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	MARK THE SECTION THAT APPLIES

 FORMCHECKBOX 

The school is applying to utilize the Expected Gains formula

 FORMCHECKBOX 

The school is not applying to utilize the Expected Gains formula




ASSURANCES:  For Schools on Improvement Only
  FORMCHECKBOX 
A peer review committee or representatives from the district has reviewed and approved this Integrated Improvement Plan.

 FORMCHECKBOX 
The district assures that the Title I school will spend at least 10% of its Title I allocation for high quality professional development to address the academic issues that contributed to the school being identified for improvement.

 FORMCHECKBOX 
The district assures that the school has reviewed the District State Performance Plan report (SPP)  

  FORMCHECKBOX 
The district assures that a State Technical Assistance Team (STAT) has been identified for the school and will be utilized.

District signatures represent agreement to all assurances marked and that the plan has been reviewed and approved at the district level.  Signature of KSDE official represents plan has been reviewed and approved in meeting all required criteria.

	Signature of Building Principal
	
	Date
	

	Signature of Authorized District Representative
	
	Date
	

	Signature of KSDE Official
	
	Date
	


External Technical Assistance Team

Directions:  List the name of the individuals who will serve on the External Technical Assistance Team (ETAT) with their contact information.    Additional rows may be added to this chart as needed.  

ETAT Membership should be selected based on the skills and knowledge necessary to support the school’s identified areas of improvement.  More information can be located in the QPA Manual under Quality Criteria Two.  

Requirements: 

· Each school will select the membership of the ETAT  

· The local board approves the ETAT

· An ETAT may serve more than one school in a district 

· ETAT members may be affiliated with the district

· Members are not to be affiliated with the school (not even as itinerant personnel)  

· A NCA team may be used as the ETAT

· The school and ETAT members determine the frequency of the external team visits

	External Technical Assistance Team (ETAT)

	Identify area(s) of expertise of each individual.  Note requirements above.

Place an * beside the chairperson for this ETAT team
	Name
	Email address
	Phone Number

	DERA
	Dr. Jim Heiman
	jiheima@kckps.org
	913-279-2288

	Middle School Literacy Coach
	Sue Pierce
	supierc@kckps.org
	913-627-4367

	Special Education
	Kathy Growny
	kagrown@kckps.org
	913-627-5640

	ESL Facilitator
	Barbara Hermacillo
	bahermo@kckps.org
	913-627-4450

	Literacy
	Mary Sternshein
	mastern@kckps.org
	913-279-2212

	Technology
	Julie Leach
	juleach@kckps.org
	913-627-5632


State Technical Assistance Team

Directions:  List the name of the individuals who will serve on the State Technical Assistance Team (STAT) with their contact information.    

Add as many rows to this chart as needed.

If a school is on improvement or conditionally accredited for QPA and/or on improvement for Title I, membership must include at least two individuals with expertise in the areas(s) resulting in the school being on improvement and needs to include one or more of the following:
· Highly qualified or distinguished teachers and principals,

· Pupil services personnel,

· Parents,

· Representatives of Institutions of Higher Education,

· Representatives of regional educational laboratories or comprehensive regional technical assistance centers,

· Representatives of outside consultant groups.

Requirements:

The STAT team is assigned to the school until the school either attains accredited status or is not accredited.  A STAT may serve more than one school in a district.  More information can be located in the QPA Manual under State Technical Assistance.

	State Technical Assistance Team (STAT)

	Identify area(s) of expertise of each individual.  Note requirements in the directions.

Place an * beside the chairperson for this STAT team
	Name
	Email address
	Phone Number

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Refer to the School Integrated Improvement Plan and make revisions as needed.  If no revisions are needed, move to the next section.
Stage 1:  Orientation & Readiness

Stage 1 of this document is to be filled out following the completion of stage 1 of the Kansas Improvement Model.

Refer to the Kansas Improvement Notebook Section C:  Planning Meeting q.
Directions:  List the names of the individuals who will serve on the school planning team with their contact information.    Add as many rows to this chart as needed.  The roles in bold are required.  It is also required that 1) one person fill no more than two roles on the team and 2) no more than one of the asterisked roles may be filled by an employee of the school district
	School Planning Team

	Role
	Name
	 Email address
	Phone Number

	Superintendent or Representative
	Jim Antos
	jiantos@kckps.org
	913-627-2069

	Principal or Principals’ Representative (Each building on improvement is represented on the district team)
	Shelly Beech
	shbeech@kckps.org
	913-627-6012

	Site Council Member*
	Regina Singleton
	resingl@kckps.org
	913-627-6018

	Community Member*
	Delores Butler
	debutle@kckps.org
	913-627-6068

	Family/Parent Representative*
	Michelle Tilford
	
	816-878-7842

	Family/Parent Representative
	Gloria Jones
	
	816-332-2115

	General Education Teacher 
	Ann Hill
	anhill@kckps.org
	913-627-6056

	Counselor, Social Worker, etc.
	Teresa Earley
	teearle@kckps.org
	913-627-6017

	Special Education Educator
	Hailee Nieman
	haniema@kckps.org
	913-627-6062

	Local Consolidated Plan Contact 
	Jim Clevenger
	jicleve@kckps.org
	913-279-2289

	Teacher of English Language Learners 
	Laura Thomas
	lathoma@kckps.org
	913-627-6061

	Title 1 Representative (if applicable) 
	Jennifer Basel
	jebasel@kckps.org
	913-627-6034

	Other       Instructional Coach
	Jennifer Ray
	jeray@kckps.org
	913-627-6033


Stage 1:  Orientation & Readiness continued

Adopted Improvement Process

Describe the process that will be used to develop and maintain this plan around the vision and mission of the school.
	Mission and Vision

The mission statement of West Middle School is “Developing Lifelong Learners”.  To achieve this mission every student will be afforded a safe and supportive environment that challenges students to reach their maximum academic potential as well as meet their unique educational, social and emotional needs.  Students will be provided with a variety of effective research-based instructional strategies with emphasis on rigor and differentiation for all students.  Shared leadership, effective management of resources and high expectations for all students will empower students to succeed and contribute responsibility in a global community.

School staff will work collaboratively in professional learning communities to acquire and enhance their learning in order to raise student achievement through continuous reflection and analysis of needs and strengths.  Grade level teams support individual student needs through looping for continuity of care.  Mutually respectful relationships will be developed through family advocacy, and shared responsibility by school staff, parents and the community to model personal responsibility and self efficacy.  Orientations are conducted for incoming sixth graders and eighth grade students as they transition into high school.  Parent communication occurs on an ongoing basis through the student advocate program, conferences, Parent Involvement meetings, newsletter, weekly phone messages and school loop.  Student self efficacy is supported through the BIST program, student celebrations, family advocacy and Project Live.  The staff strives to foster student ‘belief’ in their own academic abilities.

Students are engaged through differentiated instruction to achieve maximum potential through diverse learning opportunities embedded within the benchmarking system in core content areas and a building wide focus on thinking strategies and problem solving.  Students participate in team work and real world learning through an investigative mathematics program and a variety of interactive educational programs such as math relays, robotics club, and an activity, project and problem based science and engineering program called “Project Lead the Way”.
Our vision demonstrates a collective responsibility for student efficacy through a systems based belief in guaranteed and viable curriculum supported by effective instructional strategies and materials.  These strategies are research based and supported through continuous professional development which will accommodate the diverse skills and abilities of our students.  Ongoing reflection and data analysis allow us to monitor student progress and adapt and modify instruction to give each student access to the curriculum.  A safe and caring environment is fostered through student triage, behavior programs and a school based mental health program.

All stake holders will be involved in ongoing reflection and review of strategies and action steps implemented that guide school wide practices and monitoring of student progress for site based decision making.  Through leadership team meetings, parent involvement meetings, staff development, and school planning team meetings, stakeholders will be involved in creating, implementing and evaluating goals and objectives for students’ success as lifelong learners.

The school improvement process will include the following steps:  examination of school data Kansas state reading and math assessments, MAP scores, demographics, student surveys and discipline and allocation of resources to implement the SIP.  Tuesday leadership meetings and Wednesday afternoon early release will be used to plan, implement and examine evidence that the targets selected for SIP will increase effectiveness of instruction and improvement in student achievement.  Teachers will use both the reading and math Kansas assessment reports along with MAP data to identify student strengths and weaknesses.  In May preliminary data will be reviewed during staff development and plans will be made using student data to align the curriculum and provide necessary interventions for student success.
The monitoring process for all measurable objectives will be as follows:  School leadership team meets weekly for strategy implementation, small learning communities meet daily with a focus on instruction and classroom management, teachers meet in content areas on a weekly basis and teachers monitor student progress through Family Advocacy.  Teachers meet with the advocacy students every day.  Advocacy teachers help students develop and support students’ goals in reading and math.  Formative assessments and local assessments (MAP) in both reading and math are administered and the data analyzed for individualized student instruction.  Student progress is also monitored through benchmarks in all grade level math and reading classes.


Highly Qualified and Fully Licensed

List the school’s professional development that supports teachers in becoming highly qualified as defined by NCLB and fully licensed in Kansas.
	Teachers in the district are required to attend district wide training each quarter.  Training involves the implementation of district-mandated programs.  For the middle school, the math department focuses on best practices for teaching Connected Math.  The reading department focuses on best  practices for struggling readers by utilizing the  Read 180 program.  The general curriculum is compiled of units tied to state standards.  All of the other departments provide support for learning strategies and standards based lessons.  All teachers will meet the state and NCLB definition of Highly Qualified or will have a plan on file at the Professional Development office on how and when they will fulfill that requirement.  Teachers who are teaching in an endorsed area will also file a plan with Professional Development office on how and when they meet those requirements.  Currently 100% of our teachers at West are highly qualified.


List strategies the school uses to attract highly qualified, fully licensed teachers.

	The district initiative to First Things First is a major attraction for highly qualified teachers.  Continuity of care allows the teacher to develop relationships and work with the same students over a period of years.  The high, clear and fair expectations for academics and behaviors set an atmosphere conducive to learning.  Enriched and diverse opportunities to learn provide the teacher with methods for individualizing instruction and meeting the needs of all students.  Collective responsibility ensures collaboration among the teachers.  The small learning community allows time for common planning.  Wednesday afternoon staff development provides the time needed to be able to work with other teachers in the same department.  Instructional autonomy permits teachers to be involved with decision- making.  Teachers are actively involved with the decisions regarding the master schedule, implementation of instructional strategies and other choices in their small learning community.  Another district initiative is the Teaching Fellows.  This program is provided for people in the community with degrees who would like to become certified in teaching.  During the completion of the Master’s program, the Fellow receives training and support from the district and is placed in a teaching position.  At the end of the program, the Fellow obtains a teaching certificate.
Ten percent of replacement funds and a portion of the TitleIIA funds are set aside for teachers who do not meet the HQ definition to access for tuition and book expenses.  Teachers who do not meet the definition are sent letters and e-mails from the district office encouraging them to take advantage of these funds.


List strategies the school uses to ensure paraprofessionals meet the qualifications of highly qualified.

	Paraprofessionals hired prior to No Child Left Behind must have passed the Para Pro Test by the end of the 2005 school year.  Paraprofessionals hired after NCLB must already meet the highly qualified requirements.  All paraprofessionals at West Middle School are highly qualified.


List strategies the school uses to incorporate a teacher mentoring program as part of its professional development program. 

	The purpose of the Kansas City, Kansas mentoring program is to provide beginning teachers with a supportive, formative process designed to assist their growth as reflective practitioners.  The program is both structured and flexible, and consists of a series of strategies focused on the process of teaching.  Designed for beginning teachers with assistance of trained mentors, the program is ground in a developmental view of learning to teach.
The program combines three essential elements for developing and sustaining teacher quality and support of student learning:  a common language for talking about and assessing teaching; clear and concrete levels of performance for teachers to use in assessing themselves; and structured events through which beginning teachers can develop and hone their skills.
The Kansas City, Kansas mentor program is based on the ASK, Inc. mentoring program by Paula Rutherford.  

The Kansas City Kansas mentoring program is built on five goals:

_  Beginning teachers will work with a mentor to develop or enhance teaching skills.  A log sheet is turned in at every meeting specifying the topics and time spent in collaboration.  The Coordinator of Inductions makes a minimum visit to the schools (48 in total) twice a semester to observe the progress and have an individual conversation with the pair to determine progress.
_  Beginning teachers will acquire knowledge necessary to become familiar with the district, school and community.  An orientation to the district is given the first two duty days (their contract is extended two days) offering classes in areas unique to our district and community.  The guided reading as it is done in primary grades, teaching to diverse students, First Things First and how our district does business, computer systems unique to our schools and BIST intervention.

_  Beginning teachers will participate in monthly professional development meetings to enhance and improve effective teaching skills.  The beginning teachers are required to attend meetings each month to reflect and learn teaching techniques helping them to become better instructors and caring advocates for their students.

_Beginning teachers and their mentor will develop and enhance professional and working relationships.  Our mentors and beginning teachers are asked to spend a minimum of one hour weekly in collaborative conversation.  They keep a log of topics and time spent.  The log is turned in at each of the beginning teacher after school meetings.

_Mentors will develop and enhance skills necessary to provide professional and personal assistance for their beginning teacher.  Teachers selected as mentors have displayed ability to provide guidance and direction in their schools.  As the relationship develops with the beginning teacher and discussions become more focused on classroom success, the mentors will have opportunity to evaluate their own teaching practices.  The mentors are kept apprised of the beginning teacher meeting topics and reflect on the results of the beginning teacher.

The program involves several distinct types of structure topics, with activities assigned monthly as addressed during after school in-service.  Attendance at month meetings is mandatory.

The topics addressed are designed to aid beginning teachers  through their first year of teaching. There are several topics required for the beginning teacher to explore and add to their professional repertoire. The topics included are: building relationships, differentiated instruction, classroom management, teaching for learning and culturally responsive teaching.  The mentor teacher becomes the source of encouragement, reflection and coaching for their success by monthly observations in the beginning teacher’s classroom.
Basic criteria established for mentor selection meet the standards developed by the State Board of Education.  Mentors must be licensed with at least three consecutive years teaching in the district.  Participation is voluntary.

Each topic enables beginning teachers to explore different aspects of their practice and become increasingly proficient in the components of professional practice.  The topics require the participation of both beginning teachers and mentors, thereby encouraging professional collaboration and growth for both teachers.


