn about what their 

        students are doing at school, see student performances

     Parents invited to participate in class field trips, special activities, and class parties.
Communication
     Teachers send home weekly communication in the form of class letters/newsletters

     Student Agendas are used for communicating homework, special events, behavior concerns

     Full time ESL translator makes it possible to share written home communication in Spanish

     Full time ESL translator makes it possible to communicate verbally in Spanish as needed in the office

     Translators used during Family Advocacy conferences

     Parents encouraged to complete Parent Surveys to provide perceptual and contextual data to staff.

Homework Policy

     Homework assigned for all students Monday through Thursday so parents can see what students are doing at school and can help them 
         practice those skills at home
Parent-Teacher Organization

     Parents are encouraged to join and participate in PTO activities, planning meetings

Site Council

     Parents are invited to participate in Site Council meetings to discuss school achievement, school improvement plans


· List strategies the school is using to monitor the implementation of parental/family involvement.

	Family Advocacy conferences – Parent sign in sheets are tabulated to determine percent of families participating
Student Agendas are to be signed nightly/weekly to acknowledge receiving information related to student progress, behavior
Events – Sign in sheets are used during special activities to record attendance

Parent Surveys used to determine parents’ attitudes/feelings about Lindbergh, as well as what they want from school.


  FORMCHECKBOX 
 2. Communicating effectively

Families and school staff engage in regular, meaningful communication about student learning.  

· List strategies the school is using to promote effective parent/family involvement.  
	Written Communication

     Weekly class newsletters send home by every classroom teacher
     Office referral forms sent home when an incident occurs
     School Calendar provided to every family with special dates, events

     Student Agendas/Home-School Folders contain “Student Handbook” information

Communication in Home Language

     ESL Translator used by staff to talk with parents in Spanish as needed

     ESL Translator used to provide written communication in Spanish

     All office communication sent home in both English and Spanish

Teacher-Parent Contacts

     Teachers communicate with parents/guardians on a regular basis (weekly newsletters, phone calls as needed)   


· List strategies the school is using to monitor the implementation of parental/family involvement.

	Agendas and weekly communication forms signed by parent on regular basis
Weekly newsletters collected by principal to ensure regular communication with parents

Office Referral forms signed by parent and returned to school

Teacher contact logs – Teachers keep records of contacts with parents

Parent surveys completed in late spring


  FORMCHECKBOX 
 3. Supporting Student Success

Families and school staff continuously collaborate to support students’ learning and healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and skills to do so effectively.

· List strategies the school is using to promote effective parent/family involvement.  
	Communication
     Weekly newsletters contain information related to subject-area content being learning

     Student agendas provide homework assignments, behavior points; place for parent comment

     Family Conferences used for discussion of goals, progress, strategies for improvement

Parent Involvement Activities

     Quarterly events focused on a variety of ways parents can support students at home (literacy, math, homework tips, testing tips)

     Site Council meeting to focus on AYP data, School Improvement Plan

     Books, information provided at events to model strategies, provide opportunities for parents to practice with student

Parent-Child Reading programs

     Take Home Book Bag reading program for K-2

     Parent-Child Reading series can be checked out from library

Math Night

     Parents are given materials and explanations on helping students with math at home.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	Agendas – Checking for parent signatures

Family Conferences – Sign in sheets to document attendance

Parent-Child reading programs – Monitor check out forms for usage; check activity sheets returned with Take Home Book Bag program 


  FORMCHECKBOX 
 4. Speaking up for every Child

Families are empowered to be advocates for their own children, to ensure that students are treated fairly and have access to learning opportunities that will support their success.
· List strategies the school is using to promote effective parent/family involvement.  
	Family Advocacy Conferences - Conferences are used to discuss goals, progress, strategies, interventions needed from teacher and family
Student Improvement Team – Parents invited to participate in the SIT process meetings to discuss strategies, interventions for identified 

     problem areas

Student Agendas – Identified space for parent comment in student agendas daily
PTO – Parents included in planning, implementing parent involvement activities

Inclusion of SPED students in school activities


· List strategies the school is using to monitor the implementation of parental/family involvement.

	Conference sign in sheets
SIT team notes and attendance records

PTO sign in sheets at meetings, events

Bus lists for special events that include SPED students


  FORMCHECKBOX 
 5. Sharing Power

Families and school staff are equal partners in decisions that affect children and families and together inform, influence, and create policies, practices and programs.

· List strategies the school is using to promote effective parent/family involvement.  
	Site Council
Parent-Teacher Organization – planning committee, whole organization meetings, special events

     Planning committee actively involved in making recommendations for school improvement plan

Parent Involvement events – quarterly events designed to provide parents with information related to student achievement, learning strategies, homework tips, Standards (content learning)

Student Improvement Team – Parents involved in addressing behavior and academic concerns
Parent Surveys completed in spring provide perceptual data 


· List strategies the school is using to monitor the implementation of parental/family involvement.

	Site Council attendance sheets and agendas

PTO meeting agendas, sign in sheets

 SIT meeting agendas, notes, attendance sheets


  FORMCHECKBOX 
 6. Collaborating with Community

Families and school staff collaborate with community members to connect students, families, and staff to expanded learning opportunities, community services, and civic participation
· List strategies the school is using to promote effective parent/family involvement.  
	School Counselor – provides parents with information related to community agencies for support

Strengthening Connections with Community Committee – School staff on this committee plan ways to connect with the community

                                                                                            Spotlight Bulletin Board to spotlight successful community members

                                                                                            Assemblies to honor community members

Volunteers – Honor community members who volunteer throughout the year

District Open House – School-wide performance event to share achievement with community

Parent-Teacher Organization planning committee – actively involved in making recommendations for school improvement plan


· List strategies the school is using to monitor the implementation of parental/family involvement.

	School Counselor notes
List of volunteers and hours

Schedules for assemblies to highlight community members

Attendance sheets from Open House


Stage 2: Gather & Organize Data


Stages 2 and 3 of this document are to be filled out following the completion of stages 2 and 3 of the Kansas Improvement Model.  

See the Kansas Improvement Notebook Stages 2 & 3 for instructions to the Data Carousel Activity which results in the school planning teams’ determination of key findings.  Examples of Achievement Data, Perception Data, Contextual Data, and Demographic Data are also found in Stages 2 and 3 in the Kansas Improvement Notebook. 

Identify the needs assessment instrument that will guide data collection and explain the process for review by the school planning team.

	Lindbergh uses the district-developed needs assessment.  The entire staff used the following information-gathering assessments to identify needs at Lindbergh:  Student Surveys, Parent Surveys, Student Achievement Data  from various sources, Highly qualified staff information from Human Resources, Demographic data from the district student data base, Family Advocacy Conference data from 2008-2009, and Adequate Yearly Progress (AYP) reports from 2007, 2008, and 2009.  Staff members are divided into groups to analyze different types of data and then report out to the entire staff.


Identify the data types that were collected.  *Can the data be organized into qualitative and quantitative data types?  The data sources may include: 
a. Achievement Data including review of formative as well as summative data
	*State Assessment results in reading and math (comparing 07, 08, and 09)

           For all 3rd, 4th, and 5th graders

           For African American subgroup

           For Free/Reduced subgroup

*Local assessment scores [NWEA Measure of Academic Progress (MAP)] in reading and math  (Spring 09 and Fall 09)

           For all students, grades K-5

           For African American subgroup

           For Free/Reduced subgroup

*KELPA scores for ESL students
*Formative assessments (Informal Reading Inventories, Sentence Dictation, Letter Identification, Curriculum-based assessments, 

          KCA formative assessments)


b. Perception Data
	*Spring 2009 Student Surveys

*2009 Parent Surveys




c. Contextual Data 
	     *Attendance data for 07, 08, 09 (attendance rates, tardies)

     *2008-2009 Discipline data (suspensions, office referrals)

     *2008-2009 Parent Conference attendance rates

     *Data on Highly Qualified Staff (teachers and paraprofessionals)


d. Demographic Data
	     *Ethnicity

     *Free/Reduced

     *Gender

     *Grade level

     *Staff demographic data

     *Mobility rate data


Identify the high school graduation rate, elementary and middle school attendance data and the assessment participation data. 

	Attendance rate for all students for 2008-2009 was 94.8%.
     Attendance rate for Free/Reduced was 94.9%; attendance rate for African American students was 94.7%.
Assessment participation rate is 100% on all State Assessments.


Curriculum Alignment Data:  To what extent is the local curriculum aligned to State Reading/Language Arts and Mathematics Standards and assessed indicators?
	Reading curriculum has been aligned with State Standards and assessed indicators.  Curriculum mapping with Literacy by Design materials has been done at the school to ensure assessed indicators are taught and assessed on a regular basis.  Indicators that were not addressed in the curriculum materials were identified and additional information was provided to address these indicators.
Mathematics curriculum has also been aligned with State Standards and assessed indicators.  A district committee designed a math curriculum scope and sequence that provides documentation of alignment.  Tested indicators not fully addressed in the curriculum materials were identified and additional materials were provided to fill that void.
In regards to the written, taught and tested curriculum, there is a range in the degree of alignment.  Currently, secondary Language Arts and Math have been aligned to the State standards and assessed indicators.  Elementary math started the process in the summer of 09 and will continue to do the work throughout the school year.  In literacy at the elementary level individual schools in the district have done significant work in aligning curriculum.  Unfortunately, there has not been horizontal systemic alignment or consistent systemic expectations in literacy at the elementary level. A priority focus of the Kansas City, Kansas School district is to specifically address this issue in elementary literacy along with establishing a clear vertically articulated curriculum across all levels in language arts in math.  




