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	Kansas City
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	Sumner Academy
	8-12

	USD Number
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	Building Number
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	Building Grade Span


	1610 North 8th Street
	Kansas City
	66101
	(913) 627-7200
	(913) 627-7205
	gefite@kckps.org

	School Address
	City
	Zip Code
	Telephone Number
	Fax Number
	E-Mail


	

	Date Submitted


	Date used for official data collection

(

-

-

)

Month

Day

Year

Percent of Low Income

Total Number of Students Enrolled in Building
Total Number of Low Income Students

	
	MARK THE SECTION THAT APPLIES

 FORMCHECKBOX 

The school is applying to utilize the Expected Gains formula

 FORMCHECKBOX 

The school is not applying to utilize the Expected Gains formula




ASSURANCES:  For Schools on Improvement Only
 FORMCHECKBOX 
A peer review committee or representatives from the district has reviewed and approved this Integrated Improvement Plan.

 FORMCHECKBOX 
The district assures that the Title I school will spend at least 10% of its Title I allocation for high quality professional development to address the academic issues that contributed to the school being identified for improvement.

 FORMCHECKBOX 
The district assures that the school has reviewed the District State Performance Plan report (SPP)  

 FORMCHECKBOX 
The district assures that a State Technical Assistance Team (STAT) has been identified for the school and will be utilized.

District signatures represent agreement to all assurances marked and that the plan has been reviewed and approved at the district level.  Signature of KSDE official represents plan has been reviewed and approved in meeting all required criteria.

	Signature of Building Principal
	
	Date
	

	Signature of Authorized District Representative
	
	Date
	

	Signature of KSDE Official
	
	Date
	


External Technical Assistance Team

Directions:  List the name of the individuals who will serve on the External Technical Assistance Team (ETAT) with their contact information.    Additional rows may be added to this chart as needed.  

ETAT Membership should be selected based on the skills and knowledge necessary to support the school’s identified areas of improvement.  More information can be located in the QPA Manual under Quality Criteria Two.  

Requirements: 

· Each school will select the membership of the ETAT  

· The local board approves the ETAT

· An ETAT may serve more than one school in a district 

· ETAT members may be affiliated with the district

· Members are not to be affiliated with the school (not even as itinerant personnel)  

· A NCA team may be used as the ETAT

· The school and ETAT members determine the frequency of the external team visits

	External Technical Assistance Team (ETAT)

	Identify area(s) of expertise of each individual.  Note requirements above.

Place an * beside the chairperson for this ETAT team
	Name
	Email address
	Phone Number

	Ex. Director
	Viveros, Mary
	maviver@kckps.org
	(913)279-4372

	Director ESL
	Hacker, Sabrina
	sahacke@kckps.org
	(913)627-2604

	Data
	Hager, Dr Doug
	dohager@kckps.org
	(913)279-2319

	Reading
	Ramirez, Margie
	maramire@kckps.org
	(913)627-7050

	Math
	Toevs, Yandell
	yatoevs@kckps.org
	(913)627-7050


State Technical Assistance Team

Directions:  List the name of the individuals who will serve on the State Technical Assistance Team (STAT) with their contact information.    

Add as many rows to this chart as needed.

If a school is on improvement or conditionally accredited for QPA and/or on improvement for Title I, membership must include at least two individuals with expertise in the areas(s) resulting in the school being on improvement and needs to include one or more of the following:
· Highly qualified or distinguished teachers and principals,

· Pupil services personnel,

· Parents,

· Representatives of Institutions of Higher Education,

· Representatives of regional educational laboratories or comprehensive regional technical assistance centers,

· Representatives of outside consultant groups.

Requirements:

The STAT team is assigned to the school until the school either attains accredited status or is not accredited.  A STAT may serve more than one school in a district.  More information can be located in the QPA Manual under State Technical Assistance.

	State Technical Assistance Team (STAT)

	Identify area(s) of expertise of each individual.  Note requirements in the directions.

Place an * beside the chairperson for this STAT team
	Name
	Email address
	Phone Number

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Refer to the School Integrated Improvement Plan and make revisions as needed.  If no revisions are needed, move to the next section.
Stage 1:  Orientation & Readiness

Stage 1 of this document is to be filled out following the completion of stage 1 of the Kansas Improvement Model.

Refer to the Kansas Improvement Notebook Section C:  Planning Meeting q.
Directions:  List the names of the individuals who will serve on the school planning team with their contact information.    Add as many rows to this chart as needed.  The roles in bold are required.  It is also required that 1) one person fill no more than two roles on the team and 2) no more than one of the asterisked roles may be filled by an employee of the school district
	School Planning Team

	Role
	Name
	 Email address
	Phone Number

	Superintendent or Representative
	Dr Jill Shackelford
	jishack@kckps.org
	551-3200

	Principal or Principals’ Representative (Each building on improvement is represented on the district team)
	Dr Gene Fite
Dr. Maritza Paul-Newby

Ms. Yolanda Thompson

Mr. Jerry Flanagan
	gefite@kckps.org
mapaul@kckps.org
yothomp@kckps.org
jeflana@kckps.org
	627-7214
627-7218

627-7215

627-7217

	Site Council Member*
	Ismael Hernandez (student)
	
	

	Community Member*
	Marissa Gray
	
	

	Family/Parent Representative*
	Joy Edwards
	
	

	General Education Teacher 
	Daniel Parra
	daparra@kckps.org
	627-7252

	Counselor, Social Worker, etc.
	Jean Allan
	jeallan@kskps.org 
	627-7200

	Special Education Educator
	Tamara Miller
	tamille@kckps.org 
	627-7200

	Local Consolidated Plan Contact 
	Jim Clevenger
	jicleve@kckps.org
	(913) 279-2289

	Teacher of English Language Learners 
	
	
	

	Title 1 Representative (if applicable) 
	
	
	

	Other – Instructional Coach
	Lisa Perry
	liperry@kckps.org
	(913)627-7231

	Other – Instructional Coach
	Jarius Jones
	jajones@kckps.org
	(913)627-7231


Stage 1:  Orientation & Readiness continued

Adopted Improvement Process

Describe the process that will be used to develop and maintain this plan around the vision and mission of the school.
	Staff members attending the September 30, 2009 building inservice were presented data from the 2009 Kansas Assessments. Working in groups, this data was analyzed to identify what the data said in relationship to achievement of each subgroup in each assessed indicator for both Math and Reading. The group then agreed upon SMART goals for improvement upon last year’s results. All staff members, some of whom are also community members, then reviewed strategies that would not only improve student performance on the Kansas Assessment, but also work towards successful participation in the school’s International Baccalaureate program. Results of this work were then presented to members of the Site Council (consisting of parents, community members, staff and students) not only as our school’s plan for improvement, but also as part of supporting Sumner Academy’s Mission Statement to guide motivated students in an ethnically diverse environment through a rigorous college preparatory curriculum.



Highly Qualified and Fully Licensed

List the school’s professional development that supports teachers in becoming highly qualified as defined by NCLB and fully licensed in Kansas.
	One hundred percent of Sumner Academy’s teachers for the 2009-2010 school year are highly qualified as defined by NCLB and fully licensed in Kansas. However, to continue the professional growth of all teaching staff members and support of our Integrated Improvement Plan, staff development at Sumner Academy is based upon the standards established by the National Staff Development Council. Activities have been selected "to produce results in terms of student learning, are supported with resources and time, and are embedded in the school day and year." (Killion, 1999).

Staff development has been designed to provide teachers with the knowledge to scaffold their implementation of new strategies and tools that will free them to focus on instruction as they implement the new strategies. The staff development plan that Sumner Academy designed is based on student learning needs, is embedded in the school day and year, includes opportunities for teachers to learn from and with each other collaboratively, and allows for non-threatening practice as strategies are incorporated into their daily teaching. 

This staff development plan is aligned with the context, process and content standards established by the National Staff Development Council to improve learning of all students. Sumner Academy's staff development plan:

· Organizes adults into learning communities whose goals are aligned with those of the school and district.

· Requires skillful school and district leaders who guide continuous instructional improvement.

· Requires resources to support adult learning and collaboration.- requires and fosters the norm of continuous improvement

· Uses disaggregated student data to determine adult learning priorities, monitor progress, and help sustain continuous improvement.

· Uses multiple sources of information to guide improvement and demonstrate its impact.

· Uses learning strategies appropriate to the intended goal.

· Applies knowledge about human learning and change.

· Provides educators with the knowledge and skills to collaborate.

· Prepares educators to understand and appreciate all students, create safe, orderly and supportive learning environments, and hold high expectations for their academic achievement.

· Deepens educators' content knowledge, provides them with research-based instructional strategies to assist students in meeting rigorous academic standards, and prepares them to use various types of classroom assessments appropriately.

· Provides educators with knowledge and skills to involve families and other stakeholders appropriately. 

(NSDC, 2001)

Working within Professional Learning Communities and collaborative teaching teams, this year’s focus will be conducting action research to further define practices leading to student improvement.




List strategies the school uses to attract highly qualified, fully licensed teachers.

	The district initiative to First Things First is a major attraction for attracting highly qualified teachers. Lowering pupil /teacher ratio through Title I allows for smaller class sizes. Continuity of care allows the teacher to develop relationships and work with the same students over a period of years. The high, clear, and fair expectations for academics and behavior set an atmosphere conducive to learning. Enriched and diverse opportunities to learn provide the teacher with methods for individualizing instruction and meeting the needs of the students. Collective responsibility ensures collaboration among the teachers. The small learning community allows time for common planning. Wednesday afternoon staff development provides the time needed to be able to work with other teachers in the same department. Instructional autonomy permits teachers to be involved with decision-making. Teachers are actively involved with the decisions regarding the master schedule and other decisions in their small learning community. Another district initiative is the Teaching Fellows. This program is provided for people in the community with degrees who would like to become certified in teaching. During the completion of the Master’s program, the Fellow receives training and support from the district and is placed in a teaching position. At the end of the program, the Fellow acquires a teaching certificate.



