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	500
	Kansas City Kansas
	8350
	Washington High School
	            9-12

	USD Number
	District Name
	Building Number
	Building Name
	Building Grade Span


	7340 Leavenworth Road
	Kansas City
	66109
	913-627-7800
	913-627-7850
	kelorto@kckps.org

	School Address
	City
	Zip Code
	Telephone Number
	Fax Number
	E-Mail


	

	Date Submitted


	Date used for official data collection

(

09
-
22
-

2008
)

Month

Day

Year

Percent of Low Income

61.46%

Total Number of Students Enrolled in Building
986
Total Number of Low Income Students
606

	
	MARK THE SECTION THAT APPLIES

 FORMCHECKBOX 

The school is applying to utilize the Expected Gains formula

 FORMCHECKBOX 

The school is not applying to utilize the Expected Gains formula




ASSURANCES:  For Schools on Improvement Only
  FORMCHECKBOX 
A peer review committee or representatives from the district has reviewed and approved this Integrated Improvement Plan.

 FORMCHECKBOX 
The district assures that the Title I school will spend at least 10% of its Title I allocation for high quality professional development to      address the academic issues that contributed to the school being identified for improvement.

 FORMCHECKBOX 
The district assures that the school has reviewed the District State Performance Plan report (SPP)  

  FORMCHECKBOX 
The district assures that a State Technical Assistance Team (STAT) has been identified for the school and will be utilized.

District signatures represent agreement to all assurances marked and that the plan has been reviewed and approved at the district level.  Signature of KSDE official represents plan has been reviewed and approved in meeting all required criteria.

	Signature of Building Principal
	
	Date
	November 20, 2009

	Signature of Authorized District Representative
	
	Date
	November 20, 2009

	Signature of KSDE Official
	
	Date
	


External Technical Assistance Team

Directions:  List the name of the individuals who will serve on the External Technical Assistance Team (ETAT) with their contact information.    Additional rows may be added to this chart as needed.  

ETAT Membership should be selected based on the skills and knowledge necessary to support the school’s identified areas of improvement.  More information can be located in the QPA Manual under Quality Criteria Two.  

Requirements: 

· Each school will select the membership of the ETAT  

· The local board approves the ETAT

· An ETAT may serve more than one school in a district 

· ETAT members may be affiliated with the district

· Members are not to be affiliated with the school (not even as itinerant personnel)  

· A NCA team may be used as the ETAT

· The school and ETAT members determine the frequency of the external team visits
	External Technical Assistance Team (ETAT)

	Identify area(s) of expertise of each individual.  Note requirements above.

Place an * beside the chairperson for this ETAT team
	Name
	Email address
	Phone Number

	*School Improvement
	*Dr. Mary Viveros
	mavive@kckps.org
	913-627-4372

	Curriculum
	Jayson Strickland
	jastric@kckps.org
	913-279-2311

	SPED
	Chris Leonard
	chleona@kckps.org
	913-627-5600

	SPED
	Barbara Deane
	badeane@kckps.org
	913-627-5600

	Data
	Dr. Doug Hager
	dohager@kckps.org
	913-279-2319

	ESL
	Sabrina Hacker
	sahacke@kckps.org
	913-627-2604

	Literacy
	Margie Ramirez
	maramir@kckps.org
	913-627-7108

	Math
	Yandell Toevs
	yatoevs@kckps.org
	913-627-7157

	Student, Family, Community
	Lisa Garcia
	ligarci@kckps.org
	913-627-4999

	Curriculum & Instruction Consultant
	Jim Henderson
	jhenderson@sbcglobal.net
	415-559-7615

	Curriculum & Instruction Consultant
	Dennis Chaconas
	dchaconas@mac.com
	510-301-4782


State Technical Assistance Team

Directions:  List the name of the individuals who will serve on the State Technical Assistance Team (STAT) with their contact information.    

Add as many rows to this chart as needed.

If a school is on improvement or conditionally accredited for QPA and/or on improvement for Title I, membership must include at least two individuals with expertise in the areas(s) resulting in the school being on improvement and needs to include one or more of the following:
· Highly qualified or distinguished teachers and principals,

· Pupil services personnel,

· Parents,

· Representatives of Institutions of Higher Education,

· Representatives of regional educational laboratories or comprehensive regional technical assistance centers,

· Representatives of outside consultant groups.

Requirements:

The STAT team is assigned to the school until the school either attains accredited status or is not accredited.  A STAT may serve more than one school in a district.  More information can be located in the QPA Manual under State Technical Assistance.

	State Technical Assistance Team (STAT)

	Identify area(s) of expertise of each individual.  Note requirements in the directions.

Place an * beside the chairperson for this STAT team
	Name
	Email address
	Phone Number

	Curriculum & Instruction Consultant
	Jim Henderson
	jhenderson@sbcglobal.net
	415-559-7615

	SPED
	Chris Leonard
	chleona@kckps.org
	913-627-5600

	SPED
	Barbara Deane
	badeane@kckps.org
	913-627-5600

	Data
	Dr. Doug Hager
	dohager@kckps.org
	913-279-2319

	ESL
	Sabrina Hacker
	sahacke@kckps.org
	913-627-2604

	Literacy
	Margie Ramirez
	maramir@kckps.org
	913-627-7108

	Math
	Yandell Toevs
	yatoevs@kckps.org
	913-627-7157

	School Improvement
	*Dr. Mary Viveros
	mavive@kckps.org
	913-627-4372

	Curriculum
	Jayson Strickland
	jastric@kckps.org
	913-279-2311

	Curriculum & Instruction Consultant
	Dennis Chaconas
	dchaconas@mac.com 
	510-301-4782

	Student, Family, Community
	Lisa Garcia
	ligarci@kckps.org 
	913-627-4999


Refer to the School Integrated Improvement Plan and make revisions as needed.  If no revisions are needed, move to the next section.

Stage 1:  Orientation & Readiness

Stage 1 of this document is to be filled out following the completion of stage 1 of the Kansas Improvement Model.

Refer to the Kansas Improvement Notebook Section C:  Planning Meeting q.
Directions:  List the names of the individuals who will serve on the school planning team with their contact information.    Add as many rows to this chart as needed.  The roles in bold are required.  It is also required that 1) one person fill no more than two roles on the team and 2) no more than one of the asterisked roles may be filled by an employee of the school district
	School Planning Team

	Role
	Name
	 Email address
	Phone Number

	Superintendent or Representative
	Dr. Mary VIveros
	maviver@kckps.org
	

	Principal or Principals’ Representative (Each building on improvement is represented on the district team)
	Kelli Lorton

Rotier Daniels

Gloria Johnson

Cassandra Kincaid

Cedric Taylor
	kelorto@kckps.org
rodanie@kckps.org
gljohns@kckps.org
cakinca@kckps.org 

cetaylo@kckps.org
	913-627-7803

913-627-7846

913-627-7836

913-627-7827

913-627-7910

	Site Council Member*
	
	
	

	Community Member*
	Joe Graham
	jograha@kckps.org
	913-627-7804

	Family/Parent Representative*
	Elisa Shumate
	elshuma@kckps.org
	913-627-7798

	General Education Teachers


	Allison Cook

Ryan Fox
	alcook@kckps.org
ryfox@kckps.org
	913-627-7837

913-627-7834

	Counselor, Social Worker, etc.
	Cathy Daly
	cadaly@kckps.org
	913-627-7841

	Special Education Educator
	Ricki Dykes

Rita Burkholder
	ridykes@kckps.org
riburkh@kckps.org
	913-627-7873

913-627-7943

	Local Consolidated Plan Contact 
	Jim Clevenger
	jicleve@kckps.org 
	913-279-2289

	Teacher of English Language Learners 
	
	
	

	Title 1 Representative (if applicable) 
	
	
	

	Small Learning Community Coordinators
	Chris Gilrath

Col. Patrick 

    McCormack

Benjamin Addink

Nathan Cushenbery-  

    Andrews
	chgilra@kckps.org
pamccor@kckps.org
beaddin@kckps.org
nacushe@kckps.org
	913-627-7867

913-627-7812

913-627-7944

913-627-7869


Stage 1:  Orientation & Readiness continued

Adopted Improvement Process

Describe the process that will be used to develop and maintain this plan around the vision and mission of the school.

	The mission statement for our school is, “Washington High School is committed to providing a quality education in a safe and challenging environment with mutual respect and cooperation among students, parents, staff members, administration, and community members.”

Washington High School’s vision, in accordance to the mission statement, is to educate, empower, and encourage all learners (via collaboration and continuity of care through Professional Learning Communities and Small Learning Communities), so our students will be not only be critical thinkers and problem-solvers who are college-ready, but also citizens who are prepared to create a better tomorrow for themselves and our community.  Washington High School’s commitment to both the mission and vision will be revealed through the continuous study of their content and approaches to delivering the content to students in a manner that fosters learning.  We will use formative assessment data to drive our instruction, use Professional Learning Communities as our main mode of professional development, and focus on individual student needs.
All staff members will continue to provide input through school improvement planning teams and will thus involved in developing future Integrated Improvement Plans.  All staff members have voice, no matter what their role in the building.  Our goal is to collect input from all members.  This will continue through our four small learning communities (Visual & Performing Arts, Global Communication & Technology, Health/Science, and ROTC).  Further, parents and community members continue to play an active role in the process of collecting and analyzing data and results.   All stakeholders will continue collaborate in order to ensure we provide a safe and academically challenging environment for all students.    

Data will be disaggregated as various assessments or data pieces develop.  Data will be disaggregated by ethnicity, SES, SLC and by teacher.  Data will then be shared through content teams and Small Learning Communities (SLCs).  Data will then be shared with the administrative team on a monthly basis and during state assessment sessions, on a daily or weekly basis.  The planning team began the process of identifying root causes during the last quarter of the 2008-2009 school year. Interventions that were in place for the 2008-2009 school year were disaggregated and decisions will be made regarding the effectiveness of those interventions.

Content teams examined the results by indicators from the KMA and KRA.  As a result of questioning at that level, the data will be further disaggregated by ethnicity, gender, SES, SLC and teacher.  This information will be used to identify areas in which we needed to strengthen in our instruction.

Data will be shared with administrators, SLC coordinators, content teachers and instructional coaches on a monthly basis. We will examine formative/scrimmage test results by indicator, SES, and ethnicity to determine where we need professional development.  Reports about the data were shared with the entire staff through various communications.  Some communication will occur during small learning community meetings, PLC meetings, SLC coordinator meetings, whole staff meetings, memos, e-mails, school newsletters, and postings on School Loop.  In addition, reports about the progress of the planning will be made at monthly district administrative leadership meetings.  The reports from the district meetings will then made available to the board of education.

The development of the plan evolved throughout the school year as data will be studied and plans will be developed.  Goals will also be set to measure improvement.  Accountability to the implementation of the plan will be monitored and reviewed monthly during the 2009-10 school year.  The school leadership team of administrators, teachers, and instructional coaches will review and analyze formative assessment data and report out on implementation of the school-wide plan. They in turn will meet with content areas and small learning community staffs to share the data and further discuss the implementation. Adjustments to practice and supports needed for students and staff will be discussed and identified at each meeting.  Follow-up will be the responsibility of the instructional coaches, administrators, and lead teachers.  Discussion within content area professional learning community meetings will identify strategies to further support areas of weakness in the implementation of the school-wide plan.  During the school year, meetings will be held weekly with small learning community teams and content area professional learning community teams, biweekly with the instructional support team of instructional coaches and lead teachers, and monthly with district administrative leadership team. 


Highly Qualified and Fully Licensed

List the school’s professional development that supports teachers in becoming highly qualified as defined by NCLB and fully licensed in Kansas.
	Washington High School has access to monies to provide tuition-assistance to anyone needing assistance to becoming highly qualified and fully licensed in Kansas.

District in-services and building level in-service provide content teachers with strategies to improve reading comprehension and problem solving.  These provide opportunities for teachers to earn Individual Development Plan points for meeting licensure requirements.

Professional Learning Communities based around content meet a minimum of 60 minutes during a common planning period to develop lessons, study results, and adjust instruction.


List strategies the school uses to attract highly qualified, fully licensed teachers.

	· Washington High School Public Schools recruits teachers within the United States to find highly qualified teachers.  

· We contact schools of education of colleges within 100 miles to obtain names of students that will be graduating with necessary credentials.  We then observer these future teachers during student teaching assignments.

· The district advertises on their website.

· Human Resources advertise in some newspapers.

· The district advertises on the KEEB (Kansas Education Employment Board).

· The First Things First initiative attracts highly qualified teachers.  Many professional are attracted to the characteristics of this reform. For example, teaching the same group of students over a period of years, is a characteristic of high school education that is desired by many educators..