Describe the process of curriculum alignment in your school or district.
	For reading, teachers in our building spent time this summer to map out our literacy curriculum.  Units of study in Literacy by Design were aligned with State Standards and assessed indicators.  Each unit contains a specific instructional focus that targets standards and assessed indicators.  Formative assessments were designed to provide on-going evidence of student progress.  Assessed indicators that were not specifically addressed in the materials were identified and additional information was provided to address those indicators.
In mathematics, a district committee of teachers worked to align Math Investigations units with State Standards and assessed indicators.  A scope and sequence was written to ensure students are explicitly taught the skills that are assessed.  Assessed indicators not addressed in Math Investigations were addressed in additional units written for that purpose.
Conversations involving all grade level teachers provides opportunity for everyone to see the curriculum continuity between grade levels and the spiraling of concepts and skills from grade level to grade level.
The executive director of curriculum participated in the State sponsored PDK curriculum assessment, design and delivery training in April of 09.  The same training was conducted for the KCK instructional executive directors and the guaranteed viable curriculum team (GVC Team) in May of 09.  (In October 2009 the principal of Lindbergh attended the same PDK curriculum assessment, design and delivery training.)  An external consultant and the GVC conducted a needs assessment in the core curriculum areas.  Priorities were established and a plan was created to align curriculum in the core areas.  At this point the goals of the plan are to establish PreK – 12 scope & sequence documents and pacing guides in the core content by December 2009.  In October 2009 the GVC team along with other district stakeholders will investigate the feasibility of contracting out other integral parts (i.e. curriculum guides, aligned formative assessments etc.)  The final decision regarding these parts of the curriculum will be influenced by decisions made by KSDE and KLN.  (Currently there is consideration being made to pooling resources and doing cross-district work).  In the meantime the district will continue to work towards creating and establishing policies, protocols, procedures, and mechanisms necessary to manage a deeply aligned curriculum.  This will include such things as curriculum policies, a district material adoption cycle, a comprehensive assessment plan and an overall curriculum management plan.  The goal is have these plans, protocols, and policies in place by May 2010.  While these decisions are being made and these documents are being created, stakeholders (Board of Education members, Administrators, and Teachers) will be provided rationale and trained on the importance of a deeply aligned curriculum.  




Describe the progress of the curriculum alignment work across and between grade levels or content courses. 
	In reading, teachers utilize the new curriculum maps to organize their instructional units.  The targeted comprehension strategies in these units spiral throughout the reading curriculum, grades K-5, with each grade level addressing each comprehension strategy once a semester.  

Our Math Investigations curriculum provides consistency through all grade levels, with concepts and skills building from year to year.  
Teachers from all grade levels were involved in the curriculum work, thereby ensuring an understanding of the vertical spiraling of the curriculums.

At the secondary level in Language Arts and Math the curriculum has been aligned across and between grade levels including middle to high school.  Elementary math started the process in the summer of 2009.  Elementary literacy is scheduled to start in October 2009.  Complete vertical alignment across levels and between grades is schedule to be address through the creation of scope & sequence documents and pacing guides due to be completed by December 2009.  The development of curriculum guides and aligned formative assessments is planned for the Spring of 2010.  The goal is to start the professional development for teachers and administrators in the Summer of 2010 and throughout the 2010-2011 school year.  




For Reading/Language Arts

 FORMCHECKBOX 
Little work has been done in this area

x FORMCHECKBOX 
 The work is underway
 FORMCHECKBOX 
The alignment work is complete 

The products of work to date include:

x FORMCHECKBOX 
  A scope and sequence    x FORMCHECKBOX 
  The mapping of tested indicators
x FORMCHECKBOX 
 A written core curriculum
x FORMCHECKBOX 
Grade level or content pacing guides

x FORMCHECKBOX 
  A listing of Programs      x  FORMCHECKBOX 
 Program Adoption Schedule
x FORMCHECKBOX 
 Intervention materials for each tier   x FORMCHECKBOX 
Differentiated Instructional Strategies

x FORMCHECKBOX 
 Adaptations for English Language Learners
x FORMCHECKBOX 
Adaptations for Special Education Students    x FORMCHECKBOX 
 Named common or formative assessments

x FORMCHECKBOX 
 A unit planning guide

x FORMCHECKBOX 
A lesson planning guide

Describe the next steps in the curriculum alignment work for Reading /Language Arts for: 

· Year 1 On Improvement 

	1. Create Scope & Sequence documents

2. Create Pacing Guide Documents 

3. Develop Aligned Formative Assessments 

4.  Start Developing Curriculum Guides




· Year 2 On Improvement 

	Teachers will utilize the new literacy curriculum maps for planning and instruction.  This will ensure that all assessed indicators will be taught in all grade levels.  Notes will be made on the curriculum maps, indicating areas where changes need to be made.  Areas that need more work, indicators that need more focus will be identified and work will be done to strengthen those areas of need in the curriculum maps.  These are works in progress, with ongoing feedback and additional work done on a regular basis to improve the depth and quality of curriculum alignment.
1. Continue the Development of Curriculum Guides 

2. Start the professional development for teachers and administrators over the created materials 

3. Refine a monitoring and data collection process. 

4. Implement a program/evaluation and material purchase process.  




For Mathematics 

 FORMCHECKBOX 
Little work has been done in this area

x FORMCHECKBOX 
 The work is underway
                            FORMCHECKBOX 
The alignment work is complete 

The products of work to date include:

x FORMCHECKBOX 
  A scope and sequence   

 
 x FORMCHECKBOX 
  The mapping of tested indicators

 x FORMCHECKBOX 
 A written core curriculum

x FORMCHECKBOX 
Grade level or content pacing guides

x  FORMCHECKBOX 
  A listing of Programs      


 x FORMCHECKBOX 
 Program Adoption Schedule


x FORMCHECKBOX 
 Intervention materials for each tier 
 
 x FORMCHECKBOX 
Differentiated Instructional Strategies
x  FORMCHECKBOX 
 Adaptations for English Language Learners

x FORMCHECKBOX 
Adaptations for Special Education Students
 x FORMCHECKBOX 
 Named common or formative assessments
  x FORMCHECKBOX 
A unit plan guide     x FORMCHECKBOX 
A lesson plan guide

Describe the next steps in the curriculum alignment work for mathematics for: 

· Year 1 On Improvement 

	1. Create Scope & Sequence documents

2. Create Pacing Guide Documents 

3. Develop Aligned Formative Assessments

4.  Start Developing Curriculum Guides


· Year 2 On Improvement 

	Teachers will utilize the Math Scope and Sequence documents to drive their instructional planning throughout the year. During the year, teachers will identify areas that need strengthening, indicators that need more emphasis, and assessments that need to be improved/enhanced.  Feedback will be provided to district personnel who are charged with improving curriculum alignment in math.  
1. Continue the Development of Curriculum Guides\

2. Start the professional development for teachers and administrators over the created materials 

3. Refine a monitoring and data collection process. 

4. Implement a program/evaluation and material purchase process.




Describe the process to assist teachers in learning and implementing of the reading/language arts curriculum: 

	Teachers were the primary individuals in designing the curriculum maps for reading, so many are very familiar with the curriculum.  Staff development time will be used to review the documents from time to time, emphasizing the link between the assessed indicators and the curriculum.  Lesson plans are monitored and discussed with teachers to facilitate the ties between the curriculum maps, lesson planning, instruction, and assessment.  Data from assessments are discussed on a regular basis to identify students with needs and plan for intervention.  Regular classroom observations by principal and instructional coach, with follow up conversations with teachers, provide on-going feedback related to implementation.  Modeling of lessons and/or specific conversations related to instructional strategies are utilized as needs arise.
Teachers will be provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.


x FORMCHECKBOX 
 Yearly Staff Development over the standards      
    x FORMCHECKBOX 
  Curriculum Guide for each teacher      x FORMCHECKBOX 
 Grade or course level mentor

x FORMCHECKBOX 
Regular grade level or course level collaboration times    x FORMCHECKBOX 
  Instructional Coaching

      
 x FORMCHECKBOX 
Other

	Data conversations are held on a monthly basis with a consultant.  Progress or lack of progress of students is noted.  Plans for intervention for students who are struggling are designed, with follow up conversations the following month.  Plans for students who are achieving above grade level are designed, implemented, and assessed regularly.  Assessed indicators are the data targets for these conversations.