List strategies the school uses to ensure paraprofessionals meet the qualifications of highly qualified.

	N/A


List strategies the school uses to incorporate a teacher mentoring program as part of its professional development program. 

	The purpose of the Kansas City, Kansas mentoring program is to provide beginning teachers with a supportive, formative process designed to assist their growth as reflective practitioners. The program is both structured and flexible, and consists of a series of strategies focused on the process of

teaching. Designed for beginning teachers with the assistance of trained mentors, the program is ground in a developmental view of learning to teach.

The program combines three essential elements for developing and sustaining teacher quality in support of student learning: a common language for talking about and assessing teaching; clear and concrete levels of performance for teachers to use in assessing themselves; and structured events

through which beginning teachers can develop or hone their skills.
The Kansas City, Kansas mentor program is based on the ASK, Inc. mentoring Program developed by Paula Rutherford. Two books will be used by the rookies. Why Didn’t I Learn this in College? and Instruction for All Students. A third book Mentoring in the 21st Century will be used by the mentors, instructional coaches and administrators.
The Kansas City Kansas mentoring program is built on five goals:

· Beginning teachers will work with a mentor to develop or enhance teaching skills. A log sheet is turned in at every meeting specifying the topics and time spent in collaboration. The Coordinator of Induction makes a minimum visit to the schools (48 in total) twice a semester to observe the progress and have individual conversation with the pair to determine progress.

· Beginning teachers will acquire knowledge necessary to become familiar with the district, school, and community. An orientation to the district is given the first two duty days (their contract is extended two days) offering classes areas unique to our district and community. The guided reading as it is done in primary grades, teaching to diverse students, First Things First and how our district does business, computer systems unique to our schools, and BIST discipline procedures.

· Beginning teachers will participate in monthly professional development meetings to enhance and improve skills effective teaching skills. The beginning teachers are required to attend meetings each month to reflect and learn teaching techniques helping them to become better instructors and caring advocates for their students.

· Beginning teachers and their mentor will develop and enhance professional and working relationships. Our mentors and beginning teachers are asked to spend a minimum of one hour weekly in collaborative conversation. They keep a log of topics and time spent. The log is turned in at each of the beginning teacher after school meetings.

· Mentors will develop and enhance skills necessary to provide professional and personal assistance for their beginning teacher. Because the beginning teachers have a major part to play in the selection of his/her mentor, relationships start from the first day of the year. The mentors have provided guidance and direction voluntarily before they were even chosen. As the relationship develops and conversations between the two teachers become more focused on classroom success, the mentors will have opportunity to evaluate their own teaching practices. The mentors have the same program books as the beginning teacher and together they can study the area topic for the month and reflect on the results of the new teaching from the beginning teacher.
The program involves several distinct types of structure topics, with activities assigned monthly as addressed during after school in-services. Attendances at monthly meetings are mandatory.
The topics addressed are designed to increase the comfort and teaching skills within the classroom. There are a total of seven topics required for the beginning teacher to explore and add to their professional “tool belt.” The mentor teacher becomes the source of encouragement, reflection, and

coaching for their success by monthly observations in the beginning teacher’s classroom.
Basic criteria established for mentor selection meet the standards developed by the State Board of Education. Mentors must be licensed with at least three consecutive years teaching with the district. Participation is voluntary.
Each topic enables beginning teachers to explore different aspects of their practice and to become increasingly proficient in the components of professional practice. The topics require the participation of both beginning teachers and their mentors, thereby encouraging professional collaboration and growth for both teachers.

The syllabus for the training of mentors and administrators include all of the following components:

· Developmental stages of the new teacher

· Roles and responsibilities of the mentor

· Coaching, observation and feedback

· Relationship building

· Collaboration

· Confidentiality




Transitions

Describe the strategies for assisting preschool children in the transition from early childhood programs, such as preschool, Head Start, or Early Reading First to local elementary school programs. 
	N/A


Describe the strategies used for assisting elementary students in the transition from elementary school to middle school.  

	N/A


Describe the strategies for assisting middle school students in the transition from middle school to high school.  

	The Family Advocacy system is a district-wide program that allows teachers to help students make the transition from middle school to high school.  When students enter Sumner, they have a teacher who is assigned as their advocate for the time they are in high school.  In addition, students along with their families are invited in the Spring to attend one of five enrollment sessions where a brief overview of the school is given. Students also meet some of the staff. In the Fall, students and their families are again invited to attend an orientation session describing the vision and mission of Sumner Academy as well as the expectations of students who attend. At both sessions, students meet staff and administrators.
District-wide students transitioning from middle school to high school are required to attend classes one day earlier than their peers to allow time to orient themselves to the floor plan, logistics, and procedures of the school as well as acquaint themselves with their teachers and schedule of classes.

 


Describe the strategies for assisting high school students in the transition from high school to post secondary education or work. 

	A life skills course is taught at the 10th grade level where college readiness benchmarks are examined.  All students develop a postsecondary college entry portfolio with the assistance of their building level academic advisor.  In addition, we teach courses in how to prepare for and score well on the ACT test. College planning and preparation is an essential element of the deep culture at Sumner Academy. At Sumner Academy, students who qualify earn college credit for some of their coursework taken while attending here. 




New Parent Involvement Standards
The National Standards for Family School Partnerships are a comprehensive guideline that schools can use to determine how successful they are implementing family school community partnerships.  More information can be found at www.pta.org for assistance on specific strategies.
Directions:  Mark the standard(s) the district is using to promote effective parent/family involvement. 
For each of the selected standards:
· List strategies the school is using to promote effective parent/family involvement.  
· List strategies the school is using to monitor the implementation of parental/family involvement.

( 1. Welcoming all families into the school community

Families are active participants in the life of the school, and feel welcomed, valued, and connected to each other, to school staff, and to what students are learning and doing in class.  

· List strategies the school is using to promote effective parent/family involvement.  
	Participating in the Family Advocacy System. In this system parents and students are assigned one advocate or contact person for the years they attend a particular school. This advocate is their primary support system and source of information. Parents are included in goal setting with the student and teachers through this system. This ensures that all the adults in the child’s educational experience are on the same page.
Parent contact is to be made at a minimum of once per month with at least two face-to-face meetings scheduled per year. School Loop keeps parents updated on students’ assignments, assessments and individual progress within the classroom. This can be accessed from any computer with Internet access once a parent has registered. Due to student confidentiality issues, the registration must be done in person. 
In addition to keeping parents informed through Family Advocacy and School Loop, Sumner Academy also holds a new student/parent orientation and sends out newsletters. 




· List strategies the school is using to monitor the implementation of parental/family involvement.

	 Families are active participants in the life of the school, and feel welcomed, valued, and connected to each other, to school staff, and to what students are learning and doing in class.  

· New student/parent orientation

· Family advocacy meetings (teacher logs of parent contacts)

· Percent of parents who sign up for School Loop e –mail




( 2. Communicating effectively

Families and school staff engage in regular, meaningful communication about student learning.  

· List strategies the school is using to promote effective parent/family involvement.  
	Participating in the Family Advocacy System. In this system parents and students are assigned one advocate or contact person for the years they attend a particular school. This advocate is their primary support system and source of information. Parents are included in goal setting with the student and teachers through this system. This ensures that all the adults in the child’s educational experience are on the same page.
Parent contact is to be made at a minimum on a monthly basis with at least two face-to-face meetings scheduled per year. School Loop keeps parents updated on students’ assignments, assessments and individual progress within the classroom. This can be accessed from any computer with Internet access once a parent has registered. Due to student confidentiality issues, the registration must be done in person



· List strategies the school is using to monitor the implementation of parental/family involvement.

	Families and school staff engage in regular, meaningful communication about student learning.  

· Family advocacy meetings (teacher logs)
· Phone calls to advocates parents (phone logs)
· School Loop e-mail (Loop mail archives)




( 3. Supporting Student Success

Families and school staff continuously collaborate to support students’ learning and healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and skills to do so effectively.
· List strategies the school is using to promote effective parent/family involvement.  
	. 
Families and school staff continuously collaborate to support students’ learning and healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and skills to do so effectively. This is done through the following:
· Family advocacy

· Comprehensive tutoring for students at risk and/or on probation

· Progress reports and eligibility processes.
· School Loop 
When a student is placed on academic probation, the student’s team of teachers as well as the parents and counselors even more frequently communicate to meets the needs of the child.




· List strategies the school is using to monitor the implementation of parental/family involvement.

	Teachers are required to post assignments and grades in a timely manner. Sign-in logs are kept for all parent conferences. Advocates monitor progress and keep parents informed.

 


( 4. Speaking up for every Child

Families are empowered to be advocates for their own children, to ensure that students are treated fairly and have access to learning opportunities that will support their success.
· List strategies the school is using to promote effective parent/family involvement.  
	Participating in the Family Advocacy System. In this system parents and students are assigned one advocate or contact person for the years they attend a particular school. This advocate is their primary support system and source of information. Parents are included in goal setting with the student and teachers through this system. This ensures that all the adults in the child’s educational experience are on the same page.



· List strategies the school is using to monitor the implementation of parental/family involvement.

	Teachers are expected to set goals with students and partner with parents as much as possible in this process.