· The district aids employees who want to make the move from the position of a paraprofessional to special education teacher.
· Teaching Fellows program works with Washington High School to ensure the best candidates are selected for this program.


List strategies the school uses to ensure paraprofessionals meet the qualifications of highly qualified.

	Paraprofessionals hired prior to No Child Left Behind must have passed the Para Pro Test by the end of the 2005 school

year. Paraprofessionals hired after NCLB must already meet the highly qualified requirements prior to being hired.


List strategies the school uses to incorporate a teacher mentoring program as part of its professional development program. 

	All first year teachers are assigned a mentor at the building level.  The first year teacher and their mentor attend monthly meetings with focuses on developing and enhancing teaching skills.  

The purpose of the Washington High School mentoring program is to provide beginning teachers with a supportive, formative process designed to assist their growth as reflective practitioners. The program is both structured and flexible, and consists of a series of strategies focused on the process of teaching. Designed for beginning teachers with the assistance of trained mentors, the program is round in a developmental view of learning to teach.

The program combines three essential elements for developing and sustaining teacher quality in support of student learning: a common language for talking about and assessing teaching; clear and concrete levels of performance for teachers to use in assessing themselves; and structured events through which beginning teachers can develop or hone their skills.

The Washington High School mentor program is based on the ASK, Inc. mentoring Program developed by Paula Rutherford. Two books will be used by the novice teachers. Why Didn’t I Learn this in College? and Instruction for All Students. A third book Mentoring in the 21st Century will be used by the mentors, instructional coaches and administrators.

The Washington High School mentoring program is built on five goals:

· Beginning teachers will work with a mentor to develop or enhance teaching skills. A log sheet is turned in at every meeting specifying the topics and time spent in collaboration. The Coordinator of Induction makes a minimum visit to the schools (48 in total) twice a semester to observe the progress and have individual conversation with the pair to determine progress.

· Beginning teachers will acquire knowledge necessary to become familiar with the district, school, and community. An orientation to the district is given the first two duty days (their contract is extended two days) offering classes areas unique to our district and community. The guided reading as it is done in primary grades, teaching to diverse students, First Things First and how our district does business, computer systems unique to our schools, and BIST discipline procedures.
· Beginning teachers will participate in monthly professional development meetings to enhance and improve effective teaching skills. The beginning teachers are required to attend meetings each month to reflect and learn teaching techniques helping them to become better instructors and caring advocates for their students.
· Beginning teachers and their mentor will develop and enhance professional and working relationships. Our mentors and beginning teachers are asked to spend a minimum of one hour weekly in collaborative conversation. They keep a log of topics and time spent. The log is turned in at each of the beginning teacher after school meetings.
· Mentors will develop and enhance skills necessary to provide professional and personal assistance for their beginning teacher. Because the beginning teachers have a major part to play in the selection of his/her mentor, relationships start from the first day of the year. The mentors have provided guidance and direction voluntarily before they were even chosen. As the relationship develops and conversations between the two teachers become more focused on classroom success, the mentors will have opportunity to evaluate their own teaching practices.  The mentors have the same program books as the beginning teacher and together they can study the area topic for the month and reflect on the results of the new teaching from the beginning teacher.
The program involves several distinct types of structure topics, with activities assigned monthly as addressed during after school in-services. Attendances at monthly meetings are mandatory.

The topics addressed are designed to increase the comfort and teaching skills within the classroom.  There are a total of seven topics required for the beginning teacher to explore and add to their professional “tool belt.” The mentor teacher becomes the source of encouragement, reflection, and coaching for their success by monthly observations in the beginning teacher’s classroom.

Basic criteria established for mentor selection meet the standards developed by the State Board of Education. Mentors must be licensed with at least three consecutive years teaching with the district.  Participation is voluntary.

Each topic enables beginning teachers to explore different aspects of their practice and to become increasingly proficient in the components of professional practice. The topics require the participation of both beginning teachers and their mentors, thereby encouraging professional collaboration and growth for both teachers.

The syllabus for the training of mentors and administrators include all of the following components:

· Developmental stages of the new teacher

· Roles and responsibilities of the mentor

· Coaching, observation and feedback

· Relationship building

· Collaboration

· Confidentiality


Transitions

Describe the strategies for assisting preschool children in the transition from early childhood programs, such as preschool, Head Start, or Early Reading First to local elementary school programs. 
	N/A


Describe the strategies used for assisting elementary students in the transition from elementary school to middle school.  

	N/A


Describe the strategies for assisting middle school students in the transition from middle school to high school.  

	· Students and teachers from the four small learning communities visit each of the feeder middle schools to help students select the best fitting small learning community.  This provides an opportunity for students to ask questions to ensure they are selecting the SLC to which they best fit.  

· Algebra/Geometry 1 and Math 8 teachers meet quarterly to share teaching strategies and verify content alignment.  Lead instructional coaches at the middle school and high school meet even more regularly.

· Each student is assigned a family advocate that meets four times per week with students and twice a year with parents.  Students keep this advocate throughout their four years of high school.

· Career and college benchmarks have been adopted for each grade level.  Family Advocacy classes are grade pure to assist the student in planning for after high school plans.  This helps to ensure the needs of all students are met.  

· The first day of school is for freshmen only.  Students meet their advocates and the teachers within their small learning community.  Students meet with their advocates to verify schedules, tour the building, and locate and open lockers.  Junior and senior student leaders assist each freshmen advocate to ensure all students get their questions answered.  Since Washington is on a block schedule, students walk through an “odd day” in the morning and an “even day” in the afternoon.  This allows them to meet all their teachers and identify key locations within the building.


Describe the strategies for assisting high school students in the transition from high school to post secondary education or work. 

	· Students meeting the requirements of Kansas City Kansas School Community College (KCKCC) are allowed to be dual-enrolled – that is taking college level courses while still in high school at the junior and senior level.

· Seniors that have met the requirements of KCKCC are also allowed to attend courses on that campus, if their needs cannot be met at Washington High School.  

· KU Gear Up and Prep KC provide funding and/or staff for ACT preparation, college visits and college nights.  Students at all grade levels may attend these events. 

· KU Talent Search provides six-week college campus experiences, as early as middle school for students within their program.  This is a structured setting that provides students with college experience.

· Through the college and career benchmarks, multiple field trips are available to allow students to see people with various careers and how their post secondary education is used in this career.

· Since each student has a laptop, all students are expected to use the online Career Cruising program to develop and maintain a college readiness portfolio.

· Juniors and seniors have the opportunity to attend, free of charge, the Technical Education Center, which provides on the job and vocational training.

· College and career coordinators in each small learning community provide in-service training on the various field trips, on-line programs, etc. that are available for teachers to use within their classrooms.  These coordinators also provide additional assistance to new teachers.


New Parent Involvement Standards
The National Standards for Family School Partnerships are a comprehensive guideline that schools can use to determine how successful they are implementing family school community partnerships.  More information can be found at www.pta.org for assistance on specific strategies.

Directions:  Mark the standard(s) the district is using to promote effective parent/family involvement. 

For each of the selected standards:
· List strategies the school is using to promote effective parent/family involvement.  

	See below for specific strategies used to promote involvement.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	See below for specific monitoring strategies.


   FORMCHECKBOX 
 1. Welcoming all families into the school community

Families are active participants in the life of the school, and feel welcomed, valued, and connected to each other, to school staff, and to what students are learning and doing in class.  

· List strategies the school is using to promote effective parent/family involvement.  

	•   Family Advocacy Days are held twice a year.  Teachers make appointments to meet with each of their 

    advocates and their parents for a face-to-face conference.  During this time advocate, student and 

    parents discuss academic progress and goals for post-secondary plans.  Another primary focus is 

     developing relationships.  Additional meetings can be requested by the parent, student and/or advocate.

     Interpreters are available for any of these meetings, provided at least 24-hours notice is submitted.

•   Parents and community volunteers are enlisted to make laptop deployments successful.  Laptop

     deployments are held prior to the beginning of school, during Family Advocacy Day in August, and again

     the first part of September.  Volunteers for this are often recruited through the PTSA.  Parents are

     required to attend an orientation session and register with their student.

•   Washington High School has an active PTSA that promotes involvement from all stakeholders.

•   The Small Learning Communities at Washington allow students and their parents to work with the same

     12-15 teachers throughout high school, allowing for more authentic relationships between student,

     parents, staff, and administration.

•   Fall and spring meetings with athletes and their parents encourage parents to become involved in the

     extracurricular activities and support school sponsored events.

•   Parents are welcome to attend classes with their student at any time.

•   Take Your Parent to School is a district-wide event.  

•   Foster Grandparent Program provides transportation to senior citizens who volunteer weekly in our

     school.

•   Information is provided to parents on grade cards and progress reports concerning various ways to

     become involved.

•   Parent meetings with seniors earn students extra graduation tickets and encourage parental involvement.

•   School Loop is an electronic form of communication that is accessible to parents/guardians, students,

     and teachers.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	•   FAS sign-in sheets are filed in to the office.

•   A log for visiting parents is maintained by the office personnel.

•   Acceptable Use Policy signatures are maintained electronically by the district.

•   Foster Grandparents sign in daily to a log that is maintained by the office personnel.

•   Sign in sheets for athletic meetings are maintained by the athletic director.

•   Sign in sheets for senior parent meetings are maintained in the graduation file by office personnel.

•   SLC agendas and notes document parent and family contacts.

•   School Loop keeps track of parent and family contacts.


  FORMCHECKBOX 
 2. Communicating effectively

Families and school staff engage in regular, meaningful communication about student learning.  

· List strategies the school is using to promote effective parent/family involvement.  

	· School Loop allows parents access to grades, school announcements, and e-mails.

· The Phone Master sends pre-recorded messages to parents about upcoming events.

· The school marquee outside of the school has announcements about upcoming events.

· SLCs and advocates contact parents regarding academic and/or behavioral progress/improvement.

· Progress reports and grade cards contain information about student learning and teachers have the capability to include comments.

· The school newspaper is available online and in paper form for parents and the community.

· Parents are contacted around student failures and options for extended or summer school.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	· School Loop keeps track of parental use.

· The school keeps track of messages sent to parents.

· The school keeps track of messages posted on the building marquee.
· SIT meetings/plans, daily/weekly monitoring sheets from school to parent may serve as the monitoring device for SLC meetings with parents.

· Grade card and progress report data are maintained in SILK and ViewPoint.

· Summer school and extended school enrollment forms are archived.


  FORMCHECKBOX 
 3. Supporting Student Success

Families and school staff continuously collaborate to support students’ learning and healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and skills to do so effectively.

· List strategies the school is using to promote effective parent/family involvement.  

	· National Honor Society induction

· Family Advocacy Days, in which interpreters are available

· Kauffman Scholars Meetings
· Intervention classes are electives with grades and attendance taken

· Certificates recognize students that perform at or above grade level on the MAP and formative assessments.

· Recognition of honor roll students by SLCs.

· Laptop training is provided to parents at the beginning of each school year and on FAS days.

· Interactive I Cans for benchmarked classes include web-based work that parents and students can access while at home.

· SIT team meetings


· List strategies the school is using to monitor the implementation of parental/family involvement.

	· Sign in sheets are required at Family Advocacy Days

· Attendance and grades are part of the intervention courses

· Kauffman Scholars requires student and parent participation and monitors such by taking attendance.  

· Honor roll lists are published and posted within the school.

· SIT team plans and monitoring sheets

· Parents are approved and a list of approved School Loop contacts is available at the website.


  FORMCHECKBOX 
 4. Speaking up for every Child

Families are empowered to be advocates for their own children, to ensure that students are treated fairly and have access to learning opportunities that will support their success.

· List strategies the school is using to promote effective parent/family involvement.  

	· The small learning community structure provides multiple access points for parents to develop trusting relationships and collaborate with staff to create the best learning environment for their student.  These access points include but are not limited to the advocate, Small Learning Community (SLC) coordinator, SLC administrator, and SLC teachers, SLC college and career coordinator.

· School Loop offers an opportunity to communicate from home to school (vice versa)

· Family Advocacy provides an opportunity for the advocate and parent(s) to get to know each other and feel comfortable speaking about the student’s plan and goals.

· PTSA provides a support network among parents.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	· School loop monitors and keeps track of e-mails.

· PTSA membership records are maintained.

· SLC minutes and administrative log.


  FORMCHECKBOX 
 5. Sharing Power

Families and school staff are equal partners in decisions that affect children and families and together inform, influence, and create policies, practices and programs.

· List strategies the school is using to promote effective parent/family involvement.  

