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	USD 500
	Kansas City Kansas Public Schools
	#8303
	Noble Prentis
	Grades K-5

	USD Number
	District Name
	Building Number
	Building Name
	Building Grade Span


	2337 S. 14th Street
	Kansas City
	66103
	913-627-5250
	913-627-5276
	japopla@kckps.org

	School Address
	City
	Zip Code
	Telephone Number
	Fax Number
	E-Mail

	

	

	Date Submitted


	Date used for official data collection

(

09
-

22
-

2008
)

Month

Day

Year

Percent of Low Income

72.41%
Total Number of Students Enrolled in Building

203
Total Number of Low Income Students

147

	
	MARK THE SECTION THAT APPLIES

 FORMCHECKBOX 

The school is applying to utilize the Expected Gains formula

 FORMCHECKBOX 

The school is not applying to utilize the Expected Gains formula




ASSURANCES:  For Schools on Improvement Only

  FORMCHECKBOX 
A peer review committee or representatives from the district has reviewed and approved this Integrated Improvement Plan.

 FORMCHECKBOX 
The district assures that the Title I school will spend at least 10% of its Title I allocation for high quality professional development to address the academic issues that contributed to the school being identified for improvement.

 FORMCHECKBOX 
The district assures that the school has reviewed the District State Performance Plan report (SPP)  

  FORMCHECKBOX 
The district assures that a State Technical Assistance Team (STAT) has been identified for the school and will be utilized.

District signatures represent agreement to all assurances marked and that the plan has been reviewed and approved at the district level.  Signature of KSDE official represents plan has been reviewed and approved in meeting all required criteria.
	Signature of Building Principal
	
	Date
	

	Signature of Authorized District Representative
	
	Date
	

	Signature of KSDE Official
	
	Date
	


External Technical Assistance Team

Directions:  List the name of the individuals who will serve on the External Technical Assistance Team (ETAT) with their contact information.    Additional rows may be added to this chart as needed.  

ETAT Membership should be selected based on the skills and knowledge necessary to support the school’s identified areas of improvement.  More information can be located in the QPA Manual under Quality Criteria Two.  

Requirements: 

· Each school will select the membership of the ETAT  

· The local board approves the ETAT

· An ETAT may serve more than one school in a district 

· ETAT members may be affiliated with the district

· Members are not to be affiliated with the school (not even as itinerant personnel)  

· A NCA team may be used as the ETAT

· The school and ETAT members determine the frequency of the external team visits

	External Technical Assistance Team (ETAT)

	Identify area(s) of expertise of each individual.  Note requirements above.

Place an * beside the chairperson for this ETAT team
	Name
	Email address
	Phone Number

	Data
	Jill Cobb
	Jicobb@kckps.org 
	279-2277

	SPED
	Dr. Cindy Lane
	Cilane@kckps.org
	279-2232

	ESL
	Ellen Beckley
	elbeckl@kckps.org 
	627-4396

	Literacy
	Geri Lovelace
	gelovel@kckps.org
	627-2661

	Literacy
	April Banks
	apbanks@kckps.org
	627-2410

	Math
	Jim Clevenger
	jicleve@kckps.org
	279-2289


State Technical Assistance Team

Directions:  List the name of the individuals who will serve on the State Technical Assistance Team (STAT) with their contact information.    

Add as many rows to this chart as needed.

If a school is on improvement or conditionally accredited for QPA and/or on improvement for Title I, membership must include at least two individuals with expertise in the areas(s) resulting in the school being on improvement and needs to include one or more of the following:

· Highly qualified or distinguished teachers and principals,

· Pupil services personnel,

· Parents,

· Representatives of Institutions of Higher Education,

· Representatives of regional educational laboratories or comprehensive regional technical assistance centers,

· Representatives of outside consultant groups.

Requirements:

The STAT team is assigned to the school until the school either attains accredited status or is not accredited.  A STAT may serve more than one school in a district.  More information can be located in the QPA Manual under State Technical Assistance.

	State Technical Assistance Team (STAT)

	Identify area(s) of expertise of each individual.  Note requirements in the directions.

Place an * beside the chairperson for this STAT team
	Name
	Email address
	Phone Number

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Refer to the School Integrated Improvement Plan and make revisions as needed.  If no revisions are needed, move to the next section.
Stage 1:  Orientation & Readiness

Stage 1 of this document is to be filled out following the completion of stage 1 of the Kansas Improvement Model.

Refer to the Kansas Improvement Notebook Section C:  Planning Meeting q.

Directions:  List the names of the individuals who will serve on the school planning team with their contact information.    Add as many rows to this chart as needed.  The roles in bold are required.  It is also required that 1) one person fill no more than two roles on the team and 2) no more than one of the asterisked roles may be filled by an employee of the school district
	School Planning Team

	Role
	Name
	 Email address
	Phone Number

	Superintendent or Representative
	Marcy Clay
	maclay@kckps.org
	279-2088

	Principal or Principals’ Representative (Each building on improvement is represented on the district team)
	James Poplau
	japopla@kckps.org
	627-5250

	Site Council Member*
	Nicole Ramirez
	
	

	Community Member*
	Maridee McMahon
	mamcmah@kckps.org
	627-5250

	Family/Parent Representative*
	Christy Rocha
	
	

	General Education Teacher 
	Jaime Keltner
	jakeltn@kckps.org
	627-5250

	Counselor, Social Worker, etc.
	Juliane Garcia
	jugarci@kckps.org
	627-5250

	Special Education Educator
	Jennifer Adkins
	Jeadkins@kckps.org
	627-5250

	Local Consolidated Plan Contact 
	Jim Clevenger
	jicleve@kckps.org
	(913) 279-2289

	Teacher of English Language Learners 
	Deanna Kerr
	dekerr@kckps.org
	627-5250

	Title 1 Representative (if applicable) 
	Jolene Jackson
	jojacks@kckps.org
	627-5250

	Other
	
	
	


Stage 1:  Orientation & Readiness continued

Adopted Improvement Process

Describe the process that will be used to develop and maintain this plan around the vision and mission of the school.
	Due to a new administrative team, the mission and vision statements for Noble Prentis Elementary were reviewed and revised. A Parent Involvement policy was drafted and finalized at the beginning of this school term. This was done in conjunction with any data collection or review with parent/community stakeholders.

The mission of Noble Prentis Elementary School is to partner with our parents and community to maximize the potential of all our students. We will maintain high expectations for academic success and empower our students to be responsible and respectful citizens of our community.  The vision of Noble Prentis Elementary School is to help each child meet their maximum potential.  We will strengthen instruction and build relationships to help all students succeed.
During staff development and Professional Learning Communities during the fall 2009 the staff analyzed and reviewed data from last years plan and gave input.  The staff analyzed data from the 2009 Kansas Assessments, Local Assessments and the Measures of Academic Progress Assessments. Stakeholders are given opportunities to see data and provide input. The time line for planning occurs as follows: 

-data analysis commences when new data was available for 2009 assessments

-teachers review individual data- looking for successes, opportunities for improvement, discrepancies in the data

-staff studies cohort data to identify longitudinal progress of student groups

-staff correlates results to building and district SIP

-opportunities for improvement were studied and cross referenced to staff need, student potential, instructional practices, etc.

-Discussion occurred regarding results of achievement by students who had participated in intervention strategies (during and after school). It was then determined if these interventions produced the desired result and decisions were made to continue, discontinue or change to fit the needs of students being tested the following academic year. 

After analysis and discussion, the staff made a decision on the areas to target based on the data, individual student need and relation to staff need in professional development. Staff members also formulated personal goals related to the school improvement plan. Progress is monitored by staff, IC and administration. This also drives staff development and individual planning with teachers. Staff are also required to monitor personal goals and log their progress toward goal utilizing hard (assessment scores, MAP scores,  local and classroom assessments, IC/Admin observation and walk through observations, district needs assessments) and soft data (questionnaires, student feedback, parent feedback)

Noble Prentis also conducted a needs assessment by employing experts in the areas of Reading in Math to observe, collect data and provide feedback. This process was designed to give Noble Prentis an outline of what we could focus on as a group. It also enabled the staff to narrow their attention to particular needs in both curriculum and pedagogy. Results of the needs assessment was dissected by the staff and administration. Building and individual staff goals were created in conjunction with the results of the needs assessment.

The action plan was developed along with ways of evaluating the goals. This process was started in May and continued throughout August and September. The plan was given to our Site Council for discussion, clarification, and suggestions. Teachers were given an information sheet which bulleted points of the plan, including goal statements related to the building plan and district plan. This was a working document to be tweaked as the year progressed. 

Parents were given information regarding the data and goals of the plan at multiple meetings. Parents were also given an opportunity to ask questions and provide input. All stakeholders were informed of their role in the process. Parents were given information to aide in preparing students at home for academic success: guidance on homework, communication to the school, etc. Parents are also updated regularly through newsletters regarding status of goal, new initiatives and interventions toward goal, etc. Student goal statements are also provided to parents so that they will have an idea of where students are starting and where they aspire to score on state assessments. The principal and IC will provide the majority of this training, with individual conversations occurring during informal meetings between parents and teachers. Community support groups were also informed and resources were requested to further meet the need of staff and students.

