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	Kansas City—USD 500
	Stony Point North – 8348
	K-5


USD Name and Number

         Building Name and Number                            


 


Building Grade Span
                                                         
	Michael  Windes
	8200 Elizabeth
	(913) 627-4500
	(913) 627-4537
	miwindes@kckps.org


Building Principal                       
    Address         


          

          Telephone Number    Fax Number

 E-Mail      

                  
	Kelli Mather
	2010 N. 59th Street   
	913-279-2231
	913-551-3264


LCP Contact                                   Address 








Telephone Number
Fax Number
	
	330 students 
	81.9%
	270 students


Date used for official data collection (Month/Day/Year)
     # of Students Enrolled in Building   
 Total % of Low Income 
         Total # of Low Income Students
ASSURANCES: 
	Title I School on Improvement and QPA
	Title I Schoolwide

	
	A peer review committee or representatives from the district has reviewed and approved this School Improvement Plan.
	X
	A peer review committee or representatives from the district have reviewed and approved this School Improvement Plan.

	
	The district assures that the Title I school will spend at least 10% of its Title I allocation for high quality professional development to address the academic issues that contributed to the school being identified for improvement.
	X
	The school assures a district/school parent community involvement policy is in place.

	
	The district assures that the school has reviewed the School Performance Plan report (Special Education) 
	X
	The school assures that a parent/school student compact has been provided to parents.

	
	The district assures that a Technical Assistance Team (ETAT/STAT) has been identified and will be utilized to inform the school improvement process.
	
	The school assures that an Ed-Flex Waiver has been submitted to KSDE if the school’s poverty level is below 40%

	
	
	X
	The school assures that it has sufficient ESOL endorsed teachers to accommodate its ELL students.


District signatures represent agreement to all assurances marked and that the plan has been reviewed and approved at the district level.  Signature of KSDE official represents plan has been reviewed and approved in meeting all required criteria.

_______________________________________________________________________


_________________________

Signature of Building Principal                                                


 


Date 

_______________________________________________________________________


_________________________

Signature of Authorized District Representative                                                


 
Date 

_______________________________________________________________________


_________________________


Signature of KSDE Official                                               


 



Date 

Phase I – Kansas Improvement Model                         STAGE 1:  Orientation & Readiness 

Stage 1 Definition:  Orientation & Readiness 

Develop a level of cooperation and commitment to support the changes that will occur within the improvement process.  This includes a common understanding and readiness to orient stakeholders to systematic district and school improvement processes.  Attention is given to understanding the vision/mission of the school and/or district.         

Refer to the KS Improvement Notebook, Section A:   Kansas Improvement Model & Timelines, p. 2-4. 
	Orientation and Readiness is the first stage in the school improvement process.  During this stage, school staff is determining and/or reviewing how the school improvement plan will be developed, updated and/or maintained (Step 1).  The staff is also determining or updating membership on various school teams which include the External Technical Assistance Team/State Technical Assistance Team (ETAT/STAT) and the School Planning Team (Steps 2 & 3).  

Once the School Planning Team membership is decided, the School Planning Team will facilitate the school improvement process.  The responsibility of the planning team includes reviewing data, identifying strengths and challenges, selecting Scientifically Based Research (SBR) strategies, establishing SMART Goals with a plan and determining implementation and monitoring protocols for adoption of the improvement plan.  Part of this stage’s work is to create and/or refine the shared vision for the school based on the core values and beliefs of the staff and the underlying principle that all students will be successful (Step 4).  

Refer to the KS Improvement Notebook –

· Section A:  Kansas Improvement Model, p. 5-8,  for more information on the District and School Planning Teams, the Core Leadership Team, the Data Coordinator, and team membership and responsibilities .  

· Section B:  Factors that Impact School Improvement, p. 9-37 and p. 38-42, highlights key practices (MTSS, 21st Century Learners, KS Career Clusters, Quality Professional Development, and Characteristics of High Performing Districts) with proven track records of success in improving student learning.  This section should be reviewed and studied during the Orientation & Readiness stage to provide the context for the work the planning team will be doing.  

· Section D:  Sample Agendas without Documentations, p. 88-90.

Refer to the Quality Performance Accreditation (QPA) Manual, p.13-14, for information on the State Technical Assistance Team (STAT) and p. 53-54, for information External Technical Assistance Team (ETAT).




In this section, the school planning team and school staff will need to complete Steps 1 through 4.  Specific directions and/or suggestions are given for each step.

STEP 1:  Systemic Planning Process

In narrative form describe the process that will be used to develop and maintain this plan.  Include the following in your response:

1. Who was involved in the process?  
2. Who assisted stakeholders in understanding components of the school improvement process?  How was teacher voice and buy-in achieved?

3. What was the timeline for planning? 
4. How was the plan communicated to parents, teachers, and the board of education?  Are interpreters or translation used?