	· The small learning community structure provides multiple access points for parents to develop trusting relationships and collaborate with staff to create the best learning environment for their student.  These access points include but are not limited to the Advocate, Small Learning Community (SLC) coordinator, SLC administrator, and SLC college and career coordinator.

· School Loop offers an opportunity to communicate from home to school (vice versa)

· Family Advocacy provides an opportunity for advisor and parent to get to know each other and feel comfortable speaking about the students

· PTSA provides a support network among parents.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	· SLC intervention plans

· SIT team agendas/plans

· School Loop keeps track of the contacts and archives e-mails.

· FAS sign in sheets and lesson plans


  FORMCHECKBOX 
 6. Collaborating with Community

Families and school staff collaborate with community members to connect students, families, and staff to expanded learning opportunities, community services, and civic participation
· List strategies the school is using to promote effective parent/family involvement.  

	· PTSA provides a support network among parents and community members.
· Kansas City Kansas Community College (KCKCC).  Staff at KCKCC and Washington High School collaborate around content instruction and enrichment opportunities for students during the school year and in the summer.
· Through the Adopt-A-School Program, local churches in the neighborhood support Washington by visiting the school, mentor students and connect with other church members to create opportunities for students with tutoring, leadership, and creating a college vision.


· List strategies the school is using to monitor the implementation of parental/family involvement.

	· Monthly calendar & office sign in log

· Number of students taking concurrent enrollment courses is recorded and maintained by instructional coaches.

· PTSA records attendance at meetings.


Stage 2: Gather & Organize Data


Stages 2 and 3 of this document are to be filled out following the completion of stages 2 and 3 of the Kansas Improvement Model.  

See the Kansas Improvement Notebook Stages 2 & 3 for instructions to the Data Carousel Activity which results in the school planning teams’ determination of key findings.  Examples of Achievement Data, Perception Data, Contextual Data, and Demographic Data are also found in Stages 2 and 3 in the Kansas Improvement Notebook. 

Identify the needs assessment instrument that will guide data collection and explain the process for review by the school planning team.

	The leadership team and instructional coaches gathered data from KCA, MAP, ACT Plan and the ACT.  The district developed Needs Assessment was also used.  Data was disaggregated by ethnicity, gender, and SES.  Grades and formative assessment data from common district assessments were compared to progress with benchmark system of learning.  If students had previously taken the KCA, strengths and weaknesses were identified so a student by student intervention plan could be developed.  

Trend data from the KCA was studied to determine weaknesses in instruction.  State Math and Reading assessment trend data was also studied.  Results were also broken down by tested indicators and compared to MAP and ACT PLAN results to look for predictive information and conflicting information.

Parent and student survey data was examined by SLC teams and the PLCs.


Identify the data types that were collected.  *Can the data be organized into qualitative and quantitative data types?  The data sources may include: 

a. Achievement Data including review of formative as well as summative data

	Kansas Reading Assessment

     With 191 students tested, overall 78% of the students scored proficient or higher on the KRA.  75.2% of the students on free/reduced lunch status scored proficient or higher, 77.1% of the African-American students scored proficient or higher, and 74.5% of the white students scored proficient or higher.  The overall group, African-American students, and students on free/reduced lunch status all increase 6-7% from 2008-2009.  The white population decreased their proficiency from 88.2%.  We have not had a sub-group of students receiving special education services since the 2003-2004 school year.  
Kansas Math Assessment

     With 181 students tested, overall 58.6% of the students scored proficient or higher on the KMA.  This was a decrease of 3.6% from 2008-2009.  Students receiving free/reduced lunch status fell a similar amount to 57.1% scoring proficient or higher, African-American students decreased 6.8% to 49.6% scoring proficient or higher and white students fell 7.9% to 69% scoring proficient or higher. 
District Reading Assessments - MAP

    At the junior level, approximately 20% of the student scored proficient or higher on the Fall 2008 MAP for Reading.  At the sophomore level, approximately 35.4% of the student scored proficient or higher on the Fall 2008 MAP for Reading.  At the freshmen level, approximately 31.8% of the student scored proficient or higher on the Fall 2008 MAP for Reading.
District Math Assessments - MAP

   At the junior level, only 6 students were tested on the Fall 2008 MAP for Math.   At the sophomore level, approximately 20.1% of the student scored proficient or higher on the Fall 2008 MAP for Math.  At the freshmen level, approximately 22.7% of the student scored proficient or higher on the Fall 2008 MAP for Math.
ACT PLAN

     Data for the 2008-2009 ACT Plan reveals that the composite score for African-American students is 14 compared to the average composite score for white students, which is 15.  The average composite score for Washington High School students is 14 compared to the national average of 17.5.

ACT

     Data for the graduating class of 2009 reports that, while our composite score is the highest it has been in the previous five years (16.6) it is still significantly below the state average (21.9).  

      Further examination reveals that the average score for white students (n=19) is 18.6, the average for our African-American students (n=62) is only 15.9.  




b. Perception Data

	· At our school 30.4% of our students feel they are receiving an optimal level of support from their teachers.

· 18.1% of the students surveyed felt there was an optimal level of engagement in their courses.

· 40.5% of the parents were very satisfied with the relationship with their student’s teachers and 51% were satisfied with their student’s teachers.

· 87.6% of parents surveyed were satisfied with their student’s reading progress last year.

· 83.1% of parents surveyed were satisfied with their student’s math progress last year.


c. Contextual Data 

	· Ten sections of Reading Enhancement are taught to incoming freshmen to enhancement adolescent literacy skills.

· 30 hours of staff development around professional learning communities and how best to teach and re-teach specific skills.  An additional 30 hours of staff development for the 2008-2009 school year focused on active engagement strategies and 20 hours of professional development time was spent at the district level in content focused work.  


d. Demographic Data

	Graduation Rate

· The overall graduation rate for Washington High School in 2009 was 83.1%.  It was higher for students receiving free or reduced lunch (85.5%) and for African-American students (87.5%).  This was an improvement from the 2008-2009 school year in which the overall graduation rate was 79.7%.  

Ethnic Breakdown

· Of the 997 students enrolled at Washington High School on 09/21/2009, 13 or 1.3% are Asian, 674 or 67.6% are African-American, 79 or 7.9% are Hispanic/Latino, 3 or less than 1% are American Indian/Alaskan Native, and 223 or 22.4% are white.  There was a slight increase in the number of African-American students from 2008-2009 and a slight decrease in the number of white students.  
SES

· Twenty-five students currently meet the definition of homeless compared with 20 last year.
· 78% of the students currently qualify for free/reduced lunch status.  This continues to increase yearly.
Discipline/Referrals

· African-American students received 1.5 times as many referrals per hundred students as white students (unduplicated).

· African-American students received 2 times as many suspensions per hundred students as white students (unduplicated).


Identify the high school graduation rate, elementary and middle school attendance data and the assessment participation data. 

	· On the KMA, Washington reported 99.2% participation for African-American students, and 100% participation for white students, while for the KRA, there was 100% participation for all students. 
· The overall graduation rate for 2008-2009 was 83.1%.  It was 85.5% for students on free/reduced lunch status and 87.5% for African-American students.


Curriculum Alignment Data:  To what extent is the local curriculum aligned to State Reading/Language Arts and Mathematics Standards and assessed indicators?

	In regards to the written, taught and tested curriculum, there is a range in the degree of alignment.  Currently, secondary Language Arts and Math have been aligned to the State standards and assessed indicators.  Elementary math started the process in the summer of 09 and will continue to do the work throughout the school year.  In literacy at the elementary level individual schools in the district have done significant work in aligning curriculum.  Unfortunately, there has not been horizontal systemic alignment or consistent systemic expectations in literacy at the elementary level. A priority focus of the Kansas City, Kansas School district is to specifically address this issue in elementary literacy along with establishing a clear vertically articulated curriculum across all levels in language arts in math.


Describe the process of curriculum alignment in your school or district.

	The executive director of curriculum participated in the State sponsored PDK curriculum assessment, design and delivery training in April of 09.  The same training was conducted for the KCK instructional executive directors and the guaranteed viable curriculum team (GVC Team) in May of 09.  An external consultant and the GVC conducted a needs assessment in the core curriculum areas.  Priorities were established and a plan was created to align curriculum in the core areas.  At this point the goals of the plan are to establish PreK – 12 scope & sequence documents and pacing guides in the core content by December 2009.  In October 2009 the GVC team along with other district stakeholders will investigate the feasibility of contracting out other integral parts (i.e. curriculum guides, aligned formative assessments etc.)  The final decision regarding these parts of the curriculum will be influenced by decisions made by KSDE and KLN.  (Currently there is consideration being made to pooling resources and doing cross-district work).  In the meantime the district will continue to work towards creating and establishing policies, protocols, procedures, and mechanisms necessary to manage a deeply aligned curriculum.  This will include such things as curriculum policies, a district material adoption cycle, a comprehensive assessment plan and an overall curriculum management plan.  The goal is have these plans, protocols, and policies in place by May 2010.  While these decisions are being made and these documents are being created, stakeholders (Board of Education members, Administrators, and Teachers) will be provided rationale and trained on the importance of a deeply aligned curriculum.


Describe the progress of the curriculum alignment work across and between grade levels or content courses. 

	At the secondary level in Language Arts and Math the curriculum has been aligned across and between grade levels including middle to high school.  Elementary math started the process in the summer of 2009.  Elementary literacy is scheduled to start in October 2009.  Complete vertical alignment across levels and between grades is schedule to be address through the creation of scope & sequence documents and pacing guides due to be completed by December 2009.  The development of curriculum guides and aligned formative assessments is planned for the Spring of 2010.  The goal is to start the professional development for teachers and administrators in the Summer of 2010 and throughout the 2010-2011 school year.


For Reading/Language Arts

 FORMCHECKBOX 
Little work has been done in this area

 FORMCHECKBOX 
 The work is underway
 FORMCHECKBOX 
The alignment work is complete 

The products of work to date include:

 FORMCHECKBOX 
  A scope and sequence     FORMCHECKBOX 
  The mapping of tested indicators
 FORMCHECKBOX 
 A written core curriculum
 FORMCHECKBOX 
Grade level or content pacing guides

 FORMCHECKBOX 
  A listing of Programs        FORMCHECKBOX 
 Program Adoption Schedule
 FORMCHECKBOX 
 Intervention materials for each tier  FORMCHECKBOX 
Differentiated Instructional Strategies

 FORMCHECKBOX 
 Adaptations for English Language Learners
 FORMCHECKBOX 
Adaptations for Special Education Students     FORMCHECKBOX 
 Named common or formative assessments

 FORMCHECKBOX 
 A unit planning guide

 FORMCHECKBOX 
A lesson planning guide

Describe the next steps in the curriculum alignment work for Reading /Language Arts for: 

· Year 1 On Improvement 

	1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides


· Year 2 On Improvement 
	1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process


For Mathematics 
 FORMCHECKBOX 
Little work has been done in this area

  FORMCHECKBOX 
 The work is underway
                            FORMCHECKBOX 
The alignment work is complete 

The products of work to date include:
 FORMCHECKBOX 
  A scope and sequence   

 
  FORMCHECKBOX 
  The mapping of tested indicators

  FORMCHECKBOX 
 A written core curriculum
 FORMCHECKBOX 
Grade level or content pacing guides

  FORMCHECKBOX 
  A listing of Programs      


  FORMCHECKBOX 
 Program Adoption Schedule

 FORMCHECKBOX 
 Intervention materials for each tier 
 
  FORMCHECKBOX 
Differentiated Instructional Strategies

  FORMCHECKBOX 
 Adaptations for English Language Learners
 FORMCHECKBOX 
Adaptations for Special Education Students
  FORMCHECKBOX 
 Named common or formative assessments
   FORMCHECKBOX 
A unit plan guide   FORMCHECKBOX 
A lesson plan guide

Describe the next steps in the curriculum alignment work for mathematics for: 
· Year 1 On Improvement 

	1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides


· Year 2 On Improvement 

	1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process


Describe the process to assist teachers in learning and implementing of the reading/language arts curriculum: 
	Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.




