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	Date Submitted 10-10-09
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(

09
-

22
-

2008
)

Month

Day

Year

Percent of Low Income

42.98%
Total Number of Students Enrolled in Building
228
Total Number of Low Income Students
98

	
	MARK THE SECTION THAT APPLIES

 FORMCHECKBOX 

The school is applying to utilize the Expected Gains formula

 FORMCHECKBOX 

The school is not applying to utilize the Expected Gains formula




ASSURANCES:  For Schools on Improvement Only
  FORMCHECKBOX 
A peer review committee or representatives from the district has reviewed and approved this Integrated Improvement Plan.

 FORMCHECKBOX 
The district assures that the Title I school will spend at least 10% of its Title I allocation for high quality professional development to address the academic issues that contributed to the school being identified for improvement.

 FORMCHECKBOX 
The district assures that the school has reviewed the District State Performance Plan report (SPP)  

  FORMCHECKBOX 
The district assures that a State Technical Assistance Team (STAT) has been identified for the school and will be utilized.

District signatures represent agreement to all assurances marked and that the plan has been reviewed and approved at the district level.  Signature of KSDE official represents plan has been reviewed and approved in meeting all required criteria.

	Signature of Building Principal
	Bruce Haber
	Date
	10-10-09

	Signature of Authorized District Representative
	
	Date
	

	Signature of KSDE Official
	
	Date
	


External Technical Assistance Team

Directions:  List the name of the individuals who will serve on the External Technical Assistance Team (ETAT) with their contact information.    Additional rows may be added to this chart as needed.  

ETAT Membership should be selected based on the skills and knowledge necessary to support the school’s identified areas of improvement.  More information can be located in the QPA Manual under Quality Criteria Two.  

Requirements: 

· Each school will select the membership of the ETAT  

· The local board approves the ETAT

· An ETAT may serve more than one school in a district 

· ETAT members may be affiliated with the district

· Members are not to be affiliated with the school (not even as itinerant personnel)  

· A NCA team may be used as the ETAT

· The school and ETAT members determine the frequency of the external team visits

	External Technical Assistance Team (ETAT)

	Identify area(s) of expertise of each individual.  Note requirements above.

Place an * beside the chairperson for this ETAT team
	Name
	Email address
	Phone Number

	ESL
	Ellen Beckley
	elbeckl@kckps.org
	(913)551-3200

	Title 1
	Jim Clevenger
	jicleve@kckps.org
	(913)551-3200

	SPED
	Cindy Lane
	cilane@kckps.org
	(913)551-3200

	DERA (data)
	Jill Cobb
	jicobb@kckps.org
	(913)551-3200

	Literacy
	Geri Lovelace
	gelovel@kckps.org
	(913)551-3200

	Math
	Suzie Legg
	sulegg@kckps.org
	(913)551-3200

	Executive Director
	Neadia Riley
	neriley@kckps.org
	(913)551-3200


State Technical Assistance Team

Directions:  List the name of the individuals who will serve on the State Technical Assistance Team (STAT) with their contact information.    

Add as many rows to this chart as needed.

If a school is on improvement or conditionally accredited for QPA and/or on improvement for Title I, membership must include at least two individuals with expertise in the areas(s) resulting in the school being on improvement and needs to include one or more of the following:
· Highly qualified or distinguished teachers and principals,

· Pupil services personnel,

· Parents,

· Representatives of Institutions of Higher Education,

· Representatives of regional educational laboratories or comprehensive regional technical assistance centers,

· Representatives of outside consultant groups.

Requirements:

The STAT team is assigned to the school until the school either attains accredited status or is not accredited.  A STAT may serve more than one school in a district.  More information can be located in the QPA Manual under State Technical Assistance.

	State Technical Assistance Team (STAT)

	Identify area(s) of expertise of each individual.  Note requirements in the directions.

Place an * beside the chairperson for this STAT team
	Name
	Email address
	Phone Number

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Refer to the School Integrated Improvement Plan and make revisions as needed.  If no revisions are needed, move to the next section.
Stage 1:  Orientation & Readiness

Stage 1 of this document is to be filled out following the completion of stage 1 of the Kansas Improvement Model.

Refer to the Kansas Improvement Notebook Section C:  Planning Meeting q.
Directions:  List the names of the individuals who will serve on the school planning team with their contact information.    Add as many rows to this chart as needed.  The roles in bold are required.  It is also required that 1) one person fill no more than two roles on the team and 2) no more than one of the asterisked roles may be filled by an employee of the school district
	School Planning Team

	Role
	Name
	 Email address
	Phone Number

	Superintendent or Representative
	Neadia Riley
	neriley@kckps.org
	913-279-2269

	Principal or Principals’ Representative (Each building on improvement is represented on the district team)
	Bruce Haber
	brhaber@kckps.org
	913-627-4250

	Site Council Member*
	
	
	

	Community Member*
	Lowell Brune
	
	

	Family/Parent Representative*
	Amelia Grissom
	amgrisso@kckps.org
	913-627-4283

	General Education Teacher 
	Emily Hawkins
	emhawki@kckps.org
	913-627-4250

	Counselor, Social Worker, etc.
	
	
	

	Special Education Educator
	Holly Tetreault
	hotetre@kckps.org
	913-627-4250



	Local Consolidated Plan Contact 
	Jim Clevenger
	jicleve@kckps.org
	(913) 279-2289

	Teacher of English Language Learners 
	
	
	

	Title 1 Representative (if applicable) 
	
	
	

	Other
	
	
	


Stage 1:  Orientation & Readiness continued

Adopted Improvement Process

Describe the process that will be used to develop and maintain this plan around the vision and mission of the school.
	              The Site Council, which is made up of faculty members, parents and community members, volunteered to be a part of this team.
The staff reviewed the data from the Kansas Assessments, MAP Assessments and Reading Assessments given at the beginning of the school year as the basis for our plan.  The staff analyzed the data for trends, areas of strength and areas of improvement.  Then the Site Council discussed the recommendations from the staff and added their insight into the data.  This team then planned for our school goals and strategies, based on the data and our school mission statement: “to develop life-long learners, problem solvers, and appropriate decision makers.”  


	


Highly Qualified and Fully Licensed

List the school’s professional development that supports teachers in becoming highly qualified as defined by NCLB and fully licensed in Kansas.
	The school's professional development plan includes ongoing opportunities through district and building in-services that allow the staff to gain and strengthen knowledge about the selected SBR strategies implemented.  The staff will plan and implement lessons integrating SBR strategies that support student achievement.  The administrator, instructional coach and staff members will model, coach, collaborate and observe instruction of the SBR strategies.  Grade level teams and Professional and Small Learning Communities will meet to give feedback to peers and evaluate student work and performance after the implementation of SBR strategies during instruction.  This process will allow for continuous practice and refinement of the SBR strategies as well as feedback to staff on personal growth.  Staff developments periodically throughout the year will be held to review and assess instructional practices.

All teachers currently are licensed and meet the state and NCLB definition of Highly Qualified. 




List strategies the school uses to attract highly qualified, fully licensed teachers.

	Our high expectations and high standards of achievement across all grade levels and curriculum areas attract highly qualified teachers and keep them in our building.