Describe the process to monitor implementation: 

	Lesson plans are required weekly of all teachers.  Principal and instructional coach review lesson plans.  When questions arise, a conversation with the teacher will take place.  Principal and instructional coach do frequent walkthroughs (about 5 minutes per classroom) during literacy instruction (at least 3 days a week).  Longer lesson observations (30 minute observations) occur in each classroom during literacy, approximately once a week, followed by some form of feedback to the teacher (written, verbal, e-mail).  Data from assessments are discussed on a monthly basis with a data consultant, identifying progress and/or lack of progress of students.  Intervention plans will then be written and implemented for students who are struggling.  Changes in instructional practices will be discussed as needed.
Implementation is monitored and supported by several different factions.  Instructional Executive Directors monitor/support implementation through their regular walkthroughs and Principal and Instructional Coach PLCs.  This PLC work involves goal setting, data analysis and progress monitoring for all schools.  Principals and Instructional Coaches  are expected to have comparable practices with teacher PLCs.  Teacher PLCs are expected to analyze data, set goals, monitor progress, and share best practices/resources.  


x FORMCHECKBOX 
 Written lesson plans

x FORMCHECKBOX 
Walk through

x FORMCHECKBOX 
Formative Assessment Results 
x FORMCHECKBOX 
 Formal/Informal Observation

Describe the process to assist teachers in learning and implementing of the mathematics curriculum: 

	District staff development time is utilized to focus teachers on using thinking strategies in teaching the math curriculum.  

Lesson plans are monitored and discussed with teachers to facilitate the ties between the scope and sequence, lesson planning, instruction, and assessment.  Data from assessments are discussed on a regular basis to identify students with needs and plan for intervention.  Regular classroom observations by principal and instructional coach, with follow up conversations with teachers, provide on-going feedback related to implementation.  Modeling of lessons and/or specific conversations related to instructional strategies are utilized as needs arise.  During collaborative conversations in staff development, teachers discuss implementation questions/concerns with colleagues.
Teachers will be provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.


x FORMCHECKBOX 
 Yearly Staff Development over the standards      
   x  FORMCHECKBOX 
  Curriculum Guide for each teacher      x FORMCHECKBOX 
 Grade or course level mentor

x FORMCHECKBOX 
Regular grade level or course level collaboration times    x FORMCHECKBOX 
  Instructional Coaching

      

x FORMCHECKBOX 
Other

	Data conversations are held on a monthly basis with a consultant.  Progress or lack of progress of students is noted.  Plans for intervention for students who are struggling are designed, with follow up conversations the following month.  Plans for students who are achieving above grade level are designed, implemented, and assessed regularly.  Assessed indicators are the data targets for these conversations.


Describe the process to monitor implementation: 

	Lesson plans are required weekly of all teachers.  Principal and instructional coach review lesson plans.  When questions arise, a conversation with the teacher will take place.  Principal and instructional coach do frequent walkthroughs (about 5 minutes per classroom) during math instruction (at least once a week).  Longer lesson observations (30 minute observations) occur in each classroom during literacy, approximately once every two weeks, followed by some form of feedback to the teacher (written, verbal, e-mail).  Data from assessments are discussed on a monthly basis with a data consultant, identifying progress and/or lack of progress of students.  Intervention plans will then be written and implemented for students who are struggling.  Changes in instructional practices will be discussed as needed.
Implementation is monitored and supported by several different factions.  Instructional Executive Directors monitor/support implementation through their regular walkthroughs and Principal and Instructional Coach PLCs.  This PLC work involves goal setting, data analysis and progress monitoring for all schools.  Principals and Instructional Coaches  are expected to have comparable practices with teacher PLCs.  Teacher PLCs are expected to analyze data, set goals, monitor progress, and share best practices/resources.  


x FORMCHECKBOX 
 Written lesson plans

x FORMCHECKBOX 
Walk through

x FORMCHECKBOX 
Formative Assessment Results 
x FORMCHECKBOX 
 Formal/Informal Observation

Stage 3:  Analyze Data


Explain the process for data analysis. *Who will participate? How will the findings be shared? Etc.

	Data was gathered and organized by type (achievement, perception, contextual, and demographic).  

Data was then distributed to a group of staff members who analyzed that set of data.  

The group identified the strengths and challenges that emerged from the data.

Data statements were written and shared with the whole group, along with the strength/challenge designation for each statement.

Small groups of staff members used data statements and strength/challenge designations to identify and state root causes.

Root causes were then used to write SMART goals.


Write one to three sentences that capture the key findings from the achievement data.  

	Math Achievement Data
     72.4% of tested students scored at/above proficient on State Math Assessment in 2009.
            65.6% of African American students scored at/above proficient.

     20.6% of tested students scored Exemplary on State Math Assessment in 2009.

     46% of tested students scored at/above grade level (50%) on MAP Math Assessment in Spring 2009.

     28% of tested students scored at/above the 75% on MAP Math Assessment in Spring 2009.

Reading Achievement Data

     53.45% of tested students scored at/above proficient on State Reading Assessment in 2009.

          47% of African American students scored at/above proficient.

          44% of third graders scored at/above proficient.

     10% of tested students scored Exemplary on State Reading Assessment in 2009.

     49% of tested students scored at/above grade level (50%) on MAP Reading Assessment in Spring 2009.

     22% of tested students scored at/above 75% on MAP Reading Assessment in Spring 2009.


Identify from the other data types, findings that offer some explanation about the achievement data. Is additional data needed to start a discussion by the planning team?

	Attendance rate is 94.8%.  
97.6% of parents are satisfied/very satisfied with their relationship with their child’s teacher.

7% of students enrolled were suspended out of school at any time during the year.
75% of office referrals in 2009 involved male students; 57% involved African American males (African American students make up 50% of the school population.)  
40% of office referrals were for defiance, disrespect, or disruption.


From the data analysis, identify:

1. Strengths and their root cause(s) that are believed to have had a positive impact on student achievement.  

	Attendance rate is 94.8%.
Root Cause:  Positive school climate and staff who follow up on absences

7% of students serve an out of school suspension.

Root Cause:  Staff members consistently implement a building-wide discipline plan that involves warnings, time outs, losing privileges, behavior plans, conflict resolution prior to suspension.  Staff members teach pro-social skills during weekly Family Advocacy sessions, including Second Step and SkillStreaming.

97.6% of parents are satisfied/very satisfied with their relationship with their child’s teacher.

Root Cause:  Staff members develop positive relationships with parents and maintain close contact with them, keeping them informed about student progress.

In mathematics, 3rd, 4th, and 5th graders scored highest on geometry indicators.
Root Cause:  Many of our students are visual, tactile learners.  Geometry is taught with manipulatives.

In reading, 3rd, 4th, and 5th graders scored highest on indicators related to describing characters.

Root Cause:  Relationships are important to our students, and they are taught to make connections while reading.



2. Challenges and their root cause(s) that are believed to have had a negative impact on student achievement.  

	75% of discipline office referrals are for males
Root Cause:  Lack of cultural understanding between white, female, middle class teachers and male children of color living in poverty
72% of office referrals are for African American Students.  53% of school population is African American.

Root Cause:  Lack of cultural understanding between white, middle class teachers and children of color living in poverty
Lowest scores on State Mathematics assessment are on application indicators.

Root Cause:  Lack of critical thinking skills

3rd graders scored lowest on indicators related to text features and text structures.
Root Cause:  These skills were not in the current curriculum so they were not taught in all classrooms.
4th graders scored low on compare/contrast and fact/opinion.

Root Cause:  Lack of critical thinking/analysis skills
Students use manipulatives/fingers, etc. for basic computation skills.

Root Cause:  Basic math computation skills are not solidified to the point of automaticity.

Scores on NWEA MAP and scores on State Assessments are not comparable for many students.

Root Cause:  Lack of ability to apply learned skills in varying contexts


These findings will guide the planning, development and implementation of the Integrated Improvement Plan

Discussion Points ONLY – Do not Answer

*Do the findings provide direction for content instructional change?  

*Are statements listed to guide the staff in the identification of scientifically based research strategies which may address the root cause? 

*Do the findings provide direction for staff or professional development needs?
Stage 4:  Prioritize & Set SMART Goals
Stage 4 of this document is to filled out following the completion of stage 4 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning meeting Three.

When writing SMART Goals consider the following:
· A purpose of improvement plans are to ensure that each student meets or exceeds high academic and behavioral standards.
· Research indicates that systemic approaches to school improvement are essential to sustainable progress.

Meeting the 2014 AYP targets for reading and math is the long term goal of each school and district in the state of Kansas. The written SMART goals will guide the program planning and implementation. Write:

· One SMART Goal must focus on each student meeting or exceeding Mathematic Standards. The plan should include action steps (See Stage 6 Part A) to improve student achievement for each sub group who is not meeting Mathematics Standards during the next two years. 

· One SMART Goal must focus on each student meeting or exceeding Reading Standards. The plan should include action steps to improve student achievement for each sub group who is not meeting Reading Standards during the next two years. 

· One or more SMART Goal(s) must focus on the areas of deficiencies for Quality Performance Accreditation (QPA).

Mathematics   SMART Goal(s):

	By Spring of 2010, 78% of tested students in Grades 3, 4, and 5 will score at/above proficiency on the Kansas State Mathematics assessment.
     In 2009, 72.4% scored at/above proficient.

By Spring of 2010, 28% of tested students in Grades 3, 4, and 5 will score Exemplary on the Kansas State Mathematics assessment.

     In 2009, 20.6 scored Exemplary.

By Spring of 2010, 51% of tested students will score at/above 50% on the math sections of the NWEA Measure of Academic Progress (MAP).

     In 2009, 46% scored at/above 50%.

By Spring of 2010, 33% of tested students will score at/above 75% on the math sections of the NEWA MAP.

     In 2009, 28% scored at/above 75%.


Reading SMART Goal(s):

	By Spring of 2010, 60% of tested students in Grades 3, 4, and 5 will score at/above proficiency on the Kansas State Reading assessment.