Transitions

Describe the strategies for assisting preschool children in the transition from early childhood programs, such as preschool, Head Start, or Early Reading First to local elementary school programs. 
	


Describe the strategies used for assisting elementary students in the transition from elementary school to middle school.  

	1) The middle school counselor sets up a time in the spring for fifth grade classrooms to come for orientation and a tour of the building.

2) The middle school counselors go to the feeder elementary schools to assist with enrollment into middle school.

3) Open House for sixth grade students and their parents is held one evening prior to the opening of school. Students and their parents have an opportunity to get their schedules, locate their classrooms, and meet their teachers.

4) The Family Advocate System is designed to provide support to the student and family during the time the student is in middle school. Every student is assigned a teacher that serves as his / her advocate. The advocate works with the student and family to ensure the success of the student.

5) In the spring, the sixth grade teachers meet with fifth grade teachers to review instructional information. The sixth grade teachers gather information on the skill levels of the fifth grade students so that there would be more continuity in the instruction between elementary and middle school.

6) Students have the same teachers for all three grades. In the spring our electives visit the elementary schools to showcase elective classes. Fifth graders are invited to West to enroll and take tours of the school. Counselors meet with incoming sixth graders to discuss middle school procedures and to answer questions. In the fall sixth grade orientation is offered to parents and students. This is an opportunity for kids to meet staff, familiarize themselves with the building and practice procedures.  The district designated the first day of school for only sixth graders. This day helps 6th graders acclimate themselves to the building without the distraction of older students. A family advocacy conference is scheduled two weeks into the school year for parents to meet with advisory teachers.

7)  6th grade transition to Middle School Group will meet one day a week for one class period by grade level.  Our intervention behavior support specialist will facilitate the group with topics covered as follows:

 “Making Good Choices”

“Learning the Ropes”

“Feeling Good About Me”

“Working with Your Team Teachers”

“Building Positive Peer Relationships”

“Understanding BIST”

“Managing your Feelings and Anger”

“Dealing with Bullies”

Group will meet first semester with re-evaluation for a second semester group.

8)Select 6th grade students are identified by staff, parents, and Project Live coordinator to participate in daily triage sessions with Project Live staff. These sessions provide individual support to student with their behavior and academics.



Describe the strategies for assisting middle school students in the transition from middle school to high school.  

	1) Counselors and high school students who represent their thematic community come to visit the middle school student at an assembly during second semester. The high school students provide an overview and benefits of belonging to their community. Eighth grade students have a time to ask questions before they begin the enrollment process.

2) The Family Advocacy System is a district-wide program. When students enter high school, they have a teacher that is assigned as their advocate for the time they are in high school.  High school readiness benchmarks have also been implemented to prepare students for their transition.

3) The middle school and high school math teachers meet over a period of several months reviewing standards and aligning the math curriculum so that there would be continuity of instruction from the middle school to high school. The literacy instructional coaches at the middle and high school levels also met to create alignment of instruction. Currently, at the district level, two of the middle school instructional coaches are working with high school literacy teachers so that continuity of instruction is occurring in literacy.

4)  All grade 8 content areas have implemented benchmarks which prepares students for the benchmarking system in the high school.

5) Eighth graders tour the high school in the Spring observing classrooms and meeting key transition staff in preparation for their freshman year.

6) The small learning community structure supports the transitioning 9th grader.

7) Local assessment data is shared.

8) Summer school programs offer opportunities for eighth students to take advanced classes at their feeder high school.




Describe the strategies for assisting high school students in the transition from high school to post secondary education or work. 

	


New Parent Involvement Standards
The National Standards for Family School Partnerships are a comprehensive guideline that schools can use to determine how successful they are implementing family school community partnerships.  More information can be found at www.pta.org for assistance on specific strategies.
Directions:  Mark the standard(s) the district is using to promote effective parent/family involvement. 
For each of the selected standards:
· List strategies the school is using to promote effective parent/family involvement.  
	


· List strategies the school is using to monitor the implementation of parental/family involvement.

	 


   FORMCHECKBOX 
1. Welcoming all families into the school community

Families are active participants in the life of the school, and feel welcomed, valued, and connected to each other, to school staff, and to what students are learning and doing in class.  

· List strategies the school is using to promote effective parent/family involvement.  
	Participating in Family Advocacy.  In this system parents and students are assigned one advocate or contact person for the years they attend a particular school. This advocate is their primary support system and source of information. Parents are included in goal setting with the student and teachers through this system. This ensures that all the adults in the child’s educational experience are on the same page. Family Advocacy Conferences are also held twice yearly to communicate student successes and school progress.

Encouraging parents to observe in classrooms – read with the students, or assist teachers helps increase parent ownership of their children’s education, the school, and become more aware of the daily workings of the school. Additionally behavior of students improves because an additional adult, specifically a student’s parent, has a presence in the classroom. When teachers contact parents on a minimum of a monthly basis to share achievements and positive feedback on their students it establishes a good rapport early on so that when negative issues must be addressed a collaborative relationship already been established. This helps to keep all the adults involved in a student’s education on the same page, reducing communication barriers. This also helps to increase attendance at school events and family conferences.




· List strategies the school is using to monitor the implementation of parental/family involvement.

	 Parent surveys completed at the first Family Advocacy conference day(s) 8/26 and 8/27. Each teacher advocate asked each student advocate’s parent to fill out the survey during conference days. Data was compiled by office staff and instructional coach and was used in the evaluation of the 2009 School Improvement Plan.

Monitor and report attendance at Family Advocacy Conference Days – each teacher advocate turned in an attendance registration form to the office at the conclusion of conferences. Data on parent attendance was collected by office staff and administrators.

Monitor and report attendance at Parent Involvement meetings. Parent attendance is collected by administrative staff and Youth Intervention Specialist.




 FORMCHECKBOX 
2. Communicating effectively

Families and school staff engage in regular, meaningful communication about student learning.  

· List strategies the school is using to promote effective parent/family involvement.  
	Participating in Family Advocacy.  In this system parents and students are assigned one advocate or contact person for the years they attend a particular school. This advocate is their primary support system and source of information. Parents are included in goal setting with the student and teachers through this system. This ensures that all the adults in the child’s educational experience are on the same page. Family Advocacy Conferences are also held twice yearly to communicate student successes and school progress.

West Parent Teacher Organization (PTO) – This organization meets once per month to discuss school activities and so fundraising for the school.  This group is open to all parents and adults interested in supporting West Middle School.

Phone Master Messages and Monthly Newsletters – Information is provided to parents through weekly Phone Master Messages. Every Sunday, the principal contacts parents with information for the upcoming week with regards to academics and school activities. Monthly newsletters are sent home to parents and also posted on School Loop.

School Loop is a web-based education service program that will provide information to parents regarding student grades, academic progress, homework and benchmarks. Parents and students can register for School Loop to have access to student information.  This is an effective communication tool between students, teachers and parents.  Parents were given the opportunity to register and instruction was provided in the school library on Family Advocacy Day on August 26-27, 2009.

Parent Involvement Group – This group meets once per month to write and revise the Title I parent involvement plan.  They help identify topics of interest to parents and review the SIP Evaluation Plan and IIP plan for West Middle School




· List strategies the school is using to monitor the implementation of parental/family involvement.

	Parent surveys completed at the first Family Advocacy conference day(s) 8/26 and 8/27. Each teacher advocate asked each student advocate’s parent to fill out the survey during conference days. Data was complied by office staff and instructional coach and was used in the evaluation of the 2009 School Improvement Plan.

Monitor and report attendance at Family Advocacy Conference Days – each teacher advocate turned in an attendance registration form to the office at the conclusion of conferences. Data on parent attendance was collected by office staff and administrators.

Monitor and report attendance at Parent Involvement meetings. Parent attendance is collected by administrative staff and Youth Intervention Specialist.




  FORMCHECKBOX 
3. Supporting Student Success

Families and school staff continuously collaborate to support students’ learning and healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and skills to do so effectively.

· List strategies the school is using to promote effective parent/family involvement.  
	Participating in Family Advocacy. In this system parents and students are assigned one advocate or contact person for the years they attend a particular school. This advocate is their primary support system and source of information. Parents are included in goal setting with the student and teachers through this system. This ensures that all the adults in the child’s educational experience are on the same page. Family Advocacy Conferences are also held twice yearly to communicate student successes and school progress.

Project LIVE (Learning to interrupt Violence through Education) is an evidenced based, non-traditional mental health program for high risk youth in Wyandotte County. Project LIVE will focus on youth development components identified in studies of 162 effective youth development programs. The teachers, staff, administration will incorporate this program into the regular school day with the support of a Youth Intervention Specialist. The YIS will work with students, parents, families and school staff to support the student both academic and home settings.

Parent /Teacher Partnership Group is a group that includes parents who participate in Project LIVE. These meetings are held once and facilitated by the Youth Intervention Specialist and principal. Each month consist of a different topic. The group was created to open dialogue between parents and teachers.

Field Trips – Students and staff participate in a variety of field trips throughout the year. Such field trips include Straight A Lunch, Alvin Ailey, Art Partners, etc. Students also take end of the year field trips with their small learning community.

Eight Grade Promotion Ceremony – each year the 8th grade students are recognized in an 8th Grade Promotion Ceremony. This event takes place in the evenings and parents families are invited to attend.

Straight A Luncheon – every quarter students who have straight A’s are taken to lunch with the principal and select staff.

BIST (Behavior Intervention Support Team) –BIST is a behavior management program implemented at all middle schools in the KCK school district. BIST provides a process for students to learn appropriate behavior and make good choices for themselves. BIST is aimed at increasing academic time in class with fewer suspensions and better attendance. The BIST Vision team meets once a month to discuss issues that may be supported by BIST.  The team is made up of teachers from each SLC and Assistant Principal.




· List strategies the school is using to monitor the implementation of parental/family involvement.

	 Parent surveys completed at the first Family Advocacy conference day(s) 8/26 and 8/27. Each teacher advocate asked each student advocate’s parent to fill out the survey during conference days. Data was complied by office staff and instructional coach and was used in the evaluation of the 2009 School Improvement Plan.

Monitor and report attendance at Family Advocacy Conference Days – each teacher advocate turned in an attendance registration form to the office at the conclusion of conferences. Data on parent attendance was collected by office staff and administrators.

Monitor and report attendance at Parent Involvement meetings. Parent attendance is collected by administrative staff and Youth Intervention Specialist.




 FORMCHECKBOX 
4. Speaking up for every Child

Families are empowered to be advocates for their own children, to ensure that students are treated fairly and have access to learning opportunities that will support their success.
· List strategies the school is using to promote effective parent/family involvement.  
	Participating in Family Advocacy. In this system parents and students are assigned one advocate or contact person for the years they attend a particular school. This advocate is their primary support system and source of information. Parents are included in goal setting with the student and teachers through this system. This ensures that all the adults in the child’s educational experience are on the same page. Family Advocacy Conferences are also held twice yearly to communicate student successes and school progress.




· List strategies the school is using to monitor the implementation of parental/family involvement.

	Parent surveys completed at the first Family Advocacy conference day(s) 8/26 and 8/27. Each teacher advocate asked each student advocate’s parent to fill out the survey during conference days. Data was complied by office staff and instructional coach and was used in the evaluation of the 2009 School Improvement Plan.

Monitor and report attendance at Family Advocacy Conference Days – each teacher advocate turned in an attendance registration form to the office at the conclusion of conferences. Data on parent attendance was collected by office staff and administrators.

Monitor and report attendance at Parent Involvement meetings. Parent attendance is collected by administrative staff and Youth Intervention Specialist.




  FORMCHECKBOX 
5. Sharing Power

Families and school staff are equal partners in decisions that affect children and families and together inform, influence, and create policies, practices and programs.

· List strategies the school is using to promote effective parent/family involvement.  
	Participating in Family Advocacy. In this system parents and students are assigned one advocate or contact person for the years they attend a particular school. This advocate is their primary support system and source of information. Parents are included in goal setting with the student and teachers through this system. This ensures that all the adults in the child’s educational experience are on the same page. Family Advocacy Conferences are also held twice yearly to communicate student successes and school progress.




· List strategies the school is using to monitor the implementation of parental/family involvement.

	Parent surveys completed at the first Family Advocacy conference day(s) 8/26 and 8/27. Each teacher advocate asked each student advocate’s parent to fill out the survey during conference days. Data was complied by office staff and instructional coach and was used in the evaluation of the 2009 School Improvement Plan.

Monitor and report attendance at Family Advocacy Conference Days – each teacher advocate turned in an attendance registration form to the office at the conclusion of conferences. Data on parent attendance was collected by office staff and administrators.

Monitor and report attendance at Parent Involvement meetings. Parent attendance is collected by administrative staff and Youth Intervention Specialist.




 FORMCHECKBOX 
6. Collaborating with Community

Families and school staff collaborate with community members to connect students, families, and staff to expanded learning opportunities, community services, and civic participation
· List strategies the school is using to promote effective parent/family involvement.  
	Instrumental Music Programs – students are allowed to select band, orchestra or strings.  Students perform in school activities and community events.  Students from West Middle School participate in All City Chorus and All City Band.

PE 4 Life – West Middle School was selected to participate in fitness program through the PE program.  West Middle School is seeking community support to help facilitate and enhance the program. The program is designed to educate our children on the benefits of being healthy and promote a healthy lifestyle.

Math Relays and Math at the Mall – Students participate in the District wide math relays for all middle school and high school students. Students are recognized with an awards ceremony at the end of the Saturday event. Math at the Mall is an event held to provide parents with information on the Connected Math curriculum. The event is held at the Education Center with other middle schools. Different stations are set up for students and teachers to demonstrate a math concept. Dinner and drinks are served and there are drawings for prizes.




· List strategies the school is using to monitor the implementation of parental/family involvement.
	Parent surveys completed at the first Family Advocacy conference day(s) 8/26 and 8/27. Each teacher advocate asked each student advocate’s parent to fill out the survey during conference days. Data was complied by office staff and instructional coach and was used in the evaluation of the 2009 School Improvement Plan.

Monitor and report attendance at Family Advocacy Conference Days – each teacher advocate turned in an attendance registration form to the office at the conclusion of conferences. Data on parent attendance was collected by office staff and administrators.

Monitor and report attendance at Parent Involvement meetings. Parent attendance is collected by administrative staff and Youth Intervention Specialist.




Stage 2: Gather & Organize Data


Stages 2 and 3 of this document are to be filled out following the completion of stages 2 and 3 of the Kansas Improvement Model.  