Implementation will be monitored during all staff development and Professional Learning Community opportunities in the form of data and discussion. Curriculum calendars and instructional focus will be monitored in half day instructional planning days. Individual needs assessments and curriculum conversations will occur as a result of the appraisal process and during curriculum talks with the instructional coach/principal. This process will enable staff members to address personal needs and issues in a more private context. Feedback will result as a result of all analysis by the instructional coach, principal and by peer monitoring review by staff at other grade levels.

Keeping with our school vision statement:  The vision of our school is to help each child meet their maximum potential.  We will strengthen instruction and build relationships to help all students succeed the staff developed our School Improvement Plan.


Highly Qualified and Fully Licensed

List the school’s professional development that supports teachers in becoming highly qualified as defined by NCLB and fully licensed in Kansas.
	The Noble Prentis Elementary School staff is supported in becoming highly qualified as defined by NCLB and fully licensed in Kansas by many school wide reforms.  Each Wednesday during the school year, students are released two hours early, and staff members spend time in professional development activities based on the school improvement plan and data collection from local and district assessments. Every Thursday, Noble Prentis grade level teams participate in Professional Learning Communities. These PLCs extend staff development and data collection to concentrated focus on grade level standards, indicators, individual student scores, subgroup study, standards based instruction, deeper data interpretation and the pedagogical/social environment of each classroom.




List strategies the school uses to attract highly qualified, fully licensed teachers.

	The district initiative, First Things First, is a major attraction for attracting highly qualified teachers. Lowering pupil /teacher ratio through Title I allows for smaller class sizes. Continuity of care allows the teacher to develop relationships and work with the same students over a period of years. The high, clear, and fair expectations for academics and behavior set an atmosphere conducive to learning. Enriched and diverse opportunities to learn provide the teacher with methods for individualizing instruction and meeting the needs of the students. Collective responsibility ensures collaboration among the teachers. The small learning community allows time for common planning. Wednesday afternoon staff development provides the time needed to be able to work with other teachers in the same department. Instructional autonomy permits teachers to be involved with decision-making. Teachers are actively involved with the decisions regarding the master schedule and other decisions in their small learning community. Another district initiative is the Teaching Fellows. This program is provided for people in the community with degrees who would like to become certified in teaching. During the completion of the Master’s program, the Fellow receives training and support from the district and is placed in a teaching position. At the end of the program, the Fellow acquires a teaching certificate. Ten percent of Title I funds and a portion of Title IIA funds are set aside for teachers who do not meet the HQ definition to access for tuition and book expenses. Teachers who do not meet the definition are sent letters and e-mails from the district office encouraging them to take advantage for these funds.


List strategies the school uses to ensure paraprofessionals meet the qualifications of highly qualified.

	Paraprofessionals hired prior to No Child Left Behind must have passed the Para Pro Test by the end of the 2005 school year. Paraprofessionals hired after NCLB must already meet the highly qualified requirements. Paraprofessionals are also expected to attend, participate and implement staff development provided to all staff. Paraprofessionals also participate in Professional Learning Community work at Noble Prentis.



List strategies the school uses to incorporate a teacher mentoring program as part of its professional development program. 

	The Kansas City, Kansas mentor program is based on the ASK, Inc. mentoring Program developed by Paula Rutherford. The rookies will use two books. Why Didn’t I Learn this in College? and Instruction for All Students. A third book Mentoring in the 21st Century will be used by the mentors, instructional coaches and administrators.  The Kansas City Kansas mentoring program is built on five goals:

Beginning teachers will work with a mentor to develop or enhance teaching skills. A log sheet is turned in at every meeting specifying the topics and time spent in collaboration. The Coordinator of Induction makes a minimum visit to the schools (48 in total) twice a semester to observe the progress and have individual conversation with the pair to determine progress.

Beginning teachers will acquire knowledge necessary to become familiar with the district, school, and community. An orientation to the district is given the first two duty days (their contract is extended two days) offering classes areas unique to our district and community. The guided reading as it is done in primary grades, teaching to diverse students, First Things First and how our district does business, computer systems unique to our schools, and BIST discipline procedures.
Beginning teachers will participate in monthly professional development meetings to enhance and improve skills effective teaching skills. The beginning teachers are required to attend meetings each month to reflect and learn teaching techniques helping them to become better instructors and caring advocates for their students.
Beginning teachers and their mentor will develop and enhance professional and working relationships. Our mentors and beginning teachers are asked to spend a minimum of one hour weekly in collaborative conversation. They keep a log of topics and time spent. The log is turned in at each of the beginning teacher after school meetings.
Mentors will develop and enhance skills necessary to provide professional and personal assistance for their beginning teacher. Because the beginning teachers have a major part to play in the selection of his/her mentor, relationships start from the first day of the year. The mentors have provided guidance and direction voluntarily before they were even chosen. As the relationship develops and conversations between the two teachers become more focused on classroom success, the mentors will have opportunity to evaluate their own teaching practices. The mentors have the same program books as the beginning teacher and together they can study the area topic for the month and reflect on the results of the new teaching from the beginning teacher. The program involves several distinct types of structure topics, with activities assigned monthly as addressed during after school in-services. Attendances at monthly meetings are mandatory. The topics addressed are designed to increase the comfort and teaching skills within the classroom. There are a total of seven topics required for the beginning teacher to explore and add to their professional “tool belt.” The mentor teacher becomes the source of encouragement, reflection, and coaching for their success by monthly observations in the beginning teacher’s classroom. Basic criteria established for mentor selection meet the standards developed by the State Board of Education. Mentors must be licensed with at least three consecutive years teaching with the district. Participation is voluntary. Each topic enables beginning teachers to explore different aspects of their practice and to become increasingly proficient in the components of professional practice. The topics require the participation of both beginning teachers and their mentors, thereby encouraging professional collaboration and growth for both teachers.

The syllabus for the training of mentors and administrators include all of the following components:  Developmental stages of the new teacher, Roles and responsibilities of the mentor, Coaching, observation and feedback, Relationship building, Collaboration and Confidentiality


Transitions

Describe the strategies for assisting preschool children in the transition from early childhood programs, such as preschool, Head Start, or Early Reading First to local elementary school programs. 
	To assist preschool children with I.E.P.’s in the transition from Lamb Preschool classrooms to their home school kindergarten program, transition meetings are held with the sending teacher, receiving teacher, and any appropriate SPED staff (i.e. speech).  At this time the I.E.P. may be reviewed, or the child and family may just meet the receiving teacher and observe in the kindergarten classroom. To assist preschool children transition from the At-Risk Preschool Program to kindergarten in their home school, parents are informed of Kindergarten Round-up dates and encouraged to visit classrooms in their home school. In addition, At-Risk Preschool Program outcomes and objectives were developed to align with kindergarten Standards, Benchmarks, and Indicators to facilitate a smooth academic transition.


Describe the strategies used for assisting elementary students in the transition from elementary school to middle school.  

	The Middle School counselors visit the fifth graders during the third quarter to help prepare their schedules and answer questions about the courses and curriculum.  A group of Middle School students visit the fifth grade to answer questions and tell them about life at the Middle School.  The Middle School newsletter is shared with the students monthly.  Special Education students are provided an IEP team meeting with transition representation from the middle school. Appropriate placement, accommodations, classes etc. are discussed. A transition “plan of action” is put in place, with communication lines initiated between parents and receiving school. Teachers from both 5th and 6th grade will meet to discuss transition needs- successes and areas for improvement. 5th grade issues and concerns are addressed with a perspective of how these issues are resolved in middle school due to the principal’s experience as an administrator at that level.


Describe the strategies for assisting middle school students in the transition from middle school to high school.  

	N/A


Describe the strategies for assisting high school students in the transition from high school to post secondary education or work. 

	N/A


New Parent Involvement Standards
The National Standards for Family School Partnerships are a comprehensive guideline that schools can use to determine how successful they are implementing family school community partnerships.  More information can be found at www.pta.org for assistance on specific strategies.

Directions:  Mark the standard(s) the district is using to promote effective parent/family involvement. 

For each of the selected standards:
· List strategies the school is using to promote effective parent/family involvement.  

	The Kansas City, Kansas School District has been involved in the Family Advocacy program for many years.  This program matches students and their families with advocates who are the contact person for that family or student in a school.   Noble Prentis participates in Family Advocacy, as well as sending home newsletters, hosting school/family events, and participating in community events.   Parents are welcome to visit and observe in the building

Our school hosts family nights to create opportunities for parents and students to engage in learning in reading and math while fostering community atmosphere.  Parent participation in school activities, field trips, volunteer activities are encouraged and advertised


· List strategies the school is using to monitor the implementation of parental/family involvement.

	• Feedback (formal end-of-year survey and informal comments) from family and community members

• Improved family and community perception of the school

• Increased presence of parents and family members in the school

• Increased participation of families in school and PTA events


   FORMCHECKBOX 
 1. Welcoming all families into the school community

Families are active participants in the life of the school, and feel welcomed, valued, and connected to each other, to school staff, and to what students are learning and doing in class.  

· List strategies the school is using to promote effective parent/family involvement.  