     In 2009, 53.45% scored at/above proficient.

By Spring of 2010, 20% of tested students in Grades 3, 4, and 5 will score Exemplary on the Kansas State Reading assessment.

     In 2009, 10% scored Exemplary.

By Spring of 2010, 55% of tested students will score at/above 50% on the reading sections of the NWEA Measure of Academic Progress.

     In 2009, 49% scored at/above 50%.

By Spring of 2010, 27% of tested students will score at/above 75% on the reading sections of the NEWA MAP.

     In 2009, 22% scored at/above 75%.


Curriculum Alignment SMART Goal(s)
	The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence, pacing guides documents, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  


Other SMART Goal(s):  Relationships
	By Spring of 2010, we will reduce the number of Office Referrals for defiance, disrespect, and disruptions to 15.
     In 2009, there were 30.

By Spring of 2010, we will reduce the number of out-of-school suspensions to 8 students.

     In 2009, 11 students served out-of-school suspensions.


Stage 5:  Research & Identify Scientifically Based Research Strategies & Practices

Stage 5 of this document is to be filled out following the completing of state 5 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Three.  The action for each tier should relate back to the SMART Goal(s).  The tiers should create a systemic approach for the building or district.  The professional development needs will also stem from each tier.  More information on MTSS can be located at www.kansasmtss.org 
MATHEMATICS SMART GOAL(s):   

By Spring of 2010, 78% of tested students in Grades 3, 4, and 5 will score at/above proficiency on the Kansas State Mathematics assessment.

     In 2009, 72.4% scored at/above proficient.

By Spring of 2010, 28% of tested students in Grades 3, 4, and 5 will score Exemplary on the Kansas State Mathematics assessment.

     In 2009, 20.6 scored Exemplary.

By Spring of 2010, 51% of tested students will score at/above 50% on the math sections of the NWEA Measure of Academic Progress (MAP).

     In 2009, 46% scored at/above 50%.

By Spring of 2010, 33% of tested students will score at/above 75% on the math sections of the NEWA MAP.

     In 2009, 28% scored at/above 75%.

TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Core Content Program:  Math Investigations II
Scientifically based strategies:  Concept attainment

                                                  Constructivist, investigative learning

                                                   Metacognition


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Math Investigations assessments and checklists; NWEA MAP math assessments; KCA Comprehensive Math assessment; State Math Assessment


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Metacognition:  
     J.C. Campione, A.L. Brown, and M.L. Connell in “Metacognition: On the importance of understanding what you are doing” in The teaching and assessing of mathematical problem solving.
     A.H. Schoenfield.  Learning to think mathematically:  Problem solving, metacognition, and sense making in mathematics.  In Handbook of research on teaching and learning.

Concept attainment; constructivist, investigative learning:

     A. King in Guiding Knowledge Construction in the Classroom.

     J. Heiberg, T. Carpenter, E. Fennema, K. Fuson, D. Wearne, and H. Murray.  Making Sense:  Teaching and Learning Mathematics with Understanding




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Research shows that a constructivist approach to learning allows students to solidify mathematical concepts prior to memorization of algorithms.  These strategies provide multiple opportunities throughout the curriculum for students to solidify mathematical concepts while developing critical thinking skills.  Students are engaged in constructing their learning of math concepts, not just memorizing algorithms.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	FASTT MATH:  Developing math fact fluency through systematic instruction and practice


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Math Investigations assessments and checklists; NWEA MAP math assessments; KCA Comprehensive Math assessment; State Math Assessment
FASTT MATH growth charts


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Systematic instruction and practice:
     M.H. Ashcraft.  Cognitive arithmetic:  A review of data and theory.

     J.E. Fleischner, K. Garnett, and M.J. Shepard.  “Proficiency in arithmetic basic facts computation of learning disabled children.”  Focus on Learning Problems in Mathematics.
     K.C. Fuson.  Children’s Counting and Concepts of Number.

     L.B. Resnick  “A development theory of number understanding” in The Development of Mathematical Thinking.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Students struggle with computational fluency.  Research shows that systematic instruction and practice builds computational fluency.  As fluency with computation skills is solidified, students will be able to apply the skills more easily in problem solving situations.  Students can then focus their thinking on problem solving strategies rather than computation.


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Touch Math:  Multisensory approach to learning


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Math Investigations assessments and checklists; NWEA MAP math assessments; KCA Comprehensive Math assessment; State Math Assessment;
Computation skill tests


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Multisensory approach
     Joanne Bedard.  Effects of a Multisensory Approach on Grade One Mathematics Achievement
     Jenny Rains, Robert Durham, and Catherine Kelly.  Multisensory Materials in K-3 Mathematics:  Theory and Practice
     Beth McCulloch Vinson.  A Foundation Research Base for the TouchMath Program.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Touch Math provides students with an easy, multisensory strategy for doing computation in all operations.  Research shows that students who struggle with computation have had great success using the touch math, multisensory method.


READING SMART GOAL(s):   
By Spring of 2010, 60% of tested students in Grades 3, 4, and 5 will score at/above proficiency on the Kansas State Reading assessment.

     In 2009, 53.45% scored at/above proficient.

By Spring of 2010, 20% of tested students in Grades 3, 4, and 5 will score Exemplary on the Kansas State Reading assessment.

     In 2009, 10% scored Exemplary.

By Spring of 2010, 55% of tested students will score at/above 50% on the reading sections of the NWEA Measure of Academic Progress.

     In 2009, 49% scored at/above 50%.

By Spring of 2010, 27% of tested students will score at/above 75% on the reading sections of the NEWA MAP.

     In 2009, 22% scored at/above 75%.
TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Balanced Literacy (Literacy By Design is the main source of curriculum materials.)  Strategies are read alouds, shared reading, guided reading, independent reading, shared writing, interactive writing, guided writing, and independent writing.


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Theme tests from Literacy by Design; building-designed text tests; reading section of NWEA MAP; KCA formative assessments; State Reading assessment; Informal Reading Inventories (IRIs); Letter Identification; Sentence Dictation


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Strategies are read alouds, shared reading, guided reading, independent reading, shared writing, interactive writing, guided writing, and independent writing.  A wide range of research on reading instruction supports this balanced literacy approach to teaching reading.
August, D., Carlo, M., & Dressler, C.. 

(2005). The critical role of vocabulary development for English language learners.. Learning Disabilities Research & Practice, 20 (1)), 50-57 

Coyne, M. D., Simmons, D. C., & Kame’enui, E. J.. 

(2004). Teaching vocabulary during shared storybook readings: An examination of differential effects.. Exceptionality, 12 (3)), 145-162
DeCorte, E., Verschaffel, L., & Van De Ven, A.. 

(2001). Improving text comprehension strategies in upper primary school children: A design experiment.. British Journal of Educational Psychology, 71), 530-559 

Herrell, A. L., & Jordan, M.. 

(2004). Fifty strategies for teaching English language learners. Upper Saddle River, NJ: Pearson..  

Johns, J. L., & Lenski, S. D.. 

(1997). Improving Reading: A Handbook of Strategies. Dubuque IA: Kendall-Hunt Publishers..  

National Reading Panel. 

(2000). Teaching children to read: An evidence-based assessment of the scientific research literature on reading and its implications for reading instruction: Reports of the subgroups. (NIH Publication No. 00-4754). Washington, DC: U. S. Department of Health and Human Services, Public Health Service, National Institutes of Health, National Institute of Child Health and Human Development..  
Tierney, R. J., & Readence, J. E.. 

(2005). Reading strategies and practices: A compendium. Boston: Allyn and Bacon..  

Tompkins, G. E.. 

(2004). 50 literacy strategies step by step (2nd) ed.). Upper Saddle River, NJ: Pearson.. 

 


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Research shows that balanced literacy is an effective way to provide a holistic approach to teaching reading and writing.  Students are provided instruction in reading and writing.  Read alouds, small group instruction, guided practice, and independent practice of reading skills are all used to solidify word recognition, vocabulary, and comprehension skills.  Writing also follows the same approach, moving from teacher modeling through shared and integrated writing, to independent writing.  The six traits of writing and the writing process are taught to students in order to help them organize their writing and improve in all six traits.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Leveled guided reading small group instruction is used to provide instruction at each student’s instructional level of reading.  Students who are below grade level are given extra direct instructional time from an intervention teacher, the ESL teacher, the classroom teacher, or a student intern from Emporia State University.    After-school tutoring is offered to students below grade level.  During that time, small groups of students experience more direct instruction time directly related to their skill gaps and deficits.  Students who are performing above grade level are identified and placed in the appropriate reading class at their instructional level in order to continue their growth. 


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Theme tests from Literacy by Design; building-designed text tests; reading section of NWEA MAP; KCA formative assessments; State Reading assessment; Informal Reading Inventories (IRIs); Letter Identification; Sentence Dictation


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	A wide range of research on reading instruction supports the concept of providing small group instruction on a student’s instructional level.

August, D., Carlo, M., & Dressler, C.. 

(2005). The critical role of vocabulary development for English language learners.. Learning Disabilities Research & Practice, 20 (1)), 50-57 

Coyne, M. D., Simmons, D. C., & Kame’enui, E. J.. 

(2004). Teaching vocabulary during shared storybook readings: An examination of differential effects.. Exceptionality, 12 (3)), 145-162
DeCorte, E., Verschaffel, L., & Van De Ven, A.. 

