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	500
	Kansas City, Kansas Public Schools
	8317
	Northwest Middle School
	6-8

	USD Number
	District Name
	Building Number
	Building Name
	Building Grade Span


	2400 N. 18th St.
	Kansas City
	66104
	(913)627-4000
	(913)
	carmitc@kckps.org

	School Address
	City
	Zip Code
	Telephone Number
	Fax Number
	E-Mail


	

	Date Submitted


	Date used for official data collection

(

-

-

)

Month

Day

Year

Percent of Low Income

Total Number of Students Enrolled in Building
Total Number of Low Income Students

	
	MARK THE SECTION THAT APPLIES

x FORMCHECKBOX 

The school is applying to utilize the Expected Gains formula

 FORMCHECKBOX 

The school is not applying to utilize the Expected Gains formula




ASSURANCES:  For Schools on Improvement Only
  FORMCHECKBOX 
A peer review committee or representatives from the district has reviewed and approved this Integrated Improvement Plan.

 FORMCHECKBOX 
The district assures that the Title I school will spend at least 10% of its Title I allocation for high quality professional development to address the academic issues that contributed to the school being identified for improvement.

 FORMCHECKBOX 
The district assures that the school has reviewed the District State Performance Plan report (SPP)  

  FORMCHECKBOX 
The district assures that a State Technical Assistance Team (STAT) has been identified for the school and will be utilized.

District signatures represent agreement to all assurances marked and that the plan has been reviewed and approved at the district level.  Signature of KSDE official represents plan has been reviewed and approved in meeting all required criteria.
	Signature of Building Principal
	
	Date
	

	Signature of Authorized District Representative
	
	Date
	

	Signature of KSDE Official
	
	Date
	


External Technical Assistance Team

Directions:  List the name of the individuals who will serve on the External Technical Assistance Team (ETAT) with their contact information.    Additional rows may be added to this chart as needed.  

ETAT Membership should be selected based on the skills and knowledge necessary to support the school’s identified areas of improvement.  More information can be located in the QPA Manual under Quality Criteria Two.  

Requirements: 

· Each school will select the membership of the ETAT  

· The local board approves the ETAT

· An ETAT may serve more than one school in a district 

· ETAT members may be affiliated with the district

· Members are not to be affiliated with the school (not even as itinerant personnel)  

· A NCA team may be used as the ETAT

· The school and ETAT members determine the frequency of the external team visits

	External Technical Assistance Team (ETAT)

	Identify area(s) of expertise of each individual.  Note requirements above.

Place an * beside the chairperson for this ETAT team
	Name
	Email address
	Phone Number

	DERA
	Dr. Dan Wright
	dawright@kckps.org
	551-3200

	
	
	
	

	ELL
	Marcy Murphy
	mamurph@kckps.org
	645-6643

	Reading
	Sue Pierce
	supierc@kckps.org
	551-3200

	Math
	April Banks
	apbanks@kckps.org
	551-3200

	SPED
	Sheila Kraus
	shkraus@kckps.org
	627-5600

	
	
	
	


State Technical Assistance Team

Directions:  List the name of the individuals who will serve on the State Technical Assistance Team (STAT) with their contact information.    

Add as many rows to this chart as needed.

If a school is on improvement or conditionally accredited for QPA and/or on improvement for Title I, membership must include at least two individuals with expertise in the areas(s) resulting in the school being on improvement and needs to include one or more of the following:
· Highly qualified or distinguished teachers and principals,

· Pupil services personnel,

· Parents,

· Representatives of Institutions of Higher Education,

· Representatives of regional educational laboratories or comprehensive regional technical assistance centers,

· Representatives of outside consultant groups.

Requirements:

The STAT team is assigned to the school until the school either attains accredited status or is not accredited.  A STAT may serve more than one school in a district.  More information can be located in the QPA Manual under State Technical Assistance.

	State Technical Assistance Team (STAT)

	Identify area(s) of expertise of each individual.  Note requirements in the directions.

Place an * beside the chairperson for this STAT team
	Name
	Email address
	Phone Number

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Refer to the School Integrated Improvement Plan and make revisions as needed.  If no revisions are needed, move to the next section.
Stage 1:  Orientation & Readiness

Stage 1 of this document is to be filled out following the completion of stage 1 of the Kansas Improvement Model.

Refer to the Kansas Improvement Notebook Section C:  Planning Meeting q.
Directions:  List the names of the individuals who will serve on the school planning team with their contact information.    Add as many rows to this chart as needed.  The roles in bold are required.  It is also required that 1) one person fill no more than two roles on the team and 2) no more than one of the asterisked roles may be filled by an employee of the school district
	School Planning Team

	Role
	Name
	 Email address
	Phone Number

	Superintendent or Representative
	Dr, Eva Nevels
	evtucke@kckps.
	(913)279-2403

	Principal or Principals’ Representative (Each building on improvement is represented on the district team)
	Mr. Carnest Mitchell
	carmitc@kckps.org
	(913)288-4022

	Site Council Member*
	Terrence Maddox
	temaddo@kckps.org
	627-4000

	Community Member*
	Mr. Gary Wilson
Ms. Cynthia Moore
	cmoproductions@hotmail.com
	913-621-4066
913-233-1668

	Family/Parent Representative*
	Sharita Conway
Babara Nevels
	
	

	General Education Teacher 
	Dawn Schwartz

Fulece Hughes

Karen Vaverka

Jan Isabell

	daschwa@kckps.org
fuhughe@kckps.org
kavaver@kckps.org
jaisabe@kckps.org
	(913)288-4000



	Counselor, Social Worker, etc.
	Samia Guess
	saguess@kckps.org
	(913)288-4000

	Special Education Educator
	
	
	

	Local Consolidated Plan Contact 
	
	
	

	Teacher of English Language Learners 
	
	
	

	Title 1 Representative (if applicable) 
	Sarah Pike
	sapike@kckps.org
	(913)288-4000

	Other
	
	
	


Stage 1:  Orientation & Readiness continued

Adopted Improvement Process

Describe the process that will be used to develop and maintain this plan around the vision and mission of the school.
	The vision of Northwest is to create a community of learners where diversity is valued and where each student acquires the necessary skills to thrive in a rapidly changing world. Our process has included staff development time devoted to recreating the mission statement and also fleshing out what living the mission statement would look like. The school improvement plan supports developing relationships, creating lifelong learners, building on the strengths of our diverse students and providing a solid academic background that will help students grow. Staff development and PLC time are devoted to teaching teachers new strategies and skills and allowing them to reflect upon how well the process is working. In addition, the staff has quarterly opportunities to provide feedback on the plan itself and to make recommendations for improving its implementation. A steering committee meets to analyze data, write the plan, and monitor its implementation.


	


Highly Qualified and Fully Licensed 
https://online.ksde.org/ksde/
 Principal must log onto this site. Use qpa report. 10 quality questions re; fully qualified

Download state assessment results, disaggregated data, accommodations etc.

List the school’s professional development that supports teachers in becoming highly qualified as defined by NCLB and fully licensed in Kansas.
	Teachers in the district are required to attend district wide training each quarter.  Training involves the implementation of district-mandated programs.  At the district level, each department provides support for learning strategies using standards based lessons.  At the building level, weekly staff development focuses on strategies to improve instruction and/or to meet other QPA goals. For example, we have focused on strategies for active engagement and training for the Monitored Independent Reading Program. In addition, Professional Learning Community meetings each week either provide additional information to teachers or allow them to practice skills as we implement new strategies. All Northwest staff members have an Individual Development Plan on file with the district, which will allow them to grow continuously as professionals and to renew their licenses according to Kansas law. 




List strategies the school uses to attract highly qualified, fully licensed teachers.

	The district initiative First Things First is a major attraction for attracting highly qualified teachers. Lowering pupil / teacher ratio through Title I allows for smaller class sizes. Continuity of care allows the teacher to develop relationships and work with the same students over a period of years. High, clear, and fair expectations for academics and behavior set an atmosphere conducive to learning. Enriched and diverse opportunities to learn provide the teacher with methods for individualizing instruction and meeting the needs of the students. Collective responsibility ensures collaboration among the teachers. The small learning community allows time for common planning. Wednesday afternoon staff development provides the time needed to be able to work with other teachers in the same department. Instructional autonomy permits teachers to be involved with decision-making. Teachers are actively involved with the decisions regarding the master schedule and other decisions in their small learning community. Another district initiative is the Teaching Fellows. This program is provided for people in the community with degrees who would like to become certified in teaching. During the completion of the Master’s program, the Fellow receives training and support from the district and is placed in a teaching position. At the end of the program, the Fellow acquires a teaching certificate.  
Ten percent of Title I funds and a portion of Title IIA funds are set aside for teachers who do not meet the highly qualified definition to access money for tuition and book expenses. Teachers who do not meet the definition are sent letters and e-mails from the district office encouraging them to take advantage for these funds. Teachers wishing to add an endorsement, for example in ELL, are also able to use district funds to pay for courses and Praxis tests.



List strategies the school uses to ensure paraprofessionals meet the qualifications of highly qualified.

	Paraprofessionals hired prior to No Child Left Behind must have passed the Para Pro Test by the end of the 2005 school year. Paraprofessionals hired after NCLB must already meet the highly qualified requirements.



List strategies the school uses to incorporate a teacher mentoring program as part of its professional development program. 

	The purpose of the Kansas City, Kansas mentoring program is to provide beginning teachers with a supportive, formative process designed to assist their growth as reflective practitioners. The program is both structured and flexible and consists of a series of strategies focused on the process of teaching. Designed for beginning teachers with the assistance of trained mentors, the program is ground in a developmental view of learning to teach.