The district initiative to First Things First is a major attraction for attracting highly qualified teachers. Continuity of care allows the teacher to develop relationships and work with the same students over a period of years. The high, clear, and fair expectations for academics and behavior set an atmosphere conducive to learning. Enriched and diverse opportunities to learn provide the teacher with methods for individualizing instruction and meeting the needs of the students. Collective responsibility ensures collaboration among the teachers. The small learning community allows time for common planning. Wednesday afternoon staff development provides the time needed to be able to work with other teachers in the same department. Instructional autonomy permits teachers to be involved with decision-making. Teachers are actively involved with the decisions regarding the master schedule and other decisions in their small learning community. 




List strategies the school uses to ensure paraprofessionals meet the qualifications of highly qualified.

	Paraprofessionals hired prior to No Child Left Behind must have passed the Para Pro Test by the end of the 2005 school year. Paraprofessionals hired after NCLB must already meet the highly qualified requirements.

Paras also attend weekly staff development meetings with the general education teachers.


List strategies the school uses to incorporate a teacher mentoring program as part of its professional development program. 

	We are part of the district’s mentoring program.  The purpose of the Kansas City, Kansas mentoring program is to provide beginning teachers with a supportive, formative process designed to assist their growth as reflective practitioners. The program is both structured and flexible, and consists of a series of strategies focused on the process of teaching. Designed for beginning teachers with the assistance of trained mentors, the program is ground in a developmental view of learning to teach.

The program combines three essential elements for developing and sustaining teacher quality in support of student learning: a common language for talking about and assessing teaching; clear and concrete levels of performance for teachers to use in assessing themselves; and structured events through which beginning teachers can develop or hone their skills.

The Kansas City, Kansas mentor program is based on the ASK, Inc. mentoring Program developed by Paula Rutherford. Two books will be used by the rookies. Why Didn’t I Learn this in College? and Instruction for All Students. A third book Mentoring in the 21st Century will be used by the mentors, instructional coaches and administrators.

The Kansas City Kansas mentoring program is built on five goals:

· Beginning teachers will work with a mentor to develop or enhance teaching skills. A log sheet is turned in at every meeting specifying the topics and time spent in collaboration. The Coordinator of Induction makes a minimum visit to the schools (48 in total) twice a semester to observe the progress and have individual conversation with the pair to determine progress.

· Beginning teachers will acquire knowledge necessary to become familiar with the district, school, and community. An orientation to the district is given the first two duty days (their contract is extended two days) offering classes areas unique to our district and community. The guided reading as it is done in primary grades, teaching to diverse students, First Things First and how our district does business, computer systems unique to our schools, and BIST discipline procedures.

· Beginning teachers will participate in monthly professional development meetings to enhance and improve skills effective teaching skills. The beginning teachers are required to attend meetings each month to reflect and learn teaching techniques helping them to become better instructors and caring advocates for their students.

· Beginning teachers and their mentor will develop and enhance professional and working relationships. Our mentors and beginning teachers are asked to spend a minimum of one hour weekly in collaborative conversation. They keep a log of topics and time spent. The log is turned in at each of the beginning teacher after school meetings.

· Mentors will develop and enhance skills necessary to provide professional and personal assistance for their beginning teacher. Because the beginning teachers have a major part to play in the selection of his/her mentor, relationships start from the first day of the year. The mentors have provided guidance and direction voluntarily before they were even chosen. As the relationship develops and conversations between the two teachers become more focused on classroom success, the mentors will have opportunity to evaluate their own teaching practices. The mentors have the same program books as the beginning teacher and together they can study the area topic for the month and reflect on the results of the new teaching from the beginning teacher.

The program involves several distinct types of structure topics, with activities assigned monthly as addressed during after school in-services. Attendances at monthly meetings are mandatory. The topics addressed are designed to increase the comfort and teaching skills within the classroom. There are a total of seven topics required for the beginning teacher to explore and add to their professional “tool belt.” The mentor teacher becomes the source of encouragement, reflection, and coaching for their success by monthly observations in the beginning teacher’s classroom. Basic criteria established for mentor selection meet the standards developed by the State Board of

Education. Mentors must be licensed with at least three consecutive years teaching with the district. Participation is voluntary. Each topic enables beginning teachers to explore different aspects of their practice and to become increasingly proficient in the components of professional practice. The topics require the participation of both beginning teachers and their mentors, thereby encouraging professional collaboration and growth for both teachers.

The syllabus for the training of mentors and administrators include all of the following components:

_ Developmental stages of the new teacher

_ Roles and responsibilities of the mentor

_ Coaching, observation and feedback

_ Relationship building

_ Collaboration

_ Confidentiality



Transitions

Describe the strategies for assisting preschool children in the transition from early childhood programs, such as preschool, Head Start, or Early Reading First to local elementary school programs. 
	To assist preschool children with I.E.P.’s in the transition from preschool classrooms to their home school kindergarten program, transition meetings are held with the sending teacher, receiving teacher, and any appropriate SPED staff (i.e. speech). At this time the I.E.P. may be reviewed, or the child and family may just meet the receiving teacher and observe in the kindergarten classroom. To assist preschool children transition from the At-Risk Preschool Program to kindergarten in their home school, parents are informed of Kindergarten Round-up dates and encouraged to visit classrooms in their home school. In addition, At-Risk Preschool Program outcomes and objectives were developed to align with kindergarten Standards, Benchmarks, and Indicators to facilitate a smooth academic transition.




Describe the strategies used for assisting elementary students in the transition from elementary school to middle school.  

	1) Our school is part of a cluster that holds transition meetings with the middle school to discuss data and academics.
2) The middle school counselors go to the feeder elementary schools to assist with orientation and enrollment into middle school.

3) Open House for sixth grade students and their parents is held one evening prior to the opening of school. Students and their parents have an opportunity to get their schedules, locate their classrooms, and meet their teachers.

4) The Family Advocate System is designed to provide support to the student and family during the time the student is in middle school. Every student is assigned a teacher that serves as his / her advocate. The advocate works with the student and family to ensure the success of the student.




Describe the strategies for assisting middle school students in the transition from middle school to high school.  

	NA


Describe the strategies for assisting high school students in the transition from high school to post secondary education or work. 

	NA


New Parent Involvement Standards
The National Standards for Family School Partnerships are a comprehensive guideline that schools can use to determine how successful they are implementing family school community partnerships.  More information can be found at www.pta.org for assistance on specific strategies.
Directions:  Mark the standard(s) the district is using to promote effective parent/family involvement. 
For each of the selected standards:
· List strategies the school is using to promote effective parent/family involvement.  
	PAWS-Parents At Work in our School
Weekly Class Newsletters

Monthly School Newsletters

Parent phone contacts


· List strategies the school is using to monitor the implementation of parental/family involvement.

	 Using sign in sheets for family attendance, manual counts and surveys


  X FORMCHECKBOX 
 1. Welcoming all families into the school community

Families are active participants in the life of the school, and feel welcomed, valued, and connected to each other, to school staff, and to what students are learning and doing in class.  

· List strategies the school is using to promote effective parent/family involvement.  
	We have several family nights throughout the year that families are invited and encouraged to attend such as: Family Math Night, Family Literacy Night, Fall Festival, Turkey Bingo, Music Programs and the School Carnival.  As part of our Family Advocacy program parents are invited in for meetings on their child at least twice a year. Parents are also invited to accompany students on field trips and to help out in classrooms whenever possible.




· List strategies the school is using to monitor the implementation of parental/family involvement.

	 Using sign in sheets for family attendance, manual counts and surveys


X  FORMCHECKBOX 
 2. Communicating effectively

Families and school staff engage in regular, meaningful communication about student learning.  