(2001). Improving text comprehension strategies in upper primary school children: A design experiment.. British Journal of Educational Psychology, 71), 530-559 

Herrell, A. L., & Jordan, M.. 

(2004). Fifty strategies for teaching English language learners. Upper Saddle River, NJ: Pearson..  

Johns, J. L., & Lenski, S. D.. 

(1997). Improving Reading: A Handbook of Strategies. Dubuque IA: Kendall-Hunt Publishers..  

National Reading Panel. 

(2000). Teaching children to read: An evidence-based assessment of the scientific research literature on reading and its implications for reading instruction: Reports of the subgroups. (NIH Publication No. 00-4754). Washington, DC: U. S. Department of Health and Human Services, Public Health Service, National Institutes of Health, National Institute of Child Health and Human Development..  
Tierney, R. J., & Readence, J. E.. 

(2005). Reading strategies and practices: A compendium. Boston: Allyn and Bacon..  

Tompkins, G. E.. 

(2004). 50 literacy strategies step by step (2nd) ed.). Upper Saddle River, NJ: Pearson.. 


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Research shows that small group, explicit instruction on a targeted instructional level is an effective approach to teaching reading.  Students receive direct instruction from a variety of teachers who present information in different formats, with different emphases.  As teachers get to know their students, they are able to differentiate their instruction to meet specific learning styles and gaps in knowledge.  Small group instruction during literacy block allows teachers to target skills needed.  Some students are easily distracted in a classroom full of students, so small group settings are more effective in improving reading skills.  Some students need extra instructional time to fully process information before experiencing success in utilizing that information to improve reading skills.  Providing multiple opportunities for extra instructional time allows students more time to process and practice.  A part time ESL teacher also provides in-class support, as well as pull out sessions, for ELL students who have difficulty with the English language.  This support allows these students to gain knowledge and build vocabulary in English.


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	SIPPS (Systematic Instruction in Phoneme Awareness, Phonics, and Sight Words) is a program that develops the word-recognition strategies and skills for students who are struggling to become independent and confident readers and writers.  This is used with students who need intensive support to improve reading skills.  KidBiz is a technology-based program used as a supplement to increase reading comprehension, vocabulary, and writing proficiency.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Theme tests from Literacy by Design; building-designed text tests; reading section of NWEA MAP; KCA formative assessments; State Reading assessment; Informal Reading Inventories (IRIs); Letter Identification; Sentence Dictation


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Dr. John Young of Rutgers University

Dr. Diane Tracey, Technology Committee of the International Reading Association, longitudinal study

Report of the National Reading Panel, 2000


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Students who need intensive supports in reading respond better to a completely different approach to learning to read.  Sequenced lessons in small group settings provide students with the structure and setting in which they can be successful.  Research indicates that systematic instruction in word recognition strategies and skills supports students inn becoming independent and confident readers and writers.


THIRD SMART GOAL(s):  Relationships 

By Spring of 2010, we will reduce the number of Office Referrals for defiance, disrespect, and disruptions to 15.

     In 2009, there were 30.

By Spring of 2010, we will reduce the number of out-of-school suspensions to 8 students.

     In 2009, 11 students served out-of-school suspensions.

TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Second Step and SkillStreaming.  Strategy is explicit teaching of prosocial skills.  Family Advocacy time is used to teach Second Step lessons, as well as Skill Streaming lessons.  Role play, class meetings, videos with follow up discussions, and team building activities are used to reinforce the skills focus of the lessons.


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Tracking the number of discipline reports for disrespect, defiance, and disruption.

Tracking the number of students who receive an out-of-school suspensions


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Strategy:  Explicit teaching of prosocial skills

Bandura, A., Ross, D., & Ross, S.A. (1961)  Social Learning Theory.  Englewood Cliffs, NJ:  Prentice-Hall.

Chesler, J. & Fox, R. (1966).   Role playing methods in the classroom.  Chicago:  Science Research Associates.

Cooke, T. & Apolloni, T. (1976).  Developing positive social-emotional behaviors:  A study of training and generalization effects. Journal of Applied Behavior Analysis, 9,65-78.

Goldstein, A.P., Sprafkin, R.P., Gershaw, N.J., & Klein, P. (1980). Skillstreaming the adolescent: A structured learning approach to teaching prosocial skills.  Champaign, IL:  Research Press.

Hartup, W.W. (1983). Peer relations.  In P.H. Mussen (Ed.), Handbook of Child Psychology (Vol 4).  New York: Wiley.

Hubbel, A. (1954). Two person role-playing for guidance in social readjustment.  Group Psychotherapy, 7, 249-254.

Johnson, D.W., & Johnson, R.T. (1986).  Learning together and alone (2nd ed.).  Englewood Cliffs, NJ: Prentice-Hall.

Kounin, J. (1977). Discipline and group management in classrooms. Huntington, NY:  Krieger.

Mayer, M. (1983). I was so mad. Racine, WI: Western.

McGinnis, E., Goldstein, A.P., Sprafkin, R.P., & Gershaw, N.J. (1984). Skillstreaming the elementary school child:  A guide for teaching prosocial

skills. Champaign, IL: Research Press.

Nichols, H. (1954). Role-playing in primary grades. Group Pschotherapy, 7. 238-241.

Oden, S., & Asher, S.R. (1977). Coaching children in social skills for friendship making.  Child Development, 48, 495-506.

Spivack, G.E., Platt, J.J., & Shure, M.B. (1976). The problem solving approach to adjustment. San Francisco: Jossey-Bass.

Walker, H.M. (1979). The acting out child: Coping with classroom disruptions. Boston: Allyn & Bacon.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Second Step curriculum provides students with models of strategies for dealing with conflicts and utilizing positive social behaviors.  Students have multiple opportunities to practice these new strategies during class sessions.  SkillStreaming lessons provide students with specific strategies to use in certain situations.  Teachers use familiar cues to remind students of expected behaviors.  When disruptions in the classroom are reduced to a minimum, instructional time can be maximized for student achievement rather than behavior management.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Counselor/social worker:  Weekly small group/individual sessions with students who consistently cause disruptions in the classroom


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Tracking the number of discipline reports for disrespect, defiance, and disruption.

Tracking the number of students who receive an out-of-school suspensions


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Bandura, A., Ross, D., & Ross, S.A. (1961)  Social Learning Theory.  Englewood Cliffs, NJ:  Prentice-Hall.

Chesler, J. & Fox, R. (1966).   Ross playing methods in the classroom.  Chicago:  Science Research Associates.

Cooke, T. & Apolloni, T. (1976).  Developing positive social-emotional behaviors:  A study of training and generalization effects. Journal of Applied Behavior Analysis, 9,65-78.

Goldstein, A.P., Sprafkin, R.P., Gershaw, N.J., & Klein, P. (1980). Skillstreaming the adolescent: A structured learning approach to teaching prosocial skills.  Champaign, IL:  Research Press.

Hartup, W.W. (1983). Peer relations.  In P.H. Mussen (Ed.), Handbook of Child Psychology (Vol 4).  New York: Wiley.

Hubbel, A. (1954). Two person role-playing for guidance in social readjustment.  Group Psychotherapy, 7, 249-254.

Johnson, D.W., & Johnson, R.T. (1986).  Learning together and alone (2nd ed.).  Englewood Cliffs, NJ: Prentice-Hall.

Kounin, J. (1977). Discipline and group management in classrooms. Huntington, NY:  Krieger.

Mayer, M. (1983). I was so mad. Racine, WI: Western.

McGinnis, E., Goldstein, A.P., Sprafkin, R.P., & Gershaw, N.J. (1984). Skillstreaming the elementary school child:  A guide for teaching prosocial

skills. Champaign, IL: Research Press.

Nichols, H. (1954). Role-playing in primary grades. Group Pschotherapy, 7. 238-241.

Oden, S., & Asher, S.R. (1977). Coaching children in social skills for friendship making.  Child Development, 48, 495-506.

Spivack, G.E., Platt, J.J., & Shure, M.B. (1976). The problem solving approach to adjustment. San Francisco: Jossey-Bass.

Walker, H.M. (1979). The acting out child: Coping with classroom disruptions. Boston: Allyn & Bacon.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Small group and/or individual sessions with the school counselor/social worker will provide students with further opportunities to talk about the strategies presented in whole class lessons.  The counselor will be able to target each student’s specific problem areas and help the student to develop more appropriate skills in dealing with situations in the classroom.


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Student Improvement Team process:  Students who continue to display inappropriate behaviors of defiance and disrespect and who continue to disrupt classrooms will be referred to the SIT process.  The SIT team will analyze behaviors and develop of a more extensive plan to help address the concerns.  Specific behavior plans and strategies will be established to provide a structure for both teacher and student.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Tracking the number of discipline reports for disrespect, defiance, and disruption.

Tracking the number of students who receive an out-of-school suspensions


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Bandura, A., Ross, D., & Ross, S.A. (1961)  Social Learning Theory.  Englewood Cliffs, NJ:  Prentice-Hall.

Chesler, J. & Fox, R. (1966).   Ross playing methods in the classroom.  Chicago:  Science Research Associates.

Cooke, T. & Apolloni, T. (1976).  Developing positive social-emotional behaviors:  A study of training and generalization effects. Journal of Applied Behavior Analysis, 9,65-78.