 FORMCHECKBOX 
 Yearly Staff Development over the standards      
     FORMCHECKBOX 
  Curriculum Guide for each teacher       FORMCHECKBOX 
 Grade or course level mentor
 FORMCHECKBOX 
Regular grade level or course level collaboration times     FORMCHECKBOX 
  Instructional Coaching

      

  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 
	


 FORMCHECKBOX 
 Written lesson plans

 FORMCHECKBOX 
Walk through

 FORMCHECKBOX 
Formative Assessment Results 
 FORMCHECKBOX 
 Formal/Informal Observation
Describe the process to assist teachers in learning and implementing of the mathematics curriculum: 
	Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district in-service days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs


 FORMCHECKBOX 
 Yearly Staff Development over the standards      
     FORMCHECKBOX 
  Curriculum Guide for each teacher       FORMCHECKBOX 
 Grade or course level mentor
 FORMCHECKBOX 
Regular grade level or course level collaboration times     FORMCHECKBOX 
  Instructional Coaching

      

  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 
	Implementation is monitored and supported by several different factions.  Instructional Executive Directors monitor/support implementation through their regular walkthroughs and Principal and Instructional Coach PLCs.  This PLC work involves goal setting, data analysis and progress monitoring for all schools.  Principals and Instructional Coaches are expected to have comparable practices with teacher PLCs.  Teacher PLCs are expected to analyze data, set goals, monitor progress, and share best practices/resources.  


 FORMCHECKBOX 
 Written lesson plans

 FORMCHECKBOX 
Walk through

 FORMCHECKBOX 
Formative Assessment Results 
 FORMCHECKBOX 
 Formal/Informal Observation
Stage 3:  Analyze Data

Explain the process for data analysis. *Who will participate? How will the findings be shared? Etc.

	The administrative team, along with instructional coaches, will compile the data.  Data is then shared with SLC coordinators and content teams, which includes all staff.  The main system of analysis employed during this process will be the “What?, So What? Now What?” reflection rubric (Eyler & Giles, 1999). 

 WHAT? (describe basic facts)         So What? (analyze & evaluate)       Now What? (apply & synthesize)
As the school year progresses, we will examine the most recent data through the What?  So What?  Now What? protocal, so we can determine if our strategies are working.  Data will be shared with all staff members through PLCs and SLCs.  Data will also be shared with parents and community through School Loop announcements, building marquee, and PTSA.


Write one to three sentences that capture the key findings from the achievement data.  

	· There continues to be an achievement gap between the performance of African-American students and white students on the KMA, ACT Plan, and ACT.

· Washington High School students performed significantly lower on the ACT than the state average. 

· Performance on the KRA and KMA have increased significantly since 2005.


Identify from the other data types, findings that offer some explanation about the achievement data. Is additional data needed to start a discussion by the planning team?

	· Some students and staff do not deem the ACT, ACT Plan, MAP and PSAT as “high stakes.”  A survey might reveal more about this assumption.

· Our manner of teaching as well as our method of relationship development is not meeting the needs of all of our African American students.

· Based on our performance on KMA and KRA when compared to the ACT, we have not adequately prepared students such a measure of future success.  We spend a great deal of time preparing and “talking up” the KMA and KRA, but less time is spent on obvious preparation for the ACT and Accuplacer.


From the data analysis, identify:

1. Strengths and their root cause(s) that are believed to have had a positive impact on student achievement.  

	Strength:  Student achievement on the KMA has increased from 20.8% proficient in 2005-2006 to 58.6% proficient in 2008-2009.

· Identification of Math Achievers to target students for proficiency.

· Development of Math Enhancement course and curriculum to aid students who were not proficient on their first KMA.

· Creation of incentives for students that generate student buy-in on KMA.

· Focused energy and importance of the KMA by teachers.

· Continuation and refinement of PLCs.

Strength:  Student achievement on the KRA has increased from 50% proficient in 2005-2006 to 78% proficient in 2008-2009.

· Creation of incentives for students that generate student buy-in on KRA.

· Use of formative assessments allowed better identification of specific strengths and weaknesses prior to taking the KRA.

· Students and teachers became more comfortable with a benchmark system of teaching and learning method.

· In order to instill confidence and create a sense of urgency, teachers, instructional coaches, and administrators routinely met with specific targeted groups of students around academic achievement on KRA.

· Continuation and refinement of PLCs.


2. Challenges and their root cause(s) that are believed to have had a negative impact on student achievement.  

	Challenge:  Even though the building has increased their proficiency, African American students have increased their proficiency only 19.3% from 2006-2007 to 2008-2009 on the KMA.

Root Causes for the Area of Mathematics:

· As a largely white, middle-class teaching staff, we are not meeting the instructional needs of our African American students, particularly on the Kansas Math Assessment.

· Lack of targeted conversations with African American students and parents about the process of striving for academic success in the area of mathematics.

Challenge:  While performance on the KMA and KRA have increased, ACT scores have not improved proportionately.

Root Causes for students not seeing improvement on the ACT :

· We plan and deliver interventions for our students taking the KRA and KMA, but do not do so for students taking the ACT.
· The importance of the ACT, ACT Plan, and MAP tests are not stressed to our students.  To them, our focus appears to be only the KRA and KMA.
· We are not meeting the needs of our African-American students.
Challenge:  While performance on the KMA and KRA have increased, the number of students taking concurrent enrollment courses has not increased proportionally.

Root Causes for number of students not registered in concurrent enrollment courses:

· Cost is prohibitive to some students who have not been on free or reduced lunch status.

· Access to taking the Accuplacer entrance exam is limited for many of our students.

· Knowledge of the concepts on the Accuplacer by classroom teachers is not developed.

· An apparent correlation between student grades, KMA or KRA and the Accuplacer does not exist.

· Lack of targeted conversations with students and parents about the process of striving for academic success.


These findings will guide the planning, development and implementation of the Integrated Improvement Plan

Discussion Points ONLY – Do not Answer

*Do the findings provide direction for content instructional change?  

*Are statements listed to guide the staff in the identification of scientifically based research strategies which may address the root cause? 

*Do the findings provide direction for staff or professional development needs?
Stage 4:  Prioritize & Set SMART Goals
Stage 4 of this document is to filled out following the completion of stage 4 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning meeting Three.

When writing SMART Goals consider the following:
· A purpose of improvement plans are to ensure that each student meets or exceeds high academic and behavioral standards.

· Research indicates that systemic approaches to school improvement are essential to sustainable progress.

Meeting the 2014 AYP targets for reading and math is the long term goal of each school and district in the state of Kansas. The written SMART goals will guide the program planning and implementation. Write:

· One SMART Goal must focus on each student meeting or exceeding Mathematic Standards. The plan should include action steps (See Stage 6 Part A) to improve student achievement for each sub group who is not meeting Mathematics Standards during the next two years. 

· One SMART Goal must focus on each student meeting or exceeding Reading Standards. The plan should include action steps to improve student achievement for each sub group who is not meeting Reading Standards during the next two years. 

· One or more SMART Goal(s) must focus on the areas of deficiencies for Quality Performance Accreditation (QPA).

Mathematics 

SMART Goal(s):

	75% of all students will meet or exceed standards on the 2010 Kansas Mathematics Assessment with a specific focus on showing an increase in the African-American subgroup from 49.6% proficient in 2009 to 65% proficient in 2010.  In anticipation of a new subgroup of students with disabilities, 55% of those students will meet or exceed standard on the 2010 KMA.


Reading SMART Goal(s):

	85% of all students will meet or exceed standards on the 2010 Kansas Reading Assessment.  In anticipation of a new subgroup of students with disabilities, 75.7% of those students will meet or exceed standard on the 2010 KRA.


Curriculum Alignment SMART Goal(s) The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence, pacing guides documents, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  

Other SMART Goal(s):

	Increase the number of students who qualify for concurrent enrollment in our partnership with Kansas City Kansas Community College.  In mathematics, currently 4% of those taking the Accuplacer qualify by reaching the required 100 or better score.  Our goal for mathematics is that 13.6% of the students taking the Accuplacer will qualify for a college level course.  In reading, currently 30% of those taking the Accuplacer qualify for Introduction to Literature and/or College Composition I.  Our goal is to increase this to 37% of those taking the Accuplace will qualify for Introduction to Literature and/or College Composition I.   


Stage 5:  Research & Identify Scientifically Based Research Strategies & Practices

Stage 5 of this document is to be filled out following the completing of state 5 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Three.  The action for each tier should relate back to the SMART Goal(s).  The tiers should create a systemic approach for the building or district.  The professional development needs will also stem from each tier.  More information on MTSS can be located at www.kansasmtss.org 
MATHEMATICS SMART GOAL(s):  75% of all students will meet or exceed standards on the 2010 Kansas Mathematics Assessment with a specific focus on showing an increase in the African-American subgroup from 49.6% proficient in 2009 to 65% proficient in 2010.  In anticipation of a new subgroup of students with disabilities, 55% of those students will meet or exceed standard on the 2010 KMA.
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Our work is based on the research of Richard DuFour, Rebecca DuFour, and Robert Eaker In Revisiting Professional Learning Communities at Work, New Insights for Improving Schools (published 2008 by Solution Tree), Mike Schmoker in Results Now (published 2006 by Association for Supervision and Curriculum Development) and DuFour, DuFour, Eaker, and Karhanek in Whatever it Takes, How Professional Learning Communities Respond when Kids Don’t Learn (published 2004 by National Education Service). 

Professional Learning Communities (PLC) were established during the 2007-2008 school year.  We have continued to develop and improve.  The research listed above tells us PLCs must be able to answer the following questions.

1. What do we want students to know?

2. How will we know they know it?

3. What will we do if they don’t? and 

4. What will we do when they have learned it?

To systematically address the above four questions, we will refine a teaching and learning approach we refer to as the Benchmark System of Learning.  This is our core content program.  Components of the Benchmarking System include the following components: 

a.  Reviewing and identifying the necessary big ideas for learning (referred to as benchmarks) based on NCTM, ACT and State standards.  This component addresses what we want the students to know.

b.  Developing common assessments to identify when the students has learned the content (Schmoker, ASCD). This component addresses how we will know they know the material.

c.  Creating instructional supports for students (smaller class sizes when possible, tutoring, after-school and lunchtime programs) when they don’t learn the content (DuFour and Eaker, 2005).  This component addresses what we will do when students don’t learn the material the first time.

d.  Creating enrichment opportunities, developing leadership, and accelerated pacing for students who do learn and understand the content.  This component addresses what we will do when students have learned the material.

In addition, staff will meet in content area professional learning communities (DuFour) and Instructional Coaches will facilitate the professional growth and study of the staff (Lipton and Wellman, 2005).  These supports will help teachers develop strategies to meet the diverse needs of the students in the classroom.  Multiple resources will be identified and shared among teachers and district personnel in order to better meet the diverse needs of our students (Reeves, 2003).

Throughout the process conversations will continue with parents, students, community members, other teachers, and school and district officials, to inform, clarify, and support their understanding around this approach to teaching and learning and around the academic expectations of achievement for students to be college ready.  
As the Benchmarking System is implemented, focus will be on improving classroom instruction.   Our focus will include:

· Focus on effective use of instructional time (Academic Learning Time) Fischer, 1978).   

· Focus on the structure of a lesson plan (Anatomy of a Lesson) (Fischer, 1978).  

· Focus on the literacy development of all staff, students, and parents. (Steen, 2001)

· Focus on literacy strategies of vocabulary acquisition and comprehension to assist students in the comprehension of text.  (Marzano, 2005; Buehl, 2005; Kilpatrick, Swafford and Findell)


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	We will use multiple assessment instruments:

· Scrimmage Tests, administered quarterly, will focus on state assessed indicators in Algebra/Geometry 1 and 2.  Scrimmage tests for Algebra/Geometry 3 and Intermediate College Algebra will be based on the Accuplacer and ACT.

· Formative assessments with their focus around the assessed indicators in the curriculum of Algebra/Geometry 1 and 2 will be used monthly to monitor progress.

· MAP scores will be used to monitor student growth on a norm-referenced test.

· Benchmark charts from the mathematics classrooms will measure student progress.
· KMA


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	· A common curriculum with common assessments is supported through the work of Schmoker in Results Now and DeFour, etc. all in Revisiting Professional Learning Communities at Work, New Insights for Improving Schools.