The program combines three essential elements for developing and sustaining teacher quality in support of student learning: a common language for talking about and assessing teaching; clear and concrete levels of performance for teachers to use in assessing themselves; and structured events through which beginning teachers can develop or hone their skills.
The Kansas City, Kansas mentor program is based on the ASK, Inc. mentoring Program developed by Paula Rutherford. Two books will be used by the rookies. Why Didn’t I Learn this in College? and Instruction for All Students. A third book Mentoring in the 21st Century will be used by the mentors, instructional coaches and administrators.

The Kansas City Kansas mentoring program is built on five goals:

_ Beginning teachers will work with a mentor to develop or enhance teaching skills. A log sheet is turned in at every meeting specifying the topics and time spent in collaboration. The Coordinator of Induction makes a minimum visit to the schools (48 in total) twice a semester to observe the progress and have individual conversation with the pair to determine progress.

_ Beginning teachers will acquire knowledge necessary to become familiar with the district, school, and community. An orientation to the district is given the first two duty days (their contract is extended two days) offering classes  in areas unique to our district and community such as the guided reading as it is done in primary grades, teaching to diverse students, First Things First and how our district does business, computer systems unique to our schools, and BIST discipline procedures.

_ Beginning teachers will participate in monthly professional development meetings to enhance and improve skills effective teaching skills. The beginning teachers are required to attend meetings each month to reflect and learn teaching techniques helping them to become better instructors and caring advocates for their students.

_ Beginning teachers and their mentor will develop and enhance professional and working relationships. Our mentors and beginning teachers are asked to spend a minimum of one hour weekly in collaborative conversation. They keep a log of topics and time spent. The log is turned in at each of the beginning teacher after school meetings.

_ Mentors will develop and enhance skills necessary to provide professional and personal assistance for their beginning teacher. Because the beginning teachers have a major part to play in the selection of his/her mentor, relationships start from the first day of the year. The

mentors have provided guidance and direction voluntarily before they were even chosen. As the relationship develops and conversations between the two teachers become more focused on classroom success, the mentors will have opportunity to evaluate their own teaching practices. The mentors have the same program books as the beginning teacher and together they can study the area topic for the month and reflect on the results of the new teaching from the beginning teacher.

 The program involves several distinct types of structure topics, with activities assigned monthly as addressed during after school in-services. Attendances at monthly meetings are mandatory. 

The topics addressed are designed to increase the comfort and teaching skills within the classroom. Topics required allow for the beginning teacher to explore and add to their professional “tool belt.” The mentor teacher becomes the source of encouragement, reflection, and coaching for their success by monthly observations in the beginning teacher’s classroom. 

Basic criteria established for mentor selection meet the standards developed by the State Board of Education. Mentors must be licensed with at least three consecutive years teaching with the district.  Participation is voluntary.

Each topic enables beginning teachers to explore different aspects of their practice and to become increasingly proficient in the components of professional practice. The topics require the participation of both beginning teachers and their mentors, thereby encouraging professional collaboration and growth for both teachers.

The syllabus for the training of mentors and administrators include all of the following components:

· Developmental stages of the new teacher

· Roles and responsibilities of the mentor

· Coaching, observation and feedback

· Relationship building

· Collaboration

· Confidentiality




Transitions

Describe the strategies for assisting preschool children in the transition from early childhood programs, such as preschool, Head Start, or Early Reading First to local elementary school programs. 
	Not applicable


Describe the strategies used for assisting elementary students in the transition from elementary school to middle school.  

	A parent meeting was held in the spring of 2009 to inform families of changes being made at Northwest for the benefit of students. The principal, counselor and school improvement facilitator made several visits to feeder elementary schools to provide information and welcome students to Northwest. Personal phone calls were made to every incoming 6th grader twice – once to invite them to the parent dinner in the spring and once right before school began to welcome students to Northwest. Students participate in a 6th grade orientation day separate from 7th and 8th graders which includes introductions to building procedures, learning the schedule and, and getting to know students and teachers. All 6th graders participate in family advocacy, a program that places students with an adult who acts as their advocate and contacts families regularly (monthly). Part of the advocacy program is the 2nd Step curriculum which addresses specific transition issues for students. This year we instituted a 6th grade academy which is organized so that students have two teachers for core classes rather than four. This reduces the amount of transition time for students, reduces the number of teachers they need to get to know, allows teachers to integrate subject matter, and provides a more gradual transition from self-contained elementary school classrooms to switching classes frequently at the secondary level. 6th graders also participate in an exploratory wheel which allows them to experience four elective classes for one quarter each before selecting electives for their 7th and 8th grade years.   Feeder schools provided data on reading and math which was used to place students in intervention classes or special education classes best suited to their learning needs. 



Describe the strategies for assisting middle school students in the transition from middle school to high school.  

	High school counselors and high school students visit the middle school before students enroll for high school. Students also visit the high school. Assistance is provided as students enroll for high school classes or choose their small learning communities. The 2nd Step curriculum for 8th graders specifically addresses high school readiness. Completion of curriculum materials and participation in orientation events provide evidence that the plan is being implemented. 



Describe the strategies for assisting high school students in the transition from high school to post secondary education or work. 

	Not applicable


New Parent Involvement Standards
The National Standards for Family School Partnerships are a comprehensive guideline that schools can use to determine how successful they are implementing family school community partnerships.  More information can be found at www.pta.org for assistance on specific strategies.
Directions:  Mark the standard(s) the district is using to promote effective parent/family involvement. 
For each of the selected standards:
· List strategies the school is using to promote effective parent/family involvement.  
	The school uses a variety of methods.  One being the FA program which allows students and teachers opportunities to forge closer relationships thereby improving overall achievement.  We also host family nights and parent dinners to keep them informed of school activities and to solicit their help and involvement.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	Family Advocacy Logs and contacts

School messenger  



  x FORMCHECKBOX 
 1. Welcoming all families into the school community

Families are active participants in the life of the school, and feel welcomed, valued, and connected to each other, to school staff, and to what students are learning and doing in class.  

· List strategies the school is using to promote effective parent/family involvement.  
	Families are invited to 6th grade day as well as family advocacy day. Personal phone calls were made to each family before school started welcoming parents and students to the new year. Parents participate as members of both the School Improvement Team and the Site Council. The principal has initiated a process of making personal contacts with parents and has an open-door policy for communicating with parents. Parents are invited to awards/sports ceremonies and are encouraged to attend field trips. In the spring all parents and students were invited to meetings regarding the future direction of the school.



· List strategies the school is using to monitor the implementation of parental/family involvement.

	 Sign in sheets for all school events, including PTSA events and meetings, are kept to monitor the number of families attending events. Phone contact information was kept as welcome phone calls were made. 



 x FORMCHECKBOX 
 2. Communicating effectively

Families and school staff engage in regular, meaningful communication about student learning.  

· List strategies the school is using to promote effective parent/family involvement.  
	The school has an extensive program for family advocacy. Each student is assigned to an advocate who makes regular contact with student families. Parents are being encouraged to enroll in School Loop so that they may view student’s progress at any time via the Internet. Specific feedback on school progress is provided to parents 8 times a year minimally.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	 Family advocacy contact logs are turned in monthly. Parent compacts are turned in annually. School Loop enrollment lets us know how many parents are able to access the web-based communication tool.


   FORMCHECKBOX 
 3. Supporting Student Success

Families and school staff continuously collaborate to support students’ learning and healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and skills to do so effectively.

· List strategies the school is using to promote effective parent/family involvement.  
	


· List strategies the school is using to monitor the implementation of parental/family involvement.

	 


  FORMCHECKBOX 
 4. Speaking up for every Child

Families are empowered to be advocates for their own children, to ensure that students are treated fairly and have access to learning opportunities that will support their success.
· List strategies the school is using to promote effective parent/family involvement.  
	


· List strategies the school is using to monitor the implementation of parental/family involvement.

	 


  FORMCHECKBOX 
 5. Sharing Power

Families and school staff are equal partners in decisions that affect children and families and together inform, influence, and create policies, practices and programs.

· List strategies the school is using to promote effective parent/family involvement.  
	


· List strategies the school is using to monitor the implementation of parental/family involvement.

	 


 x FORMCHECKBOX 
 6. Collaborating with Community

Families and school staff collaborate with community members to connect students, families, and staff to expanded learning opportunities, community services, and civic participation
· List strategies the school is using to promote effective parent/family involvement.  
	This year a mentoring program was introduced at Northwest. 


· List strategies the school is using to monitor the implementation of parental/family involvement.

	 The principal of the school holds conversations with community members and groups to evaluate the effectiveness of the outreach efforts.


Stage 2: Gather & Organize Data


Stages 2 and 3 of this document are to be filled out following the completion of stages 2 and 3 of the Kansas Improvement Model.  

See the Kansas Improvement Notebook Stages 2 & 3 for instructions to the Data Carousel Activity which results in the school planning teams’ determination of key findings.  Examples of Achievement Data, Perception Data, Contextual Data, and Demographic Data are also found in Stages 2 and 3 in the Kansas Improvement Notebook. 

Identify the needs assessment instrument that will guide data collection and explain the process for review by the school planning team.

	Northwest followed procedures outlined in the Kansas Improvement Notebook published in August of 2008. 