	- Parents are welcome to visit and observe in the building
- Parent nights create an opportunity for parents and students to engage in learning in reading and math while fostering community atmosphere

- Parent participation in school activities, field trips, volunteer activities are encouraged and advertised

- Staff visible and available every day


· List strategies the school is using to monitor the implementation of parental/family involvement.

	 - Parent meeting participation and striving to increase on the percentage of parents actively involved
- Feedback in terms of soft and hard data from parents regarding their school, child’s progress, etc.

- Communication provided that is invitational at both the building and classroom level

- Parent concerns and projects initiated at the site council/PTA level

- Sign in logs, parent notes and conference notes


  FORMCHECKBOX 
 2. Communicating effectively

Families and school staff engage in regular, meaningful communication about student learning.  

· List strategies the school is using to promote effective parent/family involvement.  

	- Parent newsletters on a bi-monthly basis that inform parents of school activities, concerns and needs
- Grade level and classroom communication to parents and stakeholders

- Advertisement of Noble Prentis activities in the local communication media

- Open meetings and informal chat and chew

- Phone calls for positive feedback and opportunities for improvement

- Materials provided in Spanish and English
- Calendars and event information available in office- secretaries are aware and have information available at a moments notice


· List strategies the school is using to monitor the implementation of parental/family involvement.

	 • Feedback (formal end-of-year survey and informal comments) from family and community members

• Improved family and community perception of the school

• Increased presence of parents and family members in the school

• Increased participation of families in school and PTA events


  FORMCHECKBOX 
 3. Supporting Student Success

Families and school staff continuously collaborate to support students’ learning and healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and skills to do so effectively.

· List strategies the school is using to promote effective parent/family involvement.  

	- Parent nights specifically focused on reading and math
- Scholastic News utilized in school and sent home with specific instructions for parents to be involved in their child’s reading and understanding

- Work packets during long breaks that enable students to maintain skills with parent monitoring

- Regular progress reports or reports on demand that aide parents in fostering success in their child

- Information regarding assessments and preparation that can occur at home with parent involvement


· List strategies the school is using to monitor the implementation of parental/family involvement.

	 • Feedback (formal end-of-year survey and informal comments) from family and community members

• Improved family and community perception of the school

• Increased presence of parents and family members in the school

• Increased participation of families in school and PTA events


  FORMCHECKBOX 
 4. Speaking up for every Child

Families are empowered to be advocates for their own children, to ensure that students are treated fairly and have access to learning opportunities that will support their success.

· List strategies the school is using to promote effective parent/family involvement.  

	Families are empowered to be advocates for their own children, to ensure that students are treated fairly and have access to learning opportunities that will support their success.

Noble Prentis participates in the Districts Family Advocacy Program.  Parents are included in goal setting with the student and teachers through this system.  When a parent is unable to make it to the school for a meeting the classroom teacher and administrator make a home visit.  Families are notified if and when their child is referred to the Student Improvement Team and is invited to participate in the process.  Strategies used to monitor speaking up for every child include sign-in log for FAS Days and written documentation for the Student Improvement Team Meeting.




· List strategies the school is using to monitor the implementation of parental/family involvement.

	 • Feedback (formal end-of-year survey and informal comments) from family and community members

• Improved family and community perception of the school

• Increased presence of parents and family members in the school

• Increased participation of families in school and PTA events


  FORMCHECKBOX 
 5. Sharing Power

Families and school staff are equal partners in decisions that affect children and families and together inform, influence, and create policies, practices and programs.

· List strategies the school is using to promote effective parent/family involvement.  

	Families and school staff are equal partners in decisions that affect children and families and together inform, influence, and create policies, practices and programs.

Teachers contact parents on a regular basis to share achievements and positive feedback on their students.  Strategies used to monitor sharing of power include contact logs, school nurse, and school administrator.  These documents are shared collaboratively to best meet the needs of the students and continue to support parents and their role.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	 • Feedback (formal end-of-year survey and informal comments) from family and community members

• Improved family and community perception of the school

• Increased presence of parents and family members in the school

• Increased participation of families in school and PTA events


  FORMCHECKBOX 
 6. Collaborating with Community

Families and school staff collaborate with community members to connect students, families, and staff to expanded learning opportunities, community services, and civic participation
Families and school staff collaborate with community members to connect students, families, and staff to expanded learning opportunities, community services, and civic participation.
Some examples of Nobel Prentis’s community connections are PTA led community activities, student council, Good News Club, Alvin Ailey performing arts program, Boy Scouts of America, Youth Friends, and FL Schlagle Library.  To keep track of all the community collaboration events, a school master calendar is created and parents are contacted as events occur. Noble Prentis also collaborates with entities such as the KCK police department, Wyandot Center, KU Med, Family Preservation, Social and Rehabilitative Services, Mission Adelente, New Hope Baptist Church, Shawnee Mission Northwest High School CCC program, etc. All of these are developed to ensure that Noble Prentis has as many tools as possible to aide students and families both academically and socially.

Stage 2: Gather & Organize Data


Stages 2 and 3 of this document are to be filled out following the completion of stages 2 and 3 of the Kansas Improvement Model.  

See the Kansas Improvement Notebook Stages 2 & 3 for instructions to the Data Carousel Activity which results in the school planning teams’ determination of key findings.  Examples of Achievement Data, Perception Data, Contextual Data, and Demographic Data are also found in Stages 2 and 3 in the Kansas Improvement Notebook. 

Identify the needs assessment instrument that will guide data collection and explain the process for review by the school planning team.

	Our school uses the district developed needs assessment.  The teachers and leadership team at Noble Prentis analyzed the state assessment data.  The staff identified strengths and weakness and identified the possible root causes.  In addition to analyzing state assessment data, our school also used the Building Climate Survey, MAP data, and walk-through observations.  Teachers disaggregated the data for trends and identified areas in need of improvement using the KSDE Assessment Analysis Tools.   Reflection on the data helped us to identify the effectiveness of strategies which were used.  From that information, new strategies were targeted to match the identified needs that emerged from the data.  Then we brainstormed for areas of improvement to build staff development and individual teacher’s goals.  Data information was presented to the whole group with input and discussion before concensus was reached.  


Identify the data types that were collected.  *Can the data be organized into qualitative and quantitative data types?  The data sources may include: 

a. Achievement Data including review of formative as well as summative data

	· Kansas Reading—in 2009 53.2% were at standard or above.  This is an overall 6.2% gain from last year.   Free and reduced scored 48.5% proficiency.  This is a 3.8% gain from last year.  The Hispanic sub-group scored 52.9% proficiency this is a .1% growth.
· We identified in 3rd grade we are low in all indicators except 1.3.2; 1.4.8; 2.1.1 and 2.1.2
· We identified that in 4th and 5th grade we are proficient at every indicator except 1.4.9 and 1.4.6.

· Kansas Math—in 2009 62% were at standard or above.  This is an overall gain of 11.7% gain from last year.  Free and reduced scored 62.1% proficiency with a 14.3% growth from last year.  The Hispanic sub-group scored 61.8% proficiency with a .7% growth. 
· We identified  in 3rd grade we are low in 3.3.2.K2; 3.4.2.K3 and 3.3.2.A1

· We identified in 4th grade we are low in 4.4.2.K1; 4.1.2.K5 and 4.3.2.A2
· We identified in 5th grade we are low in 5.3.2.A1; 5.1.3.A4 and 5.1.3.K2

· District Assessments

The MAP scores indicate 41.4% of the third graders at proficient, 36% of the fourth graders at proficient and 62.1% of the fifth graders at proficient in reading.

The MAP scores indicate 23.5% of the third graders at proficient, 25.0% of the fourth graders at proficient and 41.9% of the 

       fifth graders at proficient in math.   We have established the 50th percentile of the national distribution to designate proficiency.

	

	


b. Perception Data

	· The student survey indicates that 58.4% of the optimal (high achieving and good attendance) students feel supported by their teachers and 9.0% of the high risk (poor achieving, low attendance)  students feel supported by their teachers.

· The student survey indicates that 19.1% of the optimal students felt actively engaged in their learning, while 27.0% of the high risk students felt actively engaged.

· Assessment scores showed achievement gap between genders.


c. Contextual Data 

	· Student attendance is strong –  92.4% in 2007, 93.3% in 2008, 

· Discipline data 2008-09 shows 

· All staff are highly qualified.

· Examining the school improvement plan indicated professional development needs exist for key strategies and resources – Effective Lesson Design, working with ELL learners, effective teaching strategies (cooperative learning)




d. Demographic Data

	· 89.5% of our students receive free/reduced lunch.  

· 45.1% of our students are Hispanic, 40.0% are White, 9.7% are African-American, and 5.1% are Asian




Identify the high school graduation rate, elementary and middle school attendance data and the assessment participation data. 

	The attendance rate of Noble Prentis Elementary School’s students in the 2008-09 school year was 93.7%.  100% of students participated in the assessment.


Curriculum Alignment Data:  To what extent is the local curriculum aligned to State Reading/Language Arts and Mathematics Standards and assessed indicators?