See the Kansas Improvement Notebook Stages 2 & 3 for instructions to the Data Carousel Activity which results in the school planning teams’ determination of key findings.  Examples of Achievement Data, Perception Data, Contextual Data, and Demographic Data are also found in Stages 2 and 3 in the Kansas Improvement Notebook. 

Identify the needs assessment instrument that will guide data collection and explain the process for review by the school planning team.

	A building designed needs assessment was used to guide the collection of  contextual, demographic, perceptual and academic data.  Kansas assessment scores were pulled for reading and math by grade level and subgroups.  KSDE accountability reports were also examined for performance levels by grade. Indicator charts were analyzed and graph comparisons were created for reflection on curriculum materials and instructional strategies.  MAP  results were pulled by grade level and again by subgroup for reading and math.  School leadership team reviewed the SIP 2009 evaluation plan for data analysis in May 2009 and August/September 2009.  A student perception survey completed in Spring 2009 for IRRE was used for perceptual data.  Also included for perceptual data within the SIP evaluation plan was a parent survey used to determine parent satisfaction on student math and reading progress and school relationships.  AYP report was used to check subgroup attendance along with the school attendance records.  Referral and suspension rates were compiled by DERA and used for contextual data. Quantitative data collected from building walk throughs was also examined to determine implementation of strategies, best practice, areas of need for professional development and connection to the Integrated Improvement Plan for both reading and math.


Identify the data types that were collected.  *Can the data be organized into qualitative and quantitative data types?  The data sources may include: 
a. Achievement Data including review of formative as well as summative data
	· Kansas Assessment scores 2008-2009- reading, math, science and social studies
· MAP spring 2009- reading and math local assessments

· 2009 AYP Report

· KSDE Accountability Report

· Safe Harbor chart was calculated for each subgroup in reading and math


b. Perception Data
	· 2009 student perception survey of perceived support from teachers
· Parent satisfaction survey in SIP evaluation plan

· Walkthrough observation sheets with building leaders and/or IED


c. Contextual Data 
	· Professional development calendar/agenda
· Referral and suspension rates for 2008-2009

· Student attendance 2008-2009

· Read 180 SRI scores
· Compass Learning progress reports

· BIST intervention data


d. Demographic Data
	· Race and ethnicity demographics


Identify the high school graduation rate, elementary and middle school attendance data and the assessment participation data. 

	Students at West Middle School had a 94.3% attendance rate during the 2008-2009 school year.  Test participation indicated 99.7% of the students completed the Kansas State Assessment in 2008-2009.


Curriculum Alignment Data:  To what extent is the local curriculum aligned to State Reading/Language Arts and Mathematics Standards and assessed indicators?
	In regards to the written, taught and tested curriculum, there is a range in the degree of alignment.  Currently, secondary Language Arts and Math have been aligned to the State standards and assessed indicators.  Elementary math started the process in the summer of 09 and will continue to do the work throughout the school year.  In literacy at the elementary level individual schools in the district have done significant work in aligning curriculum.  Unfortunately, there has not been horizontal systemic alignment or consistent systemic expectations in literacy at the elementary level. A priority focus of the Kansas City, Kansas School district is to specifically address this issue in elementary literacy along with establishing a clear vertically articulated curriculum across all levels in language arts in math.  




Describe the process of curriculum alignment in your school or district.
	The executive director of curriculum participated in the State sponsored PDK curriculum assessment, design and delivery training in April of 09.  The same training was conducted for the KCK instructional executive directors and the guaranteed viable curriculum team (GVC Team) in May of 09.  An external consultant and the GVC conducted a needs assessment in the core curriculum areas.  Priorities were established and a plan was created to align curriculum in the core areas.  At this point the goals of the plan are to establish PreK – 12 scope & sequence documents and pacing guides in the core content by December 2009.  In October 2009 the GVC team along with other district stakeholders will investigate the feasibility of contracting out other integral parts (i.e. curriculum guides, aligned formative assessments etc.)  The final decision regarding these parts of the curriculum will be influenced by decisions made by KSDE and KLN.  (Currently there is consideration being made to pooling resources and doing cross-district work).  In the meantime the district will continue to work towards creating and establishing policies, protocols, procedures, and mechanisms necessary to manage a deeply aligned curriculum.  This will include such things as curriculum policies, a district material adoption cycle, a comprehensive assessment plan and an overall curriculum management plan.  The goal is have these plans, protocols, and policies in place by May 2010.  While these decisions are being made and these documents are being created, stakeholders (Board of Education members, Administrators, and Teachers) will be provided rationale and trained on the importance of a deeply aligned curriculum.  




Describe the progress of the curriculum alignment work across and between grade levels or content courses. 
	At the secondary level in Language Arts and Math the curriculum has been aligned across and between grade levels including middle to high school.  Elementary math started the process in the summer of 2009.  Elementary literacy is scheduled to start in October 2009.  Complete vertical alignment across levels and between grades is schedule to be address through the creation of scope & sequence documents and pacing guides due to be completed by December 2009.  The development of curriculum guides and aligned formative assessments is planned for the Spring of 2010.  The goal is to start the professional development for teachers and administrators in the Summer of 2010 and throughout the 2010-2011 school year.  




For Reading/Language Arts

 FORMCHECKBOX 
Little work has been done in this area

 FORMCHECKBOX 
 The work is underway
 FORMCHECKBOX 
The alignment work is complete 
The products of work to date include:
 FORMCHECKBOX 
 A scope and sequence     FORMCHECKBOX 
  The mapping of tested indicators
 FORMCHECKBOX 
 A written core curriculum
 FORMCHECKBOX 
Grade level or content pacing guides
 FORMCHECKBOX 
  A listing of Programs       FORMCHECKBOX 
 Program Adoption Schedule
 FORMCHECKBOX 
 Intervention materials for each tier  FORMCHECKBOX 
Differentiated Instructional Strategies
 FORMCHECKBOX 
Adaptations for English Language Learners
 FORMCHECKBOX 
Adaptations for Special Education Students    FORMCHECKBOX 
 Named common or formative assessments
 FORMCHECKBOX 
 A unit planning guide

 FORMCHECKBOX 
A lesson planning guide

Describe the next steps in the curriculum alignment work for Reading /Language Arts for: 

· Year 1 On Improvement 

	1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides




· Year 2 On Improvement 
	1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process.  




For Mathematics 
 FORMCHECKBOX 
Little work has been done in this area

  FORMCHECKBOX 
The work is underway
                            FORMCHECKBOX 
The alignment work is complete 

The products of work to date include:
 FORMCHECKBOX 
 A scope and sequence   

 
  FORMCHECKBOX 
 The mapping of tested indicators

  FORMCHECKBOX 
 A written core curriculum
 FORMCHECKBOX 
Grade level or content pacing guides

  FORMCHECKBOX 
  A listing of Programs      


 FORMCHECKBOX 
Program Adoption Schedule

 FORMCHECKBOX 
 Intervention materials for each tier 
 
  FORMCHECKBOX 
Differentiated Instructional Strategies

  FORMCHECKBOX 
 Adaptations for English Language Learners
 FORMCHECKBOX 
Adaptations for Special Education Students
  FORMCHECKBOX 
Named common or formative assessments
 FORMCHECKBOX 
A unit plan guide   FORMCHECKBOX 
A lesson plan guide

Describe the next steps in the curriculum alignment work for mathematics for: 
· Year 1 On Improvement 

	1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides




· Year 2 On Improvement 

	1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process.




Describe the process to assist teachers in learning and implementing of the reading/language arts curriculum: 
	Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.




 FORMCHECKBOX 
 Yearly Staff Development over the standards      
     FORMCHECKBOX 
  Curriculum Guide for each teacher       FORMCHECKBOX 
 Grade or course level mentor

 FORMCHECKBOX 
Regular grade level or course level collaboration times     FORMCHECKBOX 
  Instructional Coaching
  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 
	


 FORMCHECKBOX 
 Written lesson plans

 FORMCHECKBOX 
Walk through

 FORMCHECKBOX 
Formative Assessment Results 
 FORMCHECKBOX 
 Formal/Informal Observation

Describe the process to assist teachers in learning and implementing of the mathematics curriculum: 
	Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.




 FORMCHECKBOX 
 Yearly Staff Development over the standards      
     FORMCHECKBOX 
  Curriculum Guide for each teacher       FORMCHECKBOX 
 Grade or course level mentor

 FORMCHECKBOX 
Regular grade level or course level collaboration times     FORMCHECKBOX 
  Instructional Coaching

      

  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 
	Implementation is monitored and supported by several different factions.  Instructional Executive Directors monitor/support implementation through their regular walkthroughs and Principal and Instructional Coach PLCs.  This PLC work involves goal setting, data analysis and progress monitoring for all schools.  Principals and Instructional Coaches are expected to have comparable practices with teacher PLCs.  Teacher PLCs are expected to analyze data, set goals, monitor progress, and share best practices/resources.  




 FORMCHECKBOX 
 Written lesson plans

 FORMCHECKBOX 
Walk through

 FORMCHECKBOX 
Formative Assessment Results 
 FORMCHECKBOX 
 Formal/Informal Observation

Stage 3:  Analyze Data

Explain the process for data analysis. *Who will participate? How will the findings be shared? Etc.

	School wide analysis of data includes all staff members and a variety of settings in which to analyze and discuss data. Examination of school data such as Kansas state reading and math assessments, MAP scores, demographics, student surveys and discipline. Indicator charts are analyzed to determine trends, areas of need and areas of strength across grade levels and subgroups.   Teachers use both the reading and math assessment data along with MAP data to identify student strengths and weaknesses.  Preliminary data is examined in May and reviewed during staff development.  Discussion around curriculum alignment and interventions are explored during this preliminary inspection of data.  Data discussions continue at the start of the school year during initial staff development days and Wednesday early release. Individual teacher data is also analyzed by indicator with the use of Viewpoint reports and MAP ladders.  Individual conferences with the principal and instructional coach help teachers identify needs of students and select appropriate strategies for intervention or enrichment.


Write one to three sentences that capture the key findings from the achievement data.  

	READING
All student subgroups met Safe Harbor on the 2009 Kansas Reading Assessment with all our students scoring 6.8% higher than last year, with 71.6% of the student body reaching proficiency on the assessment.  Our Hispanic subgroup showed the greatest improvement with a 9.0% increase compared to the previous year, scoring at 80.7%.  African American students showed the second largest gain with a 7.5% increase scoring at a 69.8%.Our English Language Learners has a 7.2% increase scoring at 73.2% followed by our free/reduced lunch subgroup gaining 4.79% increase in reading scores on the state assessment scoring at 71.4%. Students Our SPED subgroup showed a 6.2% increase before reclassification and 0.9% increase after reclassification, finishing at 50.9% of students at proficiency.  The White subgroup showed a decrease in proficiency of 1.2% scoring at 75.0%.  
Overall the seventh grade had the highest number of proficient students at 72.5%. Sixth grade students performed at 71.7% proficiency followed by our eighth grade with 66.1% proficiency on the Kansas Reading Assessment.  Our students showed growth across all grade levels with the greatest gain at the seventh grade level at 16.2%.  Our eighth graders gained 6.1% and our sixth graders gained 2.5% in reading scores.
Spring 2009 MAP reading scores, based on the 50%ile of the national distribution, had seventh graders at the highest proficiency with 47.4% of students proficient.  Sixth graders scored 43.2% proficient followed by eighth graders at 28.0% proficient on the Spring 2009 MAP. In contrast to the Kansas assessment results, our white subgroup had the highest proficiency with 44.8% a 9.4% increase.  Our Hispanic subgroup reached 41.6% proficiency which was a 9.5% increase from the previous year.  Our African American students scored 37.6% proficiency, a 9.8% gain followed by our free and reduced lunch students at 36.5%, an 8.3% increase.  English Language Learners scored 33% proficiency which was a 17.2% increase and our SPED students increased 5.6% with an 11.4% proficiency.
MATH

All student subgroups showed improvement on the Kansas Math Assessment both before and after reclassification, with a gain of 15.5%. Our special education subgroup showed the greatest improvement with a 26.8% increase compared to the previous year, with 41.5% proficiency on the 2009 state assessment. African American students increased proficiency by 17.4% scoring at 62.1 % proficiency followed by our free/reduced student subgroup which increased by 15.5%, scoring at 62.8 % proficiency.  The White subgroup gained 13.3% with 69.4% proficiency followed by the Hispanic subgroup with a 10.6% increase scoring at 68.4 %. Our ELL students made 7% gain with 64.3% at proficiency in 2009.
Overall every grade level showed gains in proficiency on the Kansas Math Assessment.  The seventh grade had the highest number of proficient students with 71.2 % meeting standard or above. Our eighth grade was next with a 66.1% proficiency sixth grade had the lowest number of students proficient with 56.4 %.  Our seventh grade students showed an increased of 14.7% from the previous year.  Sixth grade students had an increase of 12.6% followed by our eighth grade students with a 7.7% increase in proficiency on the state assessment. 

Our local Spring 2009 MAP math assessments, based on the 50%ile of the national distribution had all but one subgroup increase over last year’s scores.  Our Hispanic students has the highest number of students proficient with 48.7%, a gain of 3.4% followed by ELL students who scored at 47.6% proficiency, an increase of 23.9% from last year.  Students in the free/reduced subgroup scored 38% proficient with a 4.5% increase followed by our White students who scored 34.5%, which was a decrease of 9.3% from last year’s scores.  African American students had a 33.2% proficiency which was a gain of 5.6 %, followed by our final subgroup, special education, scoring at 10.1% for a gain of 4.5%. Seventh graders demonstrated the highest proficiency with 43.0% of students proficient.  Sixth graders scored 39.2% proficient followed by eighth graders at 29.9% proficient on the Spring 2009 MAP.
PERCEPTION

Parent surveys completed at Family Advocacy conference days showed parents were satisfied with their relationship with their student’s teachers.  50.3% were very satisfied, 47.4% were satisfied and only 2.3% percent surveyed were disappointed.  When asked about reading progress students made during the last school year parents reported being very satisfied 35.8% , satisfied at 56.3%  and 8.0%  were disappointed.  Surveys also revealed parents were 33.9% very satisfied,  55.4%  satisfied and 10.7% disappointed in the math progress of students.
Our low risk Hispanic students perceived the most support from teachers according to the FTF survey completed in 2009.  The second highest group with a large percentage of perceived support were our low risk ELL students. In contrast, our high risk ELL students felt like they received the least support from teachers followed by our high risk Hispanic students.  Our low risk female students demonstrated the highest perception of student engagement, followed by our low risk ELL students.  Those subgroups who perceived low student engagement were high risk African American students, along with high risk nonELL, high risk Regular education students and high risk paid lunch students.
DEMOGRAPHIC

Our student population for the 2009-2010 school year is 50.26% female and 49.73% male.  Our student population is predominately African American at 59.2%.  Our Hispanic population increases each year and is currently at 23.7%, a 7.7% increase from last year.  White students account for 8.4% with our Asian subgroup slightly lower at 7.1%.  We currently have two Native American students and four students who are multi-racial.  
CONTEXTUAL

Our students with disabilities  had the highest number of unduplicated referrals followed closely by our African American subgroup. Students with disabilities also had the most duplicated referrals, with our male student population second.  This is indicative of referrals from the previous year as well.  Both our ELL subgroup and Hispanic subgroup had the lowest number of duplicated and unduplicated referrals written.