Identify the data types that were collected.  *Can the data be organized into qualitative and quantitative data types?  The data sources may include: 
a. Achievement Data including review of formative as well as summative data
	Kansas state assessment data for both reading and math, formative assessment data for both reading and math, MAP scores, data on number of benchmark tests passed


b. Perception Data
	Parent survey information from First Things First

Student survey information from First Things First


c. Contextual Data 
	Classroom walkthrough observations, staff development agendas and materials, professional learning community agendas and materials, a list of  instructional nonnegotiables, data on the number of students participating in extracurricular activities, data on math and reading achievers and National Junior Honor Society membership


d. Demographic Data
	Demographic data including ethnicity, special education students, English language learners, and socioeconomic status
i. Suspension and referral rates

ii. Ethnicity

iii. Economically Disadvantaged (Free and reduced lunch)

iv. Students with Disabilities

v. English Language Learners

vi. Gender

vii. Attendance rates

viii. Dropout rates (Wyandotte High School)

ix. Graduation rates (Wyandotte High School)




Identify the high school graduation rate, elementary and middle school attendance data and the assessment participation data. 

	The 2008 graduation rate for Wyandotte High School was 72.8%. The attendance rate for Northwest during the 2008-2009 school year was 92.4 %, and the test participation rate was 100% for reading and 99.7% for math.


Curriculum Alignment Data:  To what extent is the local curriculum aligned to State Reading/Language Arts and Mathematics Standards and assessed indicators?
	In regards to the written, taught and tested curriculum, there is a range in the degree of alignment.  Currently, secondary Language Arts and Math have been aligned to the State standards and assessed indicators.  Elementary math started the process in the summer of 09 and will continue to do the work throughout the school year.  In literacy at the elementary level individual schools in the district have done significant work in aligning curriculum.  Unfortunately, there has not been horizontal systemic alignment or consistent systemic expectations in literacy at the elementary level. A priority focus of the Kansas City, Kansas School district is to specifically address this issue in elementary literacy along with establishing a clear vertically articulated curriculum across all levels in language arts in math.  




Describe the process of curriculum alignment in your school or district.
	The executive director of curriculum participated in the State sponsored PDK curriculum assessment, design and delivery training in April of 09.  The same training was conducted for the KCK instructional executive directors and the guaranteed viable curriculum team (GVC Team) in May of 09.  An external consultant and the GVC conducted a needs assessment in the core curriculum areas.  Priorities were established and a plan was created to align curriculum in the core areas.  At this point the goals of the plan are to establish PreK – 12 scope & sequence documents and pacing guides in the core content by December 2009.  In October 2009 the GVC team along with other district stakeholders will investigate the feasibility of contracting out other integral parts (i.e. curriculum guides, aligned formative assessments etc.)  The final decision regarding these parts of the curriculum will be influenced by decisions made by KSDE and KLN.  (Currently there is consideration being made to pooling resources and doing cross-district work).  In the meantime the district will continue to work towards creating and establishing policies, protocols, procedures, and mechanisms necessary to manage a deeply aligned curriculum.  This will include such things as curriculum policies, a district material adoption cycle, a comprehensive assessment plan and an overall curriculum management plan.  The goal is have these plans, protocols, and policies in place by May 2010.  While these decisions are being made and these documents are being created, stakeholders (Board of Education members, Administrators, and Teachers) will be provided rationale and trained on the importance of a deeply aligned curriculum.  




Describe the progress of the curriculum alignment work across and between grade levels or content courses. 
	At the secondary level in Language Arts and Math the curriculum has been aligned across and between grade levels including middle to high school.  Elementary math started the process in the summer of 2009.  Elementary literacy is scheduled to start in October 2009.  Complete vertical alignment across levels and between grades is schedule to be address through the creation of scope & sequence documents and pacing guides due to be completed by December 2009.  The development of curriculum guides and aligned formative assessments is planned for the Spring of 2010.  The goal is to start the professional development for teachers and administrators in the Summer of 2010 and throughout the 2010-2011 school year.  




For Reading/Language Arts

 FORMCHECKBOX 
Little work has been done in this area

xx FORMCHECKBOX 
 The work is underway
 FORMCHECKBOX 
The alignment work is complete 
The products of work to date include:
xx FORMCHECKBOX 
  A scope and sequence   xx  FORMCHECKBOX 
  The mapping of tested indicators
xx FORMCHECKBOX 
 A written core curriculum
xx FORMCHECKBOX 
Grade level or content pacing guides
xx FORMCHECKBOX 
  A listing of Programs      xx  FORMCHECKBOX 
 Program Adoption Schedule
xx FORMCHECKBOX 
 Intervention materials for each tier 

xx  FORMCHECKBOX 
Differentiated Instructional Strategies
xx FORMCHECKBOX 
 Adaptations for English Language Learners
xx FORMCHECKBOX 
Adaptations for Special Education Students  xx   FORMCHECKBOX 
 Named common or formative assessments
xx FORMCHECKBOX 
 A unit planning guide

xx FORMCHECKBOX 
A lesson planning guide

Describe the next steps in the curriculum alignment work for Reading /Language Arts for: 

· Year 1 On Improvement 

1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides

· Year 2 On Improvement 

1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process.  

For Mathematics 
 FORMCHECKBOX 
Little work has been done in this area

  FORMCHECKBOX 
 The work is underway
                            FORMCHECKBOX 
The alignment work is complete 

The products of work will include:
 FORMCHECKBOX 
  A scope and sequence   

 
  FORMCHECKBOX 
  The mapping of tested indicators

  FORMCHECKBOX 
 A written core curriculum
 FORMCHECKBOX 
Grade level or content pacing guides

  FORMCHECKBOX 
  A listing of Programs      


  FORMCHECKBOX 
 Program Adoption Schedule

 FORMCHECKBOX 
 Intervention materials for each tier 
 
  FORMCHECKBOX 
Differentiated Instructional Strategies

  FORMCHECKBOX 
 Adaptations for English Language Learners
 FORMCHECKBOX 
Adaptations for Special Education Students
  FORMCHECKBOX 
 Named common or formative assessments
   FORMCHECKBOX 
A unit plan guide   FORMCHECKBOX 
A lesson plan guide

Describe the next steps in the curriculum alignment work for mathematics for: 
· Year 1 On Improvement 

1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides

· Year 2 On Improvement 

1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process.

Describe the process to assist teachers in learning and implementing of the reading/language arts curriculum: 
Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.

 FORMCHECKBOX 
 Yearly Staff Development over the standards      
     FORMCHECKBOX 
  Curriculum Guide for each teacher       FORMCHECKBOX 
 Grade or course level mentor
 FORMCHECKBOX 
Regular grade level or course level collaboration times     FORMCHECKBOX 
  Instructional Coaching

      

  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 
	


 FORMCHECKBOX 
 Written lesson plans

 FORMCHECKBOX 
Walk through

 FORMCHECKBOX 
Formative Assessment Results 
 FORMCHECKBOX 
 Formal/Informal Observation
Describe the process to assist teachers in learning and implementing of the mathematics curriculum: 
Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.

 FORMCHECKBOX 
 Yearly Staff Development over the standards      
     FORMCHECKBOX 
  Curriculum Guide for each teacher       FORMCHECKBOX 
 Grade or course level mentor
 FORMCHECKBOX 
Regular grade level or course level collaboration times     FORMCHECKBOX 
  Instructional Coaching

      

  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 
Implementation is monitored and supported by several different factions.  Instructional Executive Directors monitor/support implementation through their regular walkthroughs and Principal and Instructional Coach PLCs.  This PLC work involves goal setting, data analysis and progress monitoring for all schools.  Principals and Instructional Coaches  are expected to have comparable practices with teacher PLCs.  Teacher PLCs are expected to analyze data, set goals, monitor progress, and share best practices/resources.  

 FORMCHECKBOX 
 Written lesson plans

 FORMCHECKBOX 
Walk through

 FORMCHECKBOX 
Formative Assessment Results 
 FORMCHECKBOX 
 Formal/Informal Observation
Stage 3:  Analyze Data

Explain the process for data analysis. *Who will participate? How will the findings be shared? Etc.

	The entire staff participated in a data carousel during staff development in April of 2009. Staff members wrote narrative statements based on reading and math performance scores, and scores for subgroups, scores in reading and math for various subgroups over time. The school improvement team further examined the data in August of 2009 to determine weakest indicators and subgroups that needed special attention.


Write one to three sentences that capture the key findings from the achievement data.  

	Growth has occurred over the last three years in both reading and math, but we still do not have enough students meeting state standards in either to satisfy us. Special education students had the lowest percentage proficient in both reading and math. The weakest indicators in reading were different at every grade level, but making inferences was consistently low across grade levels .The lowest indicators in math also varied by grade, but two of them involved using fractions decimals, and percentages to solve real world problems. The African American and special education subgroups had the greatest difficulty on achievement measures and the highest rates for suspensions.


Identify from the other data types, findings that offer some explanation about the achievement data. Is additional data needed to start a discussion by the planning team?

	There is a very strong negative correlation between students placed in ASP (after school program) and students meeting state standards. Additionally, the special education and African American subgroups have the highest rates of discipline referrals and suspensions and also have the lowest scores in reading and math suggesting that we need to address the needs of those learners. Classroom walkthrough data indicate that a very high percentage of teachers structure their lessons in the form of direct instruction suggesting that we need to work on incorporating active engagement within our staff development and ultimately in our instruction.


From the data analysis, identify:

1. Strengths and their root cause(s) that are believed to have had a positive impact on student achievement.  

	Summarization disappeared as one of our weakest indicators. Staff development and classroom instruction during the 2008-2009 school year focused on summarization strategies, and changes in instruction are believed to be the causes of the positive impact. The percentage of students who scored meets standard or higher increased which is attributed to summarization strategies and the Tier 2 tutoring program. The building has made gains in both reading and math over the last four years.


