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	66111
	(913) 627-4600
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	Zip Code
	Telephone Number
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(

-

-

)

Month

Day
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Percent of Low Income

Total Number of Students Enrolled in Building
Total Number of Low Income Students

	
	MARK THE SECTION THAT APPLIES

 FORMCHECKBOX 

The school is applying to utilize the Expected Gains formula

 FORMCHECKBOX 

The school is not applying to utilize the Expected Gains formula




ASSURANCES:  For Schools on Improvement Only
  FORMCHECKBOX 
A peer review committee or representatives from the district has reviewed and approved this Integrated Improvement Plan.

 FORMCHECKBOX 
The district assures that the Title I school will spend at least 10% of its Title I allocation for high quality professional development to address the academic issues that contributed to the school being identified for improvement.

 FORMCHECKBOX 
The district assures that the school has reviewed the District State Performance Plan report (SPP)  

  FORMCHECKBOX 
The district assures that a State Technical Assistance Team (STAT) has been identified for the school and will be utilized.

District signatures represent agreement to all assurances marked and that the plan has been reviewed and approved at the district level.  Signature of KSDE official represents plan has been reviewed and approved in meeting all required criteria.

	Signature of Building Principal
	
	Date
	

	Signature of Authorized District Representative
	
	Date
	

	Signature of KSDE Official
	
	Date
	


External Technical Assistance Team

Directions:  List the name of the individuals who will serve on the External Technical Assistance Team (ETAT) with their contact information.    Additional rows may be added to this chart as needed.  

ETAT Membership should be selected based on the skills and knowledge necessary to support the school’s identified areas of improvement.  More information can be located in the QPA Manual under Quality Criteria Two.  

Requirements: 

· Each school will select the membership of the ETAT  

· The local board approves the ETAT

· An ETAT may serve more than one school in a district 

· ETAT members may be affiliated with the district

· Members are not to be affiliated with the school (not even as itinerant personnel)  

· A NCA team may be used as the ETAT

· The school and ETAT members determine the frequency of the external team visits

	External Technical Assistance Team (ETAT)

	Identify area(s) of expertise of each individual.  Note requirements above.

Place an * beside the chairperson for this ETAT team
	Name
	Email address
	Phone Number

	Executive Director for Instruction
	Neadia Riley
	neriley@kckps.org
	(913) 279-2269

	Data, School Improvement and QPA
	Dr. Marlene Merrill
	mamerri@kckps.org
	(913) 279-2357

	District Level Literacy IC
	Mary Ann Petrich
	mapetri@kckps.org
	(913) 627-2655

	District Level Math IC
	Suzie Legg
	sulegg@kckps.org
	(913) 627-4380

	SPED and/or ESL Representative
	Jennifer Martin
	jemarti@kckps.org
	(913) 627-5669

	MAP Instructional Coach
	Sara Reiter
	sareite@kckps.org
	(913) 627-2422


State Technical Assistance Team

Directions:  List the name of the individuals who will serve on the State Technical Assistance Team (STAT) with their contact information.    

Add as many rows to this chart as needed.

If a school is on improvement or conditionally accredited for QPA and/or on improvement for Title I, membership must include at least two individuals with expertise in the areas(s) resulting in the school being on improvement and needs to include one or more of the following:
· Highly qualified or distinguished teachers and principals,

· Pupil services personnel,

· Parents,

· Representatives of Institutions of Higher Education,

· Representatives of regional educational laboratories or comprehensive regional technical assistance centers,

· Representatives of outside consultant groups.

Requirements:

The STAT team is assigned to the school until the school either attains accredited status or is not accredited.  A STAT may serve more than one school in a district.  More information can be located in the QPA Manual under State Technical Assistance.

	State Technical Assistance Team (STAT)

	Identify area(s) of expertise of each individual.  Note requirements in the directions.

Place an * beside the chairperson for this STAT team
	Name
	Email address
	Phone Number

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Refer to the School Integrated Improvement Plan and make revisions as needed.  If no revisions are needed, move to the next section.
Stage 1:  Orientation & Readiness
Stage 1 of this document is to be filled out following the completion of stage 1 of the Kansas Improvement Model.

Refer to the Kansas Improvement Notebook Section C:  Planning Meeting q.
Directions:  List the names of the individuals who will serve on the school planning team with their contact information.    Add as many rows to this chart as needed.  The roles in bold are required.  It is also required that 1) one person fill no more than two roles on the team and 2) no more than one of the asterisked roles may be filled by an employee of the school district
	School Planning Team

	Role
	Name
	 Email address
	Phone Number

	Superintendent or Representative
	Dr. Jill Shackelford
	jishack@kckps.org
	913-551-3200

	Principal or Principals’ Representative (Each building on improvement is represented on the district team)
	Lori S. Cooper
	locoope@kckps.org
	913-627-4611

	Site Council Member*
	
	
	

	Community Member*
	
	
	

	Family/Parent Representative*
	Anna Bacon

Heather Duwe
	anbacon@kckps.org
heduwe@kckps.org
	913-627-4600

913-627-4600

	General Education Teacher 
	Judy Fink

Sarah Gerber

Shannon Sundberg

Amy Coleman

Brittany Grider

Nicole Schettino

Nancy Jensen

Eva Reitemeier

Stephanie Sorenson

Erin Mehl

Marli Brandt

Kathy Silverman

Candice Birdsong

Linda Hicks

Melissa Phelps
	jufink@kckps.org
sagerbe@kckps.org
shsundb@kckps.org
ampeck@kckps.org
brgride@kckps.org
nischet@kckps.org
najense@kckps.org
evreite@kckps.org
stsoren@kckps.org
ermehl@kckps.org
mabrand@kckps.org
kasilve@kckps.org
cabirds@kckps.org
lihicks@kckps.org
mephelp@kckps.org

	913-627-4600

	Counselor, Social Worker, etc.
	