5. What steps have been taken to ensure the plan is maintained over time?
	The planning team of Stony Point North met throughout the 2010-2011 school year.  The team used the systemic planning process that is outlined in the Kansas Improvement Notebook.  The team studied all relevant data (Achievement, Perceptual, Contextual, and Demographic) to identify academic and social strengths and weaknesses.  The planning team met with the staff and the school Site Council in January and again in April of 2011 to review data statements, identify root causes, and select SMART goals and to gain additional input.  A parent meeting will be held in the fall of 2011 to share current assessment results and our plan for improvement.  The planning team will continue to meet bi-weekly during the 2010-11 school year to study data and monitor the plan 


STEP 2:  External Technical Assistance Team/ State Technical Assistance Team (ETAT/STAT) Combined Membership
For the school year 2010-2011, the decision has been made to combine the External Technical Assistance Team (ETAT) and the State Technical Assistance Team (STAT) membership.  

Directions:  Please read the information provided below before completing the ETAT/STAT membership form.  To complete the form, list the names of the individuals who will serve on the ETAT/STAT with their contact information.  Additional rows may be added to the chart as needed.  

ETAT/STAT Membership – 

Members should be selected based on the skills and knowledge necessary to support the school(s) identified areas of improvement.  
If a school is on improvement for QPA and/or on improvement for Title I, membership must include at least two individuals with expertise in the area(s) resulting in the school being on improvement and needs to include one or more of the following:

· Highly qualified or distinguished teachers and principals,

· Pupil services personnel,

· Parents,

· Representatives of Institutions of Higher Education,
· Representatives of regional educational service centers or comprehensive regional technical assistance centers,
· Representatives of outside consultant groups.
ETAT/STAT Requirements – 

· The local board approves the ETAT/STAT

· The ETAT/STAT members may be affiliated with the district
· The ETAT/STAT may serve more than one school in a district 

· The ETA/STAT members are not to be affiliated with identified school(s), not even as itinerant personnel  

· An NCA (North Central Association) team may be used as the ETAT/STA. 

· The ETAT/STAT could provide technical assistance for Schoolwide planning

· The ETAT/STAT determines the frequency of the team visits
· The ETAT/STAT is assigned to the school until the school either attains accredited status or is not accredited  
Note:  The Kansas Learning Network (KLN) Implementation Coaches (ICs) support the (ETAT/STAT), building principal, and district personnel to establish a strong improvement plan for schools in improvement, corrective action or restructuring.

	External Technical Assistance Team/State Technical Assistance Team (ETAT/STAT) Membership



	Identify area(s) of expertise of each individual.  Note requirements above.

Place an * beside the chairperson for the ETAT/STAT.
	Name
	Email address
	Phone Number

	Executive Director of Instruction
	Dr. Eva Tucker-Nevels
	evtucke@kckps.org
	(913)627-2403

	Data, School Improvement and QPA
	Dr. Dan Wright
	dawrigh@kckps.org
	(913)279-2298

	District Level Literacy Teacher Leader
	Jennifer Holt
	jenniholt@kckps.org
	(913)627-2661

	District Level Math Teacher Leader
	Stacey Chatmon
	stacechatm@kckps.org
	(913)627-2655

	SPED and/or ESL Representative
	Jennifer Martin
	jemarti@kckps.org
	(913)627-5669

	Project Manager
	Sara Reiter
	sareite@kckps.org
	(913)627-2422

	
	
	
	


STEP 3:  Establish a School Planning Team

A formal School Planning Team should be in place to facilitate the process of developing, implementing, and maintaining the school improvement plan.  The diversity of stakeholders included on the membership team provides a broad and knowledgeable perspective regarding the preparation of students for the 21st century.  

Refer to the KS Improvement Notebook, Section C:  Sample Agendas with Supporting Documents, pg. 38-45, which gives an example of a Planning Team Agenda for the Planning Team’s first Orientation and Readiness meeting, the First Turn/Last Turn Activity, and Working Toward Consensus.
Directions:  List the names of the individuals who will serve on the School Planning Team with their contact information.  Add as many rows to this chart as needed.  The roles in bold are required.  It is also required: (1) that one person fill no more than two roles on the team, and (2) that no more than one of the asterisked roles may be filled by an employee of the school district.  The School Planning Team and the ETAT/STAT should have some of the same members serving on both teams to provide continuity and consistent communication.