· List strategies the school is using to promote effective parent/family involvement.  
	Families and school staff engage in regular, meaningful communication about student learning.  
· Minimum of 2 Family Advocacy meetings a year

· Monthly school wide newsletters

· Weekly classroom newsletters

· Phone calls/parent contact as needed



· List strategies the school is using to monitor the implementation of parental/family involvement.

	 Using sign in sheets for family attendance, manual counts and surveys


X  FORMCHECKBOX 
 3. Supporting Student Success

Families and school staff continuously collaborate to support students’ learning and healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and skills to do so effectively.

· List strategies the school is using to promote effective parent/family involvement.  
	Families and school staff continuously collaborate to support students’ learning and healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and skills to do so effectively.
SIT team meetings

Family Math and Literacy Nights



· List strategies the school is using to monitor the implementation of parental/family involvement.

	 Using sign in sheets for family attendance, manual counts and surveys


 X FORMCHECKBOX 
 4. Speaking up for every Child

Families are empowered to be advocates for their own children, to ensure that students are treated fairly and have access to learning opportunities that will support their success.
· List strategies the school is using to promote effective parent/family involvement.  
	Families are empowered to be advocates for their own children, to ensure that students are treated fairly and have access to learning opportunities that will support their success.
Family Advocacy

SIT Meetings

PBS Meetings



· List strategies the school is using to monitor the implementation of parental/family involvement.

	 Using sign in sheets for family attendance, manual counts and surveys


 X FORMCHECKBOX 
 5. Sharing Power

Families and school staff are equal partners in decisions that affect children and families and together inform, influence, and create policies, practices and programs.

· List strategies the school is using to promote effective parent/family involvement.  
	Families and school staff are equal partners in decisions that affect children and families and together inform, influence, and create policies, practices and programs.

· Family Advocacy

· SIT Team

· PAW (Parents at Work) Parents Organization

· PBS (Positive Behavior Support)



· List strategies the school is using to monitor the implementation of parental/family involvement.

	 Using sign in sheets for family attendance, manual counts and surveys


X  FORMCHECKBOX 
 6. Collaborating with Community

Families and school staff collaborate with community members to connect students, families, and staff to expanded learning opportunities, community services, and civic participation
· Partnership with Wyandot Center

· Kiwanis Club

· United Way

· KAW Valley

Stage 2: Gather & Organize Data


Stages 2 and 3 of this document are to be filled out following the completion of stages 2 and 3 of the Kansas Improvement Model.  

See the Kansas Improvement Notebook Stages 2 & 3 for instructions to the Data Carousel Activity which results in the school planning teams’ determination of key findings.  Examples of Achievement Data, Perception Data, Contextual Data, and Demographic Data are also found in Stages 2 and 3 in the Kansas Improvement Notebook. 

Identify the needs assessment instrument that will guide data collection and explain the process for review by the school planning team.

	Our School Improvement Team meets regularly to analyze data from the State Assessments, MAP testing, formative testing, classroom observations, IRI testing, Letter ID and Sentence Dictation and other classroom assessments.  After we review the data we develop plans to guide our instructional decisions.  We continue to monitor the data and make adjustments as needed.


Identify the data types that were collected.  *Can the data be organized into qualitative and quantitative data types?  The data sources may include: 
a. Achievement Data including review of formative as well as summative data
	· Kansas Reading Assessment

· Kansas Math Assessment

· Kansas Science Assessment

· Kansas Writing Assessment

· Formative Testing in Reading, Math and Science

· NWEA MAP

· IRI

· KELPA (Language Assessment)

· Sentence Dictation

· Letter ID

· Classroom Assessments


b. Perception Data
	Family Advocacy Questionnaires
Student Surveys


c. Contextual Data 
	· Staff Development records
· Students receiving “double dips”

· Tutoring Groups


d. Demographic Data
	· SWIS Behavioral Data

· SILK Behavioral Data

· SILK Demographic Data

· SILK Attendance Data




Identify the high school graduation rate, elementary and middle school attendance data and the assessment participation data. 

	100% of our students took all district and state assessments
Daily Attendance rate was 96%


Curriculum Alignment Data:  To what extent is the local curriculum aligned to State Reading/Language Arts and Mathematics Standards and assessed indicators?
	In regards to the written, taught and tested curriculum, there is a range in the degree of alignment.  Currently, secondary Language Arts and Math have been aligned to the State standards and assessed indicators.  Elementary math started the process in the summer of 09 and will continue to do the work throughout the school year.  In literacy at the elementary level individual schools in the district have done significant work in aligning curriculum.  Unfortunately, there has not been horizontal systemic alignment or consistent systemic expectations in literacy at the elementary level. A priority focus of the Kansas City, Kansas School district is to specifically address this issue in elementary literacy along with establishing a clear vertically articulated curriculum across all levels in language arts in math.  




Describe the process of curriculum alignment in your school or district.
	The executive director of curriculum participated in the State sponsored PDK curriculum assessment, design and delivery training in April of 09.  The same training was conducted for the KCK instructional executive directors and the guaranteed viable curriculum team (GVC Team) in May of 09.  An external consultant and the GVC conducted a needs assessment in the core curriculum areas.  Priorities were established and a plan was created to align curriculum in the core areas.  At this point the goals of the plan are to establish PreK – 12 scope & sequence documents and pacing guides in the core content by December 2009.  In October 2009 the GVC team along with other district stakeholders will investigate the feasibility of contracting out other integral parts (i.e. curriculum guides, aligned formative assessments etc.)  The final decision regarding these parts of the curriculum will be influenced by decisions made by KSDE and KLN.  (Currently there is consideration being made to pooling resources and doing cross-district work).  In the meantime the district will continue to work towards creating and establishing policies, protocols, procedures, and mechanisms necessary to manage a deeply aligned curriculum.  This will include such things as curriculum policies, a district material adoption cycle, a comprehensive assessment plan and an overall curriculum management plan.  The goal is have these plans, protocols, and policies in place by May 2010.  While these decisions are being made and these documents are being created, stakeholders (Board of Education members, Administrators, and Teachers) will be provided rationale and trained on the importance of a deeply aligned curriculum.  




Describe the progress of the curriculum alignment work across and between grade levels or content courses. 
	At the secondary level in Language Arts and Math the curriculum has been aligned across and between grade levels including middle to high school.  Elementary math started the process in the summer of 2009.  Elementary literacy is scheduled to start in October 2009.  Complete vertical alignment across levels and between grades is schedule to be address through the creation of scope & sequence documents and pacing guides due to be completed by December 2009.  The development of curriculum guides and aligned formative assessments is planned for the Spring of 2010.  The goal is to start the professional development for teachers and administrators in the Summer of 2010 and throughout the 2010-2011 school year.  




For Reading/Language Arts

 FORMCHECKBOX 
Little work has been done in this area

X FORMCHECKBOX 
 The work is underway
 FORMCHECKBOX 
The alignment work is complete 
The products of work to date include:
X FORMCHECKBOX 
  A scope and sequence    X FORMCHECKBOX 
  The mapping of tested indicators
X FORMCHECKBOX 
 A written core curriculum
X FORMCHECKBOX 
Grade level or content pacing guides
X FORMCHECKBOX 
  A listing of Programs       X FORMCHECKBOX 
 Program Adoption Schedule
X FORMCHECKBOX 
 Intervention materials for each tier X FORMCHECKBOX 
Differentiated Instructional Strategies
X FORMCHECKBOX 
 Adaptations for English Language Learners
X FORMCHECKBOX 
Adaptations for Special Education Students    X FORMCHECKBOX 
 Named common or formative assessments
X FORMCHECKBOX 
 A unit planning guide

X FORMCHECKBOX 
A lesson planning guide

Describe the next steps in the curriculum alignment work for Reading /Language Arts for: 

· Year 1 On Improvement 

	1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides




· Year 2 On Improvement 

	1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process.  