	
	

	Special Education Educator
	Terri Quinn

Michelle Borger
	tequinn@kckps.org
miborge@kckps.org
	913-627-4600

913-627-4600

	Local Consolidated Plan Contact 
	Jim Clevenger
	jicleve@kckps.org
	913-279-2289

	Teacher of English Language Learners 
	Sheila Steinmetz
	shstein@kckps.org
	913-627-4600

	Title 1 Representative (if applicable) 
	
	
	

	Instructional Coach
	Iva Lee Colgan
	ivcolga@kckps.org
	913-627-4600


Stage 1:  Orientation & Readiness continued
Adopted Improvement Process

Describe the process that will be used to develop and maintain this plan around the vision and mission of the school.
	Vision:  

Engaged active participants
Accepting of others

Goal setting go-getters

Life-long learners and leaders

Evolving as…

Strategic thinkers

We are… Stony Point South Eagles!!
Mission:

The mission of Stony Point South is to:

Educate children in academics and life skills such as respect, responsibility, and effective effort by …

· Equipping ourselves and our students with life-long learning strategies

· Utilizing research-based strategies

· Encouraging a safe, caring, and positive community

· Having high expectations of all students by providing scaffolded instruction

· Developing positive family relationships
The process, as outlined in the Kansas Improvement Notebook, was utilized.  At the end of the 2008-2009 school year, the principal and instructional coach examined the state assessment data, in conjunction with discussion of contextual factors, and created a force field analysis of factors that facilitated achievement, factors that hindered achievement, and implications for our work in the 2009-2010 school year.  On September 9, 2009, all staff was involved in the Review of last year’s Integrated Improvement Plan and created a staff force field analysis.  On September 23, 2009, all school staff was involved in a Data Carousel to examine:  achievement data (AYP report, KCA trend and subgroup data, and local NWEA MAP data), demographic data, perception data (student and parent surveys).  On October 14, 2009, the entire staff determined the school’s overall status, as well as the strengths and needs of each subgroup (using a summary of Narrative Statements generated on September 23).  The staff then determined root causes, chose SBR strategies to continue or discontinue, and identified some staff development needs.


Highly Qualified and Fully Licensed

List the school’s professional development that supports teachers in becoming highly qualified as defined by NCLB and fully licensed in Kansas.
	· Culturally Proficient Instruction Workshops
· Professional Learning Communities

· All of the other departments provide support for learning strategies used standards based lessons.  All teachers will meet the state and NCLB definition of Highly Qualified or will have a plan on file at the Professional Development office on how and when they will fulfill that requirement.  Teachers who are teaching in an unendorsed area will also file a plan with the Professional Development office on how and when they meet those requirements


List strategies the school uses to attract highly qualified, fully licensed teachers.

	The district initiative to First Things First is a major attraction for attracting highly qualified teachers. Lowering pupil / teacher ratio through Title I allows for smaller class sizes. Continuity of care allows the teacher to develop relationships and work with the same students over a period of years. The high, clear, and fair expectations for academics and behavior set an atmosphere conducive to learning. Enriched and diverse opportunities to learn provide the teacher with methods for individualizing instruction and meeting the needs of the students. Collective responsibility ensures collaboration among the teachers. The small learning community allows time for common planning. Wednesday afternoon staff development provides the time needed to be able to work with other teachers in the same department. Instructional autonomy permits teachers to be involved with decision-making. Teachers are actively involved with the decisions regarding the master schedule and other decisions in their small learning community. 




List strategies the school uses to ensure paraprofessionals meet the qualifications of highly qualified.

	Paraprofessionals hired prior to No Child Left Behind must have passed the Para Pro Test by the end of the 2005 school year.  Paraprofessionals hired after NCLB must already meet the highly qualified requirements.


List strategies the school uses to incorporate a teacher mentoring program as part of its professional development program. 

	Each beginning teacher is matched with a mentor, and they participate together in the district mentoring program.


Transitions

Describe the strategies for assisting preschool children in the transition from early childhood programs, such as preschool, Head Start, or Early Reading First to local elementary school programs. 
	To assist preschool children with I.E.P.’s in the transition from Lamb Preschool classrooms to their home school kindergarten program, transition meetings are held with the sending teacher, receiving teacher, and any appropriate SPED staff (i.e. speech). At this time the I.E.P. may be reviewed, or the child and family may just meet the receiving teacher and observe in the kindergarten classroom. To assist preschool children transition from the At-Risk Preschool Program to kindergarten in their home school, parents are informed of Kindergarten Round-up dates and encouraged to visit classrooms in their home school. In addition, At-Risk Preschool Program outcomes and objectives were developed to align with kindergarten Standards, Benchmarks, and Indicators to facilitate a smooth academic transition.


Describe the strategies used for assisting elementary students in the transition from elementary school to middle school.  

	To assist our fifth graders in making the transition to middle school, fifth grade teachers help students practice locker combinations
and support students in participation in transition activities offered by the middle school.
Fifth grade Gen Ed and SPED teachers will meet with sixth grade teachers to discuss students involved in SIT, placement of students, and supports 

needed.


Describe the strategies for assisting middle school students in the transition from middle school to high school.  

	n/a


Describe the strategies for assisting high school students in the transition from high school to post secondary education or work. 

	n/a


New Parent Involvement Standards
The National Standards for Family School Partnerships are a comprehensive guideline that schools can use to determine how successful they are implementing family school community partnerships.  More information can be found at www.pta.org for assistance on specific strategies.
Directions:  Mark the standard(s) the district is using to promote effective parent/family involvement. 
For each of the selected standards:
· List strategies the school is using to promote effective parent/family involvement.  
	(see strategies below)


· List strategies the school is using to monitor the implementation of parental/family involvement.

	 (see strategies below)


   FORMCHECKBOX 
 1. Welcoming all families into the school community

Families are active participants in the life of the school, and feel welcomed, valued, and connected to each other, to school staff, and to what students are learning and doing in class.  

· List strategies the school is using to promote effective parent/family involvement.  
	· Family Advocacy Conferences

· PTA meetings and special events

· Family Nights


· List strategies the school is using to monitor the implementation of parental/family involvement.

	· Logs of conferences will be monitored by principal and FAS representative.
· Fliers about PTA meetings and special events collected.
· One Family Night per SLC will be scheduled and held (monitored by principal).


  FORMCHECKBOX 
 2. Communicating effectively

Families and school staff engage in regular, meaningful communication about student learning.  

· List strategies the school is using to promote effective parent/family involvement.  
	· School, grade level, and classroom newsletters

· Phone Master messages

· Student planners

· Family Advocacy Conferences
· School Loop 


· List strategies the school is using to monitor the implementation of parental/family involvement.

	· Principal creates school newsletter and monitors grade level and classroom newsletters.
· Principal sends Phone Master messages as needed.

· Principal provides student planners and checks with teachers on their use.

· Principal and FAS representative collect logs of conferences held.