	In regards to the written, taught and tested curriculum, there is a range in the degree of alignment.  Currently, secondary Language Arts and Math have been aligned to the State standards and assessed indicators.  Elementary math started the process in the summer of 09 and will continue to do the work throughout the school year.  In literacy at the elementary level individual schools in the district have done significant work in aligning curriculum.  Unfortunately, there has not been horizontal systemic alignment or consistent systemic expectations in literacy at the elementary level. A priority focus of the Kansas City, Kansas School district is to specifically address this issue in elementary literacy along with establishing a clear vertically articulated curriculum across all levels in language arts in math


Describe the process of curriculum alignment in your school or district.

	The executive director of curriculum participated in the State sponsored PDK curriculum assessment, design and delivery training in April of 09.  The same training was conducted for the KCK instructional executive directors and the guaranteed viable curriculum team (GVC Team) in May of 09.  An external consultant and the GVC conducted a needs assessment in the core curriculum areas.  Priorities were established and a plan was created to align curriculum in the core areas.  At this point the goals of the plan are to establish PreK – 12 scope & sequence documents and pacing guides in the core content by December 2009.  In October 2009 the GVC team along with other district stakeholders will investigate the feasibility of contracting out other integral parts (i.e. curriculum guides, aligned formative assessments etc.)  The final decision regarding these parts of the curriculum will be influenced by decisions made by KSDE and KLN.  (Currently there is consideration being made to pooling resources and doing cross-district work).  In the meantime the district will continue to work towards creating and establishing policies, protocols, procedures, and mechanisms necessary to manage a deeply aligned curriculum.  This will include such things as curriculum policies, a district material adoption cycle, a comprehensive assessment plan and an overall curriculum management plan.  The goal is have these plans, protocols, and policies in place by May 2010.  While these decisions are being made and these documents are being created, stakeholders (Board of Education members, Administrators, and Teachers) will be provided rationale and trained on the importance of a deeply aligned curriculum.  




Describe the progress of the curriculum alignment work across and between grade levels or content courses. 

	At the secondary level in Language Arts and Math the curriculum has been aligned across and between grade levels including middle to high school.  Elementary math started the process in the summer of 2009.  Elementary literacy is scheduled to start in October 2009.  Complete vertical alignment across levels and between grades is schedule to be address through the creation of scope & sequence documents and pacing guides due to be completed by December 2009.  The development of curriculum guides and aligned formative assessments is planned for the Spring of 2010.  The goal is to start the professional development for teachers and administrators in the Summer of 2010 and throughout the 2010-2011 school year.  




For Reading/Language Arts

 FORMCHECKBOX 
Little work has been done in this area

 FORMCHECKBOX 
 The work is underway
 FORMCHECKBOX 
The alignment work is complete 

The products of work to date include:

 FORMCHECKBOX 
  A scope and sequence     FORMCHECKBOX 
  The mapping of tested indicators
 FORMCHECKBOX 
 A written core curriculum
 FORMCHECKBOX 
Grade level or content pacing guides

 FORMCHECKBOX 
  A listing of Programs        FORMCHECKBOX 
 Program Adoption Schedule
 FORMCHECKBOX 
 Intervention materials for each tier  FORMCHECKBOX 
Differentiated Instructional Strategies

 FORMCHECKBOX 
 Adaptations for English Language Learners
 FORMCHECKBOX 
Adaptations for Special Education Students     FORMCHECKBOX 
 Named common or formative assessments

 FORMCHECKBOX 
 A unit planning guide

 FORMCHECKBOX 
A lesson planning guide

Describe the next steps in the curriculum alignment work for Reading /Language Arts for: 

· Year 1 On Improvement 

	1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides


· Year 2 On Improvement 

	1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process.  


For Mathematics 

 FORMCHECKBOX 
Little work has been done in this area

  FORMCHECKBOX 
 The work is underway
                            FORMCHECKBOX 
The alignment work is complete 

The products of work to date include:

 FORMCHECKBOX 
  A scope and sequence   

 
  FORMCHECKBOX 
  The mapping of tested indicators

  FORMCHECKBOX 
 A written core curriculum

 FORMCHECKBOX 
Grade level or content pacing guides

  FORMCHECKBOX 
  A listing of Programs      


  FORMCHECKBOX 
 Program Adoption Schedule


 FORMCHECKBOX 
 Intervention materials for each tier 
 
  FORMCHECKBOX 
Differentiated Instructional Strategies

  FORMCHECKBOX 
 Adaptations for English Language Learners

 FORMCHECKBOX 
Adaptations for Special Education Students
  FORMCHECKBOX 
 Named common or formative assessments
   FORMCHECKBOX 
A unit plan guide   FORMCHECKBOX 
A lesson plan guide

Describe the next steps in the curriculum alignment work for mathematics for: 

· Year 1 On Improvement 

	1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides


· Year 2 On Improvement 

	1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process.


Describe the process to assist teachers in learning and implementing of the reading/language arts curriculum: 

	Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs


 FORMCHECKBOX 
 Yearly Staff Development over the standards      
     FORMCHECKBOX 
  Curriculum Guide for each teacher       FORMCHECKBOX 
 Grade or course level mentor

 FORMCHECKBOX 
Regular grade level or course level collaboration times     FORMCHECKBOX 
  Instructional Coaching

      
  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 

	Implementation is monitored and supported by several different factions.  Instructional Executive Directors monitor/support implementation through their regular walkthroughs and Principal and Instructional Coach PLCs.  This PLC work involves goal setting, data analysis and progress monitoring for all schools.  Principals and Instructional Coaches  are expected to have comparable practices with teacher PLCs.  Teacher PLCs are expected to analyze data, set goals, monitor progress, and share best practices/resources


 FORMCHECKBOX 
 Written lesson plans

 FORMCHECKBOX 
Walk through

 FORMCHECKBOX 
Formative Assessment Results 
 FORMCHECKBOX 
 Formal/Informal Observation

Describe the process to assist teachers in learning and implementing of the mathematics curriculum: 

	Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs


 FORMCHECKBOX 
 Yearly Staff Development over the standards      
     FORMCHECKBOX 
  Curriculum Guide for each teacher       FORMCHECKBOX 
 Grade or course level mentor

 FORMCHECKBOX 
Regular grade level or course level collaboration times     FORMCHECKBOX 
  Instructional Coaching

      

  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 

	Implementation is monitored and supported by several different factions.  Instructional Executive Directors monitor/support implementation through their regular walkthroughs and Principal and Instructional Coach PLCs.  This PLC work involves goal setting, data analysis and progress monitoring for all schools.  Principals and Instructional Coaches  are expected to have comparable practices with teacher PLCs.  Teacher PLCs are expected to analyze data, set goals, monitor progress, and share best practices/resources


 FORMCHECKBOX 
 Written lesson plans

 FORMCHECKBOX 
Walk through

 FORMCHECKBOX 
Formative Assessment Results 
 FORMCHECKBOX 
 Formal/Informal Observation

Stage 3:  Analyze Data


Explain the process for data analysis. *Who will participate? How will the findings be shared? Etc.

	Staff members disaggregated the data for each individual indicator per grade level on the Kansas State Reading and Math Assessments to find the indicators that our students did well on and were challenged by.  MAP scores were disaggregated by quartiles across all grade levels and compared to our student’s performance on Kansas Assessments. Finally, the staff looked at Letter Identification, Sentence Dictation and Reading Inventory scores and compared them with MAP scores for all grade levels, and Kansas Assessment scores for grades 3-5.  


Write one to three sentences that capture the key findings from the achievement data.  

	Noble Prentis achievement data revealed a high discrepancy between 3rd grade and 4th and 5th grade. Mathematics across the board is our highest area of achievement, outscoring reading by 10% or more. The percentages of students that are proficient, specifically in the “exceeds standard” category, are low and needs to improve.


Identify from the other data types, findings that offer some explanation about the achievement data. Is additional data needed to start a discussion by the planning team?

	Achievement data is lower in 3rd grade than 4th and 5th. Teachers have been looping with students in 4th and 5th grade the last 2 years with high results in achievement. Noble Prentis will also need to triangulate data more effectively this coming school year, and utilize data more to drive and focus both staff development and instruction.


From the data analysis, identify:

1. Strengths and their root cause(s) that are believed to have had a positive impact on student achievement.  

	Noble Prentis students practice daily problem solving skills through the use of Math for Today and, this year, MAPS+.  Standards based instruction in math has also resulted in a focus on particular skills needed to be successful on state assessments. 


2. Challenges and their root cause(s) that are believed to have had a negative impact on student achievement.  

	In Reading, students scored lowest in areas of text structure, text features, and summarizing.  The root cause is that fluency and retell and summarizing were not a primary focus in small group reading instruction last year. All students are being given instruction in fluency and retell and summarizing at their instructional reading level through the balanced literacy model.  Teachers are being trained in instructing students using their zone of proximal development through the gradual release model. 
In Math, students scored lowest in the areas of geometry and estimation.  The root cause is that the district’s core math program did not sufficiently address the geometry and estimation standards.  This summer the district devised a team of professionals to supplement the core math program.  The supplemental guides were given to teachers, who have been trained and are fully implementing these guides.


These findings will guide the planning, development and implementation of the Integrated Improvement Plan

Discussion Points ONLY – Do not Answer

*Do the findings provide direction for content instructional change?  