For Mathematics 
 FORMCHECKBOX 
Little work has been done in this area

 X FORMCHECKBOX 
 The work is underway
                            FORMCHECKBOX 
The alignment work is complete 

The products of work to date include:
X FORMCHECKBOX 
  A scope and sequence   

 
 X FORMCHECKBOX 
  The mapping of tested indicators

 X FORMCHECKBOX 
 A written core curriculum
X FORMCHECKBOX 
Grade level or content pacing guides

 X FORMCHECKBOX 
  A listing of Programs      


 X FORMCHECKBOX 
 Program Adoption Schedule

X FORMCHECKBOX 
 Intervention materials for each tier 
 
 X FORMCHECKBOX 
Differentiated Instructional Strategies

 X FORMCHECKBOX 
 Adaptations for English Language Learners
X FORMCHECKBOX 
Adaptations for Special Education Students
 X FORMCHECKBOX 
 Named common or formative assessments
  X FORMCHECKBOX 
A unit plan guide  X FORMCHECKBOX 
A lesson plan guide

Describe the next steps in the curriculum alignment work for mathematics for: 
· Year 1 On Improvement 

	1. Create Scope & Sequence documents 2. Create Pacing Guide Documents 3. Develop Aligned Formative Assessments 4.  Start Developing Curriculum Guides




· Year 2 On Improvement 

	1. Continue the Development of Curriculum Guides 2. Start the professional development for teachers and administrators over the created materials 3. Refine a monitoring and data collection process. 4. Implement a program/evaluation and material purchase process.




Describe the process to assist teachers in learning and implementing of the reading/language arts curriculum: 
	Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.




X FORMCHECKBOX 
 Yearly Staff Development over the standards      
    X FORMCHECKBOX 
  Curriculum Guide for each teacher      X FORMCHECKBOX 
 Grade or course level mentor
X FORMCHECKBOX 
Regular grade level or course level collaboration times    X FORMCHECKBOX 
  Instructional Coaching

      
  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 
	Implementation is monitored and supported by several different factions.  Instructional Executive Directors monitor/support implementation through their regular walkthroughs and Principal and Instructional Coach PLCs.  This PLC work involves goal setting, data analysis and progress monitoring for all schools.  Principals and Instructional Coaches  are expected to have comparable practices with teacher PLCs.  Teacher PLCs are expected to analyze data, set goals, monitor progress, and share best practices/resources.  




X FORMCHECKBOX 
 Written lesson plans

X FORMCHECKBOX 
Walk through

X FORMCHECKBOX 
Formative Assessment Results 
X FORMCHECKBOX 
 Formal/Informal Observation
Describe the process to assist teachers in learning and implementing of the mathematics curriculum: 
	Teachers will provided professional development in the summer of 2010 and throughout the 2010-11 school year at district inservice days and content Wednesday early release days.  Building instructional coaches and the GVC team will support this professional development.  This support will include observations with feedback, co-planned lessons, modeled lessons, and work with site PLCs.




X FORMCHECKBOX 
 Yearly Staff Development over the standards      
    X FORMCHECKBOX 
  Curriculum Guide for each teacher      X FORMCHECKBOX 
 Grade or course level mentor
X FORMCHECKBOX 
Regular grade level or course level collaboration times    X FORMCHECKBOX 
  Instructional Coaching

      

  FORMCHECKBOX 
Other

	


Describe the process to monitor implementation: 
	Implementation is monitored and supported by several different factions.  Instructional Executive Directors monitor/support implementation through their regular walkthroughs and Principal and Instructional Coach PLCs.  This PLC work involves goal setting, data analysis and progress monitoring for all schools.  Principals and Instructional Coaches  are expected to have comparable practices with teacher PLCs.  Teacher PLCs are expected to analyze data, set goals, monitor progress, and share best practices/resources.  




X FORMCHECKBOX 
 Written lesson plans

X FORMCHECKBOX 
Walk through

X FORMCHECKBOX 
Formative Assessment Results 
X FORMCHECKBOX 
 Formal/Informal Observation
Stage 3:  Analyze Data

Explain the process for data analysis. *Who will participate? How will the findings be shared? Etc.

	Data is looked at on a weekly basis by Professional Learning Communities, Grade Level Teams and Administrative team.  The analysis of this data is brought to the school team on a regular basis for further analysis and discussion.  We have multiple data points we are able to discuss on a weekly basis.


Write one to three sentences that capture the key findings from the achievement data.  

	We scored extremely high in both Reading and Math at all grade levels and across all demographic breakdowns on the Kansas State Assessments.
Although most of our students showed growth in their MAP scores; the overall scores do not coincide with the state assessment data. 


Identify from the other data types, findings that offer some explanation about the achievement data. Is additional data needed to start a discussion by the planning team?

	Parent surveys showed high satisfaction rate of 96%, in their feelings on our Reading and Math instruction being effective.
Our SWIS data which monitors student behavior and discipline shows a 30% drop in discipline referrals from a year ago.


From the data analysis, identify:

1. Strengths and their root cause(s) that are believed to have had a positive impact on student achievement.  

	After examining the data we identified Story Grammar, Data Analysis and relationships as strengths in our building.  The root causes for these has been attributed to the focus of our building during the past year.  We have focused several staff development and team meeting times on these areas and followed up throughout the year.


2. Challenges and their root cause(s) that are believed to have had a negative impact on student achievement.  

	After examining the data we have identified meta-cognition and differentiation in Math, multisensory activities and active engagement in Reading and Disrespect as our major challenges.  The root cause for these challenges has been attributed to lack of focus in these areas, with more focus going towards other areas of need at the time.  We will monitor progress in these areas by giving formatives and classroom assessments throughout the year and analyze the data weekly at team meetings.  We will also give the state assessments in March.


These findings will guide the planning, development and implementation of the Integrated Improvement Plan
Discussion Points ONLY – Do not Answer

*Do the findings provide direction for content instructional change?  

*Are statements listed to guide the staff in the identification of scientifically based research strategies which may address the root cause? 

*Do the findings provide direction for staff or professional development needs?
Stage 4:  Prioritize & Set SMART Goals
Stage 4 of this document is to filled out following the completion of stage 4 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning meeting Three.

When writing SMART Goals consider the following:
· A purpose of improvement plans are to ensure that each student meets or exceeds high academic and behavioral standards.
· Research indicates that systemic approaches to school improvement are essential to sustainable progress.

Meeting the 2014 AYP targets for reading and math is the long term goal of each school and district in the state of Kansas. The written SMART goals will guide the program planning and implementation. Write:

· One SMART Goal must focus on each student meeting or exceeding Mathematic Standards. The plan should include action steps (See Stage 6 Part A) to improve student achievement for each sub group who is not meeting Mathematics Standards during the next two years. 

· One SMART Goal must focus on each student meeting or exceeding Reading Standards. The plan should include action steps to improve student achievement for each sub group who is not meeting Reading Standards during the next two years. 

· One or more SMART Goal(s) must focus on the areas of deficiencies for Quality Performance Accreditation (QPA).