 ( 5. Sharing Power

Families and school staff are equal partners in decisions that affect children and families and together inform, influence, and create policies, practices and programs.
· List strategies the school is using to promote effective parent/family involvement.  
	Participating in the Family Advocacy System. In this system parents and students are assigned one advocate or contact person for the years they attend a particular school. This advocate is their primary support system and source of information. Parents are included in goal setting with the student and teachers through this system. This ensures that all the adults in the child’s educational experience are on the same page.
Sumner Academy also has a Site Council made up of parents, community members, students, and staff that helps with informing decisions.




· List strategies the school is using to monitor the implementation of parental/family involvement.

	School staff are in contact on a regular basis to assist the site council with creation of a viable meeting agenda, but otherwise this group of stakeholders is self-directed in the manner they achieve their objectives. Meeting agenda and minutes are readily available.




( 6. Collaborating with Community

Families and school staff collaborate with community members to connect students, families, and staff to expanded learning opportunities, community services, and civic participation
· List strategies the school is using to promote effective parent/family involvement.  
	Civic participation is evidenced by Sumner Academy students through required community service hours of National Honor Society and International Baccalaureate students. One assistant principal acts as a liaison inviting community members to speak or otherwise participate in various aspects of the school operations. Sumner Academy also has a Site Council made up of parents, community members, students, and staff that helps with informing decisions.




· List strategies the school is using to monitor the implementation of parental/family involvement.

	Prioritizing community involvement and providing staff the time to facilitate the conversation with the community greatly enhances this endeavor. 


Stage 2: Gather & Organize Data


Stages 2 and 3 of this document are to be filled out following the completion of stages 2 and 3 of the Kansas Improvement Model.  

See the Kansas Improvement Notebook Stages 2 & 3 for instructions to the Data Carousel Activity which results in the school planning teams’ determination of key findings.  Examples of Achievement Data, Perception Data, Contextual Data, and Demographic Data are also found in Stages 2 and 3 in the Kansas Improvement Notebook. 

Identify the needs assessment instrument that will guide data collection and explain the process for review by the school planning team.

	We used the following assessments to identify needs at Sumner Academy:

Student Achievement data – State assessments in math and reading

Student Achievement data – Local assessments in math and reading via NWEA Measurements of Academic Progress (MAP)

Demographics
Student Withdrawal Data
Referral and Suspension Rates

Evaluation of 2009 School Improvement Plan 

Highly Qualified Staff Data (KSDE Web site and District Reports)
AP Exam results

IB testing results



Identify the data types that were collected.  *Can the data be organized into qualitative and quantitative data types?  The data sources may include: 
a. Achievement Data including review of formative as well as summative data
	a. Achievement Data including review of formative as well as summative data

· Kansas Reading:

· Assessment scores increased 2.2% for the “all students” group: 93.7% for 2007-2008 to 95.9% for 2008-2009

· All subgroups meeting standards or above increased except one. The number of students scoring proficient and above in the “White” subgroup dropped .2% from 99% in 2007-2008 to 98.8% in the 2008-2009 school year. The subgroup with the greatest increase in the number of students proficient or above was our “Hispanic” subgroup with a 7.8% gain to a total of 93.5% students at or above standard.

· Analysis of reading indicator data shows the most essential opportunities for improvement in the following areas:

· Evidence to support an author’s position (68%), plot elements (68.8%), and comparing/contrasting varying aspects (70.9%) were within the lowest three scoring indicators for eighth grade
· Summarizing (67.6%) and figurative language (70.3%) were the two lowest scoring indicators for grade 11. 

· Analysis of reading indicator data shows the least essential opportunities for improvement in the following areas:

· The two highest scoring indicators in eighth grade were identifying main idea and details (92.4%) and context clues (90.9%).

· Determining the meaning of words using context clues was the highest scoring indicator (89.5%) for grade 11. Fact/opinion/propaganda (84.5%), main idea and details (84.1%) and plot elements (84.1%) were the next three highest scoring indicators. 
· Kansas Math

· Assessment scores increased 9.1% for the “all students” group: 84.3% for 2007-2008 to 93.4% for 2008-2009

· All subgroups meeting standards or above increased. With a 11.6% increase, the greatest gain was seen in our “Free and Reduced Lunch” subgroup going from 82.4% for 2007-2008 to 94% for 2008-2009. Our “Hispanic” subgroup followed closely behind with an increase of 11.3% from 81.6% in 2007-2008 to 92.9% in 2008-2009. The subgroup with the least increase in scores (7%) was seen in our “White” subgroup going from 89.6% for 2007-2008 to 96.6% for 2008-2009.

· Grade 7 students were the only ones who experienced an increase (15.6%) in the percent of students meeting standards or above: 54 in 2006-2007 to 69.6% in 2007-2008.  

· With a 27.5% decrease, grade 6 students experienced the greatest decrease: 65.3% in 2006-2007 to 37.8% in 2007-2008.

· Analysis of math indicator data shows the most essential opportunities for improvement in the following areas:

· Grade 8 – Probability of a compound event (38.8%) and identification of subsets (52.9%) 

· Grade 10 – Impact of transformation on perimeter and area (42.1%), multiple step real-world problems (57%) and the relationship between probability and odds (57.4%) 

· Grade 11 – Impact of transformation on perimeter and area (25%), interpreting intercepts/slope (46.5%), and linear equations (48.6%)
· Analysis of math indicator data shows the least essential opportunities for improvement in the following areas:

· Grade 8 – Measures of central tendency (86.8%) and one- or two-step equations with one variable (82.8%)
· Grade 10 – Equations of line and slope/intercept (84.3%) and line of best fit (76.8%) 

· Grade 11 – Equations of line and slope/intercept (85.1%) and explaining the effect of outliers (81.2%)
· District Assessments

In Reading:

· 55.1% of the 188 students taking both the Fall 2008 & Spring 2009 tests showed growth and projected proficiency

· 34.3% of Sumner Academy students made below 0% growth from Fall 2008-Spring 2009 and were projected to be below state standard 

· 43.9% of the 188 students taking both the Fall 2008 & Spring 2009 tests showed projected proficiency but no growth

· 1% of the 188 students taking both the Fall 2008 & Spring 2009 tests showed no growth or projected proficiency

In Math:

· 69% of the 210 students taking both the Fall 2008 & Spring 2009 tests showed growth and projected proficiency

· 26.7% of the 210 students taking both the Fall 2008 & Spring 2009 tests showed projected proficiency but no growth

· 1% of the 210 students taking both the Fall 2008 & Spring 2009 tests showed  growth but not projected proficiency

· 3.3% of the 210 students taking both the Fall 2008 & Spring 2009 tests showed no growth or projected proficiency



b. Perception Data
	· First Things First Student surveys measuring student perceptions showed:

· Students whose answers were indicative of those with high attendance and/or achievement (optimal) were more than six times as likely to perceive their teachers as supportive compared to students whose answers were indicative of those with low attendance and/or achievement (high risk)

· At 53.7%, optimal female students reported the highest perceived support from teachers compared to their male counterparts who reported the lowest (40.3%) perceived support. Females also reported being the second most engaged (33.9%) in their learning with optimal ELL students reporting being the most engaged (34.8%)
· The same percentages of students reported being actively engaged in both the optimal and high-risk male subgroups.
· Optimal White students were 45.6% more likely to perceive their teachers as supportive compared to high-risk White students. However, optimal white students were only 8.4% more likely to report being engaged in their learning as high-risk white students. 

· More high-risk disabled students reported being actively engaged in their learning as did optimal disabled students. However, optimal regular education students were twice as likely to report being engaged as were high-risk regular education students.   
· High-risk Black students showed the most perceived support (9.5%) from teachers of any high-risk subgroup, and the percent of optimal Black students likely to perceive their teachers as supportive was only 4.4 points below the ethnic group reporting the greatest perceived support (White – 51.9%) from their teachers. 
· Optimal Free/Reduced students were 41.7% more likely to perceive their teachers as supportive compared to high-risk Free/Reduced students. 

· High Risk ELL students were most likely (13%) to perceive their teachers as supportive, while optimal ELL students were the second lowest (43.5%) of any subgroup in their perception of teacher support. Yet, high risk ELL were the least likely to report being engaged in their learning (4.3%).



c. Contextual Data 
	· In 2008-2009, 100% of the staff were highly qualified as they are again in 2009-2010. 
· Discipline data – 2008-2009 Sumner Academy had 56 referrals per 100 students with 32 of those unduplicated and 2 suspensions per 100 students with both of those unduplicated. 
· Whites students had more suspensions than other subgroups while black students had more referrals. Males had both more referrals and suspensions. Disabled students had no suspensions or referrals

· While paid and free/reduced lunch students had the same number of referrals and suspensions per hundred, self-paid lunch students had 33% more suspensions.

· The attrition of students from Sumner Academy is down from 179 (18% of the total population) in 2007-2008 to 138 (15% of the total population) in 2008-2009. 
· In 2007-2008, 93 (51.7%) were due to academic failure, 45 (25%) were due to self-selection out of the school to other high schools within the district and 41 (22.9%) were due to self-selection/moving to schools outside the district with 2 (4.9%) of those to nearby private/parochial schools. 
· In 2008-2009, 76 (55%) were due to academic failure, 37 (26.8%) were due to self-selection out of the school to other high schools within the district and 19 (13.7%) were due to self-selection/moving to schools outside the district with 3 (15.7%) of those to nearby private/parochial schools.




d. Demographic Data
	· For the 2008-2009 school year, 40.9% received free lunch and 14% received reduced lunch pricing – a total of 59.1% economically disadvantaged students. For the 2009-2010 school year this figure has increased to 45.8% receive free lunch and 13.3% receive reduced lunch – 59.1% economically disadvantaged. 