2. Challenges and their root cause(s) that are believed to have had a negative impact on student achievement.  

	Approximately half of our students score below meets standard in both reading and math. MAP scores range from below the 5th percentile to above the 95 percentile in both reading and math. One root cause is that students are missing critical background knowledge. In addition, they have varying strengths and weaknesses meaning that a one-size-fits-all approach to education will not work. In addition, students have been passive recipients of learning who need to be actively engaged in order for them to create their own meaning from classroom lessons. Finally, 94% of our students are in the free and reduced lunch category and face extraordinary challenges in their daily lives. Understanding the life circumstances of our students is a prerequisite for helping them to succeed in school. 


These findings will guide the planning, development and implementation of the Integrated Improvement Plan
Discussion Points ONLY – Do not Answer

*Do the findings provide direction for content instructional change?  

*Are statements listed to guide the staff in the identification of scientifically based research strategies which may address the root cause? 

*Do the findings provide direction for staff or professional development needs?
Stage 4:  Prioritize & Set SMART Goals
Stage 4 of this document is to filled out following the completion of stage 4 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning meeting Three.

When writing SMART Goals consider the following:
· A purpose of improvement plans are to ensure that each student meets or exceeds high academic and behavioral standards.
· Research indicates that systemic approaches to school improvement are essential to sustainable progress.

Meeting the 2014 AYP targets for reading and math is the long term goal of each school and district in the state of Kansas. The written SMART goals will guide the program planning and implementation. Write:

· One SMART Goal must focus on each student meeting or exceeding Mathematic Standards. The plan should include action steps (See Stage 6 Part A) to improve student achievement for each sub group who is not meeting Mathematics Standards during the next two years. 

· One SMART Goal must focus on each student meeting or exceeding Reading Standards. The plan should include action steps to improve student achievement for each sub group who is not meeting Reading Standards during the next two years. 

· One or more SMART Goal(s) must focus on the areas of deficiencies for Quality Performance Accreditation (QPA).

Mathematics   SMART Goal(s):
	75% of all students will score at meets standard or higher on the Kansas math assessment for the 2009-20010 school year. All subgroups will show a 15% improvement over results from 2008-2009.


Reading SMART Goal(s):
	85% of all students will score at meets standard or higher on the Kansas reading assessment for the 2009-2010 school year. All subgroups will show a 15% improvement over results from 2008-2009.


Curriculum Alignment SMART Goal(s)
	The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence, pacing guides documents, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  




Other SMART Goal(s):
	We will reduce discipline referrals by 12%.


Stage 5:  Research & Identify Scientifically Based Research Strategies & Practices

Stage 5 of this document is to be filled out following the completing of state 5 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Three.  The action for each tier should relate back to the SMART Goal(s).  The tiers should create a systemic approach for the building or district.  The professional development needs will also stem from each tier.  More information on MTSS can be located at www.kansasmtss.org 
MATHEMATICS SMART GOAL(s):   
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	All classes will present real world math problems asking students to compare decimals, percentages and fractions. All curriculum areas will incorporate summarization strategies into instruction. Teachers will differentiate instruction to best meet the needs of all learners. All teachers will use strategies for active engagement in their classrooms. Math teachers will implement the Connected Math curriculum.


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Benchmark tests, formative assessments, MAP and Kansas state assessments
Formatives for math are held at the midquarter and quarter point. MAP is given in the fall, in the winter and in the spring and provides information on growth. MAP ladders will provide the basis for differentiated instruction.The KCA given in the spring serves as the de facto summative assessment. 


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Research that supports active engagement:

Kilpatrick, J., Swafford, J., & Findell, B. (Eds.).(2001). Adding it up: Helping children learn mathematics. Washington, DC:Mathematics Learning Study Committee,Center for Education, Division of Behavioral and Social Sciences and Education, National Academy Press.

Slavin, R.E..(1990). Student team learning in mathematics. In N. Davidson. (Ed.),Cooperative learning in math: A handbook for teachers. Reading, MA:

Addison-Wesley. 69-102.

Slavin, R.E..(1995). Cooperative learning: Theory, research, and practice (2nd ed.). Boston:Allyn and Bacon..

Davidson, N., & Kroll D.(1991). An overview of research on cooperative learning related to mathematics. Journal for Research in
Mathematics Education, 22), 362-365.

Association for Supervision and Curriculum Development.. Fendel, D., Resek, D., Alper, L., & Fraser, S.. (1998). Interactive mathematics program.

Emeryville, CA: Key Curriculum Press.

Heibert, J., Carpenter, T., Fennema, E., Fuson, K., Wearne,D., Murray, H. et al.. (1997). Making sense: Teaching and learning

mathematics with understanding. Portsmouth, NH: Heinemann..

Kagan, S.(1994). Cooperative learning. San Clemente, CA: Resources for Teachers, Inc..

Kagan, S.(2001). Kagan cooperative learning structures for success smartcard. San Clemente, CA: Resources for Teachers, Inc.

Lappan, Glenda, Fey, J.T., Fitzgerald, W.F., Friel, S.N., &Phillips, E.D. (2002). Connected mathematics project 2. EastUpper Saddle River, NJ:

Prentice Hall.

Reys, R., Suydam, M., Lindquist, M., Lambdin, D., & Smith, N.(2004). Helping children learn mathematics (7th ed.).Hoboken, NJ: John Wiley

& Sons.

Russell, S.J., & Tierney, C. *Co-Principal Investigators*..(1998). Investigations in number, data, and space. White Plains, NY: Dale

Seymour Publications.

Kilpatrick, J., Swafford, J., & Findell, B. (Eds.).(2001). Adding it up: Helping children learn mathematics. Washington, DC: Mathematics Learning Study Committee, Center for Education, Division of Behavioral and Social Sciences and

Education, National Academy Press.

King, A.(1994). Guiding knowledge construction in the classroom: Effects of teaching children how to question and how to

explain. 

Schoenfield, A. (1989). Teaching mathematical thinking and problem solving. In L. B. Resnick & L. E. Klopfer (Eds.). Toward the thinking curriculum: Current cognitive research (pp. 83 – 103). Alexandria, VA: Association for Supervision and Curriculum .

Chapin, S., O’Connor, C., &Anderson, N.(2003). Classroom discussions: Using math talk to help students learn, grades 1 – 6. Sausalito, CA:Math Solutions

Publications.

Corwin, R.B., Storeygard, J., &Price. S.L.(1996). Talking mathematics: Supporting children’s voices. Portsmouth, NH: Heinemann.
Research that supports differentiated instruction:

D’Ambrosio, B., Johnson, H., &Hobbs, L.(1995). In R. Cole (Ed.), Educating everybody’s children: Diverse teaching strategies for diverse learners (pp. 121- 137).

Alexandria, VA
From the district improvement plan:

Reframing the Achievement Gap Evans Kappan 4/05

 Connecting with Latino Learners Rubinstein-Avila Ed Leadership Feb 2006

 Teacher Skills to Support English Language Learners Short & Echevarria Ed Leadership Summer 2005

 Cultural Considerations with response to Intervention Models Klinger & Edwards

 Effective Teaching: How Do We Know It When We See It? Informed Educator

 Strategies That Close the Gap Bell Ed Leadership Dec 02

 View from the Classroom Pardini JSD Fall 05

 10 tips for Differentiating Instruction Reutschlin PDK 

 How to Implement Differentiated Instruction? Lewis & Batts JSD Fall 05

 11 Practical Ways to Guide Teachers Toward Differentiation Chapman and King JSD Fall 05

Research that supports summarization:
Marzano, Robert J. (2003) What works in schools: Translating research into action. Association for Supervision and Curriculum Development.

Wormeli, Rick (2005) Summarization in any subject. Association for Supervision and Curriculum Development.
The selected strategies represent current scientific based research in the field of mathematics. They reflect the five strands of mathematical proficiency as outlined by the National Research Council. These strategies are effective with all students as reported by the National Research Council. Therefore, the selected strategies address the targeted student needs.




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Students know how to perform mathematical operations required to solve problems but do not have the skills needed to figure out which operation or information to use. They have limited experience with math outside of the classroom. Consistent practice across all areas of the curriculum will reinforce instruction in math classes and help students to see the connection between what is taught in the classroom and how it relates to real life. Also, Northwest students struggle with problem solving, and the analysis of the root cause of this problem indicates that students have trouble deriving pertinent information from a word problem. This lack of comprehension impedes their ability to set the problem up correctly. Active engagement strategies ensure that all students are learning material; summarization strategies help students identify and retain key concepts. Differentiated instruction allows students to learn material in ways that are best suited to their learning style, readiness and preferences. 


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Tier 2 Tutoring is provided for students who are close to meeting the standard. They are identified based on MAP and Kansas Assessment scores and receive an additional 45 minutes of tutoring during the school day once a week which is designed to address their individual weaknesses. This is the 3rd year for this program which is widely credited with causing scores to improve in the last two years, and the program will be implemented for a longer period of time during the 2009-2010 school year based on staff feedback. In addition, students have been offered federally-funded tutoring programs. We have targeted students who scored poorly on the Fall MAP and/or last year’s KCA for these federal tutoring programs.



What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Benchmark tests, formative assessments, MAP and Kansas state assessments following the same timeline as Tier 1. Weekly benchmark tests provide ongoing data regarding which students need tutoring for the week. 


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Research that supports a multi-tiered system of response:

Bureau of Exceptional Education and Student Services: Florida Department of

Education. (2006). The response to intervention (RtI) model (Technical

assistance paper No. 12740). Tallahassee, FL.