	School Planning Team


	Role

	Name
	 Email address
	Phone Number

	Superintendent or Representative
	Dr. Eva Tucker-Nevels
	evtucke@kckps.org

	(913)627-2403

	Principal or Principal’s Representative 
	Michael Windes
	miwinde@kckps.org

	(913)627-4500

	Site Council Member*
	Lori Hodges
	lori.hodges@att.net

	(913)999-7754

	Community Member*
	Tonya Brown
	tobrown@kckps.org
	(913)627-4500

	Family/Parent Representative*
	Beth Pence
	bepence@kckps.org
	(913)627-4516

	General Education Teacher 
	Kristine Gaul

Kristy Klaas

Kelly Scarrow

Peg Brown

Lisa Webster

Shelley Cranwell

Meghan Burkholder

Cheryl Walton

Mary Popchoke

Jeanne Ruzich

Karen Grey

Erica Matthews

Cindi Flanegin

Christy Martin
	krgaul@kckps.org
krklaas@kckps.org
kescarro@kckps.org
pebrown@kckps.org
liwebst@kckps.org
shcranw@kckps.org
meburkh@kckps.org
chwalto@kckps.org
mapopch@kckps.org
jeruzic@kckps.org
kagrey@kckps.org
ermatth@kckps.org
ciflane@kckps.org
chmarti@kckps.org

	(913)627-4500

	Counselor, Social Worker, etc.
	Debbie Gable
	degable@kckps.org
	(913)627-4500

	Special Education Educator
	Jennifer Coughlin
	jecough@kckps.org
	(913)627-4500

	Local Consolidated Plan Contact 
	Dan Wright
	dawrigh@kckps.org
	(913)279-2298

	Teacher of English Language Learners (if applicable) 
	Sheila Steinmetz
	shstein@kckps.org
	(913)627-4500

	Title 1 Representative (if applicable)
	Alan King
	alking@kckps.org

	(913)279-2255

	Other
	Carla Herron
	caherro@kckps.org

	(913)627-4500


STEP 4:  Clarify Shared Vision for School Reform 
A vision statement is a picture of what you want your school to look like at a certain point in time.  It answers the question What are we working to become?  A mission statement is a more action-oriented description of what must be done to create the vision.  It answers the question Why do we exist?  

A clear vision and a common mission that identifies the learning to be achieved can help keep a school and the efforts of its staff and students on target.  A shared vision is critical to an organization’s future because it provides the underlying foundation upon which all decisions are made.

Refer to the KS Improvement Notebook:

· Section B:  Factors That Impact School Improvement, p. 13-14, which gives more information on the 21st Century Learner Profile.
· Section C:  Sample Agendas with Supporting Documentation, p. 44-45, which provides the School Planning Team with guidance on creating a clear and shared vision statement.

1.
Explain the shared vision of the school in future-oriented language that conveys what the school must become to help all students learn and what the school is striving to accomplish to prepare students for the 21st century. The vision statement establishes a bold direction for the school and challenges the status quo. The shared vision statement is based on an agreement by all staff members on the elements of the vision for the school.  
	Mission:   

As a learning community we will create a caring, safe and academic environment where expectations create highly successful learners.   



2. Explain the vision for the school improvement plan that strongly conveys the core values and beliefs of the school staff and the school community.

a. Describe the vision regarding student success in the 21st century. (e.g., content knowledge and skills, problem solving, cultural competency, critical thinking, leadership, teamwork, real-world learning opportunities and career and technical education etc.) 

Vision:  

Stony Point North students will engage actively in academics and society, be respectful, value self and others, be critical thinkers, be problem solvers, and be college and career ready for the 21st century.  
b. Describe how the mission and vision will drive school improvement planning and guide school decisions and practices.
Based upon the components of the mission and vision statements,

 The mission and vision statements were created by staff, students and parents during the 2010-2011 school year.  We feel that by providing high expectations for student performance, academic and social development is required in order to prepare our students for the 21st century.  

A team of staff and community members were invited to participate as Stakeholders on the School Improvement Plan Team.  The current school improvement plan guided the stakeholders understanding and drove their decisions.  
The Principal’s Advisory Committee will make decisions around the mission and vision statement.

c. Describe how the vision will be monitored and measured to ensure fidelity of implementation.
	The mission and vision statements will continue to be shared with staff and students.  This vision will drive our planning and decision making by looking at state, local, and district data, determining strengths and weaknesses. The data will drive our instructional decisions.   As a staff, we will monitor progress and implement strategies to achieve our goals.   This is a cyclical process which includes reviewing data at monthly intervals, monitoring the implementation of strategies and revising goals aligned with our school mission and vision.  As new data emerges, the plan will be revised at the end of the 2011-2012 school year
School Improvement Plan strategies and State Assessment data are shared with parents at the beginning of the year, parent meetings as well as during the fall Family Advocacy Meetings.


Phase 1:  Kansas Improvement Model



STAGE 2:  Gather & Organize Data     

Stage 2 Definition:  Gather & Organize Data 

Collect a wide range of data that creates an accurate picture of the current reality for the school and/or the district.  This includes collecting quantitative and qualitative data to conduct a self-evaluation by each school and/or district.