· Conceptual Teaching supported through research from Kilpatrick, Swafford, and Findell’s Adding it Up:  Helping Children Learn Mathematics 
· Frequent assessments of student progress and multiple opportunities for improvement supported by the research from Douglas Reeves’ work High Performance in High Poverty Schools:  90/90/90 Schools and Beyond.
· Professional Learning Communities supported through research from Richard DuFour’s Whatever It Takes:  How Professional Learning Communities Respond When Kids Don’t Learn and Revisiting Professional Learning Communities at Work:  New Insights for Improving Schools.
· Vocabulary strategies supported through research from Robert Marzanos’s Building Academic Vocabulary 

· Reading Comprehension strategies supported through research from Doug Buehl’s Classroom Strategies for Interactive Learning
· Effective use of instructional time supported through research from Fischer’s Teaching Behaviors:  Academic Learning Time and Student Achievement 


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Some of root causes indicated that there was a lack of consistency of effective instruction with the new explicit curriculum.  The Benchmarking System is an approach that focuses on conceptual teaching and holds students and teachers accountable for teaching and learning.  It allows for multiple opportunities to learn because It is unacceptable for a student not to learn the required concepts.  High expectations are created for all students.  In addition, attention to effective structuring of the academic learning time maximizes the effectiveness of the use time and addresses the underlying issues of language acquisition, vocabulary development, and deficiencies in reading comprehension that interferes with students ability to problem solve, analyze and address more complex problems.  Finally, professional collaboration is embedded within the Benchmarking System, as teachers consistently engage in study and problem solving around strengths and challenges in student performance.  Throughout the Benchmarking System, DuFour’s four questions remain in the forefront.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Students receiving Tier 2 supports will receive Tier 1 supports also.  Students will also receive additional supports through:

· Tutoring throughout the school day. (The selected strategies represent current scientific based research in the field of mathematics. They reflect the five strands of mathematical proficiency as outlined and supported by the National Research Council through research from Kilpatrick, Swafford, and Findell’s  Adding It Up: Helping Children Learn Mathematics. These strategies are effective with all students as reported by the National Research Council.)
· Tutoring with the classroom teacher is available before school and after school daily.  (In addition, differentiation through Flexible Grouping is supported through Carol Ann Tomlinson’s research and Extended Learning Time supports the use of tutoring outside of the school day with small groups of students.  This is supported through The Council of Chief State School Officers within “Using NCLB Funds to Support Extended Learning Time.”)

· Student led tutoring sessions with students that have shown understanding of the content may tutor students.

· Advocacy Advantage, an instructional coach and student tutor led tutoring and testing center, is available each day except Wednesdays.


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	We will use multiple assessment instruments:

· Modified benchmark assessments

· MAP scores

· Benchmark progress checks from charts or School Loop

· Quarterly grades


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Current scientific based research in the field of mathematics supports our selected strategies. They reflect the five strands of mathematical proficiency as outlined and supported by the National Research Council through research from Kilpatrick, Swafford, and Findell’s Adding It Up:  Helping Children Learn Mathematics.  These strategies are effective with all students as reported by the National Research Council.  The use flexible grouping is supported through Carol Ann Tomlinson’s research and extended learning time supports the use of tutoring outside of the school day with small groups of students.  This is supported through The Council of Chief State School Officers within “Using NCLB Funds to Support Extended Learning Time.”


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Often in a traditional classroom setting, some students are unable to learn concepts.  By providing small, more-focused instructional settings, the needs of students may be met.  These interventions create more opportunities to extend the time students may need to learn the content, but do not change the expected outcome of the benchmarks that student is expected to learn.


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	   Identified students will be placed in a course called Math Enhancement.  This course is supplemental to the required course work, has a low student/teacher ratio, and allows for individualized and small group instruction to help meet the academic needs of the student.
   Students needing this more intensive support will be referred to the Student Improvement Team (SIT) process.  The SIT team will be comprised of teachers from the student’s small learning community, the student’s administrator and counselor, and the parents.  The math teacher will lead the SIT process.  The team will meet with the student to identify the student’s strengths and challenges to reaching academic success in math.  Root causes will be identified and intervention strategies will be put into place.  Monitoring and follow-up will be a part of the plan.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	· MAP Math test

· Benchmark assessments that are modified and/or differentiated to meet the needs of the student

· Daily student monitoring sheets


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	The following research supports the identified strategies and interventions:

· Differentiation through Flexible Grouping supported through Carol Ann Tomlinson’s research

· Positive Productive Disposition focuses on building student confidence and creating motivation (Kilpatrick, Swafford, and Findell in Adding it Up:  Helping Children Learn Mathematics)

· Extended learning time supports the use of tutoring outside of the school day with small groups of students.  This is supported through The Council of Chief State School Officers within “Using NCLB Funds to Support Extended Learning Time.”

· Frequent assessments of student progress and multiple opportunities for improvement supported by the research from Douglas Reeves’ work High Performance in High Poverty Schools:  90/90/90 Schools and Beyond.
· Professional conversations around the data through research from Bruce Wellman and Laurie Lipton’s, Data Driven Dialogue.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Often times, one the biggest obstacles facing our students is a dislike for mathematics.  Through the work in small groups and the support of parents and teachers as developed in the SIT plan, students are able to help identify their own weaknesses.  This is turn leads to students and teachers developing strategies to assist when encountering the weaknesses in context.  This plays a large part in allowing students to have a positive, productive disposition towards mathematics.  This becomes especially true when working with our African American students and students with disabilities.


READING SMART GOAL(s):   85% of all students will meet or exceed standards on the 2010 Kansas Reading Assessment.    In anticipation of a new subgroup of students with disabilities, 75.7% of those students will meet or exceed standard on the 2010 KRA.

TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Our work is based on the research of Richard DuFour, Rebecca DuFour, and Robert Eaker In Revisiting Professional Learning Communities at Work, New Insights for Improving Schools (published 2008 by Solution Tree), Mike Schmoker in Results Now (published 2006 by Association for Supervision and Curriculum Development) and DuFour, DuFour, Eaker, and Karhanek in Whatever it Takes, How Professional Learning Communities Respond when Kids Don’t Learn (published 2004 by National Education Service). 

Professional Learning Communities (PLC) were established during the 2007-2008 school year.  We have continued to develop and improve.  The research listed above tells us PLCs must be able to answer the following questions.

1. What do we want students to know?

2. How will we know they know it?

3. What will we do if they don’t? and

4. What will we do when they have learned it?

To systematically address the above four questions, we will refine a teaching and learning approach we refer to as the Benchmark System of Learning.  This is our core content program.  Components of the Benchmarking System include the following components: 

e.  Reviewing and identifying the necessary big ideas for learning (referred to as benchmarks) based on NCTM, ACT and State standards.  This component addresses what we want the students to know.

f.  Developing common assessments to identify when the students has learned the content (Schmoker, ASCD). This component addresses how we will know they know the material.

g.  Creating instructional supports for students (smaller class sizes when possible, tutoring, after-school and lunchtime programs) when they don’t learn the content (DuFour and Eaker, 2005).  This component addresses what we will do when students don’t learn the material the first time.

h.  Creating enrichment opportunities, developing leadership, and accelerated pacing for students who do learn and understand the content.  This component addresses what we will do when students have learned the material.

In addition, staff will meet in content area professional learning communities (DuFour) and Instructional Coaches will facilitate the professional growth and study of the staff (Lipton and Wellman, 2005).  These supports will help teachers develop strategies to meet the diverse needs of the students in the classroom.  Multiple resources will be identified and shared among teachers and district personnel in order to better meet the diverse needs of our students (Reeves, 2003).

Throughout the process conversations will continue with parents, students, community members, other teachers, and school and district officials, to inform, clarify, and support their understanding around this approach to teaching and learning and around the academic expectations of achievement for students to be college ready.  
As the Benchmarking System is implemented, focus will be on improving classroom instruction.   Our focus will include:

· Focus on effective use of instructional time (Academic Learning Time) Fischer, 1978).   

· Focus on the structure of a lesson plan (Anatomy of a Lesson) (Fischer, 1978).  

· Focus on the literacy development of all staff, students, and parents. (Steen, 2001)

Focus on literacy strategies of vocabulary acquisition and comprehension to assist students in the comprehension of text.  (Marzano, 2005; Buehl, 2005; Kilpatrick, Swafford and Findell)


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	We will use multiple assessment instruments:

· Formative Assessments, administered quarterly, will focus on state assessed indicators

· MAP scores will be used to monitor student growth on a norm-referenced test.

· Benchmark data will measure student progress in the classroom

· KRA


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	· A common curriculum with common assessments is supported through the work of Schmoker in Results Now and DeFour, etc. all in Revisiting Professional Learning Communities at Work, New Insights for Improving School
· Frequent assessments of student progress and multiple opportunities for improvement supported by the research from Douglas Reeves’ work High Performance in High Poverty Schools:  90/90/90 Schools and Beyond
· Professional Learning Communities supported through research from Richard DuFour’s Whatever It Takes:  How Professional Learning Communities Respond When Kids Don’t Learn and Revisiting Professional Learning Communities at Work:  New Insights for Improving Schools
· Vocabulary strategies supported through research from Robert Marzanos’s Building Academic Vocabulary 

· Reading Comprehension strategies supported through research from Doug Buehl’s Classroom Strategies for Interactive Learning
· Effective use of instructional time supported through research from Fischer’s Teaching Behaviors:  Academic Learning Time and Student Achievement


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Some of root causes indicated that there was a lack of consistency of effective instruction with the new explicit curriculum.  The Benchmarking System is an approach that focuses on conceptual teaching and holds students and teachers accountable for teaching and learning.  It allows for multiple opportunities to learn because It is unacceptable for a student not to learn the required concepts.  High expectations are created for all students.  In addition, attention to effective structuring of the academic learning time maximizes the effectiveness of the use time and addresses the underlying issues of language acquisition, vocabulary development, and deficiencies in reading comprehension that interferes with students ability to problem solve, analyze and address more complex problems.  Finally, professional collaboration is embedded within the Benchmarking System, as teachers consistently engage in study and problem solving around strengths and challenges in student performance.  Throughout the Benchmarking System, DuFour’s four questions remain in the forefront.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Students receiving Tier 2 supports will receive Tier 1 supports also.  Students will also receive additional supports through:

· Tutoring throughout the school day. 
· Tutoring with the classroom teacher is available before school and after school daily.  
· Student led tutoring sessions with students that have shown understanding of the content may tutor students.

· Instructional coach led tutoring and testing center, is available each day except Wednesdays and Fridays.


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	We will use multiple assessment instruments:

· Modified, teacher-generated benchmark assessments

· MAP scores

· Benchmark progress checks from charts or School Loop

· Quarterly grades


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Joseph Torgeson’s (2007) five areas of instructional improvement to improve adolescent literacy (http://adlit.org/article/1999), support the teaching of explicit comprehension strategies throughout the school day via sustained discussion of reading content.  In addition, differentiation through flexible grouping is supported through Carol Ann Tomlinson’s research and extended learning time supports the use of tutoring outside of the school day with small groups of students.  This is supported through The Council of Chief State School Officers within “Using NCLB Funds to Support Extended Learning Time.”


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Often in a traditional classroom setting, some students are unable to learn concepts.  By providing small, more-focused instructional settings, the needs of students may be met.  These interventions create more opportunities to extend the time students may need to learn the content, but do not change the expected outcome of the benchmarks that student is expected to learn.


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	· Achieve 3000 is a program that scaffolds reading instruction for struggling readers by providing content at the student’s independent reading level.

· Double-block English classes provide students with extended time and opportunity to demonstrate proficiency on district approved benchmarks.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	· KCA Formative Assessments

· MAP

· Teacher-generated common assessments

· Data from the KRA or KAMM

· Data from the ACT Plan


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	The following research supports the identified strategies and interventions:

· Differentiation through flexible grouping is supported through Carol Ann Tomlinson’s research.

· Joseph Torgeson’s work supports the use of teaching explicit comprehension strategies throughout the school day via sustained discussion of reading content.
· Extended learning time supports the use of tutoring outside of the school day with small groups of students.  This is supported through The Council of Chief State School Officers within “Using NCLB Funds to Support Extended Learning Time.”

· Frequent assessments of student progress and multiple opportunities for improvement supported by the research from Douglas Reeves’ work High Performance in High Poverty Schools:  90/90/90 Schools and Beyond.
· Professional conversations around the data through research from Bruce Wellman and Laurie Lipton’s, Data Driven Dialogue


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Often times, one the biggest obstacles facing our struggling readers is a dislike of reading.  Through work in small groups, students are able to help identify their own weaknesses.  This is turn leads to students and teachers developing strategies to assist when encountering the weaknesses in context.  This plays a large part in allowing students to have a positive, productive disposition towards reading.  This becomes especially true when working with our students with disabilities.


CURRICULUM ALIGNMENT SMART GOAL(s): The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence, pacing guides documents, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  

TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

Schools will implement a utilize scope and sequence documents, pacing guides and formative assessments
What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
Formative Assessments, MAP, Benchmark Assessments, Unit Assessments
What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

Deep Curriculum Alignment by Fenwick English, Deciding What to Teach and Test: Developing, Aligning and Auditing the Curriculum by Fenwick English, Needs Assessment: A Focus for Curriculum Development by Fenwick English and Roger A Kaufman, District Leadership that Works by Marzano and Waters, What Works in Schools by Marzano and On Common Ground by DuFour
Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
The Tier 2 and Tier 3 section is being developed with guidance from KSDE
What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
The Tier 2 and Tier 3 section is being developed with guidance from KSDE
What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


FOURTH SMART GOAL:  Increase the number of students who qualify for concurrent enrollment in our partnership with Kansas City Kansas Community College.  In mathematics, currently 4% of those taking the Accuplacer qualify by reaching the required 100 or better score.  Our goal for mathematics is that 13.6% of the students taking the Accuplacer will qualify for a college level course.  In reading, currently 30% of those taking the Accuplacer qualify for Introduction to Literature and/or College Composition I.  Our goal is to increase this to 37% of those taking the Accuplace will qualify for Introduction to Literature and/or College Composition I.  