· Principal is supporting teachers with School Loop.  She can monitor teacher use and parent registrations.


  FORMCHECKBOX 
 3. Supporting Student Success

Families and school staff continuously collaborate to support students’ learning and healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and skills to do so effectively.

· List strategies the school is using to promote effective parent/family involvement.  
	· Family Advocacy Conferences

· Family Night  -  home activities
· Classroom and MI2 newsletters


· List strategies the school is using to monitor the implementation of parental/family involvement.

	· Principal and FAS representative collect logs of conferences held.
· One Family Night per SLC will be scheduled and held (monitored by principal).

· Principal and Instructional Coach will support/monitor content of newsletters.


  FORMCHECKBOX 
 4. Speaking up for every Child

Families are empowered to be advocates for their own children, to ensure that students are treated fairly and have access to learning opportunities that will support their success.
· List strategies the school is using to promote effective parent/family involvement.  
	· Family Advocacy System

· SIT Process


· List strategies the school is using to monitor the implementation of parental/family involvement.

	· Principal and Instructional Coach monitor and support the expectations for FAS (conferences, regular communication, FAS time/lessons each week, relationships with students).
· Principal is a member of SIT Team and monitors process.  Teachers have been to training.


  FORMCHECKBOX 
 5. Sharing Power

Families and school staff are equal partners in decisions that affect children and families and together inform, influence, and create policies, practices and programs.

· List strategies the school is using to promote effective parent/family involvement.  
	Families and school staff are equal partners in decisions that affect children and families and together inform, influence, and create policies, practices and programs.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	 Teachers use sign-in sheets to monitor families that attend functions.


  FORMCHECKBOX 
 6. Collaborating with Community

Families and school staff collaborate with community members to connect students, families, and staff to expanded learning opportunities, community services, and civic participation
Stage 2: Gather & Organize Data


Stages 2 and 3 of this document are to be filled out following the completion of stages 2 and 3 of the Kansas Improvement Model.  

See the Kansas Improvement Notebook Stages 2 & 3 for instructions to the Data Carousel Activity which results in the school planning teams’ determination of key findings.  Examples of Achievement Data, Perception Data, Contextual Data, and Demographic Data are also found in Stages 2 and 3 in the Kansas Improvement Notebook. 

Identify the needs assessment instrument that will guide data collection and explain the process for review by the school planning team.

	The process, as outlined in the Kansas Improvement Notebook, was utilized.  At the end of the 2008-2009 school year, the principal and instructional coach examined the state assessment data, in conjunction with discussion of contextual factors, and created a force field analysis of factors that facilitated achievement, factors that hindered achievement, and implications for our work in the 2009-2010 school year.  On September 9, 2009, all staff was involved in the Review of last year’s Integrated Improvement Plan and created a staff force field analysis.  On September 23, 2009, all school staff was involved in a Data Carousel to examine:  achievement data (AYP report, KCA trend and subgroup data, and local NWEA MAP data), demographic data, perception data (student and parent surveys).  On October 14, 2009, the entire staff determined the school’s overall status, as well as the strengths and needs of each subgroup (using a summary of Narrative Statements generated on September 23).  The staff then determined root causes, chose SBR strategies to continue or discontinue, and identified some staff development needs. 


Identify the data types that were collected.  *Can the data be organized into qualitative and quantitative data types?  The data sources may include: 
a. Achievement Data including review of formative as well as summative data
	· KCA summative data for reading and math (formatives are monitored throughout the year)

· NWEA MAP Data for reading and math 


b. Perception Data
	· Student surveys of engagement and perceived support
· Parent surveys of satisfaction with reading/math progress and relationship with teacher


c. Contextual Data 
	· Force Field Analysis
· Suspension and referral data


d. Demographic Data
	· Lunch program status, ethnicity, proportional enrollment of SPED and ELL students by grade level


Identify the high school graduation rate, elementary and middle school attendance data and the assessment participation data. 

	n/a


Curriculum Alignment Data:  To what extent is the local curriculum aligned to State Reading/Language Arts and Mathematics Standards and assessed indicators?
	In regards to the written, taught and tested curriculum, there is a range in the degree of alignment.  Currently, secondary Language Arts and Math have been aligned to the State standards and assessed indicators.  Elementary math started the process in the summer of 09 and will continue to do the work throughout the school year.  In literacy at the elementary level individual schools in the district have done significant work in aligning curriculum.  Unfortunately, there has not been horizontal systemic alignment or consistent systemic expectations in literacy at the elementary level. A priority focus of the Kansas City, Kansas School district is to specifically address this issue in elementary literacy along with establishing a clear vertically articulated curriculum across all levels in language arts and math.  

 


Describe the process of curriculum alignment in your school or district.
	The executive director of curriculum participated in the State sponsored PDK curriculum assessment, design and delivery training in April of 09.  The same training was conducted for the KCK instructional executive directors and the guaranteed viable curriculum team (GVC Team) in May of 09.  An external consultant and the GVC conducted a needs assessment in the core curriculum areas.  Priorities were established and a plan was created to align curriculum in the core areas.  At this point the goals of the plan are to establish PreK – 12 scope & sequence documents and pacing guides in the core content by December 2009.  In October 2009 the GVC team along with other district stakeholders will investigate the feasibility of contracting out other integral parts (i.e. curriculum guides, aligned formative assessments etc.)  The final decision regarding these parts of the curriculum will be influenced by decisions made by KSDE and KLN.  (Currently there is consideration being made to pooling resources and doing cross-district work).  In the meantime the district will continue to work towards creating and establishing policies, protocols, procedures, and mechanisms necessary to manage a deeply aligned curriculum.  This will include such things as curriculum policies, a district material adoption cycle, a comprehensive assessment plan and an overall curriculum management plan.  The goal is have these plans, protocols, and policies in place by May 2010.  While these decisions are being made and these documents are being created, stakeholders (Board of Education members, Administrators, and Teachers) will be provided rationale and trained on the importance of a deeply aligned curriculum.  


Describe the progress of the curriculum alignment work across and between grade levels or content courses. 
	At the secondary level in Language Arts and Math the curriculum has been aligned across and between grade levels including middle to high school.  Elementary math started the process in the summer of 2009.  Elementary literacy is scheduled to start in October 2009.  Complete vertical alignment across levels and between grades is scheduled to be addressed through the creation of scope & sequence documents and pacing guides due to be completed by December 2009.  The development of curriculum guides and aligned formative assessments is planned for the Spring of 2010.  The goal is to start the professional development for teachers and administrators in the Summer of 2010 and throughout the 2010-2011 school year.  