Mathematics   SMART Goal(s):
	By Spring 2010, 82.3% or more of our students will perform at or above “meet standards” and 50% or more will perform in the exceeds standard and exemplary categories on the Kansas State Math Assessment in 3rd, 4th, and 5th grade.


Reading SMART Goal(s):
	By Spring 2010, 83.7% or more of our students will perform at or above “meet standards” and 50% or more will perform in the exceeds standard and exemplary categories on the Kansas State Math Assessment in 3rd, 4th, and 5th grade.


Curriculum Alignment SMART Goal(s)
	The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence, pacing guides documents, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  




Other SMART Goal(s):
	In 2009-10, we will have a 10% decrease in the overall number of discipline referrals as compared to 2008-2009 according to our SWIS data.


Stage 5:  Research & Identify Scientifically Based Research Strategies & Practices

Stage 5 of this document is to be filled out following the completing of state 5 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Three.  The action for each tier should relate back to the SMART Goal(s).  The tiers should create a systemic approach for the building or district.  The professional development needs will also stem from each tier.  More information on MTSS can be located at www.kansasmtss.org 
MATHEMATICS SMART GOAL(s):   
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Math Investigations 2 is the core curriculum taught in grades K through 5 to allow all students to achieve our SMART goal.  Strategies and interventions to assure success are: Meta-cognition and Differentiation.


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	MAP assessment, KCA formative assessments, teacher observation on daily work and assessment will be used to measure student progress.


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Metacognition:

Campione, J.C., Brown, A.L., & Connell, M.L.. 

(1988). Metacognition: On the importance of understanding what you are doing. In R.I. Charles & E.A. Silver (Eds.), The teaching and assessing of mathematical problem solving. Reston, VA: National Council of Teachers of Mathematics..  

Kilpatrick, J., Swafford, J., & Findell, B. (Eds.). 

(2001). Adding it up: Helping children learn mathematics. Washington, DC: Mathematics Learning Study Committee, Center for Education, Division of Behavioral and Social Sciences and Education, National Academy Press..  

King, A.. 

(1994).  Guiding knowledge construction in the classroom: Effects of teaching children how to question and how to explain. .  

Schoenfield, A.. 

(1989). Teaching mathematical thinking and problem solving. In L. B. Resnick & L. E. Klopfer (Eds.). Toward the thinking curriculum: Current cognitive research (pp. 83 – 103). Alexandria, VA: Association for Supervision and Curriculum .  

Schoenfield, A.H.. 

(1992). Learning to think mathematically: Problem solving, metacognition, and sense making in mathematics. In D.A. Grouws (Ed). Old Tappan, NJ: Macmillan. Handbook of research on teaching and learning, 334 – 370

Differentiation:
Reframing the Achievement Gap Evans Kappan 4/05, Connecting with Latino Learners Rubinstein-Avila Ed Leadership Feb 2006, Teacher Skills to Support English Language Learners Short & Echevarria Ed Leadership Summer 2005, Cultural Considerations with response to Intervention Models Klinger & Edwards, Effective Teaching: How Do We Know It When We See It? Informed Educator, Strategies That Close the Gap Bell Ed Leadership Dec 02, View from the Classroom Pardini JSD Fall 05, 10 tips for Differentiating Instruction Reutschlin PDK , How to Implement Differentiated Instruction? Lewis & Batts JSD Fall 05




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	Express why these strategies have the likelihood of bringing about positive achievement for all students?

The selected strategies represent current scientific based research in the field of mathematics. They reflect the five strands of mathematical proficiency as outlined by the National Research Council. These strategies are effective with all students as reported by the National Research Council. Therefore, the selected strategies address the targeted student needs. 




TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Math Investigations 2 with differentiation of instruction opportunities to review, practice and automatize learning.
Flexible small grouping


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	End of unit assessments of Math Investigation, Formative Math Assessments, Math section of the Measure of Academic Progress, Teacher Observation, Kansas State Assessment


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Metacognition:

Campione, J.C., Brown, A.L., & Connell, M.L.. 

(1988). Metacognition: On the importance of understanding what you are doing. In R.I. Charles & E.A. Silver (Eds.), The teaching and assessing of mathematical problem solving. Reston, VA: National Council of Teachers of Mathematics..  

Kilpatrick, J., Swafford, J., & Findell, B. (Eds.). 

(2001). Adding it up: Helping children learn mathematics. Washington, DC: Mathematics Learning Study Committee, Center for Education, Division of Behavioral and Social Sciences and Education, National Academy Press..  

King, A.. 

(1994).  Guiding knowledge construction in the classroom: Effects of teaching children how to question and how to explain. .  

Schoenfield, A.. 

(1989). Teaching mathematical thinking and problem solving. In L. B. Resnick & L. E. Klopfer (Eds.). Toward the thinking curriculum: Current cognitive research (pp. 83 – 103). Alexandria, VA: Association for Supervision and Curriculum .  

Schoenfield, A.H.. 

(1992). Learning to think mathematically: Problem solving, metacognition, and sense making in mathematics. In D.A. Grouws (Ed). Old Tappan, NJ: Macmillan. Handbook of research on teaching and learning, 334 – 370

Differentiation:

Reframing the Achievement Gap Evans Kappan 4/05, Connecting with Latino Learners Rubinstein-Avila Ed Leadership Feb 2006, Teacher Skills to Support English Language Learners Short & Echevarria Ed Leadership Summer 2005, Cultural Considerations with response to Intervention Models Klinger & Edwards, Effective Teaching: How Do We Know It When We See It? Informed Educator, Strategies That Close the Gap Bell Ed Leadership Dec 02, View from the Classroom Pardini JSD Fall 05, 10 tips for Differentiating Instruction Reutschlin PDK , How to Implement Differentiated Instruction? Lewis & Batts JSD Fall 05




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The selected strategies represent current scientific based research in the field of mathematics. They reflect the five strands of mathematical proficiency as outlined by the National Research Council. These strategies are effective with all students as reported by the National Research Council. Therefore, the selected strategies address the targeted student needs. 




TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Math Investigations 2, Small group differentiated instruction, math tutoring


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	End of unit assessments of Math Investigation, Formative Math Assessments, Math section of the Measure of Academic Progress, Teacher Observation


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Metacognition:

Campione, J.C., Brown, A.L., & Connell, M.L.. 

(1988). Metacognition: On the importance of understanding what you are doing. In R.I. Charles & E.A. Silver (Eds.), The teaching and assessing of mathematical problem solving. Reston, VA: National Council of Teachers of Mathematics..  

Kilpatrick, J., Swafford, J., & Findell, B. (Eds.). 

(2001). Adding it up: Helping children learn mathematics. Washington, DC: Mathematics Learning Study Committee, Center for Education, Division of Behavioral and Social Sciences and Education, National Academy Press..  

King, A.. 

(1994).  Guiding knowledge construction in the classroom: Effects of teaching children how to question and how to explain. .  

Schoenfield, A.. 

(1989). Teaching mathematical thinking and problem solving. In L. B. Resnick & L. E. Klopfer (Eds.). Toward the thinking curriculum: Current cognitive research (pp. 83 – 103). Alexandria, VA: Association for Supervision and Curriculum .  

Schoenfield, A.H.. 