· In 2008-2009, 45.5% of our students were black, 23.6% white, 25% Hispanic, and 5.5% Asian and .5% falls into other ethnic groups. For 2009-2010, these figures are slightly different with 44.6% of our students black, 21.9% white, 26.7% Hispanic, and 6.4% Asian and .3% other ethnicities

· Males represent 41.3% of our population and females represent 58.7% in 2009-2010. This is a .5% increase in females from the previous year.



Identify the high school graduation rate, elementary and middle school attendance data and the assessment participation data. 

	· Sumner Academy has 100% participation in the Kansas Assessments
· Sumner Academy has a 100% graduation rate 



Curriculum Alignment Data:  To what extent is the local curriculum aligned to State Reading/Language Arts and Mathematics Standards and assessed indicators?
	In regards to the written, taught and tested curriculum, there is a range in the degree of alignment.  Currently, secondary Language Arts and Math have been aligned to the State standards and assessed indicators.  Elementary math started the process in the summer of 09 and will continue to do the work throughout the school year.  In literacy at the elementary level individual schools in the district have done significant work in aligning curriculum.  Unfortunately, there has not been horizontal systemic alignment or consistent systemic expectations in literacy at the elementary level. A priority focus of the Kansas City, Kansas School district is to specifically address this issue in elementary literacy along with establishing a clear vertically articulated curriculum across all levels in language arts in math. 
The curriculum at Sumner is in complete alignment to the assessed State Reading/Language Arts and State Mathematics Standards.



Describe the process of curriculum alignment in your school or district.
	The executive director of curriculum participated in the State sponsored PDK curriculum assessment, design and delivery training in April of 09.  The same training was conducted for the KCK instructional executive directors and the guaranteed viable curriculum team (GVC Team) in May of 09.  An external consultant and the GVC conducted a needs assessment in the core curriculum areas.  Priorities were established and a plan was created to align curriculum in the core areas.  At this point the goals of the plan are to establish PreK – 12 scope & sequence documents and pacing guides in the core content by December 2009.  In October 2009 the GVC team along with other district stakeholders will investigate the feasibility of contracting out other integral parts (i.e. curriculum guides, aligned formative assessments etc.)  The final decision regarding these parts of the curriculum will be influenced by decisions made by KSDE and KLN.  (Currently there is consideration being made to pooling resources and doing cross-district work).  In the meantime the district will continue to work towards creating and establishing policies, protocols, procedures, and mechanisms necessary to manage a deeply aligned curriculum.  This will include such things as curriculum policies, a district material adoption cycle, a comprehensive assessment plan and an overall curriculum management plan.  The goal is have these plans, protocols, and policies in place by May 2010.  While these decisions are being made and these documents are being created, stakeholders (Board of Education members, Administrators, and Teachers) will be provided rationale and trained on the importance of a deeply aligned curriculum.  

The curriculum at Sumner Academy is aligned with district and state standards and integrated to include strategies and thinking skills students will need as they progress into and through the International Baccalaureate program. This work is done within Professional Learning Communities and is continually in flux to meet the needs of the students and the IB curriculum. Within this coming year some PLCs will be conducting action research to inform curriculum decisions.



Describe the progress of the curriculum alignment work across and between grade levels or content courses. 
	At the secondary level in Language Arts and Math the curriculum has been aligned across and between grade levels including middle to high school.  Elementary math started the process in the summer of 2009.  Elementary literacy is scheduled to start in October 2009.  Complete vertical alignment across levels and between grades is schedule to be address through the creation of scope & sequence documents and pacing guides due to be completed by December 2009.  The development of curriculum guides and aligned formative assessments is planned for the Spring of 2010.  The goal is to start the professional development for teachers and administrators in the Summer of 2010 and throughout the 2010-2011 school year.  
A requirement of being an International Baccalaureate World School is have a school curriculum that reflects IB practices. To this effect, each department is currently working on a strategic plan to re-evaluate their current key concepts for each course to ensure the scope and sequence at each grade level aligns with not only within the curriculum but also within the formative and summative assessment practices for each. This work is being done through the departmental Professional Learning Community as well as the smaller collaborative teams.



For Reading/Language Arts

 FORMCHECKBOX 
 Little work has been done in this area

( The work is underway


 FORMCHECKBOX 
 The alignment work is complete 
The products of work will include:
(  A scope and sequence    


(  The mapping of tested indicators

( A written core curriculum

( Grade level or content pacing guides

(  A listing of Programs      


( Program Adoption Schedule

( Intervention materials for each tier 

(Differentiated Instructional Strategies

( Adaptations for English Language Learners

(Adaptations for Special Education Students    
( Named common or formative assessments
( A unit plan guide
  ( A lesson plan guide

Describe the next steps in the curriculum alignment work for Reading /Language Arts for: 

· Year 1 On Improvement 

	1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides



· Year 2 On Improvement 
	1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process.  



For Mathematics 
 FORMCHECKBOX 
Little work has been done in this area

 ( The work is underway
                           FORMCHECKBOX 
 The alignment work is complete 

The products of work will include:
(  A scope and sequence    


( The mapping of tested indicators

( A written core curriculum

( Grade level or content pacing guides

(  A listing of Programs      


( Program Adoption Schedule

( Intervention materials for each tier 

( Differentiated Instructional Strategies

( Adaptations for English Language Learners

(Adaptations for Special Education Students    
( Named common or formative assessments
( A unit plan guide
  ( A lesson plan guide

Describe the next steps in the curriculum alignment work for mathematics for: 
· Year 1 On Improvement 

	1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides



· Year 2 On Improvement 

	1. Continue the Development of Curriculum Guides  2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process.



Describe the process to assist teachers in learning and implementing of the reading/language arts curriculum: 
	Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.



( Yearly Staff Development over the standards      
     (  Curriculum Guide for each teacher      ( Grade or course level mentor
( Regular grade level or course level collaboration times    (  Instructional Coaching

        ( Other

Describe the process to monitor implementation: 
	Implementation is monitored and supported by several different factions.  Instructional Executive Directors monitor/support implementation through their regular walkthroughs and Principal and Instructional Coach PLCs.  This PLC work involves goal setting, data analysis and progress monitoring for all schools.  Principals and Instructional Coaches  are expected to have comparable practices with teacher PLCs.  Teacher PLCs are expected to analyze data, set goals, monitor progress, and share best practices/resources.  




( Written lesson plans

    ( Walk through

    ( Formative Assessment Results 
     ( Formal/Informal Observation
Describe the process to assist teachers in learning and implementing of the mathematics curriculum: 

	Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.



( Yearly Staff Development over the standards      
     (  Curriculum Guide for each teacher      ( Grade or course level mentor
( Regular grade level or course level collaboration times    (  Instructional Coaching

        ( Other

Describe the process to monitor implementation: 
	Implementation is monitored and supported by several different factions.  Instructional Executive Directors monitor/support implementation through their regular walkthroughs and Principal and Instructional Coach PLCs.  This PLC work involves goal setting, data analysis and progress monitoring for all schools.  Principals and Instructional Coaches  are expected to have comparable practices with teacher PLCs.  Teacher PLCs are expected to analyze data, set goals, monitor progress, and share best practices/resources.  




( Written lesson plans

    ( Walk through

    ( Formative Assessment Results 
     ( Formal/Informal Observation
Stage 3:  Analyze Data

Explain the process for data analysis. *Who will participate? How will the findings be shared? Etc.

	The types and quantity of data gathered and analyzed were varied to include quantitative and qualitative data from state and local sources for each subgroup of students. This is sufficient to begin a discussion by the Building Leadership Team.



Write one to three sentences that capture the key findings from the achievement data.  

	Sumner Academy improved in all areas with all subgroups.




Identify from the other data types, findings that offer some explanation about the achievement data. Is additional data needed to start a discussion by the planning team?

	Achievement data is exceptional for all subgroups in a school that reflects the population of the district as a whole. 



From the data analysis, identify:

1. Strengths and their root cause(s) that are believed to have had a positive impact on student achievement.  

	Content knowledge of teachers and academic rigor are exemplary at Sumner Academy. Selective admissions and a policy of dismissing students who are not succeeding also help to maintain the high standards set by teachers.



2. Challenges and their root cause(s) that are believed to have had a negative impact on student achievement.  

	While no challenges have been identified regarding achievement at this time, the attrition from Sumner Academy is not optimal in view of the high standards Sumner Academy sets for itself. Building better relationships with students within Family Advocacy, the school, and individual classes will assist in retaining students from either voluntarily or involuntarily withdrawing from Sumner to attend other schools in the district or area private schools.




These findings will guide the planning, development and implementation of the Integrated Improvement Plan
Discussion Points ONLY – Do not Answer

*Do the findings provide direction for content instructional change?  

*Are statements listed to guide the staff in the identification of scientifically based research strategies which may address the root cause? 

*Do the findings provide direction for staff or professional development needs?
Stage 4:  Prioritize & Set SMART Goals
Stage 4 of this document is to filled out following the completion of stage 4 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning meeting Three.

When writing SMART Goals consider the following:
· A purpose of improvement plans are to ensure that each student meets or exceeds high academic and behavioral standards.
· Research indicates that systemic approaches to school improvement are essential to sustainable progress.

Meeting the 2014 AYP targets for reading and math is the long term goal of each school and district in the state of Kansas. The written SMART goals will guide the program planning and implementation. Write:

· One SMART Goal must focus on each student meeting or exceeding Mathematic Standards. The plan should include action steps (See Stage 6 Part A) to improve student achievement for each sub group who is not meeting Mathematics Standards during the next two years. 

· One SMART Goal must focus on each student meeting or exceeding Reading Standards. The plan should include action steps to improve student achievement for each sub group who is not meeting Reading Standards during the next two years. 

· One or more SMART Goal(s) must focus on the areas of deficiencies for Quality Performance Accreditation (QPA).