For Reading/Language Arts

 FORMCHECKBOX 
Little work has been done in this area

 FORMCHECKBOX 
 The work is underway
 FORMCHECKBOX 
The alignment work is complete 
The products of work will include:
 FORMCHECKBOX 
  A scope and sequence     FORMCHECKBOX 
  The mapping of tested indicators
 FORMCHECKBOX 
 A written core curriculum
 FORMCHECKBOX 
Grade level or content pacing guides
 FORMCHECKBOX 
  A listing of Programs        FORMCHECKBOX 
 Program Adoption Schedule
 FORMCHECKBOX 
 Intervention materials for each tier  FORMCHECKBOX 
Differentiated Instructional Strategies
 FORMCHECKBOX 
 Adaptations for English Language Learners
 FORMCHECKBOX 
Adaptations for Special Education Students     FORMCHECKBOX 
 Named common or formative assessments
 FORMCHECKBOX 
 A unit planning guide

 FORMCHECKBOX 
A lesson planning guide

Describe the next steps in the curriculum alignment work for Reading /Language Arts for: 

· Year 1 On Improvement 

	1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides 


· Year 2 On Improvement 
	1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process.  


For Mathematics 
 FORMCHECKBOX 
Little work has been done in this area

  FORMCHECKBOX 
 The work is underway
                            FORMCHECKBOX 
The alignment work is complete 

The products of work will include:
 FORMCHECKBOX 
  A scope and sequence   

 
  FORMCHECKBOX 
  The mapping of tested indicators

  FORMCHECKBOX 
 A written core curriculum
 FORMCHECKBOX 
Grade level or content pacing guides

  FORMCHECKBOX 
  A listing of Programs      


  FORMCHECKBOX 
 Program Adoption Schedule

 FORMCHECKBOX 
 Intervention materials for each tier 
 
  FORMCHECKBOX 
Differentiated Instructional Strategies

  FORMCHECKBOX 
 Adaptations for English Language Learners
 FORMCHECKBOX 
Adaptations for Special Education Students
  FORMCHECKBOX 
 Named common or formative assessments
   FORMCHECKBOX 
A unit plan guide   FORMCHECKBOX 
A lesson plan guide

Describe the next steps in the curriculum alignment work for mathematics for: 
· Year 1 On Improvement 

	1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides


· Year 2 On Improvement 

	1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process.


Describe the process to assist teachers in learning and implementing of the reading/language arts curriculum: 
	Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs. 


 FORMCHECKBOX 
 Yearly Staff Development over the standards      
     FORMCHECKBOX 
  Curriculum Guide for each teacher       FORMCHECKBOX 
 Grade or course level mentor
 FORMCHECKBOX 
Regular grade level or course level collaboration times     FORMCHECKBOX 
  Instructional Coaching

      

  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 
	


 FORMCHECKBOX 
 Written lesson plans

 FORMCHECKBOX 
Walk through

 FORMCHECKBOX 
Formative Assessment Results 
 FORMCHECKBOX 
 Formal/Informal Observation
Describe the process to assist teachers in learning and implementing of the mathematics curriculum: 
	Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.


 FORMCHECKBOX 
 Yearly Staff Development over the standards      
     FORMCHECKBOX 
  Curriculum Guide for each teacher       FORMCHECKBOX 
 Grade or course level mentor
 FORMCHECKBOX 
Regular grade level or course level collaboration times     FORMCHECKBOX 
  Instructional Coaching

      

  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 
	Implementation is monitored and supported by several different factions.  Instructional Executive Directors monitor/support implementation through their regular walkthroughs and Principal and Instructional Coach PLCs.  This PLC work involves goal setting, data analysis and progress monitoring for all schools.  Principals and Instructional Coaches  are expected to have comparable practices with teacher PLCs.  Teacher PLCs are expected to analyze data, set goals, monitor progress, and share best practices/resources.  


 FORMCHECKBOX 
 Written lesson plans

 FORMCHECKBOX 
Walk through

 FORMCHECKBOX 
Formative Assessment Results 
 FORMCHECKBOX 
 Formal/Informal Observation
Stage 3:  Analyze Data

Explain the process for data analysis. *Who will participate? How will the findings be shared? Etc.

	On September 23, 2009, all school staff was involved in a Data Carousel to examine:  achievement data (AYP report, KCA trend and subgroup data, and local NWEA MAP data), demographic data, perception data (student and parent surveys).  On October 14, 2009, the entire staff determined the school’s overall status, as well as the strengths and needs of each subgroup (using a summary of Narrative Statements generated on September 23).  The staff then determined root causes, chose SBR strategies to continue or discontinue, and identified some staff development needs.


Write one to three sentences that capture the key findings from the achievement data.  

	The percent of students who met the standard or above on KCA in reading increased by 13.2% (60.0% to 73.2%).  
The percent of students who met the standard or above on KCA in math increased by 17.1% (58.7% to 75.8%).




Identify from the other data types, findings that offer some explanation about the achievement data. Is additional data needed to start a discussion by the planning team?

	On the Force Field Analysis, teachers identified these facilitating factors:  modeling, grouping for reading instruction by level AND analysis of need, explicit comprehension/thinking strategy instruction, utilization of methods learned in ESL classes, gradual release of responsibility in instruction, and use of data to guide instruction.

The percent of students in the Optimal category for student engagement (on student surveys) increased from 21.4% in 2008 to 51.7% in 2009.  The percent of students in the High Risk category decreased from 21.4% to 9.5%.
The number of discipline referrals decreased from 07-08 (75) to 08-09 (45).

Suspensions continue to decrease yearly (06-07=45, 07-08=31, 08-09=28).


From the data analysis, identify:

1. Strengths and their root cause(s) that are believed to have had a positive impact on student achievement.  

	The performance gap between Black and White students in math is closing (17% gap in Spring, 08 and 12% gap in Spring, 09 on KCA). 