(1992). Learning to think mathematically: Problem solving, metacognition, and sense making in mathematics. In D.A. Grouws (Ed). Old Tappan, NJ: Macmillan. Handbook of research on teaching and learning, 334 – 370
Differentiation:

Reframing the Achievement Gap Evans Kappan 4/05, Connecting with Latino Learners Rubinstein-Avila Ed Leadership Feb 2006, Teacher Skills to Support English Language Learners Short & Echevarria Ed Leadership Summer 2005, Cultural Considerations with response to Intervention Models Klinger & Edwards, Effective Teaching: How Do We Know It When We See It? Informed Educator, Strategies That Close the Gap Bell Ed Leadership Dec 02, View from the Classroom Pardini JSD Fall 05, 10 tips for Differentiating Instruction Reutschlin PDK , How to Implement Differentiated Instruction? Lewis & Batts JSD Fall 05




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The selected strategies represent current scientific based research in the field of mathematics. They reflect the five strands of mathematical proficiency as outlined by the National Research Council. These strategies are effective with all students as reported by the National Research Council. Therefore, the selected strategies address the targeted student needs. 




READING SMART GOAL(s):   
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	The core content program that we will use to meet our goals is Balanced Literacy.  

Strategies: 

Incorporating Active Engagement strategies at the guided reading table and in all Balanced Literacy lessons.
Incorporating Multisensory  activities and lessons at the guided reading table and in all Balanced Literacy lessons.


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	We will use a variety of assessment tools to monitor and measure student progress:

MAP Testing: 3 times a year

Kansas State Reading Assessment

Formative Testing: Several times throughout the year

IRI Testing: Minimum of 4 times per year

Literacy By Design: End of Unit exams

Informal/Formal Observations


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Active Engagement:

Vermette, P., Harper, L., & DeMillo, S.. 

(2004). Cooperative and collaborative learning…with 4-8 year olds: How does research support teachers’ practice?. Journal of Instructional psychology, 31 (2)), 130-134 

Wilson, Jones L. & Caston, M. C.. 

(2004). Cooperative learning on academic achievement in elementary African American males.. Journal of Instructional Psychology, 31 (4)), 280-283 

Slavin, R.E.. 

(1995). Cooperative learning: Theory, research, and practice (2nd ed.). Boston: Allyn and Bacon.. 

Multisensory:

Douville, P.. 

(2004). Use mental imagery across the curriculum..  Preventing School Failure, 49 (1)), 36-39 

National Reading Panel. 

(2000). Teaching children to read: An evidence-based assessment of the scientific research literature on reading and its implications for reading instruction: Reports of the subgroups. (NIH Publication No. 00-4754). Washington, DC: U. S. Department of Health and Human Services, Public Health Service, National Institutes of Health, National Institute of Child Health and Human Development.



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The selected strategies represent current scientific based research in the field of literacy. They reflect the dimensions of reading as outlined by the National Reading Panel report. These strategies are effective with all students as reported by the National Reading Panel. Therefore, the selected strategies address the targeted student needs  The strategies we have chosen will be able to positively impact all students due to the differentiated instruction the teachers will be using.  The data has been analyzed and our target areas clearly identified and backed by research.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	The targeted content area will be Balanced Literacy.  SBR strategies include Improving Comprehension Skills through scaffolded instruction using Active Engagement and Multisensory teaching and learning.


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	Quarterly IRI Testing, Formative testing, MAP testing, classroom observation, teacher generated assessments
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Active Engagement:

Vermette, P., Harper, L., & DeMillo, S.. 

(2004). Cooperative and collaborative learning…with 4-8 year olds: How does research support teachers’ practice?. Journal of Instructional psychology, 31 (2)), 130-134 

Wilson, Jones L. & Caston, M. C.. 

(2004). Cooperative learning on academic achievement in elementary African American males.. Journal of Instructional Psychology, 31 (4)), 280-283 

Slavin, R.E.. 

(1995). Cooperative learning: Theory, research, and practice (2nd ed.). Boston: Allyn and Bacon.. 

Multisensory:

Douville, P.. 

(2004). Use mental imagery across the curriculum..  Preventing School Failure, 49 (1)), 36-39 

National Reading Panel. 

(2000). Teaching children to read: An evidence-based assessment of the scientific research literature on reading and its implications for reading instruction: Reports of the subgroups. (NIH Publication No. 00-4754). Washington, DC: U. S. Department of Health and Human Services, Public Health Service, National Institutes of Health, National Institute of Child Health and Human Development.




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The selected strategies represent current scientific based research in the field of literacy. They reflect the dimensions of reading as outlined by the National Reading Panel report. These strategies are effective with all students as reported by the National Reading Panel. Therefore, the selected strategies address the targeted student needs  


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	The targeted content area will be Balanced Literacy.  SBR strategies include Improving Comprehension Skills through scaffolded instruction using Active Engagement and Multisensory teaching and learning.


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	Quarterly IRI Testing, Formative testing, MAP testing, classroom observation, teacher generated assessments


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Active Engagement:

Vermette, P., Harper, L., & DeMillo, S.. 

(2004). Cooperative and collaborative learning…with 4-8 year olds: How does research support teachers’ practice?. Journal of Instructional psychology, 31 (2)), 130-134 

Wilson, Jones L. & Caston, M. C.. 

(2004). Cooperative learning on academic achievement in elementary African American males.. Journal of Instructional Psychology, 31 (4)), 280-283 

Slavin, R.E.. 

(1995). Cooperative learning: Theory, research, and practice (2nd ed.). Boston: Allyn and Bacon.. 

Multisensory:

Douville, P.. 

(2004). Use mental imagery across the curriculum..  Preventing School Failure, 49 (1)), 36-39 

National Reading Panel. 

(2000). Teaching children to read: An evidence-based assessment of the scientific research literature on reading and its implications for reading instruction: Reports of the subgroups. (NIH Publication No. 00-4754). Washington, DC: U. S. Department of Health and Human Services, Public Health Service, National Institutes of Health, National Institute of Child Health and Human Development.




Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The selected strategies represent current scientific based research in the field of literacy. They reflect the dimensions of reading as outlined by the National Reading Panel report. These strategies are effective with all students as reported by the National Reading Panel. Therefore, the selected strategies address the targeted student needs  


THIRD SMART GOAL(s):   
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Second Step Intervention program


What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	SWIS data


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Albert, Linda

    (1996) Cooperative Discipline, American Guidance Service
Crone, Horner & Hawken

    (2004) Responding to Problem Behavior in Schools: The Behavior Education Program. New York, NY: Guilford Press

Hawken, Petterson, Mootz & Anderson

     (2205) The Behavior Education Program: A Check-In, Checkout Intervention for Students at Risk. New York, NY: Guilford Press


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The 2nd Step Program is designed to foster relationships between students and to teach social and behavioral skills to all students.  When used consistently we believe it will see positive results and changes in student behavior.


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Positive Behavior Support  (PBS) team will be used to support those students who need additional supports.


What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	SWIS data and Classroom Behavior Charts


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Albert, Linda

    (1996) Cooperative Discipline, American Guidance Service
Crone, Horner & Hawken

    (2004) Responding to Problem Behavior in Schools: The Behavior Education Program. New York, NY: Guilford Press

Hawken, Petterson, Mootz & Anderson

     (2205) The Behavior Education Program: A Check-In, Checkout Intervention for Students at Risk. New York, NY: Guilford Press


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The research on PBS interventions shows the positive impact the program has on student behavior.


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Student Improvement  Behavior Team


What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	SWIS data and classroom behavior charts


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Albert, Linda

    (1996) Cooperative Discipline, American Guidance Service
Crone, Horner & Hawken

    (2004) Responding to Problem Behavior in Schools: The Behavior Education Program. New York, NY: Guilford Press

Hawken, Petterson, Mootz & Anderson

     (2205) The Behavior Education Program: A Check-In, Checkout Intervention for Students at Risk. New York, NY: Guilford Press


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	The research on PBS interventions shows the positive impact the program has on student behavior.