Three subgroups  had the same and highest number of unduplicated suspensions during the 2008-2009 school year.  These groups were male, African American and students with disabilities.  Followed closely were students who receive free or reduced lunch.  Duplicated suspensions followed a similar trend, showing students with disabilities with the most suspensions, followed closely by male students. Students with the least amount of unduplicated suspensions were our Hispanic and ELL subgroups.  Similarly our ELL students had the lowest number of duplicated suspensions, followed by both Female students and Hispanic students.

Our African American student subgroup had the highest attendance rate at 94.7% with a 0.9 % gain followed by our ELL student subgroup at 94.6%, a 0.3% decrease.  Students with disabilities had the lowest attendance rate at 92% marking a 1.2 % increase and our Hispanic subgroup followed at 93.8 percent.


Identify from the other data types, findings that offer some explanation about the achievement data. Is additional data needed to start a discussion by the planning team? 
	In order to best examine achievement data, other forms of assessment were utilized.  These means of assessment included: classroom observations, authentic forms of assessment based on classroom instruction,  progress of our Read 180 students on lexile scores from Fall 2008 to Spring 2009, successful completion and reports of students enrolled in skill builders (Compass Learning), attendance to school functions. 


From the data analysis, identify:

1. Strengths and their root cause(s) that are believed to have had a positive impact on student achievement.  

	In reading across grade levels students were successful in main idea indicators.  Teachers also recognized fact and opinion as an area of strength for all grade levels, as well one an indicator where gains were made.  Although there was a decline at one grade level, students are also demonstrating success on prefixes.  Students were provided more opportunities in the classroom both during school and after school to strengthen their knowledge in these and other reading areas. Eighth graders made the most gains in purpose of text features.  This indicator was also the highest for Eighth graders.  Main idea indicator was the largest assessment gain at seventh grade, and their highest indicator proficiency was prefixes.  At sixth grade students made the most gains in context clues and demonstrated the highest proficiency in prefixes. Sixth grade students had no decline in any indicator on the 2009 Kansas state assessment. Root causes for success were determined to be the implementation of strategies for comprehension building wide. Reading comprehension strategies also supported student achievement by enabling students to monitor comprehension, determine importance and levels of questions and adequately ascertain the meaning of unknown words through the use of the Frayer model.
In math, students made gains on nearly every indicator across grade levels on the 2009 Kansas assessment.  Sixth graders had the highest improvement on estimation indicators.  The highest indicator for sixth grade was determining rules for a pattern.  At the seventh grade students demonstrated the most gains in rules to find the nth term, improving over 40% from last year.  As a result, seventh graders performed highest on both percentage of rational numbers and rules to find the nth term.  Overall, seven grade made gains on every indicator.  Eighth graders showed the greatest gain in identifying all subsets of numbers.  As is consistent with previous years, they also continue to score highest on Pythagorean theorem and mean/median and mode.  Teachers determined the root cause to be consistent review of concepts across content areas and more time spent on isolated skills than in years past. Benchmarks were also identified as a root cause for success on the math assessment as well as a close observation of CMP materials and how they are aligned to the current standards. Teachers took time to address areas of need by supplementing CMP materials as needed.
Data analyzed showed relationship strengths with our Hispanic subgroup and ELL student subgroup with the highest in perception of teacher support.  Our Hispanic and ELL subgroups also had the lowest discipline referrals and suspensions in the building.  97.7% of our parents who completed satisfaction surveys were satisfied or very satisfied with their relationship with their children’s teachers.  In addition, 92.1% of parents were satisfied or very satisfied with student progress in reading and 89.3% were satisfied with student progress in mathematics. Based on a student survey, the root cause for success was determined to be teacher belief in students and their belief in themselves.  



2. Challenges and their root cause(s) that are believed to have had a negative impact on student achievement.  

	In reading students continue to struggle when asked to determine an author’s purpose and to find evidence to support an author’s position.  Teachers identified  challenges in both summarizing and making inferences.  Root causes were determined to be limited exposure to language more frequently used in persuasive text, lack of materials and resources to support persuasive reading instruction and the inability of students to adequately summarize various types of text.  Seventh grade experience the biggest decline on prefix indicators.  Despite the high percent of proficiency on prefix indicator, students decreased proficiency by 6.1%.  Eighth graders declined in proficiency on compare and contrast indicator.  Teachers express the students confusion between compare and contrast to cause and effect as a possible underlying problem.  Although the sixth grade experienced no decline in proficiency, the ability to recognize evidence to support an author’s position, is still a low indicator.
According to data analysis and teacher input, students continue to struggle with word problems as a whole.  The root cause was determined to be a lack of vocabulary and resources to practice the skill.  Probability is another indicator in which students across grade levels continue to struggle.  At the sixth grade level probability showed the largest decline from last years performance, and scored lowest in comparing integers, fractions and decimals.  Seventh graders did not demonstrate a decline on any indicator, but continue to struggle with recognizing and explaining misleading data. Eighth grade students only declined in a few areas.  The biggest decline occurred in translating between numerical, tabular, graphical and symbolic representations.  Probability continues to be an area of great challenge for eighth graders, although gains were made from the pervious year.

After contextual and perceptual data was analyzed relationship challenges were evident in our high risk Hispanic and ELL subgroups. The data also indicated a low perception of teacher support among our students with disabilities.  Large numbers of referrals for students with disabilities and males are considered a root cause for the low perception of teacher support.


These findings will guide the planning, development and implementation of the Integrated Improvement Plan
Discussion Points ONLY – Do not Answer

*Do the findings provide direction for content instructional change?  

*Are statements listed to guide the staff in the identification of scientifically based research strategies which may address the root cause? 

*Do the findings provide direction for staff or professional development needs?
Stage 4:  Prioritize & Set SMART Goals
Stage 4 of this document is to filled out following the completion of stage 4 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning meeting Three.

When writing SMART Goals consider the following:
· A purpose of improvement plans are to ensure that each student meets or exceeds high academic and behavioral standards.
· Research indicates that systemic approaches to school improvement are essential to sustainable progress.

Meeting the 2014 AYP targets for reading and math is the long term goal of each school and district in the state of Kansas. The written SMART goals will guide the program planning and implementation. Write:

· One SMART Goal must focus on each student meeting or exceeding Mathematic Standards. The plan should include action steps (See Stage 6 Part A) to improve student achievement for each sub group who is not meeting Mathematics Standards during the next two years. 

· One SMART Goal must focus on each student meeting or exceeding Reading Standards. The plan should include action steps to improve student achievement for each sub group who is not meeting Reading Standards during the next two years. 

· One or more SMART Goal(s) must focus on the areas of deficiencies for Quality Performance Accreditation (QPA).

Mathematics   SMART Goal(s):
	All students will improve to 75% at standard or better on the Kansas State mathematics assessment in 2010.  Our Special Education students will improve to 47.35% at standard or better on the computational indicators of the Kansas state mathematics assessment in 2010. African American  students will improve to 65.89% at standard or better on the computational indicators of the Kansas state mathematics assessment in 2010.



Reading SMART Goal(s):
	All students will improve to 85% at standard or better on the Kansas state reading assessment in 2010.  Special Education students will improve to   55.81% at standard or better on the plot elements indicator of the Kansas state reading assessment in 2010.  Our African American students will improve to 72.1% at standard or better on the author’s purpose indicators of the Kansas state reading assessment.



Curriculum Alignment SMART Goal(s)
	The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence, pacing guides documents, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  




Other SMART Goal(s): Relationship
	A 12% decrease in overall suspensions will result in 75% of all students scoring at proficient or higher on the Kansas State  Math Assessment in 2010.


Stage 5:  Research & Identify Scientifically Based Research Strategies & Practices

Stage 5 of this document is to be filled out following the completing of state 5 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Three.  The action for each tier should relate back to the SMART Goal(s).  The tiers should create a systemic approach for the building or district.  The professional development needs will also stem from each tier.  More information on MTSS can be located at www.kansasmtss.org 
MATHEMATICS SMART GOAL(s):  All students will improve to 75% at standard or better on the Kansas State mathematics assessment in 2010.  Our Special Education students will improve to 47.35% at standard or better on the computational indicators of the Kansas state mathematics assessment in 2010. African American  students will improve to 65.89% at standard or better on the computational indicators of the Kansas state mathematics assessment in 2010.

TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Strategies selected are Metacognitive and Self Monitoring, and Active Engagement. The following strategies support the preceding target strategies and facilitate student mastery of problem-solving skills and vocabulary comprehension to increase computational skills.  Connected Mathematics Program (CMP) resources follows the learning cycle instructional model and provides active participation as students are involved in the learning process.  Cooperative learning strategies are also used in whole class instruction to engage students in interdependent experiences with individual and group accountability.  CMP resources also provide students access to real-world problem solving activities in collaborative settings.  Building wide strategies selected will be QAR and Cornell note taking for whole class instruction.  QAR enables students to connect to text,  understand text and fosters self-monitoring and independence through higher level thinking.  Cornell note taking supports student retention of newly acquired information, vocabulary development and summarizing main ideas and concepts.  Comprehension strategies will be a building wide focus, with special attention to Schema and Inferring. Application will be made to real world problems, vocabulary and deepening understanding.  These strategies will be implemented across content areas in whole class instruction providing students with tools to push their thinking and connect to the subject matter.
An accountability system called “benchmarking” has been implemented for all math classes. Benchmarks are math objectives students are to master by the end of the year in all math classes.  Students demonstrate mastery on each objective two times and work towards completion of a set number of benchmarks which are aligned with the state math standards.

Compass Learning Odyssey is a research based curriculum aligned to state standards and supports differentiated instruction, formative assessments and targeted intervention.  The curriculum supports whole class instruction along with differentiated instruction through the creation of student learning paths.  Formative assessment are available within Compass Learning Odyssey to monitor student progress and provide date for immediate targeted and intensive support.


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Formative Assessments

Fall MAP assessment
Benchmark assessments

KCA Formative indicator assessments

KCA Formative scrimmage assessments

Summative Assessments
Spring MAP assessments

2010 Kansas State Mathematics Assessment


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Cawelti, Gordon ed.  Handbook of Research on Improving Student Achievement.  Arlington: Educational Research Service, 2004.  (Strategies)
Compass Learning Odyssey.  Compass Learning, Inc., www.compasslearning.com (Differentiation) 
Davidson, N.  ed. Cooperative Learning in Math:  A Handbook for Teachers.  Reading:  Addison-Wesley, 1990. (Active Engagement)
Harvey, Stephanie & Anne Goudvis.  Strategies that Work: Teaching Comprehension for Understanding and Engagement.  Maine:  Stenhouse

     Publishers, 2007.  (Metacognition)
Kilpatrick, J., Swafford, J., & Findell, B. ed. Adding it up:  Helping Children Learn Mathematics.  Washington, DC: National Academy Press, 2001. (Differentiation)
Kagan, Spencer.  Cooperative Learning.  San Clemente, CA:  Resources for Teachers, Inc.  (Active Engagement)
Marzano, Robert J., Building Background Knowledge For Academic Achievement: Research On What Works In Schools.  Alexandria, Virginia: ASCD,

     2004.  (Metacognition)
Marzano, Robert J., Pickering D, & Pollock J. Classroom Instruction that Works:  Research-Based Strategies for Increasing Student Achievement.

    Alexandria, Virginia: ASCD, 2001. (Metacognition)
Public Education and Business Coalition.  From Striving to Thriving.   Colorado: PEBC, 2006.  (Metacognition)
Raphael, T., Highfield, K., & Au, K.  QAR Now.  New York: Wright Group, 2001.  (Metacognition)
Slavin, R. E.  Cooperative learning:  Theory, research and practice (2nd ed.). Boston:  Allyn and Bacon, 1995.  (Active Engagement)



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The selected strategies represent current scientific based research in the field of mathematics.  They reflect the five strands of mathematical proficiency as outlined by the National Research Council.  These strategies are effective with all students as reported by the National Research Council.  Therefore, the selected strategies address the targets student needs
“Research shows that teacher questioning strongly supports and advances students’ learning from reading” 

“Questioning is effective for improving comprehension because it give students a purpose for reading, focuses attention on what must be learned, helps develop active thinking while reading, helps monitor comprehension, helps review content and relates what is learned to what is already known.”

(Armbruster, Leh & Osborn, 2001)

McRel study that identified strategies with a high probability of enhancing student achievement across grade levels and content areas. The percentile gain for note taking and summarizing was 34 with an average effect size at 1.00.  Cooperative learning (active engagement) had a 27 percentile gain and non linguistic representations (graphic organizers) were also 27 with the average effect size for both between 0.73- 0.75.

Odyssey School Effectiveness Report showed an average 1 percentage point gain on state assessments for every 12.4 Compass Learning mathematics lessons completed (Pemberton Township School District, Pemberton, NJ.)

Proficient readers spontaneously generate questions before, during and after reading (Kenne and Zimmerman, 1997- Literacy First Process)

Marzano’s continued work in developing academic language and building background for academic success suggests “one of the most crucial services teachers can provide, particularly for students who do not come from academically advantaged backgrounds, is systematic instruction in important academic terms.” 

Work and research by PEBC reiterates the role of thinking strategies in teaching across content areas.  Through deliberate teaching, students can utilize thinking strategies to gain a solid understanding when encountered with new information or manipulating the knowledge they already possess to new academic situations.  