The performance gap between Black and White students in reading has closed.  The percent of Black students who met the standard or above (78.0%) was higher than the percent of White students who met the standard or above (74.6%).
Root Causes:  Relationships, effective effort modeled and reinforced, subgroup performance monitored in formatives


2. Challenges and their root cause(s) that are believed to have had a negative impact on student achievement.  

	Black students still have a higher rate of unduplicated office referrals (10 per 100) compared to Hispanic students (4 per 100) and White students (7 per 100).  
Root Causes:  Lack of knowledge of Culturally Proficient Instruction


These findings will guide the planning, development and implementation of the Integrated Improvement Plan
Discussion Points ONLY – Do not Answer

*Do the findings provide direction for content instructional change?  

*Are statements listed to guide the staff in the identification of scientifically based research strategies which may address the root cause? 

*Do the findings provide direction for staff or professional development needs?
Stage 4:  Prioritize & Set SMART Goals
Stage 4 of this document is to filled out following the completion of stage 4 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning meeting Three.

When writing SMART Goals consider the following:
· A purpose of improvement plans are to ensure that each student meets or exceeds high academic and behavioral standards.

· Research indicates that systemic approaches to school improvement are essential to sustainable progress.

Meeting the 2014 AYP targets for reading and math is the long term goal of each school and district in the state of Kansas. The written SMART goals will guide the program planning and implementation. Write:

· One SMART Goal must focus on each student meeting or exceeding Mathematic Standards. The plan should include action steps (See Stage 6 Part A) to improve student achievement for each sub group who is not meeting Mathematics Standards during the next two years. 

· One SMART Goal must focus on each student meeting or exceeding Reading Standards. The plan should include action steps to improve student achievement for each sub group who is not meeting Reading Standards during the next two years. 

· One or more SMART Goal(s) must focus on the areas of deficiencies for Quality Performance Accreditation (QPA).

Mathematics   SMART Goal(s):
	Third, fourth, and fifth grade students will apply problem-solving skills, as evidenced by 78.2% scoring at “Meets Standard” or higher on the Spring, 2010 Kansas State Assessment.  (75.8 + 2.42)
· 77.05% of Free and Reduced Lunch Students (74.5 + 2.55)

· 71.47% of African American Students (68.3 + 3.17)

· 78.67% of Hispanic Students (76.3 + 2.37)

· 82.54% of White Students (80.6 + 1.94) – 82.3% is the state target

15% (district target goal) of tested students will score at the “Exemplary” level




Reading SMART Goal(s):
	Third, fourth, and fifth grade students will read and comprehend, as evidenced by 75.16% scoring at “Meets Standard” or higher on the Spring, 2010 Kansas State Assessment.  (72.4 + 2.76)
· 75.25% of Free and Reduced Lunch Students (72.5 + 2.75)

· 80.2% of African American Students (78 + 2.2)

· 65.98% of Hispanic Students (62.2 + 3.78)

· 77.14% of White Students (74.6 + 2.54)

15% (district target goal) of tested students will score at the “Exemplary” level


Curriculum Alignment SMART Goal(s)

	The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence, pacing guides documents, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  


Other SMART Goal(s):
	We will improve relationships, as evidenced by reducing the discipline referral rate for male students by 25%.


Stage 5:  Research & Identify Scientifically Based Research Strategies & Practices

Stage 5 of this document is to be filled out following the completing of state 5 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Three.  The action for each tier should relate back to the SMART Goal(s).  The tiers should create a systemic approach for the building or district.  The professional development needs will also stem from each tier.  More information on MTSS can be located at www.kansasmtss.org 
MATHEMATICS SMART GOAL(s):  Third, fourth, and fifth grade students will apply problem-solving skills, as evidenced by 78.2% scoring at “Meets Standard” or higher on the Spring, 2010 Kansas State Assessment.  (75.8 + 2.42)

· 77.05% of Free and Reduced Lunch Students (74.5 + 2.55)

· 71.47% of African American Students (68.3 + 3.17)

· 78.67% of Hispanic Students (76.3 + 2.37)

· 82.54% of White Students (80.6 + 1.94) – 82.3% is the state target

 15% (district target goal) of tested students will score at the “Exemplary” level.  
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Teachers will provide for questioning and discussion during MI2 lessons.


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	· KCA formative assessments
· MI2 assessments measuring “I Can” statements

· MAP


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Classroom Discussions - Grouws, D.A. (2002).  Mathematics.  In G. Cawelti (Ed.( Handbook of research on improving student achievement, (3rd ed.) (pp. 160-178).  Arlington, VA:  Educational Research Service; Wood, T. (1999).  Creating a context for argument in mathematics class.  Journal for Research in Mathematics Education, 30, 171-191.  Tobin, K. (1987).  The role of wait time on higher level cognitive learning.  Review of Educational Research.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Students will see and hear how adults think about reading and problem-solving during Read Aloud/Think Aloud, be “invited in” during Shared Reading and discussion, use the strategies with mediated support and appropriate questioning during Guided Reading and the Explore section of the MI2 lesson, and thus be empowered and equipped to use the strategies independently.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Teachers will provide scaffolding in small group instruction using  MI2 and BAIP lessons.


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	· KCA formative assessments

· MI2 assessments measuring “I Can” statements

· MAP


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Scaffolding - Beed, Penny L.; Hawkins, E. Marie; Roller, Cathy M.  Moving learners toward independence:  The power of scaffolded instruction.  The Reading Teacher, Vol. 44, No. 9, May 1991.  (references Jerome Bruner, 1975 and Vygotsky, 1978)


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	In targeted, flexible groups students have maximized learning opportunities when teachers provide “just enough/not too much” support to keep students from getting/staying “stuck” because, “He who does the work gets the learning!”


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Individualized/small group instruction will be provided using BAIP lessons and Kansas Math IMPACT lessons.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	· KCA formatives
· MI2 assessments measuring “I Can” statements


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	IMPACT stands for Interactive Math Program Accelerating Conceptual Thinking.  Programs help teachers to interactively demonstrate and teach mathematical concepts to students.  The programs are designed to meet the Kansas Math Standards.  


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Students who have not been successful in the whole group or classroom small group setting will have additional, more individualized opportunities to learn.  The materials are directly aligned with assessed indicators on KCA.  