Goldstein, A.P., Sprafkin, R.P., Gershaw, N.J., & Klein, P. (1980). Skillstreaming the adolescent: A structured learning approach to teaching prosocial skills.  Champaign, IL:  Research Press.

Hartup, W.W. (1983). Peer relations.  In P.H. Mussen (Ed.), Handbook of Child Psychology (Vol 4).  New York: Wiley.

Hubbel, A. (1954). Two person role-playing for guidance in social readjustment.  Group Psychotherapy, 7, 249-254.

Johnson, D.W., & Johnson, R.T. (1986).  Learning together and alone (2nd ed.).  Englewood Cliffs, NJ: Prentice-Hall.

Kounin, J. (1977). Discipline and group management in classrooms. Huntington, NY:  Krieger.

Mayer, M. (1983). I was so mad. Racine, WI: Western.

McGinnis, E., Goldstein, A.P., Sprafkin, R.P., & Gershaw, N.J. (1984). Skillstreaming the elementary school child:  A guide for teaching prosocial

skills. Champaign, IL: Research Press.

Nichols, H. (1954). Role-playing in primary grades. Group Pschotherapy, 7. 238-241.

Oden, S., & Asher, S.R. (1977). Coaching children in social skills for friendship making.  Child Development, 48, 495-506.

Spivack, G.E., Platt, J.J., & Shure, M.B. (1976). The problem solving approach to adjustment. San Francisco: Jossey-Bass.

Walker, H.M. (1979). The acting out child: Coping with classroom disruptions. Boston: Allyn & Bacon.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The SIT process is designed to address these types of concerns.  As the team (including parents, teachers, counselor, administrator, etc.) meets, a multi-dimensional approach to the problems can be discussed and a comprehensive plan developed to address the issues.  After interventions are put in place, data will be taken to determine effectiveness.  


CURRICULUM ALIGNMENT SMART GOAL(s):   The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence documents, pacing guides, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  
TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Schools will implement a utilize scope and sequence documents, pacing guides and formative assessments


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Formative Assessments, MAP, Benchmark Assessments, Unit Assessment


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Deep Curriculum Alignment by Fenwick English, Deciding What to Teach and Test: Developing, Aligning and Auditing the Curriculum by Fenwick English, Needs Assessment: A Focus for Curriculum Development by Fenwick English and Roger A Kaufman, District Leadership that Works by Marzano and Waters, What Works in Schools by Marzano and On Common Ground by Dufour




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	The Tier 2 and Tier 3 section is being developed with guidance from KSDE


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan


Stage 6 of this document is to be filled out following the completion of stage 6 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Four.

This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

MATHEMATICS SMART Goal:  
By Spring of 2010, 78% of tested students in Grades 3, 4, and 5 will score at/above proficiency on the Kansas State Mathematics assessment.

     In 2009, 72.4% scored at/above proficient.

By Spring of 2010, 28% of tested students in Grades 3, 4, and 5 will score Exemplary on the Kansas State Mathematics assessment.

     In 2009, 20.6 scored Exemplary.

By Spring of 2010, 51% of tested students will score at/above 50% on the math sections of the NWEA Measure of Academic Progress (MAP).

     In 2009, 46% scored at/above 50%.

By Spring of 2010, 33% of tested students will score at/above 75% on the math sections of the NEWA MAP.

     In 2009, 28% scored at/above 75%.

	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	Analyze data from 2009 State Math Assesment
(Professional Learning Community – PLC)
	Principal
Instructional Coach

Data Consultant

Teachers

IED (Instructional Executive Director)
	Data Consultant

	October
	
	List of strengths and weaknesses

	    Analyze data from Fall 2009 NWEA MAP assessment
(PLC)
	Principal, IED,
Instructional Coach

Teachers

Data Consultant
	Data Consultant
	November
	
	List of instructional areas on which to focus during math instruction

	   Identify students who need additional assistance and refer to intervention
(Differentiating

Instruction)
	Teachers

Data Consultant

Instructional Coach

IED
	Data Consultant
Intervention teacher
	October, November
	
	List of students who are struggling in math 

	Identify students who need to develop computation skills at the level of automaticity and schedule times to work on FASTT MATH
(Differenting Instruction)
	Teachers
	FASTT MATH program
	September, October
	
	List of students participating with FASTT MATH; FASTT MATH reports of progress

	Instructional Coach trained by PEBC (Public Education and Business Coalition) in thinking strategies; shares info with starr
	PEBC

Instructional Coach

Principal
	PEBC training


	Training completed in October; sharing info with staff ongoing
	
	Agendas from training

Staff Development agendas

District Content agendas

	Teach Critical Thinking curriculum to all students

(Guaranteed, viable curriculum)
	Teachers

Instructional Coach
	Critical Thinking curriculum
	August, 3 days a week, ongoing
	
	Lesson plans for critical thinking lessons 3 days a week

	Utilize technology to engage students during math instruction

(differentiating instruction)
	Teachers

Instructional Coach

Principal

Julie Leach
	District Instructional tech person (Julie Leach)

SMART Boards
	As soon as SMART boards arrive???
	
	Lesson plans that involve use of SMART boards

	Analyze Math Investigations II assessments to determine progress

(PLC)
	Teachers

Instructional Coach

Principal

Data Consultant

IED
	Data Consultant

MI II assessment data
	On going as assessments are given based on Scope/Sequence
	
	Lesson plans; MI II assessment data

	Analyze KCA math comprehensive to identify skill deficits

(PLC)
	Teachers

Data Consultant

Instructional Coach

Principal

IED
	KCA Math comprehensive scores

Data Consultant
	Fall, Winter, Spring 
	
	Score reports from KCA comprehensive

	Target instruction for small groups to skill deficits

(differentiating instruction)
	Teachers

Instructional Coach

Principal
	Small group instructional time; instructional resources
	Ongoing
	
	Lesson plans
Individual student plans


This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.
READING SMART Goal: 
By Spring of 2010, 60% of tested students in Grades 3, 4, and 5 will score at/above proficiency on the Kansas State Reading assessment.

     In 2009, 53.45% scored at/above proficient.

By Spring of 2010, 20% of tested students in Grades 3, 4, and 5 will score Exemplary on the Kansas State Reading assessment.

     In 2009, 10% scored Exemplary.

By Spring of 2010, 55% of tested students will score at/above 50% on the reading sections of the NWEA Measure of Academic Progress.

     In 2009, 49% scored at/above 50%.

By Spring of 2010, 27% of tested students will score at/above 75% on the reading sections of the NEWA MAP.

     In 2009, 22% scored at/above 75%.

	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	Analyze data from 2009 State Reading Assessment

(Professional Learning Community – PLC)
	Principal

Instructional Coach

Data Consultant

Teachers

IED (Instructional Executive Director)
	Data Consultant


	October
	
	List of strengths and weaknesses

	Analyze data from Fall 2009 NWEA MAP assessment
(PLC)
	Principal

Instructional Coach

Teachers

Data Consultant

IED
	Data Consultant
	November
	
	List of instructional areas on which to focus during reading instruction

	   Identify students who need additional assistance and refer to intervention and tutoring 
(differentiating instruction)
	Teachers

Data Consultant

Instructional Coach
	Data Consultant

After-school tutoring

Intervention teacher
	October, November
	
	List of students who are struggling in reading 

	Develop intervention plan for struggling students that targets needed skills
(differentiating instruction)

	Teachers
Data Consultant

Instructional Coach

Principal

Intervention Teacher

Tutors
	Data Consultant
Intervention teacher

Tutors


	October, and ongoing
	
	Intervention plans for struggling students

	Use Literacy curriculum maps for planning, adding information as needed
(PLC; differentiating instruction; guaranteed, viable curriculum)
	Teachers
Data Consultant

Instructional Coach

Principal
	Literacy curriculum maps
Data Consultant
	Summer 2009 and ongoing 
	
	Lesson plans that show evidence of curriculum map use

	Analyze biweekly assessments from Literacy By Design and curriculum map documents (PLC)
	Teachers

Instructional Coach

Principal

Data Consultant

IED
	Data Consultant

Curriculum documents

Assessments
	September and ongoing
	
	Lesson plans

Assessments

Data notebooks with assessment information recorded

	Identify students who are struggling with common skills and group together for small group instruction

(differentiating instruction)
	Teachers 

Instructional Coach

Principal

Data Consultant

IED
	Data from assessments

Instructional materials on student level
	September and ongoing
	
	Lesson plans for small groups

List of small groups and their skill deficits

	Analyze data from KCA formative reading assessments

(PLC)
	Teachers

Instructional Coach

Principal

Data Consultant


	Data Consultant

Data from KCA formatives
	November and ongoing
	
	Reports from KCA formatives

Lesson plans addressing areas of concern

	Instructional Coach trained by PEBC (Public Education and Business Coalition) in thinking strategies; shares info with starr
	PEBC

Instructional Coach

Principal
	PEBC training


	Training completed in October; sharing info with staff ongoing
	
	Agendas from training

Staff Development agendas

District Content agendas

	Explicitly apply skills/info from Critical Thinking curriculum to reading lessons

(differentiating instruction; guaranteed, viable curriculum)
	Teachers

Instructional Coach
	Critical Thinking curriculum


	September and ongoing
	
	Lesson plans with critical thinking skill identified
Highly Effective Questions identified in lesson plans


This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.
THIRD SMART Goal: Relationships
By Spring of 2010, we will reduce the number of Office Referrals for defiance, disrespect, and disruptions to 15.