CURRICULUM ALIGNMENT SMART GOAL(s):   The Kansas City, KS School District is completing curriculum alignment over the next two years.  This alignment will include the development of scope & sequence documents, pacing guides, aligned formative assessments, and curriculum guides in reading and math.  By the Spring of 2010 the District will have a comprehensive curriculum management plan to guide and sustain the evaluation, design and implementation of curriculum in reading and math.  
TIER 1
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	Schools will implement a utilize scope and sequence documents, pacing guides and formative assessments



What assessment instrument will measure student progress? (e.g., Tier 1 of the Multi-Tiered Systems of Support)
	Formative Assessments, MAP, Benchmark Assessments, Unit Assessments



What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	Deep Curriculum Alignment by Fenwick English, Deciding What to Teach and Test: Developing, Aligning and Auditing the Curriculum by Fenwick English, Needs Assessment: A Focus for Curriculum Development by Fenwick English and Roger A Kaufman, District Leadership that Works by Marzano and Waters, What Works in Schools by Marzano and On Common Ground by Dufour



Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 2

Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	The Tier 2 and Tier 3 section is being developed with guidance from KSDE



What assessment instrument will measure student progress? (e.g., Tier 2 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


TIER 3
Name the core content program and list identified scientifically based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students to meet the SMART Goal(s).  
	The Tier 2 and Tier 3 section is being developed with guidance from KSDE



What assessment instrument will measure student progress? (e.g., Tier 3 of the Multi-Tiered Systems of Support)
	


What is the research base to support the identified strategies or interventions?  List the strategy tied to the research.
	


Express why these strategies have the likelihood of bringing about positive achievement for all students?

	


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan


Stage 6 of this document is to be filled out following the completion of stage 6 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Planning Meeting Four.

This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.

MATHEMATICS SMART Goal:  (Copy SMART Goal from Stage 4)
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	-Staff Development on Metacognition 

- PLC instructional focus
	Principal, Instructional Coach, All Faculty Members
	Resources Books/Articles and planning templates
	March, 2010
	
	Agendas, lesson plans, handouts, notes

	-Staff Development on Differentiation
- PLC instructional focus
	Principal, Instructional Coach, All Faculty Members
	Resources Books/Articles and planning templates
	March, 2010
	
	Agendas, lesson plans, handouts, notes

	Professional Learning Teams discussion/analysis of strategies
	Principal, Instructional Coach, All Faculty Members
	Resources Books/Articles and planning templates
	March, 2010
	
	Agendas, lesson plans, handouts, notes

	Etc.


	
	
	
	
	


This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.
READING SMART Goal:  (Copy SMART Goal from Stage 4)
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	-Staff Development on Active Engagement

- PLC instructional focus
	Principal, Instructional Coach, All Faculty Members
	Resources Books/Articles and planning templates
	March, 2010
	
	Agendas, lesson plans, handouts, notes

	Staff Development on Mutisensory Strategies

- PLC instructional focus
	Principal, Instructional Coach, All Faculty Members
	Resources Books/Articles and planning templates
	March, 2010
	
	Agendas, lesson plans, handouts, notes

	Professional Learning Teams discussion/analysis of strategies
	Principal, Instructional Coach, All Faculty Members
	Resources Books/Articles and planning templates
	March, 2010
	
	Agendas, lesson plans, handouts, notes

	Etc.


	
	
	
	
	


This section is completed for each SMART Goal identified in Stage 4.  Include specific action steps to address student groups not making AYP.
THIRD SMART Goal:  (Copy SMART Goal from Stage 4)
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	Training on PBS implementation


	Principal, Instructional Coach, All Faculty Members, KU PBS Facilitators
	Resources Books/Articles and planning templates
	March, 2010
	
	Agendas, lesson plans, handouts, notes

	Classroom Management training
	Principal, Instructional Coach, All Faculty Members
	Resources Books/Articles and planning templates
	March, 2010
	
	Agendas, lesson plans, handouts, notes

	PLC and team meetings on behavior data
	Principal, Instructional Coach, All Faculty Members, KU PBS Facilitators
	Resources Books/Articles and planning templates
	March, 2010
	
	Agendas, lesson plans, handouts, notes

	Etc.


	
	
	
	
	


CURRICULUM ALIGNMENT SMART Goal:  (Copy SMART Goal from Stage 4)
	A

Action Steps

Tied to SMART Goal
	B

Person(s) Responsible
	C

Resources Needed
	D

Target Completion

Date 
	E

Actual Completion Date
	F

Documentation of Completion

	1. Develop Scope & Sequence documents and Pacing Guides
	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	December 2009
	
	Scope & Sequence documents and Pacing Guides

	2. Develop aligned formative assessments


	Executive Director of Curriculum, Executive Director of Quality Control, GVC Team, DERA, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, and KLN Technical Assistance funds
	Spring 2010
	
	Aligned Formative Assessments

	3. Develop Curriculum guides


	Executive Director of Curriculum, GVC Team, Administrators, ICs, and Teachers
	Training from curriculum consultant, Time to create documents, KLN Technical Assistance funds, and the curriculum budget
	Start the work in the Spring of 2010 and continue to revise/refine throughout the summer and 2010-11 school year
	
	Curriculum Guides

	4. Develop Comprehensive Curriculum Management Plan


	Executive Director of Curriculum
	Training from curriculum consultant
	Spring 2010
	
	Curriculum Management Plan


Stage 6:  Develop & Implement the Integrated Improvement Plan and the Research-Based Staff Development Plan, continued
Part B (staff development to support Part A).  More information can be located in the QPA Manual under Quality Criteria Four and the Kansas Professional Development Guidelines.

Directions:  Review the school’s Results-Based Staff Development plan and revise as needed to incorporate the staff development needs as identified in action steps under each of the goals. What will staff need to know or be able to do to implement action steps?
MATHEMATICS SMART Goal:  (Copy SMART Goal from Stage 4)
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Training on various comprehension strategies, differentiating and implementation ideas done by Principal, IC or lead teacher
	Ongoing, culminating in May 2010
	Principal, Instructional Coach, All Faculty Members
	MI2 Curriculum
	Staff Development and team meeting feedback  and lesson plans

	Application Level

What are we doing now that we did not do before?
	Implementation of strategies in lessons done by Principal, IC or lead teacher
	Ongoing, culminating in May 2010
	Principal, Instructional Coach, All Faculty Members
	MI2 Curriculum
	Lesson Plans and Classroom Observations

	Impact Level

What results are we getting that we did not get before?
	Data Analysis done by Principal, IC or lead teacher
	Ongoing, culminating in May 2010
	Principal, Instructional Coach, All Faculty Members
	MI2 Curriculum
	Data Results


READING SMART Goal:  (Copy SMART Goal from Stage 4)
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Staff Development on Active Engagement done by Principal, IC or lead teacher
	Ongoing, culminating in March 2010
	Principal, Instructional Coach, All Faculty Members
	Resource Books/Articles and planning templates
	May, 2010

	Application Level

What are we doing now that we did not do before?
	Staff Development on Mutisensory Strategies done by Principal, IC or lead teacher
	Ongoing, culminating in March 2010
	Principal, Instructional Coach, All Faculty Members
	Resource Books/Articles and planning templates
	May, 2010