READING SMART GOAL(s): Third, fourth, and fifth grade students will read and comprehend, as evidenced by 75.16% scoring at “Meets Standard” or higher on the Spring, 2010 Kansas State Assessment.  (72.4 + 2.76)

· 75.25% of Free and Reduced Lunch Students (72.5 + 2.75)

· 80.2% of African American Students (78 + 2.2)

· 65.98% of Hispanic Students (62.2 + 3.78)

· 77.14% of White Students (74.6 + 2.54)

15% (district target goal) of tested students will score at the “Exemplary” level.  
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Comprehension/thinking strategy instruction (making connections, visualizing, questioning, inferring, synthesizing, determining importance, self-monitoring and using fix-up strategies) using gradual release of responsibility within the Balanced Literacy Model


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	· KCA formative assessments
· Burns & Roe IRIs
· MAP (comprehension section)


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Comprehension/Thinking Strategies - Farstrup, Samuels, & Samuels (2002).  What Research Has to Say about Reading Instruction, Chapter 10; Harvey, S. and Goudvis, A. (2007).  Strategies That Work


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Students will see and hear how adults think about reading and problem-solving during Read Aloud/Think Aloud, be “invited in” during Shared Reading and discussion, use the strategies with mediated support and appropriate questioning during Guided Reading and the Explore section of the MI2 lesson, and thus be empowered and equipped to use the strategies independently.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	· scaffolding in small group instruction

· comprehension games 


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	· KCA formative assessments
· Burns & Roe IRIs
· MAP (comprehension section)


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Scaffolding - Beed, Penny L.; Hawkins, E. Marie; Roller, Cathy M.  Moving learners toward independence:  The power of scaffolded instruction.  The Reading Teacher, Vol. 44, No. 9, May 1991.  (references Jerome Bruner, 1975 and Vygotsky, 1978)


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	In targeted, flexible groups students have maximized learning opportunities when teachers provide “just enough/not too much” support to keep students from getting/staying “stuck” because, “He who does the work gets the learning!”


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	· Picture Word Inductive Model

· Vocabulary Instruction

· SIPPS

· Achieve 3000
· Wilson Phonics


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	· KCA formative assessments
· Burns & Roe IRIs
· MAP (comprehension section)


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	All Tier 3 Strategies - Farstrup, Samuels, & Samuels (2002).  What Research Has to Say about Reading Instruction.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Students who have not been successful in the whole group or classroom small group setting will have additional, more individualized opportunities to learn.


THIRD SMART GOAL(s):   We will improve relationships, as evidenced by reducing the discipline referral rate for male students by 25%.
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	· Family Advocacy

· Culturally Proficient Instruction


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	· FAS documentation


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	(see Family Advocacy notebook, pp. 4-5, for research from the Institute for Research and Reform in Education, 2004)


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Teachers, families, and students will work together to support student learning.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	· Cooperative Discipline Action Plans (emphasis on Encouragement Strategies to help students feel Capable, Connected, and Contributing)
· CW-FIT


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	· Action Plans
· Observations and “points earned” for utilizing prosocial behaviors


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	(see Cooperative Discipline, p. 175 for research bibliography)
Juniper Gardens research


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Students will feel capable, connected, and contributing, which will lead to decreased acting out and increased learning.

Students will learn and utilize pro-social behaviors, which will help to maximize their learning opportunities.


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	SIT Process


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	· SIT Process


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	(see SIT Notebook, p. 27 for a research bibliography)


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Students will have the support, not only of their teacher, but of a team for problem-solving academic and behavioral difficulties.


CURRICULUM ALIGNMENT SMART GOAL(s): The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence documents, pacing guides, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Schools will implement a utilize pertinent  curriculum documents such as scope and sequence documents, pacing guides and common formative assessments


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Formative Assessments, MAP, Benchmark Assessments, Unit Assessments


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Deep Curriculum Alignment by Fenwick English, Deciding What to Teach and Test: Developing, Aligning and Auditing the Curriculum by Fenwick English, Needs Assessment: A Focus for Curriculum Development by Fenwick English and Roger A Kaufman, District Leadership that Works by Marzano and Waters, What Works in Schools by Marzano and On Common Ground by Dufour


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	The Tier 2 and Tier 3  section is being developed with guidance from KSDE


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	The Tier 2 and Tier 3  section is being developed with guidance from KSDE


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan

MATHEMATICS SMART Goal: Third, fourth, and fifth grade students will apply problem-solving skills, as evidenced by 78.2% scoring at “Meets Standard” or higher on the Spring, 2010 Kansas State Assessment.  (75.8 + 2.42)

· 77.05% of Free and Reduced Lunch Students (74.5 + 2.55)

· 71.47% of African American Students (68.3 + 3.17)

· 78.67% of Hispanic Students (76.3 + 2.37)

· 82.54% of White Students (80.6 + 1.94) – 82.3% is the state target

15% (district target goal) of students tested will score at the “Exemplary” level.
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	Teachers will provide for questioning and discussion during MI2 lessons.
	All Teachers
	MI2
	May 26, 2010
	
	strategy charts posted

planning for understanding

	Teachers will post and use scaffolding charts for math.
	All Teachers
	scaffolding charts
	Posted Nov. 2009
May 26, 2010
	
	posted charts

Learning-Focused Conversations documentation

	Teachers will utilize formative and “I Can” assessments to create small groups (to be instructed during Explore time).
	Classroom Teachers
	KCA Formative Assessments
	May 26, 2010
	
	formative data

	Teachers will monitor students in subgroups using Sample Drive Data Sheets.


	Classroom Teachers
	Data Sheets
	May 26, 2010
	
	Data Sheets


READING SMART Goal:  Third, fourth, and fifth grade students will read and comprehend, as evidenced by 75.16% scoring at “Meets Standard” or higher on the Spring, 2010 Kansas State Assessment.  (72.4 + 2.76)

· 75.25% of Free and Reduced Lunch Students (72.5 + 2.75)

· 80.2% of African American Students (78 + 2.2)

· 65.98% of Hispanic Students (62.2 + 3.78)

· 77.14% of White Students (74.6 + 2.54)

15% (district target goal) of tested students will score at the “Exemplary” level.
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	Teachers will provide explicit comprehension/thinking strategy instruction (making connections, visualizing, questioning, inferring, synthesizing, determining importance, self-monitoring and using fix-up strategies) using gradual release of responsibility within the Balanced Literacy Model to promote understanding.
· Read Aloud/Think Aloud and Shared Reading (30 minutes daily)

· Guided Reading (90 minutes daily)

· Independent Reading
	Classroom Teachers
	Strategies that Work
Literacy by Design

Comprehension Connections

7 Keys to Comprehension

Reading Power

To Understand
	Teacher schedule to support Balanced Literacy completed by September, 2009
May 26, 2010
	
	Schedules

Lesson Plans

	Teachers will post and use scaffolding charts for reading.
	All Teachers
	scaffolding charts
	Posted – November, 2009
May 26, 2010
	
	posted charts

Learning-Focused Conversations documentation

	Teachers will utilize formative and quarterly assessments to create small groups.
	Classroom Teachers
	KCA Formative Assessments
	March 12, 2010
	
	formative data

	Teachers will monitor students in subgroups using Sample Drive Data Sheets.
	Classroom Teachers
	Data Sheets
	May 26, 2010
	
	Data Sheets


This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.
THIRD SMART Goal:  We will improve relationships, as evidenced by reducing the discipline referral rate for male students by 25%.
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	Teachers will implement the Family Advocacy System.