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	The following strategies will be implemented in small group instruction for those students not proficient during whole class instruction. Strategies selected are Metacognitive and Self Monitoring and Active Engagement.  These strategies support the preceding target strategies and facilitate student mastery of problem solving skills and vocabulary comprehension to increase computational skills.  CMP resources follow the learning cycle instructional model and provide active participation as students are involved in the learning process.  Cooperative learning strategies are also used to engage students in interdependent experiences with individual and group accountability.  CMP resources also provides students access to real-world problem solving activities in collaborative settings. Building wide strategies selected with be QAR and Cornell note taking for small group instruction.  QAR enables students to connect to text,  understand text and fosters self-monitoring and independence through higher level thinking.  Cornell note taking supports student retention of newly acquired information, vocabulary development and summarizing main ideas and concepts.  Comprehension strategies will be a building wide focus, with special attention to Schema and Inferring. Application will be made to real world problems, vocabulary and deepening understanding.  These strategies will be implemented across content areas in small group instruction providing students with tools to push their thinking and connect to the subject matter
Students not proficient during whole class instruction will be enrolled in skill builder’s class. Differentiated instruction will be delivered in small groups.  Compass Learning Odyssey is a researched based program aligned to state standards and supports differentiated instruction, formative assessments, and targeted intervention.  The curriculum supports systematic, explicit instruction through the creation of individualized student learning paths for small group learning.  Formative assessments are available within Compass Learning Odyssey to monitor student progress and provide data for immediate targeted and intensive support. 

Students with disabilities will be enrolled in a study skills class as a tier II  intervention with small group instruction aligned to assessed indicators by a Special Education teacher.

A collaborative Special Education teacher will also be providing targeted educational support in inclusive classes for special education students at each grade level as a tier II intervention.

Teachers utilize MAP instructional ladders to plan for differentiation through small group instruction.


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Formative Assessments
Fall MAP assessment

Benchmark assessments

KCA Formative indicator assessments

KCA Formative scrimmage assessments

Compass Learning reports

Summative Assessments
Spring MAP assessments

2010 Kansas State Mathematics Assessment



What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Cawelti, Gordon ed.  Handbook of Research on Improving Student Achievement.  Arlington: Educational Research Service, 2004.  (Strategies)

Compass Learning Odyssey.  Compass Learning, Inc., www.compasslearning.com (Differentiation) 

Davidson, N.  ed. Cooperative Learning in Math:  A Handbook for Teachers.  Reading:  Addison-Wesley, 1990. (Active Engagement)

Harvey, Stephanie & Anne Goudvis.  Strategies that Work: Teaching Comprehension for Understanding and Engagement.  Maine:  Stenhouse

     Publishers, 2007.  (Metacognition)
Kilpatrick, J., Swafford, J., & Findell, B. ed. Adding it up:  Helping Children Learn Mathematics.  Washington, DC: National Academy Press, 2001. (Differentiation)

Kagan, Spencer.  Cooperative Learning.  San Clemente, CA:  Resources for Teachers, Inc.  (Active Engagement)
Marzano, Robert J., Building Background Knowledge For Academic Achievement: Research On What Works In Schools.  Alexandria, Virginia: ASCD,

     2004.  (Metacognition)

Marzano, Robert J., Pickering D, & Pollock J. Classroom Instruction that Works:  Research-Based Strategies for Increasing Student Achievement.

    Alexandria, Virginia: ASCD, 2001. (Metacognition)

Public Education and Business Coalition.  From Striving to Thriving.   Colorado: PEBC, 2006.  (Metacognition)

Raphael, T., Highfield, K., & Au, K.  QAR Now.  New York: Wright Group, 2001.  (Metacognition)

Slavin, R. E.  Cooperative learning:  Theory, research and practice (2nd ed.). Boston:  Allyn and Bacon, 1995.  (Active Engagement)



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The selected strategies represent current scientific based research in the field of mathematics.  They reflect the five strands of mathematical proficiency as outlined by the National Research Council.  These strategies are effective with all students as reported by the National Research Council.  Therefore, the selected strategies address the targets student needs

“Research shows that teacher questioning strongly supports and advances students’ learning from reading” 

“Questioning is effective for improving comprehension because it give students a purpose for reading, focuses attention on what must be learned, helps develop active thinking while reading, helps monitor comprehension, helps review content and relates what is learned to what is already known.”

(Armbruster, Leh & Osborn, 2001)

McRel study that identified strategies with a high probability of enhancing student achievement across grade levels and content areas. The percentile gain for note taking and summarizing was 34 with an average effect size at 1.00.  Cooperative learning (active engagement) had a 27 percentile gain and non linguistic representations (graphic organizers) were also 27 with the average effect size for both between 0.73- 0.75.

Odyssey School Effectiveness Report showed an average 1 percentage point gain on state assessments for every 12.4 Compass Learning mathematics lessons completed (Pemberton Township School District, Pemberton, NJ.)

Proficient readers spontaneously generate questions before, during and after reading (Kenne and Zimmerman, 1997- Literacy First Process)

Marzano’s continued work in developing academic language and building background for academic success suggests “one of the most crucial services teachers can provide, particularly for students who do not come from academically advantaged backgrounds, is systematic instruction in important academic terms.” 

Work and research by PEBC reiterates the role of thinking strategies in teaching across content areas.  Through deliberate teaching, students can utilize thinking strategies to gain a solid understanding when encountered with new information or manipulating the knowledge they already possess to new academic situations.  


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	The following strategies will be implemented in small group instruction for those students not proficient during whole class instruction. Strategies selected are Metacognitive and Self Monitoring and Active Engagement.  These strategies support the preceding target strategies and facilitate student mastery of problem solving skills and vocabulary comprehension to increase computational skills.  CMP resources follow the learning cycle instructional model and provide active participation as students are involved in the learning process.  CMP resources also provides students access to real-world problem solving activities in collaborative settings.  .  Building wide strategies selected with be QAR and Cornell note taking for individualized instruction.  QAR enables students to connect to text,  understand text and fosters self-monitoring and independence through higher level thinking.  Cornell note taking supports student retention of newly acquired information, vocabulary development and summarizing main ideas and concepts.  Comprehension strategies will be a building wide focus, with special attention to Schema and Inferring. Application will be made to real world problems, vocabulary and deepening understanding.  These strategies will be implemented across content areas in individualized instruction providing students with tools to push their thinking and connect to the subject matter.

Non proficient students will be enrolled in skill builders class.  Each student will receive individualized instruction delivered through the Compass Learning System.  A learning pathway will be created by the computerized system based on their current MAP score along with individually crated learning paths after student work has been checked for mastery.  Compass Learning Odyssey is a researched based program aligned to state standards and supports systematic, explicit instruction for strategic individualized interventions.  Formative assessments are available within Compass Learning Odyssey to monitor student progress and provide data for immediate targeted and intensive support.

Transitional math class for those special education students needing individualized instruction by a special education teacher.

Students are able to come in before and after school for tutoring.  Saturday tutoring is offered one time per quarter for students in need of additional support.
Teachers utilize MAP instructional ladders to plan for differentiation based on individual student needs in specific mathematical areas.




What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Formative Assessments
Fall MAP assessment

Benchmark assessments

KCA Formative indicator assessments

KCA Formative scrimmage assessments

Compass Learning reports

Summative Assessments
Spring MAP assessments

2010 Kansas State Mathematics Assessment



What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Cawelti, Gordon ed.  Handbook of Research on Improving Student Achievement.  Arlington: Educational Research Service, 2004.  (Strategies)

Compass Learning Odyssey.  Compass Learning, Inc., www.compasslearning.com (Differentiation) 

Davidson, N.  ed. Cooperative Learning in Math:  A Handbook for Teachers.  Reading:  Addison-Wesley, 1990. (Active Engagement)

Harvey, Stephanie & Anne Goudvis.  Strategies that Work: Teaching Comprehension for Understanding and Engagement.  Maine:  Stenhouse

     Publishers, 2007.  (Metacognition)
Kilpatrick, J., Swafford, J., & Findell, B. ed. Adding it up:  Helping Children Learn Mathematics.  Washington, DC: National Academy Press, 2001. (Differentiation)

Kagan, Spencer.  Cooperative Learning.  San Clemente, CA:  Resources for Teachers, Inc.  (Active Engagement)
Marzano, Robert J., Building Background Knowledge For Academic Achievement: Research On What Works In Schools.  Alexandria, Virginia: ASCD,

     2004.  (Metacognition)

Marzano, Robert J., Pickering D, & Pollock J. Classroom Instruction that Works:  Research-Based Strategies for Increasing Student Achievement.

    Alexandria, Virginia: ASCD, 2001. (Metacognition)

Public Education and Business Coalition.  From Striving to Thriving.   Colorado: PEBC, 2006.  (Metacognition)

Raphael, T., Highfield, K., & Au, K.  QAR Now.  New York: Wright Group, 2001.  (Metacognition)

Slavin, R. E.  Cooperative learning:  Theory, research and practice (2nd ed.). Boston:  Allyn and Bacon, 1995.  (Active Engagement)



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The selected strategies represent current scientific based research in the field of mathematics.  They reflect the five strands of mathematical proficiency as outlined by the National Research Council.  These strategies are effective with all students as reported by the National Research Council.  Therefore, the selected strategies address the targets student needs

“Research shows that teacher questioning strongly supports and advances students’ learning from reading” 

“Questioning is effective for improving comprehension because it give students a purpose for reading, focuses attention on what must be learned, helps develop active thinking while reading, helps monitor comprehension, helps review content and relates what is learned to what is already known.”

(Armbruster, Leh & Osborn, 2001)

McRel study that identified strategies with a high probability of enhancing student achievement across grade levels and content areas. The percentile gain for note taking and summarizing was 34 with an average effect size at 1.00.  Cooperative learning (active engagement) had a 27 percentile gain and non linguistic representations (graphic organizers) were also 27 with the average effect size for both between 0.73- 0.75.

Odyssey School Effectiveness Report showed an average 1 percentage point gain on state assessments for every 12.4 Compass Learning mathematics lessons completed (Pemberton Township School District, Pemberton, NJ.)

Proficient readers spontaneously generate questions before, during and after reading (Kenne and Zimmerman, 1997- Literacy First Process)

Marzano’s continued work in developing academic language and building background for academic success suggests “one of the most crucial services teachers can provide, particularly for students who do not come from academically advantaged backgrounds, is systematic instruction in important academic terms.” 

Work and research by PEBC reiterates the role of thinking strategies in teaching across content areas.  Through deliberate teaching, students can utilize thinking strategies to gain a solid understanding when encountered with new information or manipulating the knowledge they already possess to new academic situations.  


READING SMART GOAL(s):   All students will improve to 85% at standard or better on the Kansas state reading assessment in 2010.  Special Education students will improve to   55.81% at standard or better on the plot elements indicator of the Kansas state reading assessment in 2010.  Our African American students will improve to 72.1% at standard or better on the author’s purpose indicators of the Kansas state reading assessment.

TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Spending more time with strategies selected and monitoring their implementation will assist in attaining our SMART goals.  Metacognitive and Active Engagement  strategies will be implemented in whole class instruction.  Building wide instruction incorporating thinking strategies will be implemented across content areas.  The specific areas to be addressed will include making connections (schema) and inferring. Strategies will be modeled by teachers through think alouds and required of students as they progress through their understanding and use of the strategy.  Kinesthetic learning strategies will support student understanding of prefixes, suffixes and root words.  Additional comprehension strategies, signal words, Frayer model and academic vocabulary, will continue to be implemented across content areas providing students with continuity of strategies from last year.  The Frayer model will be used to teach content specific vocabulary and/or content themes before and after reading across content areas to aid in students’ vocabulary acquisition.  The Cornell note taking strategy will also be used to support vocabulary development along with supporting student learning when synthesis, application or evaluation of content is required.  QAR strategy will be implemented across content areas and will enable students to connect and understand text and foster self-monitoring and independence through higher level thinking. Graphic organizers will also be used to facilitate use of strategies.
Compass Learning Odyssey is a research based program aligned to state standards and supports differentiated instruction, formative assessments and targeted intervention.  The program supports whole class instruction along with differentiated instruction through the creation of student learning paths.  Formative assessments are available within Compass Learning Odyssey to monitor student progress and provide data for immediate targeted and intensive support.

An accountability system called “benchmarking” has been implemented for all reading classes.  Benchmarks are reading objectives students are to master by the end of the year in all reading classes.  Students demonstrate mastery on each objective two times and work toward completion of a set number of benchmarks, aligned with state reading indicators.


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Formative Assessments
Fall MAP assessment

Benchmark assessments

KCA Formative indicator assessments

KCA Formative scrimmage assessments

Compass Learning reports

Summative Assessments
Spring MAP assessments

2010 Kansas State Mathematics Assessment



What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Compass Learning Odyssey.  Compass Learning, Inc., www.compasslearning.com (Differentiation)
Harvey, Stephanie & Anne Goudvis.  Strategies that Work: Teaching Comprehension for Understanding and Engagement.  Maine:  Stenhouse

     Publishers, 2007.  (Metacognition)

Kagan, Spencer.  Cooperative Learning.  San Clemente, CA:  Resources for Teachers, Inc.  (Active Engagement)
Marzano, Robert J., Building Background Knowledge For Academic Achievement: Research On What Works In Schools.  Alexandria, Virginia: ASCD,

     2004.  (Metacognition)

Marzano, Robert J., Pickering D, & Pollock J. Classroom Instruction that Works:  Research-Based Strategies for Increasing Student Achievement.

    Alexandria, Virginia: ASCD, 2001. (Metacognition)

Public Education and Business Coalition.  From Striving to Thriving.   Colorado: PEBC, 2006.  (Metacognition)
Raphael, T., Highfield, K., & Au, K.  QAR Now.  New York: Wright Group, 2001.  (Metacognition)

Slavin, R. E.  Cooperative learning:  Theory, research and practice (2nd ed.). Boston:  Allyn and Bacon, 1995.  (Active Engagement)
Zimmerman, Susan and Chryse Hutchins.  7 Keys to Comprehension: How to help your kids read it and get it!.  New York:  Three Rivers Press, 2003. (Metacognition)


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The selected strategies represent current scientific based research in the field of literacy. They reflect the dimensions of reading as outlined by the National Reading Panel report.  These strategies are effective with all students as reported by the National Reading Panel.  Therefore, the selected strategies address the targeted student needs.

Raphael’s research with QAR has proven that when students are taught to use the strategy their ability to answer questions correctly improves.