Mathematics   SMART Goal(s):
	The percentage of students scoring at the meets standard or higher will increase from 93.4% to 94.1% with no students at the academic warning performance level by the end of the 2010 school year as measured by the Kansas Mathematics Assessment in Spring 2010. 

The percentage of  targeted students scoring at the meets standard or higher will increase: 

· Free/Reduced lunch from 94% to 94.6%

· African-American from 91.2% to 92.1%

· Hispanic from 92.9% to 93.6%

· White from 96.6% to 96.9% 

by the end of the 2010 school year as measured by the Kansas Mathematics Assessment in Spring 2010.

The percentage of students scoring at exceeds standards will increase from 30.2% to 38% and exemplary will increase from 15.7% to 25% by the end of the 2010 school year as measured by the Kansas Mathematics Assessment in Spring 2010




Reading SMART Goal(s):
	The percentage of students scoring at the meets standard or higher will increase from 95.8% to 96.4% by the end of the 2010 school year as measured by the Kansas Reading Assessment in Spring 2010. 

The percentage of  targeted students scoring at the meets standard or higher will increase: 

· Free/Reduced lunch from 93.3% to 94%

· African-American from 96.4% to 96.8%

· Hispanic from 93.5% to 94.2%

· White from 98.8% to 99% 

by the end of the 2010 school year as measured by the Kansas Reading Assessment in Spring 2010.

The percentage of students scoring at exceeds standards will increase from 43.6% to 50% and exemplary will increase from 21.5% to 30% by the end of the 2010 school year as measured by the Kansas Reading Assessment in Spring 2010. 




Curriculum Alignment SMART Goal(s)
	The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence, pacing guides documents, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  

While our curriculum is completely aligned with the state at this time, we are working to have it reflect the principles and assessment practices of the International Baccalaureate program across all grade levels. 




Relationship SMART Goal(s):
	The percentage of students both involuntarily and voluntarily withdrawing from Sumner Academy to attend other schools within the district or private schools within the area will decrease by 10%



Stage 5:  Research & Identify Scientifically Based Research Strategies & Practices

Stage 5 of this document is to be filled out following the completing of state 5 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Three.  The action for each tier should relate back to the SMART Goal(s).  The tiers should create a systemic approach for the building or district.  The professional development needs will also stem from each tier.  More information on MTSS can be located at www.kansasmtss.org 
MATHEMATICS SMART GOAL(s):   
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Mathematics strategies proven to increase student learning include metacognitive strategies and active engagement strategies. Using these interventions consistently with all students will increase student learning for all subgroups as needed.



What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	· Classroom assessments
· Kansas Formative assessments

· MAP testing (Fall, Spring)
· 2010 Kansas State Mathematics assessment



What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	· Metacognitive and Self-Monitoring

· Campione, J.C., Brown, A.L., & Connell, M.L.. (1988). Metacognition: On the importance of understanding what you are doing. In R.I. Charles & E.A. Silver (Eds.), The teaching and assessing of mathematical problem solving. Reston, VA: National Council of Teachers of Mathematics..

· Kilpatrick, J., Swafford, J., & Findell, B. (Eds.). (2001). Adding it up: Helping children learn mathematics. Washington, DC: Mathematics Learning Study Committee, Center for Education, Division of Behavioral and Social Sciences and Education, National Academy Press..

· King, A.. (1994). Guiding knowledge construction in the classroom: Effects of teaching children how to question and how to explain. .

· Schoenfield, A.. (1989). Teaching mathematical thinking and problem solving. In L. B. Resnick & L. E. Klopfer (Eds.). Toward the thinking curriculum: Current cognitive research (pp. 83 – 103). Alexandria, VA: Association for Supervision and Curriculum .

· Schoenfield, A.H.. (1992). Learning to think mathematically: Problem solving, metacognition, and sense making in mathematics. In D.A.

· Grouws (Ed). Old Tappan, NJ: Macmillan. Handbook of research on teaching and learning, 334 – 370

· Active Engagement

· Kilpatrick, J., Swafford, J., & Findell, B. (Eds.). (2001). Adding it up: Helping children learn mathematics. Washington, DC: Mathematics Learning Study Committee, Center for Education, Division of Behavioral and Social Sciences and Education, National Academy Press..

· Slavin, R.E.. (1990). Student team learning in mathematics. In N. Davidson. (Ed.), Cooperative learning in math: A handbook for teachers. Reading, MA: Addison-Wesley.. 69-102
· Slavin, R.E.. (1995). Cooperative learning: Theory, research, and practice (2nd ed.). Boston: Allyn and Bacon..

· Davidson, N., & Kroll D.. (1991). An overview of research on cooperative learning related to mathematics. Journal for Research in Mathematics Education, 22), 362-365



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The selected strategies represent current scientific based research in the field of mathematics. They reflect the five strands of mathematical proficiency as outlined by the National Research Council. These strategies are effective with all students as reported by the National Research Council. Therefore, the selected strategies address the targeted student needs.



TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Mathematics strategies proven to increase student learning include metacognitive strategies and active engagement strategies. Using these interventions consistently with small groups of students will increase student learning for all subgroups as needed.



What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	· Classroom assessments
· Kansas Formative assessments

· MAP testing (Fall, Winter, Spring)
· 2010 Kansas State Mathematics assessment



What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	· Small Group Instruction
· Cohen, E. G. (1994). Restructuring the classroom: Conditions for productive small groups. Review of Educational Research, 64(1), 1-35.
· Differentiated Instruction
· Bateman, B. (1993). Learning Disabilities: The Changing Landscape. Journal of Learning Disabilities, 25(1). 29-63.
· Jay McTighe; John L Brown (2005). Differentiated Instruction and Educational Standards: Is Détente Possible? Theory into Practice; 44(3) 234-244
· Tomlinson, C. (1999). The Differentiated Classroom:  Responding to the needs of all learners. Alexandria, VA: Association for Supervision and Curriculum Development.
· Vaughn, S. (2003, December). How many tiers are needed for Response to Intervention to achieve acceptable prevention outcomes? Paper presented at the National Research Center on Learning Disabilities Responsiveness-to-Intervention Symposium, Kansas City, MO.
· Metacognitive and Self-Monitoring

· Campione, J.C., Brown, A.L., & Connell, M.L.. (1988). Metacognition: On the importance of understanding what you are doing. In R.I. Charles & E.A. Silver (Eds.), The teaching and assessing of mathematical problem solving. Reston, VA: National Council of Teachers of Mathematics..

· Kilpatrick, J., Swafford, J., & Findell, B. (Eds.). (2001). Adding it up: Helping children learn mathematics. Washington, DC: Mathematics Learning Study Committee, Center for Education, Division of Behavioral and Social Sciences and Education, National Academy Press.
· King, A.. (1994). Guiding knowledge construction in the classroom: Effects of teaching children how to question and how to explain. .

· Schoenfield, A.. (1989). Teaching mathematical thinking and problem solving. In L. B. Resnick & L. E. Klopfer (Eds.). Toward the thinking curriculum: Current cognitive research (pp. 83 – 103). Alexandria, VA: Association for Supervision and Curriculum .

· Schoenfield, A.H.. (1992). Learning to think mathematically: Problem solving, metacognition, and sense making in mathematics. In D.A.

· Grouws (Ed).. Handbook of research on teaching and learning, 334 – 370. Old Tappan, NJ: Macmillan

· Active Engagement

· Kilpatrick, J., Swafford, J., & Findell, B. (Eds.). (2001). Adding it up: Helping children learn mathematics. Washington, DC: Mathematics Learning Study Committee, Center for Education, Division of Behavioral and Social Sciences and Education, National Academy Press..

· Slavin, R.E.. (1990). Student team learning in mathematics. In N. Davidson. (Ed.), Cooperative learning in math: A handbook for teachers. Reading, MA: Addison-Wesley.. 69-102
· Slavin, R.E.. (1995). Cooperative learning: Theory, research, and practice (2nd ed.). Boston: Allyn and Bacon..

· Davidson, N., & Kroll D.. (1991). An overview of research on cooperative learning related to mathematics. Journal for Research in Mathematics Education, 22), 362-365



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The selected strategies represent current scientific based research in the field of mathematics. They reflect the five strands of mathematical proficiency as outlined by the National Research Council. These strategies are effective with all students as reported by the National Research Council. Therefore, the selected strategies address the targeted student needs.



TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Mathematics strategies proven to increase student learning for students who need intensive support include smaller group instruction and differentiated instruction along with metacognitive strategies and active engagement strategies. Using these interventions consistently with targeted Tier 3 students of the multi-tiered system of support will increase student learning as needed.



What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	· Classroom assessments
· Kansas Formative assessments

· MAP testing (Fall, Winter, Spring)
· 2010 Kansas State Mathematics assessment



What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	· Small Group Instruction
· Cohen, E. G. (1994). Restructuring the classroom: Conditions for productive small groups. Review of Educational Research, 64(1), 1-35.
· Differentiated Instruction
· Bateman, B. (1993). Learning Disabilities: The Changing Landscape. Journal of Learning Disabilities, 25(1). 29-63.
· Jay McTighe; John L Brown (2005). Differentiated Instruction and Educational Standards: Is Détente Possible? Theory into Practice; 44(3) 234-244
· Tomlinson, C. (1999). The Differentiated Classroom:  Responding to the needs of all learners. Alexandria, VA: Association for Supervision and Curriculum Development.
· Vaughn, S. (2003, December). How many tiers are needed for Response to Intervention to achieve acceptable prevention outcomes? Paper presented at the National Research Center on Learning Disabilities Responsiveness-to-Intervention Symposium, Kansas City, MO.
· Metacognitive and Self-Monitoring

· Campione, J.C., Brown, A.L., & Connell, M.L.. (1988). Metacognition: On the importance of understanding what you are doing. In R.I. Charles & E.A. Silver (Eds.), The teaching and assessing of mathematical problem solving. Reston, VA: National Council of Teachers of Mathematics..