     In 2009, there were 30.

By Spring of 2010, we will reduce the number of out-of-school suspensions to 8 students.

     In 2009, 11 students served out-of-school suspensions.

	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	Utilize team building activities during FAS
	Teachers
Instructional Coach
	Team Building activities
	May 2010
	
	Lesson plans with team building activities

	Develop and consistently implement class management plan
	Teachers
	Information on class management
	Developed by Sept 2009; implemented throughout the year
	
	Class management plan posted in classroom
Lesson plans to explain plan to students

	Teach Second Step Curricululm
(guaranteed, viable curriculum)
	Teachers
	Second Step curriculum materials
	April 2010
	
	Lesson plans

	Teach SkillStreaming lessons as needed to address specific skill problem areas (guaranteed, viable curriculum; differentiating instruction)
	Teachers
	SkillStreaming book
	April 2010
	
	Lesson plans

	Refer students with ongoing behavior concerns to SIT for problem solving sessions

(differentiating instruction)
	Teachers

Counselor

School psychologist


	Time to meet
	Ongoing as needed
	
	SIT plans

	Refer students with behavior concerns to school counselor for counseling sessions

(differentiating instruction)
	Teachers

School counselor
	Time to meet
	Ongoing as needed
	
	Counselor’s case load list and notes from sessions



	Study From Rage to Hope to discover ways to relate to children of color (Professional Learning Community)
	Teachers
Principal

Instructional Coach
	Staff Development time for discussions
Books:  From Rage to Hope
	Book study completed by April
	
	Staff Development agendas
Reflection sheets from teachers

	Utilize information from book study to support relationship building with children of color (differentiating instruction)
	Teachers

Principal

Instructional Coach

School Counselor
	Staff Development time for discussions

Books:  From Rage to Hope
	May 2010
	
	Staff Development agendas

Reflection sheets from teachers

Observation


CURRICULUM ALIGNMENT SMART Goal:  The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence documents, pacing guides, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1. Develop Scope & Sequence documents and Pacing Guides
	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	December 2009
	
	Scope & Sequence documents and Pacing Guides

	2. Develop aligned formative assessments


	Executive Director of Curriculum, Executive Director of Quality Control, GVC Team, DERA, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	Spring 2010
	
	Aligned Formative Assessments

	3. Develop Curriculum guides


	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, KLN Technical Assistance funds, and the curriculum budget
	Start the work in the Spring of 2010 and continue to revise/refine throughout the summer and 2010-11 school year
	
	Curriculum Guides

	4. Develop Comprehensive Curriculum Management Plan


	Executive Director of Curriculum
	Training from curriculum consultant
	Spring 2010
	
	Curriculum Management Plan


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan, continued
Part B (staff development to support Part A).  More information can be located in the QPA Manual under Quality Criteria Four and the Kansas Professional Development Guidelines.

Directions:  Review the school’s Results-Based Staff Development plan and revise as needed to incorporate the staff development needs as identified in action steps under each of the goals. What will staff need to know or be able to do to implement action steps?
MATHEMATICS SMART Goal:  
By Spring of 2010, 78% of tested students in Grades 3, 4, and 5 will score at/above proficiency on the Kansas State Mathematics assessment.

     In 2009, 72.4% scored at/above proficient.

By Spring of 2010, 28% of tested students in Grades 3, 4, and 5 will score Exemplary on the Kansas State Mathematics assessment.

     In 2009, 20.6 scored Exemplary.

By Spring of 2010, 51% of tested students will score at/above 50% on the math sections of the NWEA Measure of Academic Progress (MAP).

     In 2009, 46% scored at/above 50%.

By Spring of 2010, 33% of tested students will score at/above 75% on the math sections of the NEWA MAP.

     In 2009, 28% scored at/above 75%.

	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Analyze data from a variety of sources on an ongoing basis to determine student needs/skill gaps
Learn about the benefits of FASTT MATH for computational fluency


	Monthly
September/October
	Teachers
Principal

Instructional Coach

Data Consultant

District elementary lead math instructional coach
	Data Consultant funded through School Improvement Grant
Time to meet

Substitutes

FASTT MATH curriculum purchased through School Improvement Grant

District Math IC
	Reflection sheets from teachers
Feedback from consultant

FASTT MATH progress reports

	Application Level

What are we doing now that we did not do before?
	Develop student groupings for targeted instruction in skill deficits
Implement small group instruction for struggling students

Teacher collaboration with intervention teacher to target instruction for struggling students

Students working on FASTT MATH for 10 minutes 3 days a week
	Monthly and/or quarterly
Daily

Weekly

Weekly
	Teachers
Instructional Coach

Principal

Data Consultant

Teachers

Instructional Coach

Teachers

Intervention Teacher

Teachers
	Data Consultant funded through School Improvement Grant
Subs for data days paid for through School Improvement Grant and Title I money

Instructional materials for intervention teacher

Time for planning
FASTT MATH program purchased through School Improvement Grant
	Improvement plans for targeted students

Lesson plans for small groups

Math Investigations II
Unit assessments; KCA math comprehensive scores

Planning notes
Schedules for FASTT MATH implementation;

FASTT MATH progress charts


	Impact Level

What results are we getting that we did not get before?
	Ongoing analysis of progress of students
	Weekly, monthly
	Teachers
Instructional Coach

Principal

Data Consultant

District Lead Math IC
	Data Consultant
District Lead Math IC

Subs for data days
	Data from various sources – KCA math comprehensive; MI II assessments; FASTT MATH progress reports


READING SMART Goal: 
By Spring of 2010, 60% of tested students in Grades 3, 4, and 5 will score at/above proficiency on the Kansas State Reading assessment.

     In 2009, 53.45% scored at/above proficient.

By Spring of 2010, 20% of tested students in Grades 3, 4, and 5 will score Exemplary on the Kansas State Reading assessment.

     In 2009, 10% scored Exemplary.

By Spring of 2010, 55% of tested students will score at/above 50% on the reading sections of the NWEA Measure of Academic Progress.

     In 2009, 49% scored at/above 50%.

By Spring of 2010, 27% of tested students will score at/above 75% on the reading sections of the NEWA MAP.

     In 2009, 22% scored at/above 75%.

	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Analyze data from a variety of sources on an ongoing basis to determine student needs/skill gaps

Study Literacy curriculum map to ensure alignment with assessed indicators
	Monthly

August-October
	Teachers

Principal

Instructional Coach

Data Consultant

Teachers

Principal

Instructional Coach

Data Consultant
	Data Consultant funded through School Improvement Grant

Subs for data days funded through School Improvement Grant

Data Consultant funded through School Improvement Grant

Curriculum maps developed last summer
	Reflection sheets from teachers

Feedback from consultant

Reflection sheets from teachers

Notes on curriculum maps for improvement of the document

	Application Level

What are we doing now that we did not do before?
	Develop student groupings for targeted instruction in skill deficits

Implement small group instruction on targeted skills for struggling students

Teacher collaboration with intervention teacher, ESL teacher to target instruction for struggling students

Refer students who are below grade level to SES tutoring


	Ongoing
September and ongoing

October and ongoing

October
	Teachers

Instructional Coach

Principal

Data Consultant

Teachers

Instructional Coach

Intervention Teacher

Teachers

Intervention Teacher
ESL Teacher
SES Tutoring
	Data Consultant funded through School Improvement Grant

Subs for data days paid for through School Improvement Grant and Title I money

Instructional materials for small groups, intervention teacher

Instructional materials

SES tutors paid for through district Title I due to being “on improvement” in reading


	Improvement plans for targeted students

Lesson plans for small groups

Literacy by Design theme tests; Text tests; KCA formative assessments
Literacy by Design theme tests; Text tests; KCA formative assessments

Tutoring assessments

	Impact Level

What results are we getting that we did not get before?
	Ongoing analysis of progress of students
	Weekly, monthly
	Teachers

Instructional Coach

Principal

Data Consultant

Intervention Teacher

ESL Teacher
	Data Consultant

Subs for data days

Time to meet
	Data from various sources – Literacy by Design theme tests; text tests; KCA formatives; tutoring assessments


THIRD SMART Goal:  Relationships
By Spring of 2010, we will reduce the number of Office Referrals for defiance, disrespect, and disruptions to 15.

     In 2009, there were 30.

By Spring of 2010, we will reduce the number of out-of-school suspensions to 8 students.

     In 2009, 11 students served out-of-school suspensions.

	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Book Study on From Rage to Hope to build an understanding of children of color

	October - April
	Principal
Instructional Coach

Teachers
	Books (most donated from former Equity Office; others purchased through staff development funds)
Time during staff development
	Reflection sheets from teachers


	Application Level

What are we doing now that we did not do before?
	Select strategies in book to apply in classroom
	October-April
	Teachers 
Principal

Instructional Coach
	Books
List of strategies


	Reflection sheets from teachers


	Impact Level

What results are we getting that we did not get before?
	Analyze office referrals for patterns among children of color
	January-May
	Principal
Instructional Coach

Teachers
	
	Number of office referrals for children of color related to disrespect, defiance, and disruption


CURRICULUM ALIGNMENT SMART Goal:  The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence documents, pacing guides, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math. 
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Share/introduce curriculum documents to teachers
	Summer 2010 and 2010 – 11 School year
	Curriculum ED, GVC Team, Instructional Coaches
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Teacher feedback from the professional development around the curriculum documents will assess if new knowledge has been imparted.  