*Are statements listed to guide the staff in the identification of scientifically based research strategies which may address the root cause? 

*Do the findings provide direction for staff or professional development needs?

Stage 4:  Prioritize & Set SMART Goals
Stage 4 of this document is to filled out following the completion of stage 4 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning meeting Three.

When writing SMART Goals consider the following:
· A purpose of improvement plans are to ensure that each student meets or exceeds high academic and behavioral standards.
· Research indicates that systemic approaches to school improvement are essential to sustainable progress.

Meeting the 2014 AYP targets for reading and math is the long term goal of each school and district in the state of Kansas. The written SMART goals will guide the program planning and implementation. Write:

· One SMART Goal must focus on each student meeting or exceeding Mathematic Standards. The plan should include action steps (See Stage 6 Part A) to improve student achievement for each sub group who is not meeting Mathematics Standards during the next two years. 

· One SMART Goal must focus on each student meeting or exceeding Reading Standards. The plan should include action steps to improve student achievement for each sub group who is not meeting Reading Standards during the next two years. 

· One or more SMART Goal(s) must focus on the areas of deficiencies for Quality Performance Accreditation (QPA).

Mathematics   SMART Goal(s):

	By Spring 2010, 75% or more of our students will perform at or above “meet standard” on the Kansas State Math Assessment in the third through fifth grades and 50% or more of all students K-5 will score at the 50th percentile or above on the Math MAP assessment.

The percentage of 3-5 grade targeted students scoring at the meets standard or higher in math will increase:

· Free/reduced lunch student group (subgroup) from 62.1% to 75%
· Hispanic student group (sub group) from 61.8% to 75%


Reading SMART Goal(s):

	By Spring 2010, all students will improve to 65% on the Kansas Reading Assessment in grades 3-5 and 50% or more of all students K-5 will score at the 50th percentile or above on the reading MAP assessments.

The percentage of 3-5 grade targeted students scoring at the meets standard or higher in reading will increase:

· Free/reduced lunch student group (subgroup) from 48.5% to 65%
· Hispanic student group (subgroup) from 52.9% to 65%
As measured by the Kansas Reading Assessment administered in 

By Spring 2010, 15 % of all students will score at “exemplary” on the Kansas Reading.

   In 2009, 4 % of all students scored at Exemplary.


Curriculum Alignment SMART Goal(s)
	The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence, pacing guides documents, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  




Other SMART Goal(s):

	During the 2009-2010 school year, discipline referrals will be monitored, and new base line data will be established due to the change in administration.  All teachers will teach Second Step for 30 minutes once each week. Environment and relationship goals will be set with new base line data from 2009-2010.


Stage 5:  Research & Identify Scientifically Based Research Strategies & Practices

Stage 5 of this document is to be filled out following the completing of state 5 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Three.  The action for each tier should relate back to the SMART Goal(s).  The tiers should create a systemic approach for the building or district.  The professional development needs will also stem from each tier.  More information on MTSS can be located at www.kansasmtss.org 
MATHEMATICS SMART GOAL(s):   

TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Core content program:  Math Investigations. 

Strategies to strengthen the application of mathematical concepts

· Nonlinguistic representations, 

· Cues, questions and advance organizers

· Thinking Strategies
Tier 1 of the Multi-Tiered systems of support.  Daily Problem solving strategies, Math for Today and Cooperative Learning

MAPS+




What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	We will use the MAP scores, KCA formatives, Standard Based Instruction, Embedded assessments in MI2

Assessment time lines:

-MAP scores fall, winter and spring

-KCA Formatives ongoing throughout the year

-Standard Based Instruction on a regular basis in the classroom as well as embedded assessments in MI2


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	E.A. Silver (Eds.) The teaching and assessing of mathematical problem solving. Reston VA: National Council of Teachers of Mathematics.

Kilpatrick, J., Swafford, J., & Findell, B. (Eds.). (2001) Adding it up: Helping Children learn mathematics.
Robert J. Marzano, Debra J. Pickering, Jane E. Pollock, Classroom Instruction that Works: Research-Based Strategies for Increasing Student Achievement


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The spiraling curriculum through the grade levels reinforces students mastering of standards. Strategies were selected specifically to help children who struggle with application knowledge based skills.  The strategies also support the language acquisition process of  second language learners.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Core content program:  Math Investigations. Flexible grouping and tutoring to meet the needs of small groups of students.

Language acquisition support will be provided by ESL staff.

Strategies to strengthen the application of mathematical concepts 

· Nonlinguistic representations, 

· Cues, questions and advance organizers

· Thinking Strategies

Tier 2 of the Multi-tiered systems of support:  small group instruction, ELL instructional aide, after school tutoring, SIT process


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Formative assessments and MAP math. Embedded assessments in MI 2 curriculum.
Assessment time lines:

-MAP scores fall, winter and spring

-KCA Formatives ongoing throughout the year

-Standard Based Instruction on a regular basis in the classroom as well as embedded assessments in MI2




What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	E.A. Silver (Eds.) The teaching and assessing of mathematical problem solving. Reston VA: National Council of Teachers of Mathematics.

Kilpatrick, J., Swafford, J., & Findell, B. (Eds.). (2001) Adding it up: Helping Children learn mathematics.
Robert J. Marzano, Debra J. Pickering, Jane E. Pollock, Classroom Instruction that Works: Research-Based Strategies for Increasing Student Achievement


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Strategies were selected specifically to help children who struggle with application knowledge based skills.  The strategies also support the language acquisition process of second language learners.  Flexible groups are tailored specifically to meet needs of small groups of students.




TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Core content program:  Math Investigations. Individual instruction is used to meet the needs of individual students.

Strategies to strengthen the application of mathematical concepts

· Nonlinguistic representations, 

· Cues, questions and advance organizers

· Thinking Strategies

Tier 3 of the Multi-Tiered Systems of Support:  One-on-one-tutoring, SPED.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Formative assessments and MAP math. Embedded assessments in MI2 program.
Assessment time lines:

-MAP scores fall, winter and spring

-KCA Formatives ongoing throughout the year

-Standard Based Instruction on a regular basis in the classroom as well as embedded assessments in MI2




What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	E.A. Silver (Eds.) The teaching and assessing of mathematical problem solving. Reston VA: National Council of Teachers of Mathematics.

Kilpatrick, J., Swafford, J., & Findell, B. (Eds.). (2001) Adding it up: Helping Children learn mathematics.

Robert J. Marzano, Debra J. Pickering, Jane E. Pollock, Classroom Instruction that Works: Research-Based Strategies for Increasing Student Achievement


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Students can be scaffolded at their zone of proximal development. Strategies were selected specifically to help children who struggle with application knowledge based skills.  The strategies also support the language acquisition process of second language learners.  Flexible groups are tailored specifically to meet needs of individual students.


READING SMART GOAL(s):   

TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Core content program: Literacy by Design K-5 through the Balanced Literacy Model 
Strategies to strengthen the application of reading concepts:

Thinking Strategies

Fluency Focus:  Familiar Re-read and Animated Literacy during guided reading, Interactive Reading during LBD




What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Kansas State Reading Assessment 

Quarterly local assessments: Running Records, SRI, Letter Identification, Sentence Completion, P.A.S.T., M.A.P, LBD benchmarks 


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	E.A. Silver (Eds.) The teaching and assessing of mathematical problem solving. Reston VA: National Council of Teachers of Mathematics.

Kilpatrick, J., Swafford, J., & Findell, B. (Eds.). (2001) Adding it up: Helping Children learn mathematics.

Robert J. Marzano, Debra J. Pickering, Jane E. Pollock, Classroom Instruction that Works: Research-Based Strategies for Increasing Student Achievement
Harvey, Stephanie and Anne Goudvis (2000): Strategies That Work: Teaching Comprehension to Enhance Understanding

Stenhouse Publishers, Portland,Maine



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Comprehension strategies are consistent in grades 3-5, so students will have the opportunity to transfer their knowledge throughout the various reading levels.  Small group lessons allow students to be successful at their developmental reading level and, with support, to be challenged beyond that.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Core content program: Literacy by Design K-5 through the Balanced Literacy Model 

Thinking Strategies

Fluency Focus:  Familiar Re-read and Animated Literacy during guided reading, Interactive Reading during LBD

· Summarization

· Cooperative Learning

· Graphic and Semantic Organizers

Tier 2 of the Multi-tiered Support system:  small group instruction, after-school tutoring, ELL classroom support, SIT process.


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Formative Kansas State Reading Assessments as needed
KELPA- beginning of the year
Monthly local assessments: Running Records, S.RI., Letter Identification, Sentence Completion, P.A.S.T., M.A.P


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	E.A. Silver (Eds.) The teaching and assessing of mathematical problem solving. Reston VA: National Council of Teachers of Mathematics.

Kilpatrick, J., Swafford, J., & Findell, B. (Eds.). (2001) Adding it up: Helping Children learn mathematics.

Robert J. Marzano, Debra J. Pickering, Jane E. Pollock, Classroom Instruction that Works: Research-Based Strategies for Increasing Student Achievement
Harvey, Stephanie and Anne Goudvis (2000): Strategies That Work: Teaching Comprehension to Enhance Understanding

Stenhouse Publishers, Portland,Maine
Student Achievement


	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Instructors are able to focus on students’ strengths and needs, therefore, diagnosing and applying appropriate support.