· Kilpatrick, J., Swafford, J., & Findell, B. (Eds.). (2001). Adding it up: Helping children learn mathematics. Washington, DC: Mathematics Learning Study Committee, Center for Education, Division of Behavioral and Social Sciences and Education, National Academy Press.
· King, A.. (1994). Guiding knowledge construction in the classroom: Effects of teaching children how to question and how to explain. .

· Schoenfield, A.. (1989). Teaching mathematical thinking and problem solving. In L. B. Resnick & L. E. Klopfer (Eds.). Toward the thinking curriculum: Current cognitive research (pp. 83 – 103). Alexandria, VA: Association for Supervision and Curriculum .

· Schoenfield, A.H.. (1992). Learning to think mathematically: Problem solving, metacognition, and sense making in mathematics. In D.A.

· Grouws (Ed).. Handbook of research on teaching and learning, 334 – 370. Old Tappan, NJ: Macmillan

· Active Engagement

· Kilpatrick, J., Swafford, J., & Findell, B. (Eds.). (2001). Adding it up: Helping children learn mathematics. Washington, DC: Mathematics Learning Study Committee, Center for Education, Division of Behavioral and Social Sciences and Education, National Academy Press..

· Slavin, R.E.. (1990). Student team learning in mathematics. In N. Davidson. (Ed.), Cooperative learning in math: A handbook for teachers. Reading, MA: Addison-Wesley.. 69-102
· Slavin, R.E.. (1995). Cooperative learning: Theory, research, and practice (2nd ed.). Boston: Allyn and Bacon..

· Davidson, N., & Kroll D.. (1991). An overview of research on cooperative learning related to mathematics. Journal for Research in Mathematics Education, 22), 362-365



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The selected strategies represent current scientific based research in the field of mathematics. They reflect the five strands of mathematical proficiency as outlined by the National Research Council. These strategies are effective with all students as reported by the National Research Council. Therefore, the selected strategies address the targeted student needs.



READING SMART GOAL(s):   
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Reading strategies proven to increase student learning are metacognitive strategies and active engagement strategies. Using these interventions consistently with all students will increase student learning for all subgroups as needed. Research shows that teacher questioning strongly supports and advances students' learning from reading (Armbruster, Lehr, & Osborn, 2001)." Questioning is effective for improving comprehension because it gives the students a purpose for reading, focuses attention on what must be learned, helps develop active thinking while reading, helps monitor comprehension, helps review content, and relates what is learned to what is already known (Armbruster, Lehr, & Osborn, 2001).




What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	· Classroom assessments
· Kansas Formative assessments

· MAP testing (Fall, Spring)
· 2010 Kansas State Reading assessment



What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	· Metacognitive and Self-Monitoring

· Pressley, M. & Afflerbach, P..(1995). Verbal protocols of reading: nature of constructively responsive reading. Hillsdale, NJ: Erlbaum.
· Tobin, K. (1986).  Effects of teacher wait time on discourse characteristics in mathematics and language arts classes.  American Educational Research Journal, 23 (2), 191-200.

· Active Engagement

· Egawa, K. & Harste, J. C. (October 2001). Balancing the literacy curriculum: A new vision. School Talk, (7)1), 1-8
· Slavin, R.E. (1995). Cooperative learning: Theory, research, and practice (2nd ed.). Boston: Allyn and Bacon. 




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The selected strategies represent current scientific based research in the field of literacy. They reflect the dimensions of reading as outlined by the National Reading Panel report. These strategies are effective with all students as reported by the National Reading Panel. Therefore, the selected strategies address the targeted student needs.



TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Reading strategies proven to increase student learning  of students needing additional support include smaller group instruction and differentiated instruction along with metacognitive strategies and active engagement strategies. Using these interventions consistently with targeted Tier 2 students of the multi-tiered system of support will increase student learning as needed.



What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	· Classroom assessments
· Kansas Formative assessments

· MAP testing (Fall, Spring)
· 2010 Kansas State Reading assessment



What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	· Small Group Instruction
· Cohen, E. G. (1994). Restructuring the classroom: Conditions for productive small groups. Review of Educational Research, 64(1), 1-35.
· Differentiated Instruction
· Bateman, B. (1993). Learning Disabilities: The Changing Landscape. Journal of Learning Disabilities, 25(1). 29-63.
· Jay McTighe; John L Brown (2005). Differentiated Instruction and Educational Standards: Is Détente Possible? Theory into Practice; 44(3) 234-244
· Tomlinson, C. (1999). The Differentiated Classroom:  Responding to the needs of all learners. Alexandria, VA: Association for Supervision and Curriculum Development.
· Vaughn, S. (2003, December). How many tiers are needed for Response to Intervention to achieve acceptable prevention outcomes? Paper presented at the National Research Center on Learning Disabilities Responsiveness-to-Intervention Symposium, Kansas City, MO.
· Metacognitive and Self-Monitoring

· Pressley, M. & Afflerbach, P..(1995). Verbal protocols of reading: nature of constructively responsive reading. Hillsdale, NJ: Erlbaum.
· Tobin, K. (1986).  Effects of teacher wait time on discourse characteristics in mathematics and language arts classes.  American Educational Research Journal, 23 (2), 191-200.
· Active Engagement

· Egawa, K. & Harste, J. C. (October 2001). Balancing the literacy curriculum: A new vision. School Talk, (7)1), 1-8
· Slavin, R.E. (1995). Cooperative learning: Theory, research, and practice (2nd ed.). Boston: Allyn and Bacon. 




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The selected strategies represent current scientific based research in the field of literacy. They reflect the dimensions of reading as outlined by the National Reading Panel report. These strategies are effective with all students as reported by the National Reading Panel. Therefore, the selected strategies address the targeted student needs.



TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Reading strategies proven to increase student learning of students needing intensive support include smaller group instruction and differentiated instruction along with metacognitive strategies and active engagement strategies. Using these interventions consistently with targeted students will increase student learning as needed.



What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	· Classroom assessments
· Kansas Formative assessments

· MAP testing (Fall, Spring)
· 2010 Kansas State Reading assessment



What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	· Small Group Instruction
· Cohen, E. G. (1994). Restructuring the classroom: Conditions for productive small groups. Review of Educational Research, 64(1), 1-35.
· Differentiated Instruction
· Bateman, B. (1993). Learning Disabilities: The Changing Landscape. Journal of Learning Disabilities, 25(1). 29-63.
· Jay McTighe; John L Brown (2005). Differentiated Instruction and Educational Standards: Is Détente Possible? Theory into Practice; 44(3) 234-244
· Tomlinson, C. (1999). The Differentiated Classroom:  Responding to the needs of all learners. Alexandria, VA: Association for Supervision and Curriculum Development.
· Vaughn, S. (2003, December). How many tiers are needed for Response to Intervention to achieve acceptable prevention outcomes? Paper presented at the National Research Center on Learning Disabilities Responsiveness-to-Intervention Symposium, Kansas City, MO.
· Metacognitive and Self-Monitoring

· Pressley, M. & Afflerbach, P..(1995). Verbal protocols of reading: nature of constructively responsive reading. Hillsdale, NJ: Erlbaum.
· Tobin, K. (1986).  Effects of teacher wait time on discourse characteristics in mathematics and language arts classes.  American Educational Research Journal, 23 (2), 191-200.
· Active Engagement

· Egawa, K. & Harste, J. C. (October 2001). Balancing the literacy curriculum: A new vision. School Talk, (7)1), 1-8
· Slavin, R.E. (1995). Cooperative learning: Theory, research, and practice (2nd ed.). Boston: Allyn and Bacon. 




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The selected strategies represent current scientific based research in the field of literacy. They reflect the dimensions of reading as outlined by the National Reading Panel report. These strategies are effective with all students as reported by the National Reading Panel. Therefore, the selected strategies address the targeted student needs.



THIRD SMART GOAL(s):   
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Relationship strategies proven to increase student learning include the Family Advocacy System. Daily contact with the student, and monthly contact with parents/guardians as well as meeting face-to-face at least twice per year with them helps build positive relationships between students, teachers and families. Student behavior problems will decrease and attendance will increase. Subsequently, assessment results will also increase. 




What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Classroom Assessment, Kansas Formative assessments, MAP testing (Fall, Spring), the 2010 Kansas State Mathematics and Reading assessments, withdrawal records, discipline referrals and suspensions, attendance reports, and student surveys (Spring 2010)




What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	· Frey, K. S., Nolen, S. B., Edstrom, L. V., & Hirschstein, M. K. (2005). Effects of a school-based social-emotional competence program: Linking children's goals, attributions, and behavior. Journal of Applied Developmental Psychology, 26, 171–200.
· Greenberg, Weissberg,R.,O’Brien,M.,Zins, J.,Elias, M (2003) Enhancing School-Based Prevention and Youth Development Through Coordinated Social, Emotional and Academic Learning
· Jacobstein, D.M. (2004). Supporting classroom staff in relationship-based intervention. PowerPoint presentation. Washington, D.C.: Georgetown University Center for Child and Human Development

· Schoiak-Edstrom, L., Frey, K. S., & Beland, K. (2002). Changing adolescents' attitudes about relational and physical aggression: An early evaluation of a school-based intervention. School Psychology Review, 31(2), 201–216.

· Vaughn, S. (2003, December). How many tiers are needed for Response to Intervention to achieve acceptable prevention outcomes? Paper presented at the National Research Center on Learning Disabilities Responsiveness-to-Intervention Symposium, Kansas City, MO.