	Application Level

What are we doing now that we did not do before?
	Show teachers how to use documents to create/develop lesson plans
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs 
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Data collected from walkthroughs and observations will be a means to assess how professional development has been applied by the teachers.  Teachers should be using curriculum documents to guide their planning.  In addition, lesson plans can be analyzed and evaluated to determine the  application of the professional development around the curriculum documents.

PLC conversations at grade levels and content areas should demonstrate a common language and common understanding across the system

	Impact Level

What results are we getting that we did not get before?
	Have teachers analyze formative assessment data in their PLCs 
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	PLC time should be more focused around student achievement.  Student achievement should reflect improvement 

Student mobility will be less of a negative factor because there will be curriculum consistency across the district.




Refer to the School Integrated Improvement Plan and made revisions as needed.  If no revisions are needed, move to the next section.
Part C
Describe how all teachers will be involved in using data to provide information to improve individual student achievement and strengthen the overall instructional program.

	Teachers will be involved in an ongoing process of analyzing data.  Once a month, a data consultant will meet with 2nd-5th grade teachers (one half day with grades 2-3; one half day with grades 4-5) to analyze reading and math data.  Teachers, consultant, instructional coach, and principal will look at data from Math Investigations II assessments, KCA math comprehensive, MAP math, and FASTT MATH progress reports to identify students who are struggling with specific skills in math.  The group will also analyze data in reading from Literacy by Design theme tests, curriculum text tests, KCA formatives, and MAP reading to identify students and skills that need to be addressed.  Plans will be developed for those students who are struggling.  Once a quarter, the instructional coach and principal will meet with K-1 teachers to study their achievement data in reading and math.  Information from these data days will be shared with SPED staff, ESL staff, intervention teacher, and tutors.


Describe extended opportunities to learn and/or additional time that the school has in place to help ensure that all students are achieving academically in reading and mathematics.  (Examples may include after school programs, summer school program, etc.)

	Students who are struggling in reading will be referred to SES after-school tutoring.  Also, students who struggle in reading and math will be referred to the intervention teacher for supports during the school day.  SPED and ESL staff will intensify efforts when students in their services continue to struggle.  Students who struggle in reading will also receive a “double dip” of reading instruction from certified teachers who have student interns teaching in their rooms.  Principal and instructional coach will identify students with whom they will connect on a regular basis to talk about their progress.


Describe how the school will coordinate federal, state, and local services used to support this Integrated Improvement Plan for Schools.

	All funds and resources available are used to support the school improvement plan. This includes Title I funds to support additional staff, in-service, supplies, parent involvement, and after school tutoring. Title II funds are used to support teacher learning.  Staff members who do not meet the definition of highly qualified can use those funds to earn credit towards becoming highly qualified.  Title II is also used to support the teacher mentoring program. All state and federal funds go to support the whole school, not one part of the school.  School Improvement grant money is used for summer school (extended time to learn), curriculum alignment work, data consultant, and technology [SMART boards, ELMO, etc. (differentiating instruction)].  ESL funding is used to support a part-time ESL teacher and a full-time translator who help meet the needs of our ESL students.  SPED funding is utilized to meet the needs of identified special education students.
	


Describe how federal, state and local funds will be coordinated to support this Integrated Improvement Plan for Schools.
	All funds and resources available are used to support the school improvement plan. This includes at risk and Title I funds to support additional staff, in-service, supplies, parent involvement, and after school tutoring. Title II funds are used to support teacher learning.  Staff members who do not meet the definition of highly qualified can use those funds to earn credit towards becoming highly qualified.  Title II is also used to support the teacher mentoring program. All state and federal funds go to support the whole school, not one part of the school.   ESL funding is used to support a part-time ESL teacher and a full-time translator who help meet the needs of our ESL students.  SPED funding is utilized to meet the needs of identified special education students.

	


Stage 7:  Monitor Implementation & Progress


Stage 7 of this document is to be filled out following the completion of stage 8 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Subsequent Planning Meetings. 

Describe the process that the district and/or school will use to monitor the implementation of this plan. 

	Weekly classroom observations by principal and instructional coach, with Instructional Executive Director (IED) on occasion, to monitor strategy use in classes
Weekly staff development to address implementation issues

Monthly data discussions with consultant  to continually plan for differentiating instruction and ensuring student success
Monthly meeting with State-assigned Implementation Coach for reflection on implementation

ETAT and STAT meetings for feedback related to the plan
Ongoing conversations between principal, instructional coach and IED to address implementation issues


Who will participate in the review?  What is their role?  
	Principal and Instructional coach – facilitate the review
Instructional Executive Director – support the facilitation by building administrative team

External and State Assistance Teams – provide outside feedback

Data Consultant – provide data analysis assistance

Implementation Coach – provide facilitation of reflective conversations with principal

Staff members – provide feed back

Parents – provide feedback from family point of view


What will be reviewed?

	Kansas State Assessments in Reading and Mathematics
NWEA MAP in reading and math
Formative Assessments (Math Investigations II assessments; Literacy by Design theme assessments; text tests; KCA formative assessments)

Attendance data

Student and Parent Surveys

Demographics

Integrated Improvement Plan SMART Goals, Action Steps, and Staff Development Strategies


Identify the timeline of the process to ensure movement to the next cycle (e.g., quarterly, by semester, annually, etc.). 

	Weekly
     Professional Learning Community will meet to analyze data and study strategies

     Collaborative planning teams will meet to discuss instructional strategies and student needs

     Lesson plans turned in with objectives and highly effective questions (critical thinking skills) identified for each lesson

     Principal, Instructional Coach observations in literacy and math classes with follow up communication

Monthly

     Data consultant to meet with grades 2-3 teachers and grades 4-5 teachers to analyze data and develop plans for struggling students

     Teachers meet with district grade level teachers to discuss thinking skills implementation in math curriculum (district content staff development)
     Principal meets with Implementation Coach for reflective conversations

     Teachers will analyze current reading and math data (MAP, KCA formatives, curriculum assessments) to determine progress of students and 
     grouping for instruction to accelerate achievement
Annually

     Staff meets to analyze data from Spring State Assessments in reading and math and Spring NWEA MAP scores in reading and math

     Staff analyzes discipline data from the year.

     Staff identifies strengths and challenges with the implementation of the interventions.  
     Parent meeting to present data listed above and discuss implementation concerns.   

	


Identify the indicators of successful implementation

	SMART Goals attained (reading, math, relationships, curriculum alignment)
     State Assessment results in reading and math; NWEA MAP scores in reading and math; Office Referral data for disruptions, defiance, and 

         Disrespect

Curriculum-based assessments show improvement

Documentation of completion of Action Steps stated in Integrated Improvement Plan

Documentation of completion of Results-based Staff Development Plan


Describe the process that the district and/or school will use to evaluate the implementation of this plan.  The school conducts a review of the strategies in the plan to determine if they are contributing to the desired outcomes either in terms of improvement in student achievement, or increases in other activities that lead to increased student achievement such as great parental involvement or more high-quality professional development.
Name those who will be involved in the process or evaluation and the role they serve.

	Principal and Instructional coach – facilitate the review

Instructional Executive Director – support the facilitation by building administrative team

External and State Assistance Teams – provide outside feedback

Data Consultant – provide data analysis assistance

Implementation Coach – provide facilitation of reflective conversations with principal

Staff members – provide feedback

Parents – provide feedback from family point of view


Identify what data will be reviewed to determine success?  Is the plan effective?  How do we know?

	Kansas State Assessments in Reading and Mathematics:  Were SMART goals met?
NWEA MAP in reading and math:  Were SMART goals met?
Formative Assessments (Math Investigations II assessments; Literacy by Design theme assessments; text tests; KCA formative assessments) – Did assessments show continual growth throughout the year on the part of students?
Attendance data:  Did attendance data meet state criteria?
Student and Parent Surveys:  Were parents and students pleased with student growth?  Were parents/students pleased with relationships with teachers?
Demographics:  Have demographics changed?  Are there subgroups of students who are not achieving at high levels?
Integrated Improvement Plan SMART Goals, Action Steps, and Staff Development Strategies


Explain how the selected strategies will be evaluated for their effectiveness to achieve the vision and goals.

	Data will be reviewed in light of the SMART Goals established in the plan.
Implementation concerns will be identified.

Discussions related to each strategy, how it aligned with goals and how it supported success, will occur with staff.

Staff will then make recommendations for continuing, modifying, or discontinuing strategies based on data results.
If new strategies are needed, staff will study research and then make recommendations for next steps.


Explain the process for how the results will be shared with all stakeholders.  

	All staff members will be involved in discussions related to analysis of the effectiveness of the Integrated Improvement Plan.   A parent planning committee will be involved in the on-going process of plan development and review.  Parents will be invited to an annual meeting to review progress on the goals as seen in a variety of data and to discuss the strategies used.  The new school improvement plan will also be reviewed.  


Explain who will have decision-making authority for revision of the plan’s goals.

	Staff, parents, and administrative team will collaborate in the revision process.
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