· conferences

· newsletters

· weekly contacts with individual students.
	Classroom Teachers
	FAS Days
	Conferences:

August, 2009  and February, 2010
May 26, 2010
	
	conference info

newsletters

Learning-Focused Conversation notes

	Teachers will utilize Cooperative Discipline Action Plans for selected students (following the continuum of support in the Code of Conduct, p. 11).

	All Teachers
	Cooperative Discipline books

Action Planning forms
	 May 26, 2010
	
	Action Plans 

Learning-Focused Conversation notes

	Staff will utilize the SIT process for academic and behavioral concerns.

	All Teachers
	SIT forms

SIT Team
	May 26, 2010
	
	SIT folders

	Teachers will monitor referrals for students in subgroups (i.e.  African-American males).

	All Teachers
	
	May 26, 2010
	
	Referrals

Learning-Focused Conversation notes


CURRICULUM ALIGNMENT SMART Goal: The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence documents, pacing guides, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1. Develop Scope & Sequence documents and Pacing Guides
	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	December 2009
	
	Scope & Sequence documents and Pacing Guides

	2. Develop aligned formative assessments


	Executive Director of Curriculum, Executive Director of Quality Control, GVC Team, DERA, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	Spring 2010
	
	Aligned Formative Assessments

	3. Develop Curriculum guides


	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, KLN Technical Assistance funds, and the curriculum budget
	Start the work in the Spring of 2010 and continue to revise/refine throughout the summer and 2010-11 school year
	
	Curriculum Guides

	4. Develop Comprehensive Curriculum Management Plan


	Executive Director of Curriculum
	Training from curriculum consultant
	Spring 2010
	
	Curriculum Management Plan


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan, continued
Part B (staff development to support Part A).  More information can be located in the QPA Manual under Quality Criteria Four and the Kansas Professional Development Guidelines.

Directions:  Review the school’s Results-Based Staff Development plan and revise as needed to incorporate the staff development needs as identified in action steps under each of the goals. What will staff need to know or be able to do to implement action steps?
MATHEMATICS SMART Goal:  Third, fourth, and fifth grade students will apply problem-solving skills, as evidenced by 78.2% scoring at “Meets Standard” or higher on the Spring, 2010 Kansas State Assessment.  (75.8 + 2.42)

· 77.05% of Free and Reduced Lunch Students (74.5 + 2.55)

· 71.47% of African American Students (68.3 + 3.17)

· 78.67% of Hispanic Students (76.3 + 2.37)

· 82.54% of White Students (80.6 + 1.94) – 82.3% is the state target

15% (district target goal) of tested students will score at the “Exemplary” level

	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Think Alouds in math

T4L questioning strategies

Five Productive Talk Moves – Classroom Discussions

scaffolding levels
	October 21, 2009 – May, 2010
	Principal

IC
	“Guiding  Understanding Through Teacher Talk” – Now I Get It

Questioning materials from T4L

half-day planning session with IC 

$ for substitutes

Early Release

	Staff development calendar and plans

PLC notes
Planning notes

	Application Level

What are we doing now that we did not do before?
	posting strategies

monitoring our scaffolding levels

working in PLCs
	August, 2008 – May, 2009
	Principal

IC
	“Guiding  Understanding Through Teacher Talk” – Now I Get It

Questioning materials from T4L

half-day planning session with IC 

$ for substitutes

Early Release
Chart tablets 
	Teacher and student use of strategies

Teacher use of moves

Student discussion

Improved scaffolding

	Impact Level

What results are we getting that we did not get before?
	T4L questioning strategies

Five Productive Talk Moves

scaffolding levels
	November, 2008 – May, 2009
	Principal

IC
	“Guiding  Understanding Through Teacher Talk” – Now I Get It

Questioning materials from T4L

half-day planning session with IC 

$ for substitutes

Early Release

	Improved achievement on formatives and “I Can” assessments


READING SMART Goal:  Third, fourth, and fifth grade students will read and comprehend, as evidenced by 75.16% scoring at “Meets Standard” or higher on the Spring, 2010 Kansas State Assessment.  (72.4 + 2.76)

· 75.25% of Free and Reduced Lunch Students (72.5 + 2.75)

· 80.2% of African American Students (78 + 2.2)

· 65.98% of Hispanic Students (62.2 + 3.78)

· 77.14% of White Students (74.6 + 2.54)

15% (district target goal) of tested students will score at the “Exemplary” level
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Using comprehension/thinking strategies to promote understanding
scaffolding levels
	October, 2009 – May, 2010
	Principal

IC 

	Strategies that Work
Literacy by Design

Comprehension Connections

7 Keys to Comprehension

Reading Power

To Understand
half-day planning session with IC 

$ for substitutes

Early Release

	Strategy charts
Lesson plans

Planning session notes

	Application Level

What are we doing now that we did not do before?
	strategy charts and graphic organizers

connecting 30-minute whole group time to guided reading work

monitoring our scaffolding levels

working in PLCs
	August, 2008 – May, 2009
	Principal

IC
	Strategies that Work
Literacy by Design

Comprehension Connections

7 Keys to Comprehension

Reading Power

To Understand

half-day planning session with IC 

$ for substitutes

Early Release

Chart tablets 
	Teacher and student use of strategies

Improved scaffolding

	Impact Level

What results are we getting that we did not get before?
	Comprehension/thinking strategies

scaffolding levels
	October, 2009 – May, 2010
	Principal

IC
	Strategies that Work
Literacy by Design

Comprehension Connections

7 Keys to Comprehension

Reading Power

To Understand

half-day planning session with IC 

$ for substitutes

Early Release

	Understanding through use of strategies
Increased student independence


THIRD SMART Goal:  We will improve relationships, as evidenced by reducing the discipline referral rate for male students by 25%.
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Cooperative Discipline strategies/interventions