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Research shows that positive relationships between students, teachers, and parents result in increased student achievement. The Family Advocacy System assists with building relationships with students. Proper classroom management and an enforced Code of Conduct provide students with a safe environment to work and study. 



TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Relationship strategies proven to increase student learning include early intervention. Using early intervention through Professional Learning Communities and the Family Advocacy System consistently with targeted students will increase student time in class and opportunities for learning. Teacher availability for individual consulting and tutoring decreases the number of academic dismissals, referrals and suspensions. Subsequently, assessment results will also increase.



What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Classroom Assessment, Kansas Formative assessments, MAP testing (Fall, Winter, Spring), the 2010 Kansas State Mathematics and Reading assessments, withdrawal records, discipline referrals and suspensions, attendance reports, and student surveys (Spring 2010)




What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	· Frey, K. S., Nolen, S. B., Edstrom, L. V., & Hirschstein, M. K. (2005). Effects of a school-based social-emotional competence program: Linking children's goals, attributions, and behavior. Journal of Applied Developmental Psychology, 26, 171–200.
· Greenberg, Weissberg,R.,O’Brien,M.,Zins, J.,Elias, M (2003) Enhancing School-Based Prevention and Youth Development Through Coordinated Social, Emotional and Academic Learning
· Jacobstein, D.M. (2004). Supporting classroom staff in relationship-based intervention. PowerPoint presentation. Washington, D.C.: Georgetown University Center for Child and Human Development

· Schoiak-Edstrom, L., Frey, K. S., & Beland, K. (2002). Changing adolescents' attitudes about relational and physical aggression: An early evaluation of a school-based intervention. School Psychology Review, 31(2), 201–216.

· Vaughn, S. (2003, December). How many tiers are needed for Response to Intervention to achieve acceptable prevention outcomes? Paper presented at the National Research Center on Learning Disabilities Responsiveness-to-Intervention Symposium, Kansas City, MO.



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Research shows that positive relationships between students, teachers, and parents result in increased student achievement. The Family Advocacy System assists with building relationships with students. Proper classroom management and an enforced Code of Conduct provide students with a safe environment to work and study. 



TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Relationship strategies proven to increase student learning include early intervention. Using early intervention through Professional Learning Communities and the Family Advocacy System consistently with targeted students will increase student time in class and opportunities for learning. Teacher availability for individual consulting and tutoring decreases the number of academic dismissals, referrals and suspensions. Subsequently, assessment results will also increase.



What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Classroom Assessment, Kansas Formative assessments, MAP testing (Fall, Winter, Spring), the 2010 Kansas State Mathematics and Reading assessments, withdrawal records, discipline referrals and suspensions, attendance reports, and student surveys (Spring 2010)




What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	· Frey, K. S., Nolen, S. B., Edstrom, L. V., & Hirschstein, M. K. (2005). Effects of a school-based social-emotional competence program: Linking children's goals, attributions, and behavior. Journal of Applied Developmental Psychology, 26, 171–200.
· Greenberg, Weissberg,R.,O’Brien,M.,Zins, J.,Elias, M (2003) Enhancing School-Based Prevention and Youth Development Through Coordinated Social, Emotional and Academic Learning
· Jacobstein, D.M. (2004). Supporting classroom staff in relationship-based intervention. PowerPoint presentation. Washington, D.C.: Georgetown University Center for Child and Human Development

· Schoiak-Edstrom, L., Frey, K. S., & Beland, K. (2002). Changing adolescents' attitudes about relational and physical aggression: An early evaluation of a school-based intervention. School Psychology Review, 31(2), 201–216.

· Vaughn, S. (2003, December). How many tiers are needed for Response to Intervention to achieve acceptable prevention outcomes? Paper presented at the National Research Center on Learning Disabilities Responsiveness-to-Intervention Symposium, Kansas City, MO.



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Research shows that positive relationships between students, teachers, and parents result in increased student achievement. The Family Advocacy System assists with building relationships with students. Proper classroom management and an enforced Code of Conduct provide students with a safe environment to work and study. 



CURRICULUM ALIGNMENT SMART GOAL(s):  The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence documents, pacing guides, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Schools will implement a utilize scope and sequence documents, pacing guides and formative assessments




What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Formative Assessments, MAP, Benchmark Assessments, Unit Assessments




What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Deep Curriculum Alignment by Fenwick English, Deciding What to Teach and Test: Developing, Aligning and Auditing the Curriculum by Fenwick English, Needs Assessment: A Focus for Curriculum Development by Fenwick English and Roger A Kaufman, District Leadership that Works by Marzano and Waters, What Works in Schools by Marzano and On Common Ground by Dufour




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	The Tier 2 and Tier 3 section is being developed with guidance from KSDE




What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	The Tier 2 and Tier 3 section is being developed with guidance from KSDE




What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan


Stage 6 of this document is to be filled out following the completion of stage 6 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Four.

This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

MATHEMATICS SMART Goal:  (Copy SMART Goal from Stage 4)
The percentage of students scoring at the meets standard or higher will increase from 93.4% to 94.1% with no students at the academic warning performance level by the end of the 2010 school year as measured by the Kansas Mathematics Assessment in Spring 2010. 

The percentage of  targeted students scoring at the meets standard or higher will increase: 

· Free/Reduced lunch from 94% to 94.6%

· African-American from 91.2% to 92.1%

· Hispanic from 92.9% to 93.6%

· White from 96.6% to 96.9% 

by the end of the 2010 school year as measured by the Kansas Mathematics Assessment in Spring 2010.

The percentage of students scoring at exceeds standards will increase from 30.2% to 38% and exemplary will increase from 15.7% to 25% by the end of the 2010 school year as measured by the Kansas Mathematics Assessment in Spring 2010

	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1
	Posting stems to higher level questions per Bloom’s Taxonomy in classroom to use for lesson planning and implementation
	Administrators, Instructional Coach and Teachers
	Stem questions
	Nov. 2009
	
	Administrative walk-through documentation

	2
	Model active engagement & questioning strategies in staff development
	Administrators, Instructional Coach, Department Chairs,  and other leaders of Wednesday staff development
	Strategies to promote active engagement & higher level questions
	May 2010
	
	Wednesday staff development notes and agendas

	3
	Teachers use strategies consistently in the classroom
	Administrators, Instructional Coach and Teachers
	Observation schedule of reading teachers
	May 2010
	
	Administrative and Instructional Coach walk-through documentation

	4
	PLCs look at student work to identify how to better use strategies for individual students
	Administrators, Instructional Coach and Teachers
	Protocols for examining student work
	May 2010
	
	PLC meeting notes

	5
	PLCs look at data from formative tests to identify indicators and students needing more support
	Administrators, Instructional Coach and Teachers
	Data from formative assessment & format for analyzing data
	May 2010
	
	PLC meeting notes

	6
	Peer observations focusing on the targeted strategies
	Administrators, Instructional Coach and Teachers
	Protocol for conducting an equity walk
	May 2010
	
	Notes from observation and follow-up conversations


This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.
READING SMART Goal:  (Copy SMART Goal from Stage 4)
The percentage of students scoring at the meets standard or higher will increase from 95.8% to 96.4% by the end of the 2010 school year as measured by the Kansas Reading Assessment in Spring 2010. 

The percentage of  targeted students scoring at the meets standard or higher will increase: 

· Free/Reduced lunch from 93.3% to 94%

· African-American from 96.4% to 96.8%

· Hispanic from 93.5% to 94.2%

· White from 98.8% to 99% 

by the end of the 2010 school year as measured by the Kansas Reading Assessment in Spring 2010.

The percentage of students scoring at exceeds standards will increase from 43.6% to 50% and exemplary will increase from 21.5% to 30% by the end of the 2010 school year as measured by the Kansas Reading Assessment in Spring 2010. 

	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1
	Posting stems to higher level questions per Bloom’s Taxonomy in classroom to use for lesson planning and implementation
	Administrators, Instructional Coach and Teachers
	Stem questions
	Nov. 2009
	
	Administrative walk-through documentation

	2
	Model active engagement & questioning strategies in staff development
	Administrators, Instructional Coach, Department Chairs,  and other leaders of Wednesday staff development
	Strategies to promote active engagement & higher level questions
	May 2010
	
	Wednesday staff development notes and agendas

	3
	Teachers use strategies consistently in the classroom
	Administrators, Instructional Coach and Teachers
	Observation schedule of reading teachers
	May 2010
	
	Administrative and Instructional Coach walk-through documentation

	4
	PLCs look at student work to identify how to better use strategies for individual students
	Administrators, Instructional Coach and Teachers
	Protocols for examining student work
	May 2010
	
	PLC meeting notes

	5
	PLCs look at data from formative tests to identify indicators and students needing more support
	Administrators, Instructional Coach and Teachers
	Data from formative assessment & format for analyzing data
	May 2010
	
	PLC meeting notes

	6
	Peer observations focusing on the targeted strategies
	Administrators, Instructional Coach and Teachers
	Protocol for conducting an equity walk
	May 2010
	
	Notes from observation and follow-up conversations


This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.
THIRD SMART Goal: Relationships
The percentage of students both involuntarily and voluntarily withdrawing from Sumner Academy to attend other schools within the district or private schools within the area will decrease by 10%

	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1
	Contact with advocates weekly including goal setting, action plan and progress
	Administrators, counselors &  teachers
	Goal setting sheets
	Spring 2010
	
	Student goal setting sheets and action plans with updates

	2
	Contact with parents once per month and two times per year face-to-face
	Administrators, counselors &  teachers
	FA phone & meeting log sheets
	Spring 2010
	
	FA phone & meeting logs

	3
	Early identification of, interventions and monitoring of at-risk students 
	Administrators. Counselors & teachers
	Current grades and record keeping
	Spring 2010
	
	Probation lists and logs of intervention taken


CURRICULUM ALIGNMENT SMART Goal: The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence documents, pacing guides, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1. Develop Scope & Sequence documents and Pacing Guides
	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	December 2009
	
	Scope & Sequence documents and Pacing Guides

	2. Develop aligned formative assessments


	Executive Director of Curriculum, Executive Director of Quality Control, GVC Team, DERA, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	Spring 2010
	
	Aligned Formative Assessments

	3. Develop Curriculum guides


	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, KLN Technical Assistance funds, and the curriculum budget
	Start the work in the Spring of 2010 and continue to revise/refine throughout the summer and 2010-11 school year
	
	Curriculum Guides

	4. Develop Comprehensive Curriculum Management Plan


	Executive Director of Curriculum
	Training from curriculum consultant
	Spring 2010
	
	Curriculum Management Plan


CURRICULUM ALIGNMENT SMART Goal: The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence documents, pacing guides, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Share/introduce curriculum documents to teachers
	Summer 2010 and 2010 – 11 School year
	Curriculum ED, GVC Team, Instructional Coaches
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Teacher feedback from the professional development around the curriculum documents will assess if new knowledge has been imparted.  