The selected strategies have been specifically outlined as supports in the dimension of comprehension. Therefore, the selected strategies address the targeted student needs. Flexible groups are tailored specifically to meet needs of specific groups of students


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Core content program: Balanced Literacy (Read Aloud, Shared Reading, Guided Reading, Independent Reading, Modeled Reading, Shared Writing, Guided Writing, and Independent Writing) Extended differentiated reading groups, and tutoring are used to meet the needs of selected groups of a students.

· Language acquisition support will be provided by ESL staff.

Strategies and interventions used to enhance the ability to comprehend

· Activation of prior knowledge

· Story structure to support narrative comprehension

· Question generation / question answering

· Mental imagery

· Summarization

· Cooperative Learning

· Graphic and Semantic Organizers

Tier 3 in the Multi-tiered Support system:  one-on-one tutoring and SIT process.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Formative Kansas State Reading Assessments

Weekly local assessments: Running Records, S.R.I., Letter Identification, Sentence Completion, P.A.S.T., M.A.P, LBD benchmark assessments


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	National Reading Panel, “Teaching Children to Read” 2000.

Robert J. Marzano, Debra J. Pickering, Jane E. Pollock, Classroom Instruction that Works: Research-Based Strategies for Increasing Student Achievement


	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Students can be scaffold within their zone of proximal development. The selected strategies have been specifically outlined as supports in the dimension of comprehension. Therefore, the selected strategies address the targeted student needs. Flexible groups are tailored specifically to meet needs of individual students.


THIRD SMART GOAL(s):   

TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	The Kansas City, Kansas School district provides the Second Step curriculum as the core content program for behavior and character instruction. Noble Prentis students receive instruction in this program weekly, with additional instruction given to students as needed throughout the week


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Discipline Referrals tracked in SILK (student data base), Behavior Charts from school wide discipline program. This will be done quarterly.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	City-Wide Implementation in Elementary Schools
Cooke, M. B., Ford, J., Levine, J., Bourke, C., Newell, L., & Lapidus, G. (2007). The effects of city-wide implementation of "SECOND STEP" on elementary school students' prosocial and aggressive behaviors. The Journal of Primary Prevention, 28(2), 93–115.

Less Adult Conflict Intervention, Improved Social Competence
Frey, K. S., Nolen, S. B., Edstrom, L. V., & Hirschstein, M. K. (2005). Effects of a school-based social-emotional competence program: Linking children's goals, attributions, and behavior. Journal of Applied Developmental Psychology, 26, 171–200.

Gains in Prosocial Skills and Behavior
Edwards, D., Hunt, M. H., Meyers, J., Grogg, K. R., & Jarrett, O. (2005). Acceptability and student outcomes of a violence prevention curriculum. The Journal of Primary Prevention, 26, 401–418.

Decline in Anxious and Depressed Behavior
Increased Empathy Skills Related to Lower Levels of Aggression
McMahon, S. D., & Washburn, J. (2003). Violence prevention: An evaluation of program effects with urban African-American students. The Journal of Primary Prevention, 24(1), 43–62.

Reduced Acceptance of Social Exclusion
Van Schoiak-Edstrom, L., Frey, K. S., & Beland, K. (2002). Changing adolescents' attitudes about relational and physical aggression: An early evaluation of a school-based intervention. School Psychology Review, 31(2), 201–216.

Increased Social Competence
Taub, J. (2002). Evaluation of the SECOND STEP violence prevention program at a rural elementary school. School Psychology Review, 31(2), 186–200.

 Increased Knowledge of Social Skills
McMahon, S. D., Washburn, J., Felix, E.D., Yakin, J., & Childrey, G. (2000). Violence prevention: Program effects on urban preschool and kindergarten children. Applied and Preventive Psychology, 9, 271–281.

Aggression Decreases, Positive Behavior Increases 
Grossman, D. C., Neckerman, H. J., Koepsell, T. D., Liu, P. Y., Asher, K. N., Beland, K., & Rivara, F. (1997). Effectiveness of a violence prevention curriculum among children in elementary school: A randomized controlled trial. Journal of the American Medical Association, 277(20), 1605–1611


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Second Step teaches children to use empathy and other emotional skills in order to resolve conflict, and work peacefully with their peers.  Direct instruction in these skills increases the mastery of each student in behavioral goals.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	The Kansas City, Kansas School district provides the Second Step curriculum as the core content program for behavior and character instruction.  Noble Prentis students receive instruction in this program weekly, with additional instruction given to students as needed throughout the week.  Students who need additional instruction will be referred to the school counselor who will work with students in small groups. The counselor will also follow up in whole group classroom setting with supplemental materials to the Second Step curriculum for further deep of instruction.


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Discipline Referrals tracked in SILK (student data base), Behavior Charts from school wide discipline program. This will be done quarterly.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	City-Wide Implementation in Elementary Schools
Cooke, M. B., Ford, J., Levine, J., Bourke, C., Newell, L., & Lapidus, G. (2007). The effects of city-wide implementation of "SECOND STEP" on elementary school students' prosocial and aggressive behaviors. The Journal of Primary Prevention, 28(2), 93–115.

Balancing Fidelity and Program Adaptation
Larsen, T., & Samdal, O. (2007). Implementing SECOND STEP: Balancing fidelity and program adaptation. Journal of Educational and Psychological Consultation, 17(1), 1–29.

Less Adult Conflict Intervention, Improved Social Competence
Frey, K. S., Nolen, S. B., Edstrom, L. V., & Hirschstein, M. K. (2005). Effects of a school-based social-emotional competence program: Linking children's goals, attributions, and behavior. Journal of Applied Developmental Psychology, 26, 171–200.

Gains in Prosocial Skills and Behavior
Edwards, D., Hunt, M. H., Meyers, J., Grogg, K. R., & Jarrett, O. (2005). Acceptability and student outcomes of a violence prevention curriculum. The Journal of Primary Prevention, 26, 401–418.

Decline in Anxious and Depressed Behavior
Increased Empathy Skills Related to Lower Levels of Aggression
McMahon, S. D., & Washburn, J. (2003). Violence prevention: An evaluation of program effects with urban African-American students. The Journal of Primary Prevention, 24(1), 43–62.

Reduced Acceptance of Social Exclusion 
Van Schoiak-Edstrom, L., Frey, K. S., & Beland, K. (2002). Changing adolescents' attitudes about relational and physical aggression: An early evaluation of a school-based intervention. School Psychology Review, 31(2), 201–216.

Increased Social Competence
Taub, J. (2002). Evaluation of the SECOND STEP violence prevention program at a rural elementary school. School Psychology Review, 31(2), 186–200.

Translating Research into Effective Practice
Sprague, J., Walker, H., Golly, A., White, K., Myers, D. R., & Shannon, T. (2001). Translating research into effective practice: The effects of a universal staff and student intervention on indictors of discipline and school safety. Education and Treatment of Children, 24(4), 495–511.

Increased Knowledge of Social Skills
McMahon, S. D., Washburn, J., Felix, E.D., Yakin, J., & Childrey, G. (2000). Violence prevention: Program effects on urban preschool and kindergarten children. Applied and Preventive Psychology, 9, 271–281.

Aggression Decreases, Positive Behavior Increases 
Grossman, D. C., Neckerman, H. J., Koepsell, T. D., Liu, P. Y., Asher, K. N., Beland, K., & Rivara, F. (1997). Effectiveness of a violence prevention curriculum


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Second Step teaches children to use empathy and other emotional skills in order to resolve conflict, and work peacefully with their peers.  Direct instruction in these skills increases the mastery of each student in behavioral goals.  Students will have extra time to work in a small group with the counselor to increase their skills.


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	The Kansas City, Kansas School district provides the Second Step curriculum as the core content program for behavior and character instruction.  Noble Prentis students receive instruction in this program weekly, with additional instruction given to students as needed throughout the week.  Students who need additional instruction will be referred to the school counselor who will work with students in small groups and individually. The counselor will also follow up in whole group classroom setting with supplemental materials to the Second Step curriculum for further deep of instruction. Students who need Tier 3 interventions will be referred to the Student Improvement Team for additional strategies.  When all general education strategies have been exhausted, students will be referred for Special Education testing.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Discipline Referrals tracked in SILK (student data base), Behavior Charts from school wide discipline program. This will be done quarterly.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	City-Wide Implementation in Elementary Schools
Cooke, M. B., Ford, J., Levine, J., Bourke, C., Newell, L., & Lapidus, G. (2007). The effects of city-wide implementation of "SECOND STEP" on elementary school students' prosocial and aggressive behaviors. The Journal of Primary Prevention, 28(2), 93–115.

Balancing Fidelity and Program Adaptation
Larsen, T., & Samdal, O. (2007). Implementing SECOND STEP: Balancing fidelity and program adaptation. Journal of Educational and Psychological Consultation, 17(1), 1–29.