TIER 1

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Our work is based on the research of Richard DuFour, Rebecca DuFour, and Robert Eaker In Revisiting Professional Learning Communities at Work, New Insights for Improving Schools (published 2008 by Solution Tree), Mike Schmoker in Results Now (published 2006 by Association for Supervision and Curriculum Development) and DuFour, DuFour, Eaker, and Karhanek in Whatever it Takes, How Professional Learning Communities Respond when Kids Don’t Learn (published 2004 by National Education Service). 

Professional Learning Communities (PLC) were established during the 2007-2008 school year.  We have continued to develop and improve.  The research listed above tells us PLCs must be able to answer the following questions.

1.  What do we want students to know?

2.  How will we know they know it?

                                3.  What will we do if they don’t? and

                                4.  What will we do when they have learned it?

To systematically address these four questions, we will refine a teaching and learning approach we refer to as the Benchmark System of Learning.  Components of the Benchmarking System include the following components.

Reviewing and identifying the necessary big ideas for learning (referred to as benchmarks) based on NCTM, ACT and State standards.  This component addresses what we want the students to know.

a.   Reviewing and identifying the necessary big ideas for learning (referred to as benchmarks) based on

     Accupplacer and ACT competencies.  This component addresses what we want the students to know.

b.   Developing common bell work, classwork, and assessments in the same format as the Accuplacer to identify when the students have learned the content (Schmoker, ASCD).  This component addresses how we will know they know the material.

                      c.  Creating instructional supports for students (smaller class sizes when possible, tutoring, after-school and 

                           lunchtime programs) when they don’t learn the content (DuFour and Eaker, 2005).  This component 

                           addresses what we will do when students don’t learn the material the first time.

d.  Creating enrichment opportunities, developing leadership, and accelerated pacing for students who do learn

                           and understand the content.  This component addresses what we will do when students have learned the 

                           material.

In addition, staff will meet in content area professional learning communities (DuFour) and Instructional Coaches will facilitate the professional growth and study of the staff (Lipton and Wellman, 2005). These supports will help teachers develop strategies to meet the diverse needs of the students in the classroom.  Multiple resources will be identified and shared among teachers and district personnel in order to better meet the diverse needs of our students (Reeves, 2003).


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	· Accuplacer

· ACT

· Quarterly formative and scrimmage tests

· Classroom data


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	· Frequent checks for understand to monitor student progress and multiple opportunities for improvement supported by the research from Douglas Reeves’ work High Performance in High Poverty Schools:  90/90/90 Schools and Beyond.
· A common curriculum with common bellwork, classwork, and assessments in the multiple choice format is supported through the work of Schmoker in Results Now and DeFour, etc. all in Revisiting Professional Learning Communities at Work, New Insights for Improving School
· Professional Learning Communities supported through research from Richard DuFour’s Whatever It Takes:  How Professional Learning Communities Respond When Kids Don’t Learn and Revisiting Professional Learning Communities at Work:  New Insights for Improving Schools.
· Vocabulary strategies supported through research from Robert Marzanos’s Building Academic Vocabulary 

· Reading Comprehension strategies supported through research from Doug Buehl’s Classroom Strategies for Interactive Learning
· Effective use of instructional time supported through research from Fischer’s Teaching Behaviors:  Academic Learning Time and Student Achievement.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	One root cause stems from a lack of understanding around the criteria by which one passes the Accuplacer.  Unlike the benchmarking system of learning, the Accuplacer is not as accessible to students who need multiple opportunities to pass.  Multiple, different opportunities to engage in the processes of inquiry and critical thinking is supported by Ian Jukes.  In addition, attention to effective structuring of the academic learning time maximizes the effectiveness of the use time and addresses the underlying issues of language acquisition, vocabulary development, and deficiencies in reading comprehension that interferes with students ability to problem solve, analyze and address more complex problems.  Finally, professional collaboration is embedded within the benchmarking system, as teachers consistently engage in study and problem solving around strengths and challenges in student performance.  Throughout the benchmarking system, DuFour’s four questions remain in the forefront.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	For students in Tier 2 an “Accuplacer Boot Camp” will be held in coopertion with KCKCC.  The focus of this boot camp is improving student achievement around the performance competencies of the Accuplacer.  During the intervention, students will rotate throughout multiple sessions around specific areas of concern.  At this level of intervention, students will self-determine areas of weakness with the support of teacher guidance.   The overall format of the “Accuplacer Boot Camp” is structured around a beginning assessment, self-grading and identification of strengths and weaknesses, and an opportunity for small group instruction, practice, and communication.  This framework is supported in Handbook of Research on Improving Student Achievement in Educational Research Service, 2nd edition.  


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	· Teacher generated formative assessments

· Accuplacer


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	· Extended learning time supports the use of tutoring outside of the school day with small groups of students.  This is supported through The Council of Chief State School Officers within “Using NCLB Funds to Support Extended Learning Time.”

· Work done by Dylan & Wiliam supports the use of formative assessments (www.dylanandwiliams.net references multiple publications and resources supporting the use of formative assessments.)
· Handbook of Research on Improving Student Achievement, 2nd edition, supports the notions of extended learning time and opportunity for students to discover and practice new learning improves student achievement.
· Differentiation through flexible grouping is supported through Carol Ann Tomlinson’s research


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Often in a traditional classroom setting, some students are unable to learn concepts.  By providing small, more-focused instructional settings, the needs of students may be met.  These interventions create more opportunities to extend the time students may need to learn the content, but do not change the expected outcome of the benchmarks that student is expected to learn.


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  

	Students needing this more intensive support will be referred to the primary English teacher, math teacher and/or instructional coach.  The primary English teacher or math teacher will lead the tutoring process.  All of the previously mentioned educators will meet with the student to identify the student’s strengths and challenges on the Accuplacer.   Root causes will be identified and further intervention strategies will be put into place.  Monitoring and follow-up will be a part of the plan.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	· Teacher generated formative assessments

· Accuplacer


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	· Handbook of Research on Improving Student Achievement, 2nd edition, supports the notions of extended learning time and opportunity for students to discover and practice new learning improves student achievement.
· Extended Learning Time supports the use of tutoring outside of the school day with small groups of students.  This is supported through The Council of Chief State School Officers within “Using NCLB Funds to Support Extended Learning Time.”
· Work done by Dylan & Wiliam supports the use of formative assessments (www.dylanandwiliams.net references multiple publications and resources supporting the use of formative assessments.)

· Differentiation through flexible grouping is supported through Carol Ann Tomlinson’s research.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Students and teachers working together to develop specific strategies that aid students in identifying their weaknesses within the context of the test, provide students a positive, productive disposition towards the test.  Student feel empowered to succeed.


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan


Stage 6 of this document is to be filled out following the completion of stage 6 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Four.

This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

MATHEMATICS SMART Goal:  75% of all students will meet or exceed standards on the 2010 Kansas Mathematics Assessment with a specific focus on showing an increase in the African-American subgroup from 49.6% proficient in 2009 to 65% proficient in 2010.  In anticipation of a new subgroup of students with disabilities, 55% of those students will meet or exceed standard on the 2010 KMA.
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1)  Explicit teaching of state standards (guaranteed and viable curriculum) through the benchmarking system 

Guaranteed – assured all students will get the standards taught

Viable – curriculum (standards) that can realistically be taught in a year
	Scarlett Sherretts-Risley

Jarius Jones

Kelli Lorton

Rotier Daniels

Gloria Johnson

Cassandra Kincaid


	· District Benchmarked Curriculum

· Instructional Coaches
· Time for professional learning communities to meet
	May, 2010
	May, 2010
	· Administrative Walk-throughs

· Professional Learning Community Logs

· Quarterly SMART goal evaluation

· Benchmark progress of students



	2)  Coaching teachers to utilize the gradual release model in all content areas
	Scarlett Sherretts-Risley

Jarius Jones

Benjamin Addink

Stephen Brandt

Allison Cook

Don Nethicumara

Victoria Owensby

Andrew Swisher

Gabe Warner

Edwin Wright


	· Time for professional learning communities to plan lessons

· Walls that teach


	Beginning August 2009
	May 2010
	· Observations & reflection conferences

· Administrative Walk-throughs

· Evidence of walls that teach

	3) Creating intervention and supports within and outside of the classroom for student gaps

	Scarlett Sherretts-Risley

Jarius Jones

Benjamin Addink

Stephen Brandt

Allison Cook

Don Nethicumara

Victoria Owensby

Andrew Swisher

Gabe Warner

Edwin Wright


	· Time built into the school schedule on Wednesday for intervention

· Staff for tutoring

· Time for professional learning communities to identify gaps and create interventions

· Possible re-alignment of FAS groups


	Beginning August 2009
	May 2010
	· School Loop data to monitor student academic performance

· Documentation of number of students attending interventions

	4) Coaching student and families to create post-secondary goals and to take academic and behavioral steps to achieve those goals

	Scarlett Sherretts-Risley

Jarius Jones

Benjamin Addink

Stephen Brandt

Allison Cook

Don Nethicumara

Victoria Owensby

Andrew Swisher

Gabe Warner

Edwin Wright


	· Family Advocacy Period in the school bell schedule

· Family Advocacy Days built into the calendar for family meetings


	Beginning August 2009
	May 2010
	· Student completion of college and career benchmarks

· Documentation of parent attendance at Family Advocacy Day

· Documentation of student visits to colleges

· Document college scholarships

· Record of enrollment in college courses

· Student log of college and career building activities through Career Cruising


This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.
READING SMART Goal:  85% of all students will meet or exceed standards on the 2010 Kansas Reading Assessment.    In anticipation of a new subgroup of students with disabilities, 75.7% of those students will meet or exceed standard on the 2010 KRA.
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1)  Explicit teaching of state standards (guaranteed and viable curriculum) through the benchmarking system
Guaranteed – assured all students will get the standards taught

Viable – curriculum (standards) that can realistically be taught in a year
	Joe Graham

Jolynna Addink

Kelli Lorton

Rotier Daniels

Gloria Johnson

Cassandra Kincaid
	· District Benchmarked Curriculum

· Instructional Coaches
· Time for professional learning communities to meet
	May, 2010
	May, 2010
	· Administrative Walk-throughs

· Professional Learning Community Logs

· Quarterly SMART goal evaluation

· Benchmark progress of students



	2)  Creating intervention and supports in and out of the classroom for student gaps

	Joe Graham

Jolynna Addink

Cameron Bond

Rita Burkholder

Nicole Burnette

Ricki Dykes

Michael Fredette

Ryan Fox

Chris Gilrath

Christopher Magill

Charleen McCrea

Reyhan Wilkinson


	· Time for professional learning communities to plan lessons

· Walls that teach


	Beginning August 2009
	May 2010
	· Observations & reflection conferences

· Administrative Walk-throughs

Evidence of walls that teach

	3) Creating intervention and supports within and outside of the classroom for student gaps

	Joe Graham

Jolynna Addink

Cameron Bond

Rita Burkholder

Nicole Burnette

Ricki Dykes

Michael Fredette

Ryan Fox

Chris Gilrath

Christopher Magill

Charleen McCrea

Reyhan Wilkinson


	· Time built into the school schedule on Wednesday for intervention

· Staff for tutoring

· Time for professional learning communities to identify gaps and create interventions

· Possible re-alignment of FAS groups


	Beginning August 2009
	May 2010
	· School Loop data to monitor student academic performance

· Documentation of number of students attending interventions

	4) Coaching student and families to create post-secondary goals and to take academic and behavioral steps to achieve those goals

	Joe Graham

Jolynna Addink

Cameron Bond

Rita Burkholder

Nicole Burnette

Ricki Dykes

Michael Fredette

Ryan Fox

Chris Gilrath

Christopher Magill

Charleen McCrea

Reyhan Wilkinson


	· Family Advocacy Period in the school bell schedule

· Family Advocacy Days built into the calendar for family meetings


	Beginning August 2009
	May 2010
	· Student completion of college and career benchmarks

· Documentation of parent attendance at Family Advocacy Day

· Documentation of student visits to colleges

· Document college scholarships

· Record of enrollment in college courses

Student log of college and career building activities through Career Cruising


CURRICULUM ALIGNMENT SMART Goal: The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence documents, pacing guides, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1. Develop Scope & Sequence documents and Pacing Guides
	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	December 2009
	
	Scope & Sequence documents and Pacing Guides

	2. Develop aligned formative assessments


	Executive Director of Curriculum, Executive Director of Quality Control, GVC Team, DERA, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	Spring 2010
	
	Aligned Formative Assessments

	3. Develop Curriculum guides


	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, KLN Technical Assistance funds, and the curriculum budget
	Start the work in the Spring of 2010 and continue to revise/refine throughout the summer and 2010-11 school year
	
	Curriculum Guides

	4. Develop Comprehensive Curriculum Management Plan


	Executive Director of Curriculum
	Training from curriculum consultant
	Spring 2010
	
	Curriculum Management Plan


This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.
FOURTH SMART Goal: We will increase the number of students who qualify for concurrent enrollment in our partnership with Kansas City Kansas Community College.  In mathematics, currently 4% of those taking the Accuplacer qualify by reaching the required 100 or better score.  Our goal for mathematics is that 13.6% of the students taking the Accuplacer will qualify for a college level course.  In reading, currently 30% of those taking the Accuplacer qualify for Introduction to Literature and/or College Composition I.  Our goal is to increase this to 37% of those taking the Accuplacer will qualify for Introduction to Literature and/or College Composition I.  