Support for Frayer Model and graphic organizers- students are encouraged to create mental pictures of new words and even act out the meaning (Literacy First Process)

Graphic representations help students put information into manageable form, show relationships between ideas and increases the involvement of the reading through modeling and displaying graphic illustrations, story structure charts and so forth (Literacy First Process)

Odyssey School Effectiveness Report showed an average 1 percent point gain on state assessments for ever 13.0 Compass Learning reading lesson completed (Pemberton Township School District, Pemberton, NJ)  Advanced and proficient levels in reading increased by 8.2 percent from grades 7 to 8 after two years of implementation. (Daniel Boone Area School District, Birdsboro, Pennsylvania) 

Marzano’s continued work in developing academic language and building background for academic success suggests “one of the most crucial services teachers can provide, particularly for students who do not come from academically advantaged backgrounds, is systematic instruction in important academic terms.” 

Work and research by PEBC reiterates the role of thinking strategies in teaching across content areas.  Through deliberate teaching, students can utilize thinking strategies to gain a solid understanding when encountered with new information or manipulating the knowledge they already possess to new academic situations.  


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Spending more time with strategies selected and monitoring their implementation will assist in attaining our SMART goals.  Metacognitive and Active Engagement  strategies will be implemented in small group instruction.  Building wide instruction incorporating thinking strategies will be implemented across content areas.  The specific areas to be addressed will include making connections (schema) and inferring. Strategies will be modeled by teachers through think alouds and required of students as they progress through their understanding and use of the strategy.  Kinesthetic learning strategies will support student understanding of prefixes, suffixes and root words.  Additional comprehension strategies, signal words, Frayer model and academic vocabulary, will continue to be implemented across content areas providing students with continuity of strategies from last year.  The Frayer model will be used to teach content specific vocabulary and/or content themes before and after reading across content areas to aid in students’ vocabulary acquisition.  The Cornell note taking strategy will also be used to support vocabulary development along with supporting student learning when synthesis, application or evaluation of content is required.  QAR strategy will be implemented across content areas and will enable students to connect and understand text and foster self-monitoring and independence through higher level thinking. Graphic organizers will also be used to facilitate use of strategies.

Compass Learning Odyssey is a research based program aligned to state standards and supports differentiated instruction, formative assessments and targeted intervention.  The program supports whole class instruction along with differentiated instruction through the creation of student learning paths.  Formative assessments are available within Compass Learning Odyssey to monitor student progress and provide data for immediate targeted and intensive support.

Non proficient students will be enrolled in skill builder’s class.  Differentiated instruction will be delivered through small group instruction. Areas of focus will be on areas needing intervention after data review and targeted comprehension indicators.
Special education students with need for more intensive reading support will be enrolled in a reading class with a structured curriculum for small group instruction.  Language! Is a comprehensive curriculum for students who score in the 30th percentile or lower on standardized reading assessments.  Its instruction is cumulative, systematic and explicit.  Through a six-step lesson design, Language! teaches students the structure and use of all language systems necessary for successful reading and writing.

The components of the six-step lesson are:

· Phonemic Awareness and Phonics

· Word Recognition and Spelling

· Vocabulary and Morphology

· Grammar and Usage

· Listening and Reading Comprehension

· Speaking and Writing

Language! students will also work on targeted indicator- plot elements- through small group instruction using Compass Learning and content curriculum within reading class.

A collaborative Special Education teacher will provide targeted educational support in inclusion classes for special education students at each grade level for additional tier II intervention.

ELL students who are not yet proficient in the acquisition of English are enrolled in a reading class using Read 180 interventions and district benchmarks to guide and monitor students’ acquisition of English in reading, writing, listening and speaking domains, set in a small group instructional environment.

Read 180 interventions for students performing 2 or more reading levels below grade level  with students receiving differentiated instruction during table talk rotation in small group instruction.  Read 180 is a research-based program designed to:  1) deliver individualized, adjusted reading instruction to move students to grade level, 2) provide practice and application of skills in multiple contexts to increase achievement, 3) support and motivate students as they progress toward becoming lifelong readers and learners. Read 180 is also supplemented to meet all the state indicators.

Teachers utilize MAP instructional ladders to plan for differentiation through small group instruction.


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Formative Assessments
Fall MAP assessment

Benchmark assessments

KCA Formative indicator assessments

KCA Formative scrimmage assessments

Compass Learning reports

Summative Assessments
Spring MAP assessments

2010 Kansas State Mathematics Assessment



What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Compass Learning Odyssey.  Compass Learning, Inc., www.compasslearning.com (Differentiation)

Slavin, Robert, Alan Cheung, Cynthia Groff and Cynthia Lake.  Effective Reading Programs for Middle and High Schools:  A Best-Evidence Synthesis.  Reading Research Quarterly.  New York: Scholastic Inc, 2008. (Differentiation) 
Harvey, Stephanie & Anne Goudvis.  Strategies that Work: Teaching Comprehension for Understanding and Engagement.  Maine:  Stenhouse

     Publishers, 2007.  (Metacognition)

Kagan, Spencer.  Cooperative Learning.  San Clemente, CA:  Resources for Teachers, Inc.  (Active Engagement)
Marzano, Robert J., Building Background Knowledge For Academic Achievement: Research On What Works In Schools.  Alexandria, Virginia: ASCD,

     2004.  (Metacognition)

Marzano, Robert J., Pickering D, & Pollock J. Classroom Instruction that Works:  Research-Based Strategies for Increasing Student Achievement.

    Alexandria, Virginia: ASCD, 2001. (Metacognition)

Public Education and Business Coalition.  From Striving to Thriving.   Colorado: PEBC, 2006. (Metacognition)

Raphael, T., Highfield, K., & Au, K.  QAR Now.  New York: Wright Group, 2001.  (Metacognition)

Slavin, R. E.  Cooperative learning:  Theory, research and practice (2nd ed.). Boston:  Allyn and Bacon, 1995.  (Active Engagement)

Zimmerman, Susan and Chryse Hutchins.  7 Keys to Comprehension: How to help your kids read it and get it!.  New York:  Three Rivers Press, 2003. (Metacognition)


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Raphael’s research with QAR has proven that when students are taught to use the strategy their ability to answer questions correctly improves.

Support for Frayer Model and graphic organizers- students are encouraged to create mental pictures of new words and even act out the meaning (Literacy First Process)

Graphic representations help students put information into manageable form, show relationships between ideas and increases the involvement of the reading through modeling and displaying graphic illustrations, story structure charts and so forth (Literacy First Process)

ELL – Read 180 program- targeted vocabulary (based on ESL research of Kate Kinsella) gives kids the opportunity to manipulate words as receptive language and expressive language.  Kinsella’s research supports kinesthetic, verbal and visual nature of the strategy.  Her research also supports the use of academic discourse to improve student reading abilities.

Read 180 program- whole class shared reading and small group instructional reading:  Rbook- shared reading is based on the work of Janet Allen who showed in her research that when students share responsibility for comprehending the text, their cognitive processes are strengthened as opposed to reading alone.

Odyssey School Effectiveness Report showed an average 1 percent point gain on state assessments for ever 13.0 Compass Learning reading lesson completed (Pemberton Township School District, Pemberton, NJ)  Advanced and proficient levels in reading increased by 8.2 percent from grades 7 to 8 after two years of implementation. (Daniel Boone Area School District, Birdsboro, Pennsylvania)

Marzano’s continued work in developing academic language and building background for academic success suggests “one of the most crucial services teachers can provide, particularly for students who do not come from academically advantaged backgrounds, is systematic instruction in important academic terms.” 

Work and research by PEBC reiterates the role of thinking strategies in teaching across content areas.  Through deliberate teaching, students can utilize thinking strategies to gain a solid understanding when encountered with new information or manipulating the knowledge they already possess to new academic situations.  




TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Spending more time with strategies selected and monitoring their implementation will assist in attaining our SMART goals.  Metacognitive and Active Engagement  strategies will be implemented in individualized instruction.  Building wide instruction incorporating thinking strategies will be implemented across content areas.  The specific areas to be addressed will include making connections (schema) and inferring. Strategies will be modeled by teachers through think alouds and required of students as they progress through their understanding and use of the strategy.  Kinesthetic learning strategies will support student understanding of prefixes, suffixes and root words.  Additional comprehension strategies, signal words, Frayer model and academic vocabulary, will continue to be implemented across content areas providing students with continuity of strategies from last year.  The Frayer model will be used to teach content specific vocabulary and/or content themes before and after reading across content areas to aid in students’ vocabulary acquisition.  The Cornell note taking strategy will also be used to support vocabulary development along with supporting student learning when synthesis, application or evaluation of content is required.  QAR strategy will be implemented across content areas and will enable students to connect and understand text and foster self-monitoring and independence through higher level thinking. Graphic organizers will also be used to facilitate use of strategies.

Non proficient students will be enrolled in skill builder’s class.  Each student will receive individualized instruction delivered through the Compass Learning System.  A learning pathway will be created by the computerized system based on current MAP scores along with individually created learning paths after student work has been checked for mastery.  Compass Learning Odyssey is a research based program aligned to state standards and supports differentiated instruction, formative assessments and targeted intervention.  Formative assessments are available within Compass Learning Odyssey to monitor student progress and provide data for immediate targeted and intensive support.

Read 180 interventions for students performing 2 or more reading levels below grade level  with students receiving differentiated instruction during table talk rotation during computer and independent reading rotations. Computer rotations within Read 180 are individualized according to students SRI reading scores.

Students are able to come in before or after school for tutoring.  Saturday tutoring is offered one Saturday per quarter for students needing extra support.
Teachers utilize MAP instructional ladders to plan for differentiation based on individual student needs in specific areas of literacy.




What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Formative Assessments
Fall MAP assessment

Benchmark assessments

KCA Formative indicator assessments

KCA Formative scrimmage assessments

Compass Learning reports

Summative Assessments
Spring MAP assessments

2010 Kansas State Mathematics Assessment



What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Compass Learning Odyssey.  Compass Learning, Inc., www.compasslearning.com (Differentiation)

Slavin, Robert, Alan Cheung, Cynthia Groff and Cynthia Lake.  Effective Reading Programs for Middle and High Schools:  A Best-Evidence Synthesis.  Reading Research Quarterly.  New York: Scholastic Inc, 2008. (Differentiation) 
Harvey, Stephanie & Anne Goudvis.  Strategies that Work: Teaching Comprehension for Understanding and Engagement.  Maine:  Stenhouse

     Publishers, 2007.  (Metacognition)

Kagan, Spencer.  Cooperative Learning.  San Clemente, CA:  Resources for Teachers, Inc.  (Active Engagement)
Marzano, Robert J., Building Background Knowledge For Academic Achievement: Research On What Works In Schools.  Alexandria, Virginia: ASCD,

     2004.  (Metacognition)

Marzano, Robert J., Pickering D, & Pollock J. Classroom Instruction that Works:  Research-Based Strategies for Increasing Student Achievement.

    Alexandria, Virginia: ASCD, 2001. (Metacognition)

Public Education and Business Coalition.  From Striving to Thriving.   Colorado: PEBC, 2006. (Metacognition)
Raphael, T., Highfield, K., & Au, K.  QAR Now.  New York: Wright Group, 2001.  (Metacognition)

Slavin, R. E.  Cooperative learning:  Theory, research and practice (2nd ed.). Boston:  Allyn and Bacon, 1995.  (Active Engagement)

Zimmerman, Susan and Chryse Hutchins.  7 Keys to Comprehension: How to help your kids read it and get it!.  New York:  Three Rivers Press, 2003. (Metacognition)


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Raphael’s research with QAR has proven that when students are taught to use the strategy their ability to answer questions correctly improves.

Support for Frayer Model and graphic organizers- students are encouraged to create mental pictures of new words and even act out the meaning (Literacy First Process)

Graphic representations help students put information into manageable form, show relationships between ideas and increases the involvement of the reading through modeling and displaying graphic illustrations, story structure charts and so forth (Literacy First Process)

Read 180 computer component:  Based on the work and research of Ted Hasselbring, providing mass practice and distributive practices for students to read text fluently, comprehend text and manipulate the spelling and meaning of targeted words connected to the passage.  Hasselbring proved through the metacognitive coach on the computer that the immediate feedback motivates students to boost their proficiency.  Students are placed on computer by their SRI score and computer instruction supports them at their level of instruction.

Read 180 audio books with metacognitive coach:  Struggling readers are text based readers. The coach forces the student to stop, think, visualize, predict, monitor their own reading and apply other strategies of successful readers.  Again, scaffolded modeling over time with less and less as the book progresses is intended to get kids to think about what they are reading.

Odyssey School Effectiveness Report showed an average 1 percent point gain on state assessments for ever 13.0 Compass Learning reading lesson completed (Pemberton Township School District, Pemberton, NJ)  Advanced and proficient levels in reading increased by 8.2 percent from grades 7 to 8 after two years of implementation. (Daniel Boone Area School District, Birdsboro, Pennsylvania)
Marzano’s continued work in developing academic language and building background for academic success suggests “one of the most crucial services teachers can provide, particularly for students who do not come from academically advantaged backgrounds, is systematic instruction in important academic terms.” 

Work and research by PEBC reiterates the role of thinking strategies in teaching across content areas.  Through deliberate teaching, students can utilize thinking strategies to gain a solid understanding when encountered with new information or manipulating the knowledge they already possess to new academic situations.  


THIRD SMART GOAL(s):  Relationships A 12% decrease in overall suspensions will result in 75% of all students scoring at proficient or higher on the math Kansas State Math Assessment in 2010.
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Family Advocacy program is implemented every day for all students to support students’ behavioral and academic progress and to strengthen relationships with parents through weekly and monthly contact.  With the ultimate goal of improved student performances, Family Advocacy is designed to engage families in the education of their children and create a relationship for every student with a school staff member dedicated to that student’s success.  The Advocate’s role is to monitor the student’s academic, social and emotional development on an ongoing basis, working in partnership with the family for the student’s welfare.
B.I.S.T has been implemented as a behavioral intervention in all classrooms for all students.  Behavioral Intervention Support Team model of behavior decreases the number of referral and suspensions.  The goal of B.I.S.T is to increase student time on task and the amount of quality instruction students receive by keeping more students in class.

The SECOND STEP:  Student Success Through Prevention program is research-based and is taught across grade levels for all students within the Family Advocacy curriculum.  It has been shown to reduce discipline referrals, improve school climate by building feelings of inclusiveness and respect and increase the sense of confidence and responsibility in students by promoting student success, through prevention of bullying, substance abuse and violence.