Less Adult Conflict Intervention, Improved Social Competence
Frey, K. S., Nolen, S. B., Edstrom, L. V., & Hirschstein, M. K. (2005). Effects of a school-based social-emotional competence program: Linking children's goals, attributions, and behavior. Journal of Applied Developmental Psychology, 26, 171–200.

Gains in Prosocial Skills and Behavior
Edwards, D., Hunt, M. H., Meyers, J., Grogg, K. R., & Jarrett, O. (2005). Acceptability and student outcomes of a violence prevention curriculum. The Journal of Primary Prevention, 26, 401–418.

Decline in Anxious and Depressed Behavior
Increased Empathy Skills Related to Lower Levels of Aggression
McMahon, S. D., & Washburn, J. (2003). Violence prevention: An evaluation of program effects with urban African-American students. The Journal of Primary Prevention, 24(1), 43–62.

Reduced Acceptance of Social Exclusion 
Van Schoiak-Edstrom, L., Frey, K. S., & Beland, K. (2002). Changing adolescents' attitudes about relational and physical aggression: An early evaluation of a school-based intervention. School Psychology Review, 31(2), 201–216.

Increased Social Competence
Taub, J. (2002). Evaluation of the SECOND STEP violence prevention program at a rural elementary school. School Psychology Review, 31(2), 186–200.

Translating Research into Effective Practice
Sprague, J., Walker, H., Golly, A., White, K., Myers, D. R., & Shannon, T. (2001). Translating research into effective practice: The effects of a universal staff and student intervention on indictors of discipline and school safety. Education and Treatment of Children, 24(4), 495–511.

Increased Knowledge of Social Skills
McMahon, S. D., Washburn, J., Felix, E.D., Yakin, J., & Childrey, G. (2000). Violence prevention: Program effects on urban preschool and kindergarten children. Applied and Preventive Psychology, 9, 271–281.

Aggression Decreases, Positive Behavior Increases 
Grossman, D. C., Neckerman, H. J., Koepsell, T. D., Liu, P. Y., Asher, K. N., Beland, K., & Rivara, F. (1997). Effectiveness of a violence prevention curriculum


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Students who still struggle after Tier 1 and Tier 2 interventions have been exhausted need additional time and practice at their own level.  Student Improvement Teams can identify and recommend these students for resources based on assessment and need of the student.  This differentiated instruction will most likely bring about positive achievement for these students


CURRICULUM ALIGNMENT SMART GOAL(s):   

TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Schools will implement a utilize scope and sequence documents, pacing guides and formative assessments



What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Formative Assessments, MAP, Benchmark Assessments, Unit Assessments



What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Deep Curriculum Alignment by Fenwick English, Deciding What to Teach and Test: Developing, Aligning and Auditing the Curriculum by Fenwick English, Needs Assessment: A Focus for Curriculum Development by Fenwick English and Roger A Kaufman, District Leadership that Works by Marzano and Waters, What Works in Schools by Marzano and On Common Ground by Dufour



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	The Tier 2 and Tier 3 section is being developed with guidance from KSDE



What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	The Tier 2 and Tier 3 section is being developed with guidance from KSDE



What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan


Stage 6 of this document is to be filled out following the completion of stage 6 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Four.

This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

MATHEMATICS SMART Goal:  By Spring 2010, 75% or more of our students will perform at or above “meet standard” on the Kansas State Math Assessment in the third through fifth grades and 50% or more of all students K-5 will score at the 50th percentile or above on the Math MAP assessment
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1 Implement professional development for teachers in questioning and thinking strategies, solving strategies, estimation and geometry related problems.
	Principal, Instructional Coach, District Instructional Executive Directors
	 (Book Study), Math Investigations 2 Resources, MAPS+ curriculum, Math for today
	May 2010
	
	Agendas and Handouts from building based and district based Professional Development sessions

	2. Evidence of lesson planning, long range curriculum planning, spiral curriculum connections from K-5- in the areas in questioning and thinking strategies, solving strategies, estimation and geometry related problems.

	Principal, Instructional Coach, Elementary Math Instructional Coach
	Math Investigations 2 Resources, District Elementary Math Instructional Coach
	May 2010
	
	Agendas and handouts from building based Professional Development sessions, PLC meetings, lesson plans, observations by principal, IC and peer observations

	3 Provide small group instruction both in and after school to increase the achievement of struggling  students

	Paraprofessionals, ELL Aides, Teaching Staff, Principal
	Tutors, funding to pay tutors
	May 2010
	
	Small group lesson plans, Tutoring lesson plans and attendance rosters. Intervention groups based on needs.

	
	
	
	
	
	


This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

READING SMART Goal: By Spring 2010, all students will improve to 65% on the Kansas Reading Assessment in grades 3-5 and 50% or more of all students K-5 will score at the 50th percentile or above on the reading MAP assessments.

	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1  Implement professional development for teachers in fluency, retelling and summarizing.
	Principal, Instructional Coach, District Instructional Executive Directors
	 (Book Study), Literacy By Design Resources
	May 2010
	
	Agendas and Handouts from building based and district based Professional Development sessions

	2 Provide targeted Tier 1 instruction based on assessment data to address student needs. Specifically addressing Literacy by Design instruction in conjunction with Balanced literacy.

	Principal, Instructional Coach, Teaching Staff, Implementation Coach, Elementary Reading Instructional Coach
	Literacy By Design Resources, Elementary Reading Instructional Coach
	May 2010
	
	Agendas and Handouts from building based Professional Development sessions. Lesson plans, PLC meetings, observations by IC, principal.

	3  Provide small group instruction both in and after school to increase the achievement of struggling  students. 

	Paraprofessionals, ELL Aides, Teaching Staff, Principal
	Tutors, funding to pay tutors
	May 2010
	
	Small group lesson plans, Tutoring lesson plans and attendance rosters.

	Etc.


	
	
	
	
	


This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

THIRD SMART Goal: During the 2009-2010 school year, discipline referrals will be monitored, and new base line data will be established due to the change in administration.  All teachers will teach Second Step for 30 minutes once each week. Environment and relationship goals will be set with new base line data from 2009-2010.
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1 Review the current behavior plan and make changes to make it more effective and consistent.
	Staff, Principal
	Behavior Data, Discipline Referral Data
	May 2010
	
	Discipline Referrals, Classroom Behavior Data

	2  Implement small group and individual counseling sessions for students who need more intensive instruction. 


	Principal, Counselor
	Behavior Data, Discipline Referral Data
	May 2010
	
	Discipline Referrals, Classroom Behavior Data, Counselor Notes

	3 Train staff on SIT Process for behavioral issues
	SIT Coordinator, Principal, Counselor
	Behavior Data, Discipline Referral Data, SIT Documents
	May 2010
	
	SIT Paperwork

	4 Train staff in new online discipline referral program


	Principal
	Computers
	May 2010
	
	Discipline Referral Data entered in SILK


CURRICULUM ALIGNMENT SMART Goal:  (Copy SMART Goal from Stage 4)

	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1. Develop Scope & Sequence documents and Pacing Guides
	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	December 2009
	
	Scope & Sequence documents and Pacing Guides

	2. Develop aligned formative assessments


	Executive Director of Curriculum, Executive Director of Quality Control, GVC Team, DERA, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	Spring 2010
	
	Aligned Formative Assessments

	3. Develop Curriculum guides


	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, KLN Technical Assistance funds, and the curriculum budget
	Start the work in the Spring of 2010 and continue to revise/refine throughout the summer and 2010-11 school year
	
	Curriculum Guides

	4. Develop Comprehensive Curriculum Management Plan


	Executive Director of Curriculum
	Training from curriculum consultant
	Spring 2010
	
	Curriculum Management Plan


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan, continued

Part B (staff development to support Part A).  More information can be located in the QPA Manual under Quality Criteria Four and the Kansas Professional Development Guidelines.

Directions:  Review the school’s Results-Based Staff Development plan and revise as needed to incorporate the staff development needs as identified in action steps under each of the goals. What will staff need to know or be able to do to implement action steps?
MATHEMATICS SMART Goal:  By Spring 2010, 75% or more of our students will perform at or above “meet standard” on the Kansas State Math Assessment in the third through fifth grades and 50% or more of all students K-5 will score at the 50th percentile or above on the Math MAP assessment.

	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Teachers will develop strong lesson plans that use questioning and thinking strategies to improve the instruction in the areas of problem solving, and estimation.
	August 2009-May 2010
	Teaching Staff, Principal, Instructional Coach
	Teaching Staff, Principal, Instructional Coach, (Book Study), Math Investigations 2 Resources
	Principal and Instructional Coach will review lesson plans weekly and give teachers written feedback on lesson plans.

	Application Level

What are we doing now that we did not do before?
	Teachers will deliver strong Tier 1 lessons that use the questioning and thinking strategies learned in professional development. 

Teachers will observe teachers in other buildings to strengthen their knowledge of strategies that increase student learning.
	August 2009-May 2010

August 2009-May 2010


	Teaching Staff, Principal, Instructional Coach

Instructional Coach, Teaching Staff
	Teaching Staff, Principal, Instructional Coach, (Book Study), Math Investigations 2 resources

Teaching Staff, Instructional Coach, Teachers in other buildings.
	Principal and Instructional Coach will observe teachers weekly and give teachers written feedback on the observations.