	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1)  Monitor and recognize student academic progress through grades for celebration and intervention

	Kelli Lorton

Barbara Turney
	· Progress Report Grades

· Grade Cards
	· Sept. 16

· Oct. 21

· Nov. 18

· Jan. 13

· Feb. 10

· March 12

· April 21
	May 2010
	Lists of students and recognition

	2)  Explicit teaching of state standards (guaranteed and viable curriculum) through the benchmarking system 

Guaranteed – assured all students will get the standards taught

Viable – curriculum (standards) that can realistically be taught in a year
	Joe Graham

Jolynna Addink

Scarlett Sherretts-Risley

Allison Cook

Ryan Fox

Edwin Wright

Cameron Bond

Gabe Warner
	· Instructional Coaches
· Time for professional learning communities to meet
	Oct. 2009 - May 2010
	May 2010
	Logs of agendas and notes



	3)  Refining the guidelines through which students take the Accuplacer


	Joe Graham

Scarlett Sherretts-Risley

Cathy Daly

College & Career Coordinators
	Spreadsheet and list of questions to properly identify students testing.
	November 2009 & March 2010
	December 2009 & April/May 2010
	List of students tested


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan, continued
Part B (staff development to support Part A).  More information can be located in the QPA Manual under Quality Criteria Four and the Kansas Professional Development Guidelines.

Directions:  Review the school’s Results-Based Staff Development plan and revise as needed to incorporate the staff development needs as identified in action steps under each of the goals. What will staff need to know or be able to do to implement action steps?
MATHEMATICS SMART Goal:  75% of all students will meet or exceed standards on the 2010 Kansas Mathematics Assessment with a specific focus on showing an increase in the African-American subgroup from 49.6% proficient in 2009 to 65% proficient in 2010.  In anticipation of a new subgroup of students with disabilities, 55% of those students will meet or exceed standard on the 2010 KMA.
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	· Stages of Professional Learning Community development to understanding student needs

· Study of vocabulary and comprehension strategies

· Steps in the college readiness process

· Ways to monitor deeper reading on application and formula problems

	First Quarter

First Quarter

Second Quarter

Second Quarter
	Scarlett Sherretts-Risley, Allison Cook, Kelli Lorton

Scarlett Sherretts-Risley, Benjamin Addink, Stephen Brandt, Allison Cook,  Abraham Deaver, Don Nethicumara, Victoria Owensby, Andrew Swisher, Gabe Warner, Susie Wolf, 

Edwin Wright

Scarlett Sherretts-Risley, Benjamin Addink, Stephen Brandt, Allison Cook,  Abraham Deaver, Don Nethicumara, Victoria Owensby, Andrew Swisher, Gabe Warner, Susie Wolf, 

Edwin Wright, College & Career Coordinators from each SLC, SLC Coordinators

Scarlett Sherretts-Risley, Benjamin Addink, Stephen Brandt, Allison Cook, Abraham Deaver, Don Nethicumara, Victoria Owensby, Andrew Swisher, Gabe Warner, Susie Wolf, 

Edwin Wright
	· Time for PLC to meet

· Instructional Coaches
Robert Marzanos’s Building Academic Vocabulary  and

Doug Buehl’s Classroom Strategies for Interactive Learning
FAS days

CCC from each SLC

Instructional Coaches

Highlighters, post-it notes, paper
	· Agenda’s and PLC Logs, Assessment results

Administrative walk-throughs, log of conversations & observations

Completion of college readiness benchmarks

Samples of student work, lesson plans with explicit think alouds and monitoring shown, benchmark assessments, administrative walk-throughs



	Application Level

What are we doing now that we did not do before?
	Teachers adjust instruction based on data collection and analysis done in PLC

All staff coach students in College Readiness

All staff implement deeper reading strategies


	Second, third and fourth quarter

January – May 2010

Aug. 2009 – May 2010
	Scarlett Sherretts-Risley, Benjamin Addink, Stephen Brandt, Allison Cook, Abraham Deaver, Don Nethicumara, Victoria Owensby, Andrew Swisher, Gabe Warner, Susie Wolf, 

Edwin Wright

Scarlett Sherretts-Risley, Benjamin Addink, Stephen Brandt, Allison Cook, Abraham Deaver, Don Nethicumara, Victoria Owensby, Andrew Swisher, Gabe Warner, Susie Wolf, 

Edwin Wright

Scarlett Sherretts-Risley, Benjamin Addink, Stephen Brandt, Allison Cook, Abraham Deaver, Don Nethicumara, Victoria Owensby, Andrew Swisher, Gabe Warner, Susie Wolf, 

Edwin Wright


	Time for PLCs to meet and instructional coaches

FAS Days

College & Career Coordinators from each SLC, SLC Coordinators, College Visits

Doug Buehl’s Classroom Strategies for Interactive Learning

	Agendas and PLC logs, formative assessments

Completion of college readiness benchmarks

Administrative walk-throughs and samples of student work



	Impact Level

What results are we getting that we did not get before?
	Clear focus on individual student needs

Teachers will teach at a deeper level with strategies for comprehension

Teachers teach content in order to prepare students for college work

Teachers engage students in reading on a daily basis 


	August 2009-May 2010

October 2009-May 2010

January – May 2010

Sept. 2009 – May 2010
	Scarlett Sherretts-Risley, Benjamin Addink, Stephen Brandt, Allison Cook, Abraham Deaver, Don Nethicumara, Victoria Owensby, Andrew Swisher, Gabe Warner, Susie Wolf, 

Edwin Wright

Scarlett Sherretts-Risley, Benjamin Addink, Stephen Brandt, Allison Cook, Abraham Deaver, Don Nethicumara, Victoria Owensby, Andrew Swisher, Gabe Warner, Susie Wolf, 

Edwin Wright

Scarlett Sherretts-Risley, Benjamin Addink, Stephen Brandt, Allison Cook, Abraham Deaver, Don Nethicumara, Victoria Owensby, Andrew Swisher, Gabe Warner, Susie Wolf, 

Edwin Wright

Scarlett Sherretts-Risley, Benjamin Addink, Stephen Brandt, Allison Cook, Abraham Deaver, Don Nethicumara, Victoria Owensby, Andrew Swisher, Gabe Warner, Susie Wolf, 

Edwin Wright
	Time for PLC to meet

Instructional Coaches

Time for PLC to plan lessons

Instructional Coaches

Family Advocacy Days

College Career Coordinator in each SLC

Instructional Coaches

Good application problems that engage students

Instructional Coaches


	Agendas and assessment results

Administrative walk-throughs, logs of conversations and observations

Completion of college readiness benchmarks

Samples of student annotated work and administrative walk-throughs


READING SMART Goal:  85% of all students will meet or exceed standards on the 2010 Kansas Reading Assessment.    In anticipation of a new subgroup of students with disabilities, 75.7% of those students will meet or exceed standard on the 2010 KRA.
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Stages of Professional Learning Community development to understanding

Study of vocabulary and comprehension strategies

Steps in the college readiness process

Ways to monitor deeper reading
	First Quarter

First Quarter

Second Quarter

Sept. 2009
	Joe Graham, Jolynna Addink, Kelli Lorton, Cathy Day

Joe Graham, Jolynna Addink, Kelli Lorton, Ryan Fox, Cameron Bond, Michael Fredette, Charleen McCrea, Chris Gilrath, Reyhan Wilkinson

Joe Graham, Jolynna Addink, Kelli Lorton, Ryan Fox, Cameron Bond, Michael Fredette, Charleen McCrea, Chris Gilrath, Reyhan Wilkinson, SLC coordinators, SLC college & career coordinators

Joe Graham, Jolynna Addink, Kelli Lorton, Ryan Fox, Cameron Bond, Michael Fredette, Charleen McCrea, Chris Gilrath, Reyhan Wilkinson, 
	· Time for PLC to meet

· Instructional Coaches
Robert Marzanos’s Building Academic Vocabulary  and

Doug Buehl’s Classroom Strategies for Interactive Learning
FAS days

CCC from each SLC

Instructional Coaches

Highlighters, post-it notes, paper
	· Agenda’s and PLC Logs, Assessment results

Administrative walk-throughs, log of conversations & observations

Completion of college readiness benchmarks

Samples of student annotated work and administrative walk-throughs

	Application Level

What are we doing now that we did not do before?
	Teachers adjust instruction based on data collection and analysis done in PLC

· All staff coaches students in College Readiness

All staff implement deeper reading strategies


	Second, third and fourth quarter

January – May 2010

Aug. 2009 – May 2010
	Joe Graham, Jolynna Addink, Kelli Lorton, Ryan Fox, Cameron Bond, Michael Fredette, Charleen McCrea, Chris Gilrath, Reyhan Wilkinson

Joe Graham, Jolynna Addink, Kelli Lorton, Ryan Fox, Cameron Bond, Michael Fredette, Charleen McCrea, Chris Gilrath, Reyhan Wilkinson

Joe Graham, Jolynna Addink, Kelli Lorton, Ryan Fox, Cameron Bond, Michael Fredette, Charleen McCrea, Chris Gilrath, Reyhan Wilkinson, Linda Shafer
	Time for PLCs to meet and instructional coaches

FAS Days

College & Career Coordinators from each SLC

SLC Coordinators

Doug Buehl’s Classroom Strategies for Interactive Learning

	Agendas and PLC logs, formative assessments

Completion of college readiness benchmarks

Administrative walk-throughs and samples of student work



	Impact Level

What results are we getting that we did not get before?
	· Clear focus on individual student needs

· Teachers will teach at a deeper level with strategies for comprehension

· Teachers teach content in order to prepare students for college work

· Teachers engage students in reading on a daily basis 


	August 2009-May 2010

October 2009-May 2010

January – May 2010

Sept. 2009 – May 2010
	Joe Graham, Jolynna Addink, Kelli Lorton, Ryan Fox, Cameron Bond, Michael Fredette, Charleen McCrea, Chris Gilrath, Reyhan Wilkinson

Joe Graham, Jolynna Addink, Kelli Lorton, Ryan Fox, Cameron Bond, Michael Fredette, Charleen McCrea, Chris Gilrath, Reyhan Wilkinson

Joe Graham, Jolynna Addink, Kelli Lorton, Ryan Fox, Cameron Bond, Michael Fredette, Charleen McCrea, Chris Gilrath, Reyhan Wilkinson

Joe Graham, Jolynna Addink, Kelli Lorton, Ryan Fox, Cameron Bond, Michael Fredette, Charleen McCrea, Chris Gilrath, Reyhan Wilkinson
	· Time for PLC to meet

· Instructional Coaches

· Time for PLC to plan lessons

· Instructional Coaches

· Family Advocacy Days

· College Career Coordinator in each community

· Instructional Coaches

· Books for classroom libraries, Tubs, Binders

· Instructional Coaches


	Agendas & assessment results

Administrative walk-throughs, logs of conversations and observations

Completion of college readiness benchmarks

Administrative walk-throughs


CURRICULUM ALIGNMENT SMART Goal: The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence documents, pacing guides, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Share/introduce curriculum documents to teachers
	Summer 2010 and 2010 – 11 School year
	Curriculum ED, GVC Team, Instructional Coaches
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Teacher feedback from the professional development around the curriculum documents will assess if new knowledge has been imparted.  