	Application Level

What are we doing now that we did not do before?
	Show teachers how to use documents to create/develop lesson plans
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs 
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Data collected from walkthroughs and observations will be a means to assess how professional development has been applied by the teachers.  Teachers should be using curriculum documents to guide their planning.  In addition, lesson plans can be analyzed and evaluated to determine the  application of the professional development around the curriculum documents.

PLC conversations at grade levels and content areas should demonstrate a common language and common understanding across the system

	Impact Level

What results are we getting that we did not get before?
	Have teachers analyze formative assessment data in their PLCs 
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	PLC time should be more focused around student achievement.  Student achievement should reflect improvement 

Student mobility will be less of a negative factor because there will be curriculum consistency across the district.




Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan, continued
Part B (staff development to support Part A).  More information can be located in the QPA Manual under Quality Criteria Four and the Kansas Professional Development Guidelines.

Directions:  Review the school’s Results-Based Staff Development plan and revise as needed to incorporate the staff development needs as identified in action steps under each of the goals. What will staff need to know or be able to do to implement action steps?
MATHEMATICS SMART Goal:  (Copy SMART Goal from Stage 4)
The percentage of students scoring at the meets standard or higher will increase from 93.4% to 94.1% with no students at the academic warning performance level by the end of the 2010 school year as measured by the Kansas Mathematics Assessment in Spring 2010. 

The percentage of  targeted students scoring at the meets standard or higher will increase: 

· Free/Reduced lunch from 94% to 94.6%

· African-American from 91.2% to 92.1%

· Hispanic from 92.9% to 93.6%

· White from 96.6% to 96.9% 

by the end of the 2010 school year as measured by the Kansas Mathematics Assessment in Spring 2010.

The percentage of students scoring at exceeds standards will increase from 30.2% to 38% and exemplary will increase from 15.7% to 25% by the end of the 2010 school year as measured by the Kansas Mathematics Assessment in Spring 2010

	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Teachers working in Professional Learning Communities have proven results on student learning. 
	August 2009 – May 2010
	Teachers, building administration and Instructional Coach
	Time to meet in PLCs
	PLC meeting notes

	Application Level

What are we doing now that we did not do before?
	Professional Learning Communities will have a focus on learning, work collaboratively and use data to assess student needs.


	August 2009 – May 2010
	Teachers, PLC facilitators, building administration and Instructional Coach
	Time to meet in PLCs
	PLC discussion topics, protocols, and meeting notes

Student work

	Impact Level

What results are we getting that we did not get before?
	PLC analysis of student learning results (classroom assessments, MAP assessments, ACT Plan results and formative assessments)
	October 2009 – May 2010
	Teachers, building administration and Instructional Coach
	Time to meet in PLCs
	PLC summary of data analysis

Formative test scores of students

2010 Kansas Assessment scores




READING SMART Goal:  (Copy SMART Goal from Stage 4)
The percentage of students scoring at the meets standard or higher will increase from 95.8% to 96.4% by the end of the 2010 school year as measured by the Kansas Reading Assessment in Spring 2010. 

The percentage of  targeted students scoring at the meets standard or higher will increase: 

· Free/Reduced lunch from 93.3% to 94%

· African-American from 96.4% to 96.8%

· Hispanic from 93.5% to 94.2%

· White from 98.8% to 99% 

by the end of the 2010 school year as measured by the Kansas Reading Assessment in Spring 2010.

The percentage of students scoring at exceeds standards will increase from 43.6% to 50% and exemplary will increase from 21.5% to 30% by the end of the 2010 school year as measured by the Kansas Reading Assessment in Spring 2010. 

	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Teachers working in Professional Learning Communities have proven results on student learning. 
	August 2009 – May 2010
	Teachers, building administration and Instructional Coach
	Time to meet in PLCs
	PLC meeting notes

	Application Level

What are we doing now that we did not do before?
	Professional Learning Communities will have a focus on learning, work collaboratively and use data to assess student needs.


	August 2009 – May 2010
	Teachers, PLC facilitators, building administration and Instructional Coach
	Time to meet in PLCs
	PLC discussion topics, protocols, and meeting notes

Student work

	Impact Level

What results are we getting that we did not get before?
	PLC analysis of student learning results (benchmark assessments, MAP assessments and formative assessments)
	October 2009 – May 2010
	Teachers, building administration and Instructional Coach
	Time to meet in PLCs
	PLC summary of data analysis

Formative test scores of students

2010 Kansas Assessment scores


THIRD SMART Goal:  (Copy SMART Goal from Stage 4)
The percentage of students both involuntarily and voluntarily withdrawing from Sumner Academy to attend other schools within the district or private schools within the area will decrease by 10%

	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	The attrition rate of students can be greatly affected by early intervention


	October 2009 – May 2010
	Teachers, building administration and Instructional Coach
	Time to meet in PLCs
	PLC summary of data analysis

Formative test scores of students

2010 Kansas Assessment scores



	Application Level

What are we doing now that we did not do before?
	Monitoring of student progress and providing ample learning opportunities is essential


	October 2009 – May 2010
	Teachers, building administration and Instructional Coach
	Time to meet in PLCs
	PLC summary of data analysis

Formative test scores of students

2010 Kansas Assessment scores



	Impact Level

What results are we getting that we did not get before?
	PLC analysis of student learning results (classroom assessments, MAP assessments and formative assessments)


	October 2009 – May 2010
	Teachers, building administration and Instructional Coach
	Time to meet in PLCs
	PLC summary of data analysis

Formative test scores of students

2010 Kansas Assessment scores




Part C
Describe how all teachers will be involved in using data to provide information to improve individual student achievement and strengthen the overall instructional program.

	All teachers will meet within their Professional Learning Community weekly, within their grade level team (SLC) and within their content team to analyze local assessment data as well as state assessment data to target individual students and individual skills. This will drive their use of instructional strategies within the classroom, and identify students and their needs for Tier 2 & Tier 3 support. PLCs also look at other forms of data such as student classroom work to problem solve.




Describe extended opportunities to learn and/or additional time that the school has in place to help ensure that all students are achieving academically in reading and mathematics.  (Examples may include after school programs, summer school program, etc.)

	Extended opportunities to learn include:

· Tier 3 After-school tutoring 3:05-3:35 p.m. conducted by individual teachers for students needing or requesting more support for content concepts and skills
· Tier 2 instruction includes differentiating instruction based on the needs of students needing support within the classroom
· Tier 2 an Academic Enrichment Period (AEP) is scheduled during the week for students needing extra support in any subject



Describe how the school will coordinate federal, state, and local services used to support this Integrated Improvement Plan for Schools.

	All funds and resources available are used to support the school improvement plan. That includes at risk and Title I funds to support additional staff, in-service, supplies, and parent involvement. Title II funds are used to support teacher learning.

Staff members who do not meet the definition of highly qualified can use those funds to earn credit towards becoming highly qualified.

Titles II and V are also used to support the teacher mentoring program. All state and federal funds go to support the whole school, not one part of the school.



Describe how federal, state and local funds will be coordinated to support this Integrated Improvement Plan for Schools.
	· Title III and state ESL dollars support English Language Learners by providing highly qualified teachers and scientifically researched materials to support reading and math for non English speaking students.

· State, Federal and local funds support special needs students by providing staff and materials.
· Teachers who are teaching in an unendorsed area will also file a plan with the Professional Development office on how and when they meet those requirements.  District Title II funds are used support teachers in earning college credit to become highly qualified.



Stage 7:  Monitor Implementation & Progress


Stage 7 of this document is to be filled out following the completion of stage 8 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Subsequent Planning Meetings. 

Describe the process that the district and/or school will use to monitor the implementation of this plan. 

	


Who will participate in the review?  What is their role?  
	


What will be reviewed?

	


Identify the timeline of the process to ensure movement to the next cycle (e.g., quarterly, by semester, annually, etc.). 

	


Identify the indicators of success implementation

	


Describe the process that the district and/or school will use to evaluate the implementation of this plan.  The school conducts a review of the strategies in the plan to determine if they are contributing to the desired outcomes either in terms of improvement in student achievement, or increases in other activities that lead to increased student achievement such as great parental involvement or more high-quality professional development.
Name those who will be involved in the process or evaluation and the role they serve.

	


Identify what data will be reviewed to determine success?  Is the plan effective?  How do we know?

	


Explain how the selected strategies will be evaluated for their effectiveness to achieve the vision and goals.

	


Explain the process for how the results will be shared with all stakeholders.  

	


Explain who will have decision-making authority for revision of the plan’s goals.
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