Teachers will complete observation notes and debrief with Instructional Coach.

	Impact Level

What results are we getting that we did not get before?
	Teachers will use data to pinpoint the instructional needs of their students and tailor their lessons to meet those needs.
	August 2009-May 2010
	Teaching Staff, Principal, Instructional Coach
	Teaching Staff, Principal, Instructional Coach, Data from assessments
	Principal, Instructional Coach and Professional Learning Communities will meet monthly to review data and plan lessons.


READING SMART Goal:  By Spring 2010, all students will improve to 65% on the Kansas Reading Assessment in grades 3-5 and 50% or more of all students K-5 will score at the 50th percentile or above on the reading MAP assessments.

	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Application Level

What are we doing now that we did not do before?
	Teachers will develop strong lesson plans that use questioning and thinking strategies to improve the instruction in the areas of fluency, retelling and summarizing.

	August 2009-May 2010

October 2009
	Teaching Staff, Principal, Instructional Coach

State Implementation Coach
	Teaching Staff, Principal, Instructional Coach, Strategies That Work (Book Study), Literacy By Design resources.

State Implementation Coach
	Principal and Instructional Coach will review lesson plans weekly and give teachers written feedback on lesson plans.

Principal and Instructional Coach will collect data analysis sheets from teachers and review.

	Impact Level

What results are we getting that we did not get before?
	Teachers will deliver strong Tier 1 lessons that use the questioning and thinking strategies learned in professional development. 

Teachers will observe teachers in other buildings to strengthen their knowledge of strategies that increase student learning.
	August 2009-May 2010

August 2009-May 2010

	Teaching Staff, Principal, Instructional Staff

Instructional Coach, Teaching Staff
	Teaching Staff, Principal, Instructional Coach, (Book Study), Literacy By Design resources.

Teaching Staff, Instructional Coach, Teachers in other buildings.
	Principal and Instructional Coach will observe teachers weekly and give teachers written feedback on the observations.

Teachers will complete observation notes and debrief with Instructional Coach.

	
	Teachers will use data to pinpoint the instructional needs (Big 5) of their students and tailor their lessons to meet those needs.
	August 2009-May 2010
	Teaching Staff, Principal, Instructional Coach
	Teaching Staff, Principal, Instructional Coach, Data from assessments
	Principal, Instructional Coach and Professional Learning Communities will meet monthly to review data and plan lessons.


THIRD SMART Goal:  During the 2009-2010 school year, discipline referrals will be monitored, and new base line data will be established due to the change in administration.  All teachers will teach Second Step for 30 minutes once each week. Environment and relationship goals will be set with new base line data from 2009-2010.
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Application Level

What are we doing now that we did not do before?
	Review and adjust school wide discipline plan to improve the consistency and effectiveness.
	May 2009-August 2009
	Principal, Teaching Staff
	Behavior Data, Discipline Referral Data
	Discipline Referrals, Classroom Behavior Data

	Impact Level

What results are we getting that we did not get before?
	Teachers will fully implement Second Step Curriculum with Counselor assistance.
	August 2009-May 2010
	Teaching Staff, Counselor
	Curriculum, Counselor
	Discipline Referrals, Classroom Behavior Data

	
	Implement a building wide plan to highlight a specific character trait from the Code of Conduct.
	August 2009-May 2009
	Teaching Staff, Counselor
	Code of Conduct, Activity Supplies (paper, art supplies etc.)
	Discipline Referrals, Classroom Behavior Data


CURRICULUM ALIGNMENT SMART Goal:  (Copy SMART Goal from Stage 4)

	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Share/introduce curriculum documents to teachers
	Summer 2010 and 2010 – 11 School year
	Curriculum ED, GVC Team, Instructional Coaches
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Teacher feedback from the professional development around the curriculum documents will assess if new knowledge has been imparted.  

	Application Level

What are we doing now that we did not do before?
	Show teachers how to use documents to create/develop lesson plans
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs 
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Data collected from walkthroughs and observations will be a means to assess how professional development has been applied by the teachers.  Teachers should be using curriculum documents to guide their planning.  In addition, lesson plans can be analyzed and evaluated to determine the  application of the professional development around the curriculum documents.

PLC conversations at grade levels and content areas should demonstrate a common language and common understanding across the system

	Impact Level

What results are we getting that we did not get before?
	Have teachers analyze formative assessment data in their PLCs 
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	PLC time should be more focused around student achievement.  Student achievement should reflect improvement 

Student mobility will be less of a negative factor because there will be curriculum consistency across the district.




Refer to the School Integrated Improvement Plan and made revisions as needed.  If no revisions are needed, move to the next section.
Part C
Describe how all teachers will be involved in using data to provide information to improve individual student achievement and strengthen the overall instructional program.

	Teachers will meet to analyze data and adjust lesson planning on a weekly basis to meet deficiencies in student achievement.  During this time they will be working with data from informal and formal assessments such as KCA data, MAP data, math and reading unit tests, sentence dictation and letter id data and observational data from individual classrooms.


Describe extended opportunities to learn and/or additional time that the school has in place to help ensure that all students are achieving academically in reading and mathematics.  (Examples may include after school programs, summer school program, etc.)

	Students will be offered tutoring after school and will be given small group instruction in both reading and math as needed during the school year.  They are also able to attend summer school.  Need for tutoring will be based on assessment data, student achievement, completion and accuracy of daily work and possibility for movement toward meeting the standard.


Describe how the school will coordinate federal, state, and local services used to support this Integrated Improvement Plan for Schools.

	Based on District and Building needs, appropriate services from federal state and local levels are coordinated to support programs to meet needs.  Budget guidelines are established top support programs.  District and building staff and the Site Council meet regularly to coordinate all services.  


Describe how federal, state and local funds will be coordinated to support this Integrated Improvement Plan for Schools.
	All funds and resources available are used to support the school improvement plan. That includes at risk and Title I funds to support additional staff, in-service, supplies, parent involvement, and after school tutoring. Title II funds are used to support teacher learning. Staff members who do not meet the definition of highly qualified can use those funds to earn credit towards becoming highly qualified. 


Stage 7:  Monitor Implementation & Progress


Stage 7 of this document is to be filled out following the completion of stage 8 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Subsequent Planning Meetings. 

Describe the process that the district and/or school will use to monitor the implementation of this plan. 

	The School Improvement Plan Team will submit the plan to school staff for review and revise with recommendations from staff.  The plan will be reviewed by a district team before being sent to KSDE.  The ETAT  team will meet with the School Improvement Plan Team to review the implementation.  Implementation will be monitored by the SIP Team and the ETAT team. Staff Development results will also be reviewed through data received from student achievement, assessments, staff feedback, individual and school wide needs assessments.



Who will participate in the review?  What is their role?  
	All staff members of Noble Prentis Elementary School will review the School Improvement Plan before it is submitted for district approval.  A district team will review the School Improvement Plan and return it to the school if revisions need to be made.  Then, it will be submitted to the state.  




What will be reviewed?

	KCA Test Builder Assessments,  NWEA’s Measures of Academic Progress, Letter Identification, Sentence Dictation and Reading Inventory Assessments, Kansas State Reading and Math Assessments



Identify the timeline of the process to ensure movement to the next cycle (e.g., quarterly, by semester, annually, etc.). 

	The school will review the plan at mid-year and the end of the year to assess whether or not the goals are on target and review our most current data in relationship to the plan.



Identify the indicators of success implementation

	An increase in the scores of KCA Test Builder Assessments, NWEA’s Measures of Academic Progress, Letter Identification, Sentence Dictation and Reading Inventory Assessments, Kansas State Reading and Math Assessments will be the indicators of successful implementation of the School Improvement Plan.



Describe the process that the district and/or school will use to evaluate the implementation of this plan.  The school conducts a review of the strategies in the plan to determine if they are contributing to the desired outcomes either in terms of improvement in student achievement, or increases in other activities that lead to increased student achievement such as great parental involvement or more high-quality professional development.
Name those who will be involved in the process or evaluation and the role they serve.

	The staff of Noble Prentis Elementary School and the ETAT Team will be involved in the process or evaluation of the implementation of the School Improvement Plan.  The members of each team will be responsible for evaluating the plan and making revisions as needed.




Identify what data will be reviewed to determine success?  Is the plan effective?  How do we know?

	KCA Test Builder Assessments, NWEA’s Measures of Academic Progress, Letter Identification, Sentence Dictation and Reading Inventory Assessments, Kansas State Reading and Math Assessments will be reviewed to determine success.  The plan will be known to be effective if test scores increase throughout the school year. 



Explain how the selected strategies will be evaluated for their effectiveness to achieve the vision and goals.

	School staff will examine data monthly and evaluate the effectiveness to achieve the vision and goals based on assessment data and classroom observations.




Explain the process for how the results will be shared with all stakeholders.  

	Results are shared at an annual meeting at the beginning of each school year, with updates provided at Site Council meetings, and in monthly newsletters to parents.




Explain who will have decision-making authority for revision of the plan’s goals.

	The School Improvement Plan Team will have the authority to revise the plan’s goals after being reviewed and recommendations made by the school staff and Site Council.
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