	Application Level

What are we doing now that we did not do before?
	Show teachers how to use documents to create/develop lesson plans
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs 
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Data collected from walkthroughs and observations will be a means to assess how professional development has been applied by the teachers.  Teachers should be using curriculum documents to guide their planning.  In addition, lesson plans can be analyzed and evaluated to determine the  application of the professional development around the curriculum documents.

PLC conversations at grade levels and content areas should demonstrate a common language and common understanding across the system

	Impact Level

What results are we getting that we did not get before?
	Have teachers analyze formative assessment data in their PLCs 
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	PLC time should be more focused around student achievement.  Student achievement should reflect improvement 

Student mobility will be less of a negative factor because there will be curriculum consistency across the district.




FOURTH SMART Goal: Increase the number of students who qualify for concurrent enrollment in our partnership with Kansas City Kansas Community College.  In mathematics, currently 4% of those taking the Accuplacer qualify by reaching the required 100 or better score.  Our goal for mathematics is that 13.6% of the students taking the Accuplacer will qualify for a college level course.  In reading, currently 30% of those taking the Accuplacer qualify for Introduction to Literature and/or College Composition I.  Our goal is to increase this to 37% of those taking the AccuplaceR will qualify for Introduction to Literature and/or College Composition I. 

	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Exploration and identification of skills covered on the Accuplacer in reading, sentence structure, and mathematics.
	Sept. 2009-April 2010
	Joe Graham

Jolynna Addink

Scarlett Sherretts-Risley

Allison Cook

Benjamin Addink

Cameron Bond

Ryan Fox

Nicole Burnette
	· KCKCC professors

· Internet access

· Time to explore and study other prep programs
	Construction of formative assessments

	Application Level

What are we doing now that we did not do before?
	Development and incorporation of bellwork, classwork, and mini-lessons that highlight the skills assessed on the Accuplacer.

Identification of students taking the Accuplacer through conversations and future plans of these students.
	Sept. 2009-April 2010

November 2009 & March/April 2010


	Joe Graham

Jolynna Addink

Scarlett Sherretts-Risley

Allison Cook

Edwin Wright

Stephen Brandt

Benjamin Addink

Gabe Warner

Andrew Swisher

Don Nethicumara

Charleen McCrea

Chris Gilrath

Michael Fredette

Ricki Dykes

Cameron Bond

Ryan Fox
	Power points

College & Career Coordinators

Instructional Coaches

SLC Coordinators

SLC coordinators

Advocates of sophomores and juniors

Counselor

Administrators

Parents

Instructional Coach
	Agendas

Analysis of formative assessment data

Spreadsheet

List of students taking Accuplacer by SLC and grade level



	Impact Level

What results are we getting that we did not get before?
	Identification of students that are college-ready OR deficiencies and/or strengths of students in the areas of mathematics, reading, and sentence structure and implementation of plans to enrich or enhance these areas through advocacy (college and career benchmarks)
	Jan. 2010 and May 2010
	Joe Graham

Jolynna Addink

Scarlett Sherretts-Risley

Allison Cook


	Accuplacer Scores by SLC and grade level

Math and English grades

MAP scores
	College and career benchmarks


Refer to the School Integrated Improvement Plan and made revisions as needed.  If no revisions are needed, move to the next section.

Part C
Describe how all teachers will be involved in using data to provide information to improve individual student achievement and strengthen the overall instructional program.

	Each teacher is part of a Small Learning Community and a Professional Learning Community that meets weekly.  

· We focus on the NWEA MAP test.

· Every four weeks, teachers bring in data related to their SMART Goals. 

· Each SLC receives a list of juniors we are responsible for testing.  This list includes last years English and Math Grades, MAP Scores in Reading and Math, 8th grade Kansas Reading and Kansas Math scores.

· Formative assessments are given to the freshman, sophomores, and juniors quarterly to compare scores district wide and to share with Professional Learning Communities and Small Learning Communities.

· Referral data and suspension data is analyzed in each Small Learning Community.

Teachers use all this information to inform their instruction and give students the appropriate service that they need.


Describe extended opportunities to learn and/or additional time that the school has in place to help ensure that all students are achieving academically in reading and mathematics.  (Examples may include after school programs, summer school program, etc.)

	We have several support systems in place for students who need extended time.

· Advocacy Advantage is available every day except Wednesday for students needing additional help in mathematics.
· All teachers are available before school and until 3 pm daily.
· Student led tutoring is available throughout the day.

· A Benchmark Blitz that is held once a semester, is an opportunity for students to receive tutoring and make up tests in up to two benchmarked classes.

· Extended School provides an opportunity for student to complete benchmarks and receive tutoring in up to two benchmarked classes.

· Summer school provides an opportunity for students to make up benchmarks in math and science.  Students in Language Arts classes enroll in an intensive four-week program to make up the missing credit.

· Students that are within five benchmarks of completing a course may be placed on a Benchmark Contract at the beginning of the next school year to complete the course. 


Describe how the school will coordinate federal, state, and local services used to support this Integrated Improvement Plan for Schools.

	The building leadership team was developed to provide support for integrating services to all staff and students.  The team is composed of the principal, three assistance principals, dean of students, and two full-time instructional coaches.  The team meets weekly and agendas include discussion on instructional programs, state and local assessments, teacher progress, and professional developments.  Instructional coaches provide support through coaching staff and encouraging teacher progress through professional development. 

Title 2 funds may be used to help teachers meet the highly qualified criteria in paying for the PRAXS.




Describe how federal, state and local funds will be coordinated to support this Integrated Improvement Plan for Schools.

	All federal, state and local funds will be directed to the goals and critical needs identified.  Because the plan is directly aligned to the vision and mission of the school, it also provides a positive focus and direction for budgetary and expenditure decisions.  Whether funds are received from the Federal, State, or local level, they will be budgeted to align with the needs and priorities identified in this plan.  All professional development expenditures will only be approved if they align with this plan.  With the level of improvement that has to be attained, focus on expenditures for programs not aligned with this plan would only serve as a distraction to the improvement effort.  Any foundation grant funding (local) that may be secured will be used to further the college-readiness vision for all students and staff.  Resources of people, time, and money will focus on improvement of Math, Reading and the performance of students on the Accuplacer so that our students are ready for learning AFTER high school.


Stage 7:  Monitor Implementation & Progress


Stage 7 of this document is to be filled out following the completion of stage 8 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Subsequent Planning Meetings. 

Describe the process that the district and/or school will use to monitor the implementation of this plan. 

	The administrative team, instructional coaches, lead instructional coaches, math, English and reading teachers will monitor the implementation of this plan with walkthroughs, weekly grade checks for pacing and student achievement, scrimmage test results, and formative assessment results.  We will also examine student work (classroom work and assessments) to determine the level at which we are deeping our reading levels.  Accuplacer data will be examined as it becomes available.


Who will participate in the review?  What is their role?  

	· The administrative team – observe classrooms and monitor the quality of instruction and pacing according to the district pacing guide.

· Instructional coaches – review data from Kansas Assessments, formative assessments, local assessments, and scrimmage assessments for patterns, teaching strengths and weaknesses and follow up with teachers by facilitating common lesson plans targeting identified weaknesses.

· Lead instructional coaches – provide a district lens when looking at data from various assessments and grades.  Class room observations will also provide input on the implementation plans at the building.

· Math teachers – meet twice weekly to develop common lesson plans and evaluate common assessments.  The results of the common assessments will drive their instruction for those students did not know what we want them to know.  They are also the pair of eyes that see immediately how common lessons are being received by students and can provide feedback around this area.

· English and reading teachers - meet twice weekly to develop common lesson plans and evaluate common assessments.  The results of the common assessments will drive their instruction for those students did not know what we want them to know.  They are also the pair of eyes that see immediately how common lessons are being received by students and can provide feedback around this area.

· Special education teachers – meet twice weekly with the contents of math or English and provide supports to students.  They will provide input in the lesson planning stage for general education teachers for modification and accommodations that may benefit not only special education students, but all students in the learning process.  They will be actively involved in instruction within the classroom and play a key role in monitoring the progress of special education students.

· Parents/Community members – will bring their perspectives to the process and have input into the plan

· External technical assistance team members – provide outside-accountability and support before, during, and after the implementation of the plan.




What will be reviewed?

	· Tier 1 2 3 interventions 

· Action Plan monitoring steps identified in the plan

· Review results based staff development plan to see if we accomplished high quality professional development that led to improved student achievement

· State Assessment data

· ACT data

· Graduation Data/Drop out data.
· Quarterly grade reports


Identify the timeline of the process to ensure movement to the next cycle (e.g., quarterly, by semester, annually, etc.). 

	Daily:

Small Learning Community staffs will meet daily to discuss student academic and behavioral concerns and success.  

Weekly: 

Small Learning Communities and Content Area Professional Learning Communities will meet weekly to look at formative assessment data concerning the Benchmarking System.  

Instructional Coaches will meet with the administrative team to discuss the implementation of the plan.

Biweekly:

Administrators will review the implementation of the SIT process in each small learning community.

College and Career Coordinators will meet weekly to discuss implementation of the College Career Benchmarks

Monthly

Content teams will meet monthly to review formative benchmark data and formative State Assessment data and to identify interventions needed.

Quarterly: 

Content Area Professional Learning Communities review benchmark data and review the strategies outlined in the plan.

Semester:

Content teams analyze state test data to drive curriculum decisions.  This is done with State and Local Assessment data. Each Fall and Spring local assessment data is further analyzed to drive student placement into higher-level courses. 

Annually:  

At the end of the school year, staff teams meet to analyze our data to determine our success in implementing the plan and in reaching our goals.  Strengths and challenges with the interventions and the implementation are identified. 


Identify the indicators of success implementation

	· SIT plans are being developed and implemented.

· Parent are becoming more involved in the academic focus of the school.

· Students are reading more books.

· Students are documenting completion of college career benchmarks.

· Increase in test scores – both “high stakes” state assessments, and other college readiness assessments (ACT PLAN, Accuplacer, ACT)

· Increase in students taking college classes

· Decrease in number of students dropping out.

· Increase in students going to college

· Improvement of classroom instruction
· Increase in Local Assessment Scores


Describe the process that the district and/or school will use to evaluate the implementation of this plan.  The school conducts a review of the strategies in the plan to determine if they are contributing to the desired outcomes either in terms of improvement in student achievement, or increases in other activities that lead to increased student achievement such as great parental involvement or more high-quality professional development.
Name those who will be involved in the process or evaluation and the role they serve.

	Kelli Lorton, Building Principal

Washington High School Leadership Team

Each Small Learning Community Team

Each Content Professional Learning Community Team

Instructional Coaches

College and Career Coordinators

SLC Parent Advisory Teams

Community Partners

Each of the teams involved in the evaluation will bring their perspective to the process. The school mission and vision will be reviewed, followed by the key findings identified and the critical needs defined in the plan.  Looking at the action steps and staff development defined in the plan, the teams will revisit each goal.  Each team will identify their perception of the quality of implementation and the quality of the monitoring of the identified steps.  When the data becomes available, it will be reviewed to measure whether the goals were attained.


Identify what data will be reviewed to determine success?  Is the plan effective?  How do we know?

	· Tier 1 2 3 interventions 

· Action Plan monitoring steps identified in the Schoolwide plan

· Review results based staff development plan to see if we accomplished high quality professional development that led to improved student achievement

· State Assessment data

· ACT Plan data

· ACT data

· Graduation Data/Drop out data.
· Quarterly grade reports


Explain how the selected strategies will be evaluated for their effectiveness to achieve the vision and goals.

	Each of the teams involved in the evaluation will bring their perspective to the process. The school mission and vision will be reviewed, followed by the key findings identified and the critical needs defined in the plan.  Looking at the action steps and staff development defined in the plan, the teams will revisit each goal.  Each team will identify their perception of the quality of implementation and the quality of the monitoring of the identified steps.  When the data becomes available, it will be reviewed to measure whether the goals were attained.

We will look at:

· how each strategy helped us decrease the gaps we identified.

· How each strategy aligned to our vision.

· How each strategy helped us achieve each goal.

Each team responsible for an action step will closely assess the effectiveness of their implementation and will make recommendation for revisions to strategies, approaches, and implementations.


Explain the process for how the results will be shared with all stakeholders.  

	As leadership teams are formed, representation from each small learning community included.  After review of the results, members of the leadership team will take the findings back to their small learning community staffs to share.  Instructional coaches will share results with their content professional learning communities.

School highlights will be compiled and posted on the district website.

Results will be shared with SLC parent advisory boards, students, and community partners.


Explain who will have decision-making authority for revision of the plan’s goals.

	The revision of the plan will result from consensus of each of the teams involved in the evaluation after input from the report out of the results.
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