Christ, T. J., Burns, M. K., & Ysseldyke, J. E. (2005). Conceptual confusion within response-to-intervention vernacular: Clarifying meaningful differences. NASP Communiqué, 34 (3), 1-8.

Denton, C. A. (Ed.). (2006, Winter). Responsiveness to Intervention as an Indication of Learning Disability [Theme Issue]. Perspectives. 32(1).

Fletcher, J. M., Lyon, G.R., Fuchs, L..S., & Barnes, M.A. (2007). Learning disabilities:From identification to intervention. New York: Guilford Press.
Jimerson, 

Shane R.; Burns, Matthew K.; VanDerHeyden, Amanda (Eds.) (2007).  Handbook of response to intervention: The science and practice of assessment and intervention. New York: Springer.

National Association of State Directors of Special Education (2005). Response to intervention: Policy considerations and implementation


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Students who have difficulty mastering various indicators will be provided with additional tutoring during the school day. Differentiated instruction is targeted to the individual student’s needs and is delivered in a small group setting which allows the teacher to diagnose and correct the student’s misunderstandings. Tier-2 tutoring also lowers the teacher-student ratio, allows for scaffolding of material, and provides additional time for students to master concepts.


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Tier 3 students take an additional math class called Skillsbuilders in place of an elective which provides another 45 minutes of mathematics instruction each day for each student. Tier 3 students are identified based on MAP and Kansas Assessment scores.  Special needs students are placed in classes based on their IEPs as well as test scores. Skillsbuilders classes are a part of a multi-tiered system of response providing intensive assistance is provided for students who are struggling the most.



What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Benchmark tests, formative assessments, MAP and Kansas state assessments. Placement was based on 2009 KCA scores, and spring and fall MAP.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Research that supports a multi-tiered system of response:

Bureau of Exceptional Education and Student Services: Florida Department of

Education. (2006). The response to intervention (RtI) model (Technical

assistance paper No. 12740). Tallahassee, FL.

Christ, T. J., Burns, M. K., & Ysseldyke, J. E. (2005). Conceptual confusion within response-to-intervention vernacular: Clarifying meaningful differences. NASP Communiqué, 34 (3), 1-8.

Denton, C. A. (Ed.). (2006, Winter). Responsiveness to Intervention as an Indication of Learning Disability [Theme Issue]. Perspectives. 32(1).

Fletcher, J. M., Lyon, G.R., Fuchs, L..S., & Barnes, M.A. (2007). Learning disabilities:From identification to intervention. New York: Guilford Press.
Jimerson, 

Shane R.; Burns, Matthew K.; VanDerHeyden, Amanda (Eds.) (2007).  Handbook of response to intervention: The science and practice of assessment and intervention. New York: Springer.

National Association of State Directors of Special Education (2005). Response to intervention: Policy considerations and implementation

Walpole, Sharon; McKenna, Michael C., Differentiated Reading Instruction Strategies for Primary Grades, 2007. The Guilford Press, NY



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Students selected for the skillsbuilders classes have the greatest need for additional support. They receive an additional 45 minutes of instruction in math every day. Additional time and small class settings will allow students to master concepts that have proven too difficult during the regular instructional time. A hallmark of the Skillbuilders class is that instruction involving different modalities is emphasized. Some special needs learners receive mathematics instruction in a specialized classroom with a separate curriculum that is designed specifically to meet their needs


READING SMART GOAL(s):   
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	All students will participate in MIRP (monitored independent reading program) for 20 minutes a day four times a week Teachers will differentiate instruction to best meet the needs of all learners. All teachers will use strategies for active engagement in their classrooms. All classes will focus on summarization strategies which have been proven to improve comprehension and long-range retention of subject matter.  All teachers will teach inferences and use an inference equation graphic organizer in their content areas.


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Benchmark tests, formative assessments, MAP and Kansas state assessments. Comprehensive formatives for reading are given at the end of each quarter, and results are analyzed to see which students need additional help with various indicators. MAP is given in the fall, winter and spring and provides information on student growth. MAP ladders will provide the basis for differentiated instruction. The KCA given in the spring is the de facto summative assessment.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Research that supports summarization:

Marzano, Robert J. (2003) What works in schools: Translating research into action. Association for Supervision and Curriculum Development.

Wormeli, Rick (2005) Summarization in any subject. Association for Supervision and Curriculum Development.
Pressley, M. & Afflerbach, P.(1995). Verbal protocols of reading: The nature of constructively responsive reading. Hillsdale, NJ: Erlbaum.

Research that supports active engagement:
Beck, I.. McKeown, M., Hamilton,R., and Kucan, L..(2004). Questioning the Author: An Approach fo rEnhancing Student Engagement with Text.

Newark, DE. IRA.

Beers, K.(2003). When Kids Can’t Read: What Teachers Can Do. Portsmouth, NH,

Heinemann.Keene, E. O. & Zimmerman, S..(1997). Mosaic of Thought : Teaching Comprehension in a Reader's Workshop;

Portsmouth, NH:

Heinemann.Wilhelm, J.(2001). Improving Comprehension with Think Aloud Strategies: Modeling What Good Readers Do.

New York, Scholastic Books.

Zwiers, J.(2004). Building Reading Comprehension Habits in Grades 6-12: A Toolkit of Classroom Activities. Newark, DE, International

Reading Association.
Beck, I.. McKeown, M., Hamilton, R., and Kucan, L.(2004). Questioning the Author: An Approach for Enhancing Student Engagement with Text.

Newark, DE. IRA.

Beers, K.(2003). When Kids Can’t Read: What Teachers Can Do. Portsmouth, NH

Research that supports differentiated instruction:

D’Ambrosio, B., Johnson, H., &Hobbs, L.(1995). In R. Cole (Ed.), Educating everybody’s children: Diverse teaching strategies for diverse learners (pp. 121- 137).

Alexandria, VA
From the district improvement plan:

Reframing the Achievement Gap Evans Kappan 4/05

 Connecting with Latino Learners Rubinstein-Avila Ed Leadership Feb 2006

 Teacher Skills to Support English Language Learners Short & Echevarria Ed Leadership Summer 2005

 Cultural Considerations with response to Intervention Models Klinger & Edwards

 Effective Teaching: How Do We Know It When We See It? Informed Educator

 Strategies That Close the Gap Bell Ed Leadership Dec 02

 View from the Classroom Pardini JSD Fall 05

 10 tips for Differentiating Instruction Reutschlin PDK 

 How to Implement Differentiated Instruction? Lewis & Batts JSD Fall 05

 11 Practical Ways to Guide Teachers Toward Differentiation Chapman and King JSD Fall 05
 Research that Supports MIRP
Reid and Cline (1997) “Research says that one of the best ways to improve reading is to read.”

Ruetzel (2001) found that comprehensions improved through engagement in MIRP.

Holt (1999) found a positive impact on 7th and 8th graders who were below grade level for reading, writing and attitude toward reading.
Dwyer (1994) showed a strong relationship between the number of weeks of participation in MIRP and an increased reading rate. 


	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The Monitored Independent Reading Program (MIRP) is based on research that shows that providing students ample time to read independently improves both comprehension and vocabulary. Conferencing is also a key component to MIRP.
Active engagement strategies ensure that all students are learning material; summarization strategies learned in the 2008-2009 school year help students identify and retain key concepts.  Summarization strategies have been proven to improve comprehension and long-range retention of subject matter because they help students to process information in manageable chucks.  Differentiated instruction allows students to learn material in ways that are best suited to their learning style, readiness and preferences. Making inferences is a higher level thinking skill that will help students comprehend text more deeply and will address a specific area of weakness identified in our data.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Students who are approaching the standard in reading receive an additional 45 minutes of tutoring in reading each week during the school day.


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Benchmark tests, formative assessments, MAP and Kansas state assessments. Weekly benchmark tests guide teachers in deciding which students need tutoring for the week. MAP scores and formative assessments also provide information to teachers regarding which students are struggling.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Research that supports a multi-tiered system of response:

Bureau of Exceptional Education and Student Services: Florida Department of

Education. (2006). The response to intervention (RtI) model (Technical

assistance paper No. 12740). Tallahassee, FL.

Christ, T. J., Burns, M. K., & Ysseldyke, J. E. (2005). Conceptual confusion within response-to-intervention vernacular: Clarifying meaningful differences. NASP Communiqué, 34 (3), 1-8.

Denton, C. A. (Ed.). (2006, Winter). Responsiveness to Intervention as an Indication of Learning Disability [Theme Issue]. Perspectives. 32(1).

Fletcher, J. M., Lyon, G.R., Fuchs, L..S., & Barnes, M.A. (2007). Learning disabilities:From identification to intervention. New York: Guilford Press.
Jimerson, 

Shane R.; Burns, Matthew K.; VanDerHeyden, Amanda (Eds.) (2007).  Handbook of response to intervention: The science and practice of assessment and intervention. New York: Springer.

National Association of State Directors of Special Education (2005). Response to intervention: Policy considerations and implementation




TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Students with severe reading problems take Read 180 for 45 minutes each day in place of an elective.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Benchmark tests, formative assessments, MAP and Kansas state assessments


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Research that supports a multi-tiered system of response:

Bureau of Exceptional Education and Student Services: Florida Department of

Education. (2006). The response to intervention (RtI) model (Technical

assistance paper No. 12740). Tallahassee, FL.

Christ, T. J., Burns, M. K., & Ysseldyke, J. E. (2005). Conceptual confusion within response-to-intervention vernacular: Clarifying meaningful differences. NASP Communiqué, 34 (3), 1-8.