	Impact Level

What results are we getting that we did not get before?
	Professional Learning Teams discussion/analysis of strategies done by Principal, IC or lead teacher
	Ongoing, culminating in March 2010
	Principal, Instructional Coach, All Faculty Members
	Resource Books/Articles and planning templates
	May, 2010


THIRD SMART Goal:  (Copy SMART Goal from Stage 4)
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Training  in PBS and Classroom Management done by Principal, IC or lead teacher
	Ongoing, culminating in May 2010
	Principal, Instructional Coach, All Faculty Members, KU PBS Facilitators
	2nd Step Program
PBS Training Guide
	Staff Development and team meeting feedback

	Application Level

What are we doing now that we did not do before?
	Implementation of new strategies done by Principal, IC or lead teacher
	Ongoing, culminating in May 2010ng
	Principal, Instructional Coach, All Faculty Members
	
	Lesson plans and classroom observations

	Impact Level

What results are we getting that we did not get before?
	Data Analysis done by Principal, IC or lead teacher
	Ongoing, culminating in May 2010
	Principal, Instructional Coach, All Faculty Members
	
	Data Results


CURRICULUM ALIGNMENT SMART Goal:  (Copy SMART Goal from Stage 4)
	Results Based Staff Development



	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline
	Person(s) Responsible
	Resources (include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Share/introduce curriculum documents to teachers
	Summer 2010 and 2010 – 11 School year
	Curriculum ED, GVC Team, Instructional Coaches
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Teacher feedback from the professional development around the curriculum documents will assess if new knowledge has been imparted.  

	Application Level

What are we doing now that we did not do before?
	Show teachers how to use documents to create/develop lesson plans
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs 
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	Data collected from walkthroughs and observations will be a means to assess how professional development has been applied by the teachers.  Teachers should be using curriculum documents to guide their planning.  In addition, lesson plans can be analyzed and evaluated to determine the  application of the professional development around the curriculum documents.

PLC conversations at grade levels and content areas should demonstrate a common language and common understanding across the system

	Impact Level

What results are we getting that we did not get before?
	Have teachers analyze formative assessment data in their PLCs 
	2010 – 11 School year
	IEDs, GVC Team, Principals, and ICs
	Curriculum Consultant, KLN Technical Assistance, ARRA funds, and Curriculum Funds
	PLC time should be more focused around student achievement.  Student achievement should reflect improvement 

Student mobility will be less of a negative factor because there will be curriculum consistency across the district.




Refer to the School Integrated Improvement Plan and made revisions as needed.  If no revisions are needed, move to the next section.
Part C
Describe how all teachers will be involved in using data to provide information to improve individual student achievement and strengthen the overall instructional program.

	All classroom teachers and aides meet on a weekly basis to analyze current data on classes and/or individual students.  The entire staff looks at school wide, classroom and individual student data on a monthly basis.  After the data is analyzed staff members develop action plans for their classes or students based upon the information gathered from the data.


Describe extended opportunities to learn and/or additional time that the school has in place to help ensure that all students are achieving academically in reading and mathematics.  (Examples may include after school programs, summer school program, etc.)

	White Church offers tutoring throughout the school year both before and after school for students at all grade levels either in small groups or on an individual basis.  We also offer a Math Club and a Reading Club after school to all 3rd, 4th and 5th grade students.  The staff runs a Family Math Night and a Family Literacy Night in which the teachers show parents what/how we are teaching math and literacy at school and how they can build upon this at home with their children.


Describe how the school will coordinate federal, state, and local services used to support this Integrated Improvement Plan for Schools.

	The school will use district resources to access any services as needed.
Use of Title I, ESL, and SPED staff reduce pupil- teacher ratios during core instructional time, providing additional support to students most in need.  In addition, these teachers provide instruction in Tiers 2 and 3 for targeted students.  Our school benefits from staff development opportunities funded through the district and state. The district participates in a mentoring program for new teachers so that each new teacher has a mentor to help support and ensure instructional effectiveness.  

We also will use the services of KU and Wyandot Center as needed.


Describe how federal, state and local funds will be coordinated to support this Integrated Improvement Plan for Schools.
	All funds that are spent from our budget will directly relate to our goals as a building.
Replacement funds are used to hire additional staff members to reduce pupil teacher ratios during core instructional time, providing additional support to students most in need.  Also, Title I funds provide additional staff development opportunities.  The district participates in a mentoring program (funded by the state) for new teachers so that each new teacher has a mentor to help support and ensure instructional effectiveness.  


Stage 7:  Monitor Implementation & Progress


Stage 7 of this document is to be filled out following the completion of stage 8 of the Kansas Improvement Model.  Refer to the Kansas Improvement Notebook Section C:  Subsequent Planning Meetings. 

Describe the process that the district and/or school will use to monitor the implementation of this plan. 

	We are currently in the planning stages.  Data has been analyzed, strategies have been collected and staff development is being planned around knowledge and implementation of those strategies.  Student progress will be monitored throughout the year and adjustments will be made as necessary.  Quarterly staff development meetings will be used to monitor progress of the plan.  The principal, IC and teacher leaders will take the lead role.


Who will participate in the review?  What is their role?  
	Within the building the principal will oversee the implementation of this plan with help from the Instructional Coach.  The staff at White Church will periodically review the plan and its implementation.  District personnel will also review the plan and make recommendations to the building.


What will be reviewed?

	The plan will be reviewed for sustainability and to check that all components are included and can be implemented.  Both qualitative and quantitative data will be reviewed by the team.


Identify the timeline of the process to ensure movement to the next cycle (e.g., quarterly, by semester, annually, etc.). 

	Formative data will be reviewed weekly.  Summative data will be reviewed as available.


Identify the indicators of success implementation

	-formative data collection will indicate student progress 

-teacher implementation of strategies learned during staff development 

-increased oral and written language as measured by  the KELPA 

-increased student talk and decreased teacher talk

-decreased office referrals and suspensions

-increased parent satisfaction as represented on parent surveys


Describe the process that the district and/or school will use to evaluate the implementation of this plan.  The school conducts a review of the strategies in the plan to determine if they are contributing to the desired outcomes either in terms of improvement in student achievement, or increases in other activities that lead to increased student achievement such as great parental involvement or more high-quality professional development.
Name those who will be involved in the process or evaluation and the role they serve.

	-All instructional staff:  to provide differentiated instruction

-Building Leadership Team: to oversee and review the plan and make recommended adjustments

-PLC’s: to review student work which will guided future instruction

-Parents: formal and informal feedback


Identify what data will be reviewed to determine success?  Is the plan effective?  How do we know?

	-achievement data reviewed quarterly

-perceptual data reviewed annually

-contextual data reviewed throughout the year




Explain how the selected strategies will be evaluated for their effectiveness to achieve the vision and goals.

	Strategies are evaluated through classroom observation by instructional coach, teachers, principal, and district leadership personnel.  Professional Learning Communities meet regularly to study student work, and review strategies in relationship to student achievement.  Adjustments are made as necessary.


Explain the process for how the results will be shared with all stakeholders.  

	Achievement data is discussed at Building Leadership team meetings and cited in monthly school newsletters, shared with parents at Family Advocacy meetings, and discussed with all parents throughout the school year.


Explain who will have decision-making authority for revision of the plan’s goals.

	All instructional staff participates in ongoing dialogue during weekly staff development.  Recommended changes are further discussed in Building Leadership Team meetings, which make the final decisions with staff approval.
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