Cultural Proficiency

· Definitions

· Guiding Principles

· Continuum

· Essential Elements

· Barriers
	August 10, 2009 – May, 2010
	Principal

IC
	Cooperative Discipline books

articles/protocols

rubrics/continuums from Culturally Proficient Coaching 

Culturally Proficient Instruction – multimedia kit & books
	Staff Development calendar and plans
Teacher/PLC study notes


	Application Level

What are we doing now that we did not do before?
	recognizing goals of misbehavior

choosing interventions to match student goal

providing Encouragement Strategies for students

recognizing own cultural influences

valuing diversity


	August, 2009 – May, 2010
	Principal

IC
	Cooperative Discipline books

rubrics/continuums from Culturally Proficient Coaching 

Culturally Proficient Instruction – multimedia kit & books
	Action Plans 

PLC notes

	Impact Level

What results are we getting that we did not get before?
	Cooperative Discipline strategies/interventions

Cultural Proficiency
	August, 2009– May, 2010
	Principal

IC
	Cooperative Discipline books

articles/protocols

rubrics/continuums from Culturally Proficient Coaching 

Culturally Proficient Instruction – multimedia kit & books
	Diminished student misbehavior

Decreased referrals

Better relationships with African-American males

Evidence of The Essential Elements

Teacher growth – Culturally Proficient Instruction continuum (Cultural destructiveness to Cultural proficiency)



CURRICULUM ALIGNMENT SMART Goal: The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence documents, pacing guides, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Share/introduce curriculum documents to teachers
	Summer 2010 and 2010 – 11 School year
	Curriculum ED, GVC Team, Instructional Coaches
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Teacher feedback from the professional development around the curriculum documents will assess if new knowledge has been imparted.  

	Application Level

What are we doing now that we did not do before?
	Show teachers how to use documents to create/develop lesson plans
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs 
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Data collected from walkthroughs and observations will be a means to assess how professional development has been applied by the teachers.  Teachers should be using curriculum documents to guide their planning.  In addition, lesson plans can be analyzed and evaluated to determine the  application of the professional development around the curriculum documents.

PLC conversations at grade levels and content areas should demonstrate a common language and common understanding across the system

	Impact Level

What results are we getting that we did not get before?
	Have teachers analyze formative assessment data in their PLCs 
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	PLC time should be more focused around student achievement.  Student achievement should reflect improvement 

Student mobility will be less of a negative factor because there will be curriculum consistency across the district.




Refer to the School Integrated Improvement Plan and made revisions as needed.  If no revisions are needed, move to the next section.

Part C
Describe how all teachers will be involved in using data to provide information to improve individual student achievement and strengthen the overall instructional program.

	All teachers will keep an assessment data summary sheet which will include data from reading, math (“I Can” statements from the GVC), writing, science, and social studies on all students. The assessment summary sheet will be upgraded and analyzed quarterly. This data will be used to guide instructional decisions. Students who are below grade level in reading will be assessed on an ongoing basis to determine what modifications need to be made in grouping/ regrouping and in the instructional program. Third, fourth, and fifth grade students will take KCA formatives in both reading and math and progress will be monitored by teachers, instructional coach, principal, and Instructional Executive Director.  This data will be used to plan for additional opportunities to learn.  In the beginning of the year the staff analyzed preliminary state assessment data to determine strengths and needs of our students. This information will be used throughout the year to shape the instructional program.


Describe extended opportunities to learn and/or additional time that the school has in place to help ensure that all students are achieving academically in reading and mathematics.  (Examples may include after school programs, summer school program, etc.)

	Students will be identified and encouraged to attend summer school (if offered by the district).  Students will also receive additional time during the school day for further instruction in math and reading.


Describe how the school will coordinate federal, state, and local services used to support this Integrated Improvement Plan for Schools.

	The principal will coordinate and allocate funds from the district (At Risk Budget) and building budget to purchase needed materials and support professional development (IC salary, substitutes for half-day planning sessions) for our identified strategies


Describe how federal, state and local funds will be coordinated to support this Integrated Improvement Plan for Schools.
	Funding from all sources will be used to support the interventions of our plan.


Stage 7:  Monitor Implementation & Progress


Stage 7 of this document is to be filled out following the completion of stage 8 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Subsequent Planning Meetings. 

Describe the process that the district and/or school will use to monitor the implementation of this plan. 

	The staff will monitor this plan quarterly to ensure the plan is being implemented.


Who will participate in the review?  What is their role?  

	The principal, instructional coach, and Principal’s Advisory Committee will monitor the implementation of this plan.


What will be reviewed?

	The review/monitor team will look at how professional development time is allocated to match our RBSD plan, at implementation of interventions by grade level teams (as reported on grade level reporting forms), at Sample Drive data sheets for each class, and at progress toward SMART goals set by PLCs/grade level teams.


Identify the timeline of the process to ensure movement to the next cycle (e.g., quarterly, by semester, annually, etc.). 

	The review team will monitor plan implementation quarterly (at PAC meetings on November 2, February 1, April 5).


Identify the indicators of success implementation

	Performance on quarterly running records, formative assessments, and math assessments will be the indicators of success.  


Describe the process that the district and/or school will use to evaluate the implementation of this plan.  The school conducts a review of the strategies in the plan to determine if they are contributing to the desired outcomes either in terms of improvement in student achievement, or increases in other activities that lead to increased student achievement such as great parental involvement or more high-quality professional development.
Name those who will be involved in the process or evaluation and the role they serve.

	The principal, instructional coach, and Principal’s Advisory Committee will be involved in the evaluation of the plan.


Identify what data will be reviewed to determine success?  Is the plan effective?  How do we know?

	Quarterly reading assessments, formatives, district math assessments, and the KCA will be reviewed to determine success.  


Explain how the selected strategies will be evaluated for their effectiveness to achieve the vision and goals.

	To evaluate the effectiveness of the strategies in our IIP, we will conduct quarterly force field analyses by each teacher/grade level PLC.


Explain the process for how the results will be shared with all stakeholders.  

	Results will be shared through staff meetings and parent newsletters.


Explain who will have decision-making authority for revision of the plan’s goals.

	The principal, instructional coach, and the principal’s advisory committee will have decision-making authority.
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