Denton, C. A. (Ed.). (2006, Winter). Responsiveness to Intervention as an Indication of Learning Disability [Theme Issue]. Perspectives. 32(1).

Fletcher, J. M., Lyon, G.R., Fuchs, L..S., & Barnes, M.A. (2007). Learning disabilities:From identification to intervention. New York: Guilford Press.
Jimerson, 

Shane R.; Burns, Matthew K.; VanDerHeyden, Amanda (Eds.) (2007).  Handbook of response to intervention: The science and practice of assessment and intervention. New York: Springer.

National Association of State Directors of Special Education (2005). Response to intervention: Policy considerations and implementation




Express why these strategies have the likelihood of bringing about positive achievement for all students?
Read 180 has a proven track record of success with poor readers across the country, and students within the district who have participated in the program have made significant gains in reading. The program scaffolds learning, allows for flexible grouping within the bigger class, reduces class size and uses computer software that targets individual learning deficits (differentiated instruction). Students work in very small groups with a teacher during rotations.

Read 180 has a proven track record of success with poor readers across the country, and students within the district who have participated in the program have made significant gains in reading. The program scaffolds learning, allows for flexible grouping within the bigger class, reduces class size and uses computer software that targets individual learning deficits (differentiated instruction). Students work in very small groups with a teacher during rotations.

Targetted vocabulary:

(based on the ESL research of Kate Kinsella).  Targetted vocabulary gives kids an opportunity to manipulate words as receptive language and expressive language.  Kinsella's research supports the kinesthetic, verbal, and visual nature of the strategy

Whole Class Shared Reading:

rBook- Shared Reading is based on the work of Janet Allen.  Janet Allen showed in her research that when students share responsibility for comprehending the text their cognitive processes are strengthened rather than reading alone.

Computer Instruction:

Based on the work and research of Ted Hasselbring, individualized computer instruction provides mass practice and distributive practice for
students to read text fluently, comprehend the text, and manipulate the spelling and meaning of targetted words connected to the passage.  Hasselbring proved through the metacognitive coach on the computer that the immediate feedback motivates students to boost their proficiency.  Students are placed on computer by their SRI score and the computer teaches them at their point of need.

Small Group Instruction:

Based on the work of Fountas and Pinnel and adapted by Janet Allen and Phyllis Hunter for middle school students,  the small group instruction is intended to target students at their point of need.  Research shows that is very effective.

Independent reading:

There are many researchers who support this practice.  Scholastic used the work of Janet Allen and her research in It's Never Too Late: Leading Adolescents to Lifelong Literacy.  Her work with adolescents is unique to her but not unique to the research on independent reading, also known as wide reading.    The theory states that the more a student reads at their independent reading level the more fluent they become as silent readers.  This is turn boosts their motivation and lessens their text fatigue.

Audiobooks with a metacognitive coach:

Struggling readers are text based readers.  This coach forces the student to stop, think, visualize, predict, monitor their own reading, and other strategies that good readers use.  Again, that scaffolded modeling over time with less and less as the book progresses is intended to get kids to think about what they are reading.

THIRD SMART GOAL(s):   
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	We will implement the 2nd Step curriculum during Family Advocacy on Wednesday afternoons.


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Successful completion of curriculum materials; reduced overall discipline referrals.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Holsen, I., Smith, B., & Frey, K. S. (2008). Outcomes of the social competence program SECOND STEP in Norwegian elementary schools. School Psychology International 29(1), 71–88.
Holsen, I., Iversen, A. C., & Smith, B. (2009). Universal social competence programme in school: Does it work for children with low socio-economic background? Advances in School Mental Health Promotion 2(2), 51–60.

Frey, K. S., Nolen, S. B., Edstrom, L. V., & Hirschstein, M. K. (2005). Effects of a school-based social-emotional competence program: Linking children's goals, attributions, and behavior. Journal of Applied Developmental Psychology, 26, 171–200.

Schick, A., & Cierpka, M. (2005). Faustlos: Evaluation of a curriculum to prevent violence in elementary schools. Applied and Preventive Psychology, 11, 157–165

Sprague, J., Walker, H., Golly, A., White, K., Myers, D. R., & Shannon, T. (2001). Translating research into effective practice: The effects of a universal staff and student intervention on indictors of discipline and school safety. Education and Treatment of Children, 24(4), 495–511.

McMahon, S. D., Washburn, J., Felix, E.D., Yakin, J., & Childrey, G. (2000). Violence prevention: Program effects on urban preschool and kindergarten children. Applied and Preventive Psychology, 9, 271–281.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Students typically have trouble making decisions that help them be successful both in school and in life. The curriculum teaches students skills such as managing anger, showing empathy, setting goals, and conflict resolution. With better real-life skills, these students are less likely to engage in behavior that results in a discipline referral.  The curriculum also helps students understand themselves and get to the core of decision making and why youth make the decisions they do.  It also gives them positive alternatives to negative choices that students make.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	We will implement the BIST behavior management program across all grades.


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	BIST movement and overall discipline referrals


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Saying "No" to Acting Out, Defiance & Violence in Our Schools, Published by BIST

What To Do When Kids Say "No!", Published by BIST

How To Cool It- A Curriculum for School-Based Anger Control Groups , Published by BIST
Simons-Morton BG & Chen R. (In press). Peer and parent influences on school engagement among early adolescents. Youth and Society.

Simons-Morton BG, Chen R, Hand L, & Haynie D. (2008). Parenting behavior and adolescent conduct problems: reciprocal and mediational effects. Journal of School Violence. 7(1):3-25.




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Despite learning the life-skills mentioned in the 2nd Step program, students still make decisions that get them into trouble. The BIST program is a series of steps which encourages students to make the right decision and return to the learning environment without disrupting the learning of themselves or others. Approximately 20% of our students need the BIST process to help them refocus.


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Students who are experiencing severe difficulties go through the Student Improvement Team process at which point serious time is devoted to listing wrap-around services that meet the student’s needs. The SIT process often results in an individualized plan designed to help that particular student succeed.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Reduced repeat offenders for discipline referrals and suspensions and reduced overall rates


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	School Improvement Based on Effective Schools Research: A Promising Approach for Economically Disadvantaged and Minority Students, by Lawrence W. Lezotte and Beverly A. Bancroft © 1985 

Student Improvement Team Training Manual, KSDE (1999)



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Students who are frequently in trouble at school often do not have the capacity to redirect their own behavior without intensive assistance. The SIT process draws on all of the assets a student has, addresses all of the root causes that may be driving the negative behavior and provides adult assistance with redirecting behavior since the student has demonstrated that he or she cannot do so without assistance.


CURRICULUM ALIGNMENT SMART GOAL(s):   
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence, pacing guides documents, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  
Schools will implement a utilize scope and sequence documents, pacing guides and formative assessments



What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Formative Assessments, MAP, Benchmark Assessments, Unit Assessments


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Deep Curriculum Alignment by Fenwick English, Deciding What to Teach and Test: Developing, Aligning and Auditing the Curriculum by Fenwick English, Needs Assessment: A Focus for Curriculum Development by Fenwick English and Roger A Kaufman, District Leadership that Works by Marzano and Waters, What Works in Schools by Marzano and On Common Ground by Dufour



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	No information provided from the district


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	The Tier 2 and Tier 3 section is being developed with guidance from KSDE


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	The Tier 2 and Tier 3 section is being developed with guidance from KSDE


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan


Stage 6 of this document is to be filled out following the completion of stage 6 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Four.

This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

MATHEMATICS SMART Goal:  (Copy SMART Goal from Stage 4)
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	Teachers will learn what is expected of students in solving real world math problems and will identify ways to implement solving real world problems in their subject areas.
	Math Department

Samia Guess

Sarah Pike
	Staff development time; examples of real world math problems
	November 2009
	
	Staff development agenda and materials

	Teachers will implement real world math problems relating to decimals, fractions or percents in all subjects
	All teachers 

Instructional coaches monitor
	Curriculum materials;time during PLCs to examine examples of real world math problems; staff development time to plan integration; class time to do the real world math problems
	November 2009-May 2010
	
	Staff lesson plans and student work

	Staff members will study differentiated instruction and learn various ways to implement it
	Sarah Pike

Samia Guess

Sara Reiter

Tracy Cooper
	Books, articles and video on differentiated instruction; staff development and PLC time; access to MAP ladders through Viewpoint
	November 2009-May 2010
	
	Staff development agendas and materials

	Staff  members will implement differentiated instruction in all content areas
	Samia Guess

Sarah Pike
	Staff development time

Books and articles on differentiation

Staff development handouts
	Oct.2009-May 2009
	
	Lesson plans

Completed student work shared at PLC meetings

Classroom walkthrough observations forms



	Staff members will review summarization strategies
	Sarah Pike

Samia Guess
	Staff development and PLC time

Summarization in Any Subject (Wormelli)
	
	
	Staff development and PLC agendas and handouts

	Staff members will incorporate summarization strategies into their lesson plans
	All staff

Sarah Pike

Samia Guess
	Summarization in Any Subject
	
	
	Lesson plans

Examples of student work

	Staff members will review strategies for active engagement and will use the Literacy First lesson plan template which requires that 45% of instructional time be spent on active engagement.
	Donnie Mitchell

Samia Guess

Sarah Pike
	Literacy First lesson plan template; staff development time; handouts for active engagement; PLC time
	Aug. 2009-May 2009
	
	Staff development handouts and agenda

Lesson plan template

	Staff members will utilize strategies for active engagement each day during instruction.
	All staff