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Formative Assessments
Fall MAP assessment

Benchmark assessments

KCA Formative indicator assessments

KCA Formative scrimmage assessments

Compass Learning reports

Summative Assessments
Spring MAP assessments

2010 Kansas State Mathematics Assessment
Attendance data
Referral data

Suspension data


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Project Live research-  Center for the Study and Teaching of At Risk Students (C-STARS)
Project Live research- Greenberg, Weissberg, R., O’Brien, M., Zins, J., Elias, M (2003) enhancing School-Based Prevention and Youth Development Through Coordinated Social, Emotional and Academic Learning

Ozanam B.I.S.T., 421 East 137th Street, Kansas City, MO, 64145

Second Step program- Schoiak-Edstrom, L., Frey, K.S., & Beland, K. (2002).  Changing adolescents’ attitudes about relational and physical aggression:  An early evaluation of a school-based intervention.  School Psychology Review, 31 (2), 201-216.

Frey, K.S., Nolen, S. B, Edstorm, L.V. & Hirschstein, M.K (2005).  Effects of a school-based social-emotional competence program:  Linking children’s goals, attributions and behavior.  Journal of Applied Developmental Psychology, 26, 171-200.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Project Live is an evidence based mental health program modeled after several nationally validated programs.  It utilizes case management techniques to reduce risk and addresses social and emotional learning which research shoes are critical elements in promoting positive youth development.  

Results indicate that the SECOND STEP program has potential for modifying attitudes toward aggression and reducing relational aggressive among early adolescents.  Van Schoiak-Edstrom, L, Frey, K.S., & Hirschstein, M. K. (2005).
SECOND STEP student outcomes:  (Frey, K. S., Nolen, S.B., Edstrom, L. V., &Hirschstein, M. K. (2005).

When compared to children in a control group, those who participated in the SECOND STEP program:

· Showed 78 percent greater improvement in teacher ratings of their social competence.

· Required 41 percent less adult intervention in minor conflicts

· Were 42 percent less aggressive

· Were 37 percent more likely to choose positive social goals

· In addiction, girls from intervention schools where the program was implemented were 59 percent more collaborative than girls in control schools


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Family Advocacy curriculum differentiated by grade level.  Each grade level receives a different level curriculum and moves through a sequential program for student success through the prevention of bullying, substance abuse and violence within their small family advocacy group.

Project Live supports groups differentiated by student need at grade levels addressing interventions for African American high risk youth focusing on coping skills for positive youth development.  Small grade level groups are formed based on student need and interventions with transition group for sixth and eighty graders as they either move into middle school or move onto high school.  As student needs are identified, groups are created to support those selected students with targeted interventions. 


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Formative Assessments
Fall MAP assessment

Benchmark assessments

KCA Formative indicator assessments

KCA Formative scrimmage assessments

Compass Learning reports

Summative Assessments
Spring MAP assessments

2010 Kansas State Mathematics Assessment
Attendance data

Referral data

Suspension data


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Project Live research-  Center for the Study and Teaching of At Risk Students (C-STARS)

Project Live research- Greenberg, Weissberg, R., O’Brien, M., Zins, J., Elias, M (2003) enhancing School-Based Prevention and Youth Development Through Coordinated Social, Emotional and Academic Learning

Ozanam B.I.S.T., 421 East 137th Street, Kansas City, MO, 64145

Second Step program- Schoiak-Edstrom, L., Frey, K.S., & Beland, K. (2002).  Changing adolescents’ attitudes about relational and physical aggression:  An early evaluation of a school-based intervention.  School Psychology Review, 31 (2), 201-216.

Frey, K.S., Nolen, S. B, Edstorm, L.V. & Hirschstein, M.K (2005).  Effects of a school-based social-emotional competence program:  Linking children’s goals, attributions and behavior.  Journal of Applied Developmental Psychology, 26, 171-200.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Project Live is an evidenced based mental health program modeled after several nationally validated programs.  It utilizes case management techniques to reduce risk and addresses social and emotional learning which research shoes are critical elements in promoting positive youth development.


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Triage system is a systematic intervention strategy for at-risk youth.  A relationship is built between an adult and an at-risk youth to establish student responsibility for problem solving a positive outcome of their educational day. Adults become a mentor for an individual student as the student anticipates problems and formulates solutions for their scholastic effort each day.
Family Advocacy conference twice yearly. Each advocate teacher meets individually with each of their students and parents to continue building relationships, update student progress and monitor the student’s social and emotional development on an ongoing basis, working in partnership with the family for the student’s welfare.

Family Advocacy weekly and monthly contacts made by advocate staff to student’s parents to keep parents informed of student’s academic, social and emotional progress.

Project Live provides individual student interventions for African American high risk youth focusing on coping skills for positive youth development.  Individual students needing intensive support are identified and referred for targeted interventions based on their unique emotional and social requirements.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Formative Assessments
Fall MAP assessment

Benchmark assessments

KCA Formative indicator assessments

KCA Formative scrimmage assessments

Compass Learning reports

Summative Assessments
Spring MAP assessments

2010 Kansas State Mathematics Assessment
Attendance data

Referral data

Suspension data


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Project Live research-  Center for the Study and Teaching of At Risk Students (C-STARS)

Project Live research- Greenberg, Weissberg, R., O’Brien, M., Zins, J., Elias, M (2003) enhancing School-Based Prevention and Youth Development Through Coordinated Social, Emotional and Academic Learning

Ozanam B.I.S.T., 421 East 137th Street, Kansas City, MO, 64145

Second Step program- Schoiak-Edstrom, L., Frey, K.S., & Beland, K. (2002).  Changing adolescents’ attitudes about relational and physical aggression:  An early evaluation of a school-based intervention.  School Psychology Review, 31 (2), 201-216.

Frey, K.S., Nolen, S. B, Edstorm, L.V. & Hirschstein, M.K (2005).  Effects of a school-based social-emotional competence program:  Linking children’s goals, attributions and behavior.  Journal of Applied Developmental Psychology, 26, 171-200.


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Family Advocacy curriculum differentiated by grade level.  Each grade level receives a different level curriculum and moves through a sequential program for student success through the prevention of bullying, substance abuse and violence within their small family advocacy group.

Project Live supports groups differentiated by student need at grade levels addressing interventions for African American high risk youth focusing on coping skills for positive youth development.  Small grade level groups are formed based on student need and interventions with transition group for sixth and eighty graders as they either move into middle school or move onto high school.  As student needs are identified, groups are created to support those selected students with targeted interventions.


CURRICULUM ALIGNMENT SMART GOAL(s):  The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence documents, pacing guides, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Schools will implement a utilize scope and sequence documents, pacing guides and formative assessments.



What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Formative Assessments, MAP, Benchmark Assessments, Unit Assessments



What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.

	Deep Curriculum Alignment by Fenwick English

Deciding What to Teach and Test: Developing, Aligning and Auditing the Curriculum by Fenwick English

Needs Assessment: A Focus for Curriculum Development by Fenwick English and Roger A Kaufman

District Leadership that Works by Marzano and Waters

What Works in Schools by Marzano 

On Common Ground by Dufour



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
The Tier 2 and Tier 3 section is being developed with guidance from KSDE
	


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
The Tier 2 and Tier 3 section is being developed with guidance from KSDE
	


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan


Stage 6 of this document is to be filled out following the completion of stage 6 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Four.

This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

MATHEMATICS SMART Goal:  All students will improve to 75% at standard or better on the Kansas State mathematics assessment in 2010.  Our Special Education students will improve to 47.35% at standard or better on the computational indicators of the Kansas state mathematics assessment in 2010. African American  students will improve to 65.89% at standard or better on the computational indicators of the Kansas state mathematics assessment in 2010.

	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1 QAR strategy will be implemented to help students improve comprehension and used as a problem solving model across content areas.
	Teacher, student, instructional coach and administrators
	“QAR Now” by Raphael, Highfield and Au
Literacy First resources
	May, 2010
	
	Student work, notes, lesson plans, building and district level walk throughs

	2 Cornell note taking will be used to identify main ideas, supporting details, key vocabulary and summarizing

	Teacher, student, instructional coach and administrators
	Literacy First resources
	May, 2010
	
	Student work, notes and lesson plans

	3 Comprehension strategies will be a building wide focus, with special attention to Schema and Inferring. Application will be made to real world problems, vocabulary and deepening understanding.

	Teacher, student, instructional coach and administrators
	“Comprehension Connections”

“Strategies that Work”

Book study and staff development resources
	May, 2010
	
	Student work, notes, lesson plans, building walk throughs

	4.  Compass learning will be available to support student learning through whole group instructions and individualized learning paths 

	Teacher, student, instructional coach and administrators
	Compass Learning,
Compass Learning trainer
	May 2010
	
	Compass Learning reports, student backpack reports within system

	5.  Formative assessments will be used to monitor student progress and modify strategies
	Teacher, student, instructional coach and administrators
	KCA, Exam view, district benchmark assessments, BAIP tutorial
	May 2010
	
	Test results from benchmarks, formative assessments and tutorials

	6.  Family advocacy groups will work on student mathematics computational skills using pre made resources
	Teacher advocate, student, instructional coach, administrators
	Flash cards
	May, 2010
	
	Test results from benchmarks, formative assessments and tutorials

	7. Special education students will receive focused math support and will be enrolled in study skills class
	Teacher, student, instructional coach, administrators
	
	May, 2010
	
	Test results from benchmarks, formative assessments and tutorials

	8. Students needing more intensive support will be enrolled in skill builders class
	Teacher, student, instructional coach, administrators
	Compass Learning Program
	May, 2010
	
	Reports from compass learning


This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.
READING SMART Goal:  All students will improve to 85% at standard or better on the Kansas state reading assessment in 2010.  Special Education students will improve to   55.81% at standard or better on the plot elements indicator of the Kansas state reading assessment in 2010.  Our African American students will improve to 72.1% at standard or better on the author’s purpose indicators of the Kansas state reading assessment.

	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1 QAR strategy will be implemented to help students improve comprehension and used as a problem solving model across content areas.
	Teacher, student, instructional coach and administrators
	“QAR Now” by Raphael, Highfield and Au

Literacy First resources
	May, 2010
	
	Student work, notes, lesson plans, building and district level walk throughs

	2 Cornell note taking will be used to identify main ideas, supporting details, key vocabulary and summarizing

	Teacher, student, instructional coach and administrators
	Literacy First resources
	May, 2010
	
	Student work, notes and lesson plans

	3 Comprehension strategies will be a building wide focus, with special attention to Schema and Inferring. Application will be made to real world problems, vocabulary and deepening understanding.

	Teacher, student, instructional coach and administrators
	“Comprehension Connections”

“Strategies that Work”

Book study and staff development resources
	May, 2010
	
	Student work, notes, lesson plans, building walk throughs

	4. Compass learning will be available to support student learning through whole group instructions and individualized learning paths
	Teacher, student, instructional coach and administrators
	Compass Learning,

Compass Learning trainer
	May 2010
	
	Compass Learning reports, student backpack reports within system

	5. Formative assessments will be used to monitor student progress and modify strategies
	Teacher, student, instructional coach and administrators
	KCA, Exam view, district benchmark assessments, BAIP tutorial
	May 2010
	
	Test results from benchmarks, formative assessments and tutorials

	6.  Students reading two or more levels below grade level will be enrolled in Read 180
	Teacher, students, instructional coach, administrators, lead Read 180 IC
	Read 180 program and resources
	May 2010
	
	Read 180 reports, formative and summative assessments

	7. Students needing more intensive support will be enrolled in skill builders class
	Teacher, student, instructional coach, administrator
	Compass Learning Program
	May, 2010
	
	Reports from Compass Learning


This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

Relationship SMART Goal: A 12% decrease in overall suspensions will result in 75% of all students scoring at proficient or higher on the math Kansas State Math Assessment in 2010.
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1. Family Advocacy- every student enrolled in advocate program.  Meets every day, FA advocate weekly and monthly parent contact, twice yearly parent conferences.  FA groups support student math computational skills and reading structural analysis skills. Second stop curriculum will address bullying and relationships.
	Teacher, staff and students
	Family advocacy materials and curriculum, benchmarked curriculum
	May, 2010
	
	Lesson plans, building walk throughs, attendance at Family Advocacy conferences, results of formative assessments and summative assessments

	2. BIST- all teachers trained in behavioral procedures.  Expectations and procedures taught in all classrooms. 
Triage- students needing intensive support are triaged by staff member daily.


	Teacher, staff, students, BIST trainer
	BIST materials, BIST trainer
	May, 2010
	
	Building expectation student handout, BIST implementation calendar, lesson plans, staff development notebook, student triage list, grade cards, discipline referrals, attendance data and student assessment results

	3 Project Live- implemented with intervention specialist psycho educational group and individual program- focus targeted on skill building

	Staff, student, Project Live staff
	
	May, 2010
	
	Data analysis report- Friends of Yates

	4 Staff development- “culturally responsive teaching” conversations focusing on belief systems and student achievement

	Instructional Coach, ESL school facilitator
	“Culturally Proficient Coaching” by Lindsey, Martinez and Lindsey

Relative articles


	May, 2010
	
	Lesson plans, building walk throughs, surveys


CURRICULUM ALIGNMENT SMART Goal:  The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence documents, pacing guides, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1. Develop Scope & Sequence documents and Pacing Guides
	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	December 2009
	
	Scope & Sequence documents and Pacing Guides

	2. Develop aligned formative assessments


	Executive Director of Curriculum, Executive Director of Quality Control, GVC Team, DERA, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	Spring 2010
	
	Aligned Formative Assessments

	3. Develop Curriculum guides


	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, KLN Technical Assistance funds, and the curriculum budget
	Start the work in the Spring of 2010 and continue to revise/refine throughout the summer and 2010-11 school year
	
	Curriculum Guides

	4. Develop Comprehensive Curriculum Management Plan


	Executive Director of Curriculum
	Training from curriculum consultant
	Spring 2010
	
	Curriculum Management Plan


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan, continued
Part B (staff development to support Part A).  More information can be located in the QPA Manual under Quality Criteria Four and the Kansas Professional Development Guidelines.