Donnie Mitchell

Samia Guess

Sarah Pike

Song Koppenhaver
	Active engagement handouts

Literacy First lesson plan template; 
	Aug. 2009-May 2009
	
	Lesson plans

Classroom walkthrough observations


This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.
READING SMART Goal:  75% of all students will score at meets standard or higher on the Kansas math assessment for the 2009-20010 school year. All subgroups will show a 15% improvement over results from 2008-2009.
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	Teachers will receive training in MIRP implementation
	Sarah Pike

Song Koppenhaver

Sue Pierce
	Staff development time

Handouts on procedures


	Sept. 2009
	Sept. 2, 2009
	Handouts

Staff development agendas



	All students will participate in MIRP
	All staff

Carnest Mitchell

Song Koppenhaver

Sarah Pike

Samia Guess


	Books for classroom libraries; time in daily schedule
	August 24-May 2010
	Started August 24, 2009
	Completed student and teacher logs

Daily observations by the administrative team

	Staff members will receive training on using the inference equation in all content areas
	Sarah Pike

Samia Guess
	Staff development time

Inference equation handouts
	Oct. 7, 2009
	Oct. 7, 2009
	Staff development agenda and handouts

	Staff members will use the inference equation in their classrooms
	All staff

Sarah Pike

Samia Guess
	Inference equation handouts
	Oct. 2008-May 2009
	
	Lesson plans

Completed student samples of the inference equation shared at PLC meetings



	Staff members will study differentiated instruction and learn various ways to implement it
	Sarah Pike

Samia Guess

Sara Reiter

Tracy Cooper
	Books, articles and video on differentiated instruction; staff development and PLC time; access to MAP ladders through Viewpoint
	November 2009-May 2010
	
	Staff development agendas and materials

	Staff  members will implement differentiated instruction in all content areas
	Samia Guess

Sarah Pike
	Staff development time to develop lessons; PLC time to use MAP instructional ladders
Books and articles on differentiation

Staff development handouts
	Oct.2009-May 2009
	
	Lesson plans

Completed student work shared at PLC meetings

Classroom walkthrough observations forms



	Staff members will review summarization strategies
	Sarah Pike

Samia Guess
	Staff development and PLC time

Summarization in Any Subject
	November –December 2009
	
	Staff development and PLC agendas and handouts

	Staff members will incorporate summarization strategies into their lesson plans
	All staff

Sarah Pike

Samia Guess
	Summarization in Any Subject
	November 2009-May 2010
	
	Lesson plans

Examples of student work

	Staff members will review strategies for active engagement and will use the Literacy First lesson plan template which requires that 45% of instructional time be spent on active engagement.
	Donnie Mitchell

Samia Guess

Sarah Pike
	Literacy First lesson plan template; staff development time; handouts for active engagement
	Aug. 2009-May 2009
	
	Staff development handouts and agenda

Lesson plan template

	Staff members will utilize strategies for active engagement each day during instruction.
	All staff

Donnie Mitchell

Samia Guess

Sarah Pike

Song Koppenhaver
	Active engagement handouts

Literacy First lesson plan template
	Aug. 2009-May 2009
	
	Lesson plans

Classroom walkthrough observations


This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.
THIRD SMART Goal:  (Copy SMART Goal from Stage 4)
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	Staff members will receive training in the 2nd Step curriculum
	Angela Diabolda-Sharp, Song Koppenhaver, Angela Howell, Tracy Cooper
	2nd Step curriculum binders; staff development time; 
	Quarterly
August – May 2009
	Begun Aug. 2009
	Staff development agendas

	All teachers will teach the 2nd Step curriculum during Family Advocacy period.

	All teachers
Carnest Mitchell and  Song Koppenhaver are responsible for monitoring
	Wednesday afternoon time for Family Advocacy;; 2nd Step Curriculum materials;
technology for DVDs included in the program
	Weekly from August 2009-May 2010
	
	Long range plans for grade levels; walkthrough documentation

	Staff members will review  BIST philosophy and procedures
	Carnest Mitchell
Song Koppenhaver
	Staff development time, BIST materials, feedback from PLCs regarding current understandings of the BIST process and philosophy
	August 2009-December 2009
	
	Staff development agendas and BIST materials

	Staff members will implement the BIST program consistently
	All teachers
Carnest Mitchell

Song Koppenhaver
	BIST posters
BIST procedures established and used in classrooms

BIST documentation
	August 2009-May 2010
	
	BIST documentation forms; classroom walkthrough observations

	Stafff members will receive training in the SIT process
	Sonia Willis

Valerie Anzci? Help

Lisa Garcia

Song Koppenhaver

Carnest Mitchell
	SIT materials

Staff development time
	September 2009
	
	Staff development agenda and materials

	PLCs will implement the SIT process for individual students in serious need
	Angela Howell

Carnest Mitchell

Song Koppenhaver

PLCs


	SIT plan materials for each student

PLC time
	September 2009-May 2010
	
	Completed SIT plans

	Selected students will participate in an afterschool mentoring program

	Terrance Maddox
Carnest Mitchell


	School facilities after school; mentoring materials 
	Twice a week from August 2009-May 2010
	
	Attendance records
Discipline referrals for mentorees


CURRICULUM ALIGNMENT SMART Goal:  (Copy SMART Goal from Stage 4)
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1. Develop Scope & Sequence documents and Pacing Guides
	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	December 2009
	
	Scope & Sequence documents and Pacing Guides

	2. Develop aligned formative assessments


	Executive Director of Curriculum, Executive Director of Quality Control, GVC Team, DERA, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	Spring 2010
	
	Aligned Formative Assessments

	3. Develop Curriculum guides


	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, KLN Technical Assistance funds, and the curriculum budget
	Start the work in the Spring of 2010 and continue to revise/refine throughout the summer and 2010-11 school year
	
	Curriculum Guides

	4. Develop Comprehensive Curriculum Management Plan


	Executive Director of Curriculum
	Training from curriculum consultant
	Spring 2010
	
	Curriculum Management Plan


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan, continued
Part B (staff development to support Part A).  More information can be located in the QPA Manual under Quality Criteria Four and the Kansas Professional Development Guidelines.

Directions:  Review the school’s Results-Based Staff Development plan and revise as needed to incorporate the staff development needs as identified in action steps under each of the goals. What will staff need to know or be able to do to implement action steps?
MATHEMATICS SMART Goal:  (Copy SMART Goal from Stage 4)
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	1.  We know the desired ratio between teacher in put and student active participation and several strategies for active engagement. We know how to use the new lesson plan format and what each section requires.

2.  We know several summarization strategies.

3. We know the skills students need to solve real world math problems and ways to integrate such problems into various curriculum areas
4. We know what differentiated instruction is, why it is important for students and several strategies for differentiating instruction
	Aug. 2009-May 2010

Aug. 2008-Dec. 2009

Nov. 2009-May 2010

November 2009-May 2010
	Samia Guess
Donnie Mitchell

Sarah Pike

Sarah Pike

Samia Guess

Math Department

Samia Guess

Sarah Pike

Sarah Pike

Samia Guess

Sara Reiter
	Lesson plan materials

Staff development and PLC time

Summarization in Any Subject for all staff

Sample problems
Staff development and PLC time; curriculum materials

Staff development time, MAP instructional ladders, learning styles inventory, various books, films and articles on differentiated instruction
	

	Application Level

What are we doing now that we did not do before?
	1. Teachers incorporate strategies for active engagement daily in their lesson plans. Administrators and instructional coaches focus on active engagement during classroom walkthroughs.

2. Teachers incorporate summarization strategies into their lesson plans.

3. Teachers incorporate real world math problems into their units and lessons

4. We design lessons that are differentiated based on content, process or product and which address students’ readiness, learning style or interests.

	Aug.2009-May 2009

Nov.2009-May 2010

Nov. 2009-May 2010

	All staff

Administrators and instructional coaches monitor 

All staff

Administrators and instructional coaches monitor 

All staff

Administrators and instructional coaches monitor 


	Handouts on active engagement; lesson plan templates

Student work on summarization;lesson plans, classroom walkthroughs

Lesson plans
Samples of student work involving real world math problems


	

	Impact Level

What results are we getting that we did not get before?
	We hope to see significant growth in reading MAP scores by winter of 2009. Formative tests and benchmark tests will let us know if students have learned how to solve real world problems using fractions, decimals and percentages.. MAP results, formative results and benchmark tests will all provide information on whether or not student achievement is improving. The percentage of students meeting their individual growth goals should increase as we implement differentiated instruction because students will be taught at their level of readiness.
	Benchmark tests are given weekly.

Formative tests are given twice a quarter in math. MAP is given three times a year. Results for each assessment are reviewed as soon as they are available.
	May 2010
	
	


READING SMART Goal:  75% of all students will score at meets standard or higher on the Kansas math assessment for the 2009-20010 school year. All subgroups will show a 15% improvement over results from 2008-2009.
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	1. We know what MIRP is, what research supports it, how to implement it,  how to help students select books and how to conduct conferences
2. We know the desired ratio between teacher in put and student active participation and several strategies for active engagement. We know how to use the new lesson plan format and what each section requires.

3. We know several summarization strategies.

4. We know the thought process behind making inferences and how to use the inference equation graphic organizer to teach making inferences to students

5. We know what differentiated instruction is, why it is important for students and several strategies for differentiating instruction
	Aug.-Sept. 2009
Aug. 2009

Aug. 2008-Dec. 2009

Oct. 2009-May 2010
November 2009-May 2010
	Sarah Pike, Sue Pierce, Song Koppenhaver
Samia Guess

Donnie Mitchell

Sarah Pike

Samia Guess

Sarah Pike

Samia Guess

Sarah Pike

Samia Guess

Sara Reiter
	MIRP books, MIRP handouts and logs
Lesson plan materials

Summarization in Any Subject for all staff

Inference equation graphic organizer; content area curriculum materials

Staff development time, MAP instructional ladders, learning styles inventory, various books and articles on differentiated instruction
	

	Application Level

What are we doing now that we did not do before?
	1. Students are reading for 20 minutes each morning. Teachers are conferencing with students about their reading once a week.
2. Teachers incorporate strategies for active engagement daily in their lesson plans. Administrators and instructional coaches focus on active engagement during classroom walkthroughs.

3. Teachers incorporate summarization strategies into their lesson plans.

4. Teachers have taught students the thought process for making inferences and incorporate the inference equation graphic organizer into their lesson plans.

5. We design lessons that are differentiated based on content, process or product and which address students’ readiness, learning style or interests.
	Aug. –May 2009
Aug.2009-May 2009

Oct. 2009-May 2010

October 2009-May 2010

Nov. 2009-May 2010
	All staff
Administrators and instructional coaches monitor 
All staff

Administrators and instructional coaches monitor 
All staff

Administrators and instructional coaches monitor 

All staff

Administrators and instructional coaches monitor 

All staff

Administrators and instructional coaches monitor 


	Time
MIRP books

Student and teacher logs

Handouts on active engagement; lesson plan templates

Student work on summarization;lesson plans, classroom walkthroughs

Student examples of inference equations, lesson plans

Lesson plans and student work based on MAP instructional ladders and differentiated instruction strategies learned during staff development
	

	Impact Level

What results are we getting that we did not get before?
	We hope to see significant growth in reading MAP scores by winter of 2009. Formative tests and benchmark tests will let us know if students have learned how to make inferences. MAP results, formative results and benchmark tests will all provide information on whether or not student achievement is improving. The percentage of students meeting their individual growth goals should increase as we implement differentiated instruction because students will be taught at their level of readiness.
	Benchmark tests are given weekly.
Formative tests are given twice a quarter in math and once a quarter in reading. MAP is given three times a year.
	
	
	


THIRD SMART Goal:  (Copy SMART Goal from Stage 4)
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	1. We know the purpose of the 2nd Step curriculum and what specific materials are available for teaching concepts.
2. We know the philosophy and procedures for BIST.

3. We know the philosophy and procedures for SIT.
	Quarterly Aug. 2009-May 2010
Quarterly Aug. 2009-May 2010

August 2009


	Angela Sharp
Tracy Cooper

Song Koppenhaver

Angela Howell

Carnest Mitchell

Song Koppenhaver

Sonia Willis

Lisa Garcia

Valerie Anzicek

	2nd Step materials
Staff development time

BIST manual and materials

Staff development time

PLC time

SIT handouts and forms

Staff development and PLC time
	

	Application Level

What are we doing now that we did not do before?
	We are teaching the 2nd Step curriculum to advocacy groups every Wednesday afternoon.
We are implementing BIST consistently across grade levels and working to use BIST as a tool for teaching students to make better decisions.

We are implementing the SIT process for students with serious needs. 

We have a mentoring program in place for young men who are at risk.
	Weekly August 2009-May 2010
Daily August 2009-May 2010

As needed through weekly PLC meetings

Twice weekly September 2009-May 2010
	All advocates
All teachers

Administrators

Angela Howell

Grade level PLCs
Administrators
Terrance Maddox

Carnest Mitchell
	2nd Step Materials
Technology for delivery of curriculum materials

BIST classroom arrangement, BIST forms, staff development and PLC time

SIT plans; results for individuals meeting goal targets
Mentoring program materials

School facilities

Mentors
	

	Impact Level

What results are we getting that we did not get before?
	We are hoping that the number of student conflicts will be reduced and that the need for BIST will be reduced because student behavior will improve. Successful implementation will mean that the overall number of referrals and suspensions and the number of repeat offenders for both will be reduced because poor behavior has been addressed. In particular, we hope to see the number of all referral types for the special education and African American subgroups reduced.
	All evaluated quarterly
	Carnest Mitchell
Song Koppenhaver
	Discipline statistics
	


CURRICULUM ALIGNMENT SMART Goal:  (Copy SMART Goal from Stage 4)
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Share/introduce curriculum documents to teachers
	Summer 2010 and 2010 – 11 School year
	Curriculum ED, GVC Team, Instructional Coaches
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Teacher feedback from the professional development around the curriculum documents will assess if new knowledge has been imparted.  

	Application Level

What are we doing now that we did not do before?
	Show teachers how to use documents to create/develop lesson plans
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs 
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Data collected from walkthroughs and observations will be a means to assess how professional development has been applied by the teachers.  Teachers should be using curriculum documents to guide their planning.  In addition, lesson plans can be analyzed and evaluated to determine the  application of the professional development around the curriculum documents.

PLC conversations at grade levels and content areas should demonstrate a common language and common understanding across the system

	Impact Level

What results are we getting that we did not get before?
	Have teachers analyze formative assessment data in their PLCs 
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	PLC time should be more focused around student achievement.  Student achievement should reflect improvement 

Student mobility will be less of a negative factor because there will be curriculum consistency across the district.




Refer to the School Integrated Improvement Plan and made revisions as needed.  If no revisions are needed, move to the next section.
Part C
Describe how all teachers will be involved in using data to provide information to improve individual student achievement and strengthen the overall instructional program.

	Teachers will use formative assessment to identify strengths and weaknesses of both classes and individual students. Indicators that are weak will be retaught to the whole class, during flexible grouping or during Tier 2 or after school tutoring. Teachers will use MAP ladders to plan differentiated instruction for students. Teachers will use exit slips as an informal assessment of how well students mastered the objective taught on a daily basis and will make instructional decisions accordingly. 


Describe extended opportunities to learn and/or additional time that the school has in place to help ensure that all students are achieving academically in reading and mathematics.  (Examples may include after school programs, summer school program, etc.)

	Tier 2 tutoring provides an extended opportunity to learn during the school day. Intervention classes provide an additional 45 minutes of instruction per day for the neediest students. Students were invited to participate in federal after-school tutoring programs. Most teachers offer voluntary tutoring before and/or after school at least once a week.


Describe how the school will coordinate federal, state, and local services used to support this Integrated Improvement Plan for Schools.

	We will use these services to aid and enhance our building practice and to help us develop new initiatives that will assist our students in growing academically


Describe how federal, state and local funds will be coordinated to support this Integrated Improvement Plan for Schools.
	Funds are used to purchase materials, personnel, and to support tier 2 tutoring and interventions for students.  Funds are not used unless they support the school improvement plan.


Stage 7:  Monitor Implementation & Progress


Stage 7 of this document is to be filled out following the completion of stage 8 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Subsequent Planning Meetings. 

Describe the process that the district and/or school will use to monitor the implementation of this plan. 

	All staff will conduct a quarterly review of the plan to evaluate what is working and what adjustments need to be made.


Who will participate in the review?  What is their role?  
	Dr. Carnest Mitchell will be responsible for conducting the review and convening the steering committee. The steering committee will be responsible for reviewing results and for making changes to the implementation of the plan. All teachers will review formative assessment data with the help of instructional coaches and will adjust their instruction according to that analysis. The entire staff will review MAP data after each MAP session.


What will be reviewed?

	Evidence of the implementation of the plan (eg. Student work, MIRP conference logs) along with formative and MAP data will let us know if we are on track.


Identify the timeline of the process to ensure movement to the next cycle (e.g., quarterly, by semester, annually, etc.). 

	Quarterly review of implementation; quarterly or twice quarterly review of formative assessments, MAP at the end of each window when results are ready


Identify the indicators of success implementation

	Student learning is the only result that really matters. More students should reach their individual MAP growth goals, and the number of students scoring in the meets proficient or higher categories should increase while the number scoring in the academic warning or approaches standard should decrease. The number of students failing courses should also decrease. The number of discipline referrals overall, the number of duplicate offenders, and the number of referrals for the African American and special education subgroups should decrease.


Describe the process that the district and/or school will use to evaluate the implementation of this plan.  The school conducts a review of the strategies in the plan to determine if they are contributing to the desired outcomes either in terms of improvement in student achievement, or increases in other activities that lead to increased student achievement such as great parental involvement or more high-quality professional development.
Name those who will be involved in the process or evaluation and the role they serve.

	Carnest Mitchell will convene the steering committee who will review how well the plan is implemented and whether or not it is contributing to the desired outcomes of improved student learning and decreased discipline referrals.


Identify what data will be reviewed to determine success?  Is the plan effective?  How do we know?

	MAP growth data, MAP predictors of KCA categories, discipline referrals and documentation of implementation


Explain how the selected strategies will be evaluated for their effectiveness to achieve the vision and goals.

	The strategies targeted at specific indicators will be measured in formative assessments. Differentiated instruction, summarization and active engagement will be measured in MAP growth and an increasing number of students who score meets standard or higher on the MAP section of KCA predictors. The number of discipline referrals for all subgroups will be used to measure the effectiveness of the relationships goal (reducing discipline referrals).


Explain the process for how the results will be shared with all stakeholders.  

	Results will be shared with staff members during staff development. Carnest Mitchell will share the results with parents and community members. We will utilize our web page, parent meetings, SchoolLoop and a parent newsletter.


Explain who will have decision-making authority for revision of the plan’s goals.

	The staff will make recommendations. The steering committee, under the guidance of the principal, will have decision-making authority.
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