Directions:  Review the school’s Results-Based Staff Development plan and revise as needed to incorporate the staff development needs as identified in action steps under each of the goals. What will staff need to know or be able to do to implement action steps?
MATHEMATICS SMART Goal:  All students will improve to 75% at standard or better on the Kansas State mathematics assessment in 2010.  Our Special Education students will improve to 47.35% at standard or better on the computational indicators of the Kansas state mathematics assessment in 2010. African American  students will improve to 65.89% at standard or better on the computational indicators of the Kansas state mathematics assessment in 2010.
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Weekly staff development on selected comprehension strategies (inferring, questioning), QAR, Cornell notes, Frayer model, lesson plans (implementation), district staff development
	August 2009 through May 2010
	Teachers, building administrators, district coaches, district administrator
	Instructional coach, district lead coaches, reading resources-
Books, articles, etc.
	Lesson plans, walk throughs

	Application Level

What are we doing now that we did not do before?
	Classroom observations, lesson study, walk throughs by district personnel, Family advocacy work on support of student computational skills
	August 2009 through May 2010
	Teachers, building administrators, district coaches, district administrators
	Observations by building administrators and instructional coach, walk through by district personnel, student conferences and benchmark assessments

	Building and district level observation forms

	Impact Level

What results are we getting that we did not get before?
	Data analysis of formative and summative assessments
	August 2009 through May 2010
	Teachers, building administration
	Formative assessment results, Compass Point Learning reports, MAP results, BAIP website, Exam view
	MAP results and Kansas Assessment results


READING SMART Goal:  All students will improve to 85% at standard or better on the Kansas state reading assessment in 2010.  Special Education students will improve to   55.81% at standard or better on the plot elements indicator of the Kansas state reading assessment in 2010.  Our African American students will improve to 72.1% at standard or better on the author’s purpose indicators of the Kansas state reading assessment.
.
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Weekly staff development on selected thinking strategies (inferring questioning), QAR, Cornell notes, Frayer model, lesson plans (implementation of strategies), district staff development
	August 2009 through May 2010
	Teachers, building administrators, district coaches, district administrators
	Instructional coach, district lead coach, reading resources- books, articles, etc.
	Staff development notebook, teacher lesson plans, Walk throughs

	Application Level

What are we doing now that we did not do before?
	Classroom observations, lesson study, walk throughs by district personnel building level walk throughs
	August 2009 through May 2010
	Teachers, building administrators, district coaches, district administrators
	Observations by building administrators and instructional coach, walk throughs by district personnel
	Building observation forms, district observation forms

	Impact Level

What results are we getting that we did not get before?
	Data analysis of formative and summative assessment
	August 2009 through May 2010
	Teachers, building administration
	Formative assessment results, Compass Point Learning reports, MAP results
	Summary of data analysis, student work samples


RELATIONSHIP SMART Goal:  A 12% decrease in overall suspensions will result in 75% of all students scoring at proficient or higher on the math Kansas State Math Assessment in 2010.
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Family Advocacy contacts daily, BIST all staff members trained- monthly support from BIST consultant
	August 2009 through May 2010
	Teachers, students, building administrators, BIST consultant
	FA materials, FA advisor
	Student surveys, parent surveys

	Application Level

What are we doing now that we did not do before?
	Family Advocacy benchmarks by grade level, monthly SLC meeting with BIST trainer, triage by staff members with students needing intensive support, monthly BIST vision team meetings, Culturally responsive teaching, Second STEP curriculum implemented in Family Advocacy
	August 2009 through May 2010
	Teachers, students, building administrators, BIST consultant, ESL instructional coach, Project Live
	Building FA advisor, District FA support, FA benchmark study guides, ESL instructional support
	Student surveys, parent surveys, SLC notes, student grades, student formative assessments, staff development notebook

	Impact Level

What results are we getting that we did not get before?
	Reduction in number of referrals and suspensions in our students with disabilities subgroup.  Increase in perceived teacher support by our ELL subgroup.
	August 2009 through May 2010
	Teachers, students, building administrators, BIST consultant
	BIST program and resources, BIST consultant, Second Step Curriculum materials, Project Live and staff, Ed Equity resources, Book Study “Bringing out the Best in People”
	Student surveys, parent surveys, SLC notes, student grades, student formative assessments and summative assessments, assess students in Project Live, analyze test 


CURRICULUM ALIGNMENT SMART Goal:  The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence documents, pacing guides, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Share/introduce curriculum documents to teachers
	Summer 2010 and 2010 – 11 School year
	Curriculum ED, GVC Team, Instructional Coaches
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Teacher feedback from the professional development around the curriculum documents will assess if new knowledge has been imparted.  

	Application Level

What are we doing now that we did not do before?
	Show teachers how to use documents to create/develop lesson plans
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs 
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Data collected from walkthroughs and observations will be a means to assess how professional development has been applied by the teachers.  Teachers should be using curriculum documents to guide their planning.  In addition, lesson plans can be analyzed and evaluated to determine the application of the professional development around the curriculum documents.

PLC conversations at grade levels and content areas should demonstrate a common language and common understanding across the system

	Impact Level

What results are we getting that we did not get before?
	Have teachers analyze formative assessment data in their PLCs 
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	PLC time should be more focused around student achievement.  Student achievement should reflect improvement 

Student mobility will be less of a negative factor because there will be curriculum consistency across the district.




Refer to the School Integrated Improvement Plan and made revisions as needed.  If no revisions are needed, move to the next section.
Part C
Describe how all teachers will be involved in using data to provide information to improve individual student achievement and strengthen the overall instructional program.

	Math and reading teachers will analyze student achievement through regular implementation of the Measures of Academic Progress test.  The assessments will determine needed adjustments to daily instruction.  Teachers will analyze MAP data from Fall 2009 and Spring 2010 to focus instruction.  Teachers will review student work in order to assess progress and adjust instruction.  Math instruction will be aligned with the benchmark “I CAN” book with special attention given to areas not covered by CMP and needing to be supplemented.  Areas of need will be determined.  Reading teachers in grades sixth through eighth will monitor student learning with reading benchmarks embedded within quarterly curriculum units.  All reading and math teachers will measure student 
Teachers will work collaboratively on Wednesday afternoon during staff development meetings. During this time, the staff will review assessment results.  We will then use those results to see trends across the different content areas by data analysis of indicators of both strengths and weaknesses.  Staff then divided into content area groups to do item analysis of those results.  We look at “gaps” and “heavy hitters” of power standards so we can align our instruction in the content area to address those areas of concern.  Time in content areas will be provided so teachers can make sure their instruction is targeting the proper areas of concern to move students from below proficiency into proficiency on their next assessment and in their class work.  Formative assessments will continue to be used to refine specific needs around indicators for individual student instruction and determining tutoring needs.  Instructional strategies will be assessed and modified and continually monitored to assess student progress through the school year.


Describe extended opportunities to learn and/or additional time that the school has in place to help ensure that all students are achieving academically in reading and mathematics.  (Examples may include after school programs, summer school program, etc.)

	Before and after school tutoring in reading and math is available to all students for concept attainment and benchmark recovery.  Students are also provided benchmark recovery opportunities on selected Saturdays throughout the school year.  Students needing more intensive support at the end of the school year are provided opportunities for extended year in which benchmark recovery can be made in five additional days after the last day of school.  Students needing additional time and support can enroll in summer school for concept attainment and benchmark recovery before advancement to the next grade level.  Summer school provides students with four weeks in which to focus on specific reading or math proficiencies and complete needed benchmarks for mastery of content curriculum.  Additional time for student academic achievement is provided in math study skills classes for students with disabilities and skill builder’s classes for non proficient reading and math students.  Students are also provided time to build and reinforce math computational skills within family advocacy groups using additional Family Advocacy minutes provided through the daily schedule.


Describe how the school will coordinate federal, state, and local services used to support this Integrated Improvement Plan for Schools.

	All funds and resources available are used to support the school improvement plan.  That includes at risk and replacement funds to support additional staff, in-service, supplies, parent involvement, and after school tutoring.  Title II funds are used to support teacher learning.  Staff members who do not meet the definition of highly qualified can use those funds to earn credit towards becoming highly qualified.  Titles II and V are also used to support the teacher mentoring program.  All state and federal funds go to support the whole school, not one part of the school.


Describe how federal, state and local funds will be coordinated to support this Integrated Improvement Plan for Schools.
	Title III and state ESL dollars support English Language Learners by providing highly qualified teaches and scientifically researched materials to support reading and math for students still acquiring English proficiency.
State, federal and local funds support special needs students by providing staff and materials.

Teachers who are teaching in an unendorsed area will also file a plan with the Professional Development office o how and when they meet those requirements.  District Title II funds are used to support teachers in earning college credit to become highly qualified.


Stage 7:  Monitor Implementation & Progress


Stage 7 of this document is to be filled out following the completion of stage 8 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Subsequent Planning Meetings. 

Describe the process that the district and/or school will use to monitor the implementation of this plan. 

	The implementation of this plan will be monitored by the stakeholders of West Middle School.  These stakeholders include staff, building administrators, leadership team, parents, the external assistance team and the school planning team.  Both qualitative and quantitative data will be reviewed on a daily, weekly, monthly, quarterly timeline by the stakeholders.




Who will participate in the review?  What is their role?  
	Staff, building administrators, parents, leadership team, school planning team and external assistance team




What will be reviewed?

	· Kansas Assessment scores 2009/2010 – reading, math, science, and writing

· MAP Spring 2010  – reading and math local assessments

· 2010 AYP Report 

· KSDE Accountability Report 

· Safe Harbor chart 

· Individual safe harbor report was calculated to share math and reading results before and after reclassification  of modified assessments

· 2010 student perception survey of perceived support  from teachers

· 2010 student survey of engagement

· Referral and suspension rates for 2009-2010
· Formative assessments - KCA

· Compass Learning assessments

· Student benchmark assessments in both reading and math

· Parent survey on student progress in reading, math, and advocacy relationships



Identify the timeline of the process to ensure movement to the next cycle (e.g., quarterly, by semester, annually, etc.). 

	Daily process:

Grade level PLC’s meet daily to discuss student educational and behavior plans using the Student Improvement Plan (SIP) process, BIST and the Project Live process, share leadership meeting agendas and decisions, Family Advocacy needs, and building wide literacy and math strategy implementation.

Weekly process:

PLC’s meet once a week in content groups to discuss strategy implementation, student work, and student formative data results

Building leadership team meets weekly to review SIP implementation, student data, and strategy implementation, plan training implementation for Compass Learning, Thinking/Comprehension Strategies and Family Advocacy program review.

Building administrators and instructional coach meet weekly to review strategy implementation, formative assessment data analysis, program implementation (educational and behavioral), and relationship goals.

Classroom walk throughs with building administrators and instructional coach

Monthly process:

Monthly review during district leadership meetings and cluster meetings of SIP, district goals, and current educational research on student achievement.

Monthly Parent Involvement meetings to discuss school academic plan/IIP plan, school activities, parent support, and topics of interest for parent with information provided by school staff and community resources.

Building BIST. Vision team meets monthly to review BIST. procedures and training implementation for staff development.  

Quarterly process:

Quarterly review of results based staff development by administrative team and leadership team - monitor and evaluate effectiveness of strategies and programs

Quarterly review of SIP targets, smart goals, and strategy implementation (monitor progress, strategy assessment, and strategy modification.

Walk through with Instructional Executive Director, ELL district facilitator, Lead instructional Coaches in Reading and Math
Consultant walk through – BIST 




Identify the indicators of success implementation

	The timeline in the preceding question was fully met.  The 2009-2010 AYP results for West Middle School will show the school met AYP targets in both reading and math by meeting safe harbor or the confidence level in all subgroups.  The results of the local MAP assessments will show an increase in student proficiency between Fall 2008 and Spring 2009 on the mathematics assessment.  A slight decrease in proficiency (less than one percent) occurred building wide on MAP reading.



Describe the process that the district and/or school will use to evaluate the implementation of this plan.  The school conducts a review of the strategies in the plan to determine if they are contributing to the desired outcomes either in terms of improvement in student achievement, or increases in other activities that lead to increased student achievement such as great parental involvement or more high-quality professional development.
Name those who will be involved in the process or evaluation and the role they serve.

	Staff, external technical assistance team, parents, school leadership team, building administrators, school planning team, and students will be involved in the evaluation process.  School staff will analyze data and determine needs by content teams and grade level teams through weekly meetings and staff development.   Technical assistance team will review school wide program and provide a more expansive perspective through review and evaluative questions.  Parent responses will be collected through monthly parent Involvement meetings, family advocacy surveys and conferences, and Title I satisfaction questionnaires.  Building administrators, leadership team and school planning team will continuously monitor plan through weekly building leadership meetings and monthly leadership and cluster meetings.



Identify what data will be reviewed to determine success?  Is the plan effective?  How do we know?

	Data reviewed will be both quantitative and qualitative.   Quantitative data will include local assessments scores (MAP) determining areas of need over a continuum of fall, winter and spring scores.  Student benchmark completion aligned with KCA formative assessments will also be reviewed for instructional and curriculum modifications.  Kansas assessments scores will be analyzed for effectiveness of action plans, and areas of achievement gains and areas of need.  Program reports in addition to Kansas assessments results will be reviewed for evaluation of tier 2 and tier 3 interventions.   Referral and suspension data will be analyzed to determine effectiveness of action steps towards relationship goal.

Qualitative data will consist of parent surveys, classroom observations by building and district administrators, consultant observations, peer observations, and staff development responses around building wide implementation of Thinking/Comprehension strategies and other selected instructional strategies.  Student reflections on Kansas assessment success will also be reviewed for program evaluation and revisions.  Family advocacy surveys will also be completed by staff and students to evaluate the effectiveness of relationship goals and student performance.




Explain how the selected strategies will be evaluated for their effectiveness to achieve the vision and goals.

	Evaluation of strategies listed within the school wide plan will be continuously monitored through data analysis of formative and summative assessments as follows:

Formative assessments

Fall, Winter, and Spring MAP assessments

Benchmark assessments

KCA Formative indicator assessments

KCA Formative scrimmage assessments

Summative Assessments

Spring MAP assessment

2009 Kansas State Assessments

Additional quantitative and qualitative data previously mentioned will also be reviewed by internal and external team.



Explain the process for how the results will be shared with all stakeholders.  

	Results will be shared with stakeholders as follows:  

· Cluster meetings

· Staff development meetings

· Leadership meetings

· Parent Involvement meetings

· Title I parent meetings

· Building report card

· Building newsletter

· Phone master messages

· Family advocacy conferences

· Annual Open House

· Sixth Grade Orientation



Explain who will have decision-making authority for revision of the plan’s goals.

	All stakeholders
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