	Gather and Organize Data is Stage 2 in the school improvement process.  The second stage of the school improvement cycle is when the process genuinely becomes needs-based and data-driven.  This is when internal data are studied for the purposes of a comprehensive needs assessment.  Studying the available data uncovers the following:

· The issues, problems, and concerns that are recurring through the different types of data.  

· The challenges (which are often received in the form of negative responses) as well as the strengths (positive responses).

· The largest and the most significant gaps and discrepancies between where we want to be (the vision) and where we are now (the current reality).  These are the priority areas that are demanding focused and sustained attention.  The task of collecting the data concerning the current reality against the already established shared vision, is what energizes the improvement process.   

Stage 2 includes the School Profile, the Needs Assessment Process, Data Collection, and the Curriculum Alignment Process. 

A.  The School Planning Team and school staff will create a School Profile (Step1).
B.  The Needs Assessment process is a critical part of Stage 2.  The staff will need to determine what Needs Assessment process will be used, or if a Needs Assessment process is already in place, reflect on what may need to be changed or modified based on staff feedback to make the process as effective as possible (Step 2).  

Refer to the KS Improvement Notebook, Section C:  Sample Agendas with Supporting Documentation, p. 41 – District Integrated Needs Assessment (DINA).  

Refer to the Innovation Configuration Matrix (ICM) which can be downloaded at www.mtss.org 

C.  Data Collection – The staff will need to collect multiple measures of data.  These include four major types of data – student learning, demographics, perceptions, and school processes/programs.  Analysis of demographics, perceptions, student learning, and school processes/programs provide a powerful picture that help the staff understand the impact on student achievement.  When used together, these measures give schools the information they need to improve teaching and learning.  

In addition to collecting the four types of data, the school staff will need to complete the Supporting Information section, p. 32-37.  This section includes questions about Highly Qualified Professional Staff, High Quality and Ongoing Professional Development, Coordination of Services/Funds, Transitions, Parent/Family Involvement, and Extended Learning Opportunities (Step 3).  
                    Refer to the KS Improvement Notebook, Section C:  Sample Agendas with Supporting Documentation, p. 46-53, -- What to Collect” Worksheet and     
                   Section D:  Sample Agendas without Documentations, p. 90. 
D.  The final component of this stage is the Curriculum Alignment process the school has in place or is in the process of implementing.  This process will ensure that a guaranteed and viable curriculum (implemented curriculum vs. the intended curriculum) is being implemented in all classrooms within the school (Step 4).  
            Note:  All data combined (School Profile data, Four Types of Data, Supporting Information Data, and Curriculum Alignment Data) will be used in Stage 3, Analyze Data.
              Refer to the KS Improvement Notebook, Section B:  Factors That Impact School Improvement, p. 29, Alignment of Curriculum, Instruction and 
              Assessment with Standards.


In this section, the school planning team and school staff will need to complete Steps 1 through 4.  Specific directions and/or suggestions are given for each step.

STEP 1:  School Profile
1. Create a School Profile.  The school needs to understand its current status, a “snapshot” that will help illustrate the gap between where the   

school is now and where it wants to be when its vision is realized.  A school profile provides that picture; it is a data-driven description of the 

school’s student, staff, and community demographics, programs, and mission.  The school profile serves as a starting point for discussion by the planning team, and useful information for each of the focus areas of the needs assessment that follows.  It suggests critical areas that might be addressed in the plan.  
	School Profile Components

	Possible Indicators

	School’s Information


	Student Demographics
		
	Enrollment

	The number of students in the school; students in special programs (Title I, special education, gifted and talented, ESOL), by ethnicity or other meaningful categories

	330 students in the school

SPED- 27

SLC-35

Gifted-5

ED- 5

ESL- 72

	Daily Attendance

	Number of students attending school by grade, grade span, whole school, or other enrollment category.  The percent of students tardy for classes.

	Daily attendance for whole school=266.9

Percentage of tardies for whole school is 3.94%
Kindergarten. 45
1st  46

2nd  50
3rd  57
4th  56
5th  48
. 

	Mobility/Stability

	The mobility rate is the percentage of children who move in and out of a school during a year.  The stability rate refers to the percent of students who remain in the same building for the entire year.

	19.7% Mobility rate

80.3% Stability rate

	Socioeconomic Status

	Percent of students receiving free and reduced lunch, parents’ education level, parents’ household income, unemployment rates in the attendance area, etc.

	81.9% = Free/Reduced Lunch

18.1% = Paid Lunch

	Student Behavior

	The number or percentage of discipline referrals or incidents; the number or percentage of student suspensions and expulsions; frequency of gang-related, substance abuse or other at-risk behavior.

	16 Discipline Referrals

35 Suspensions

	Limited English Proficiency

	The percentage of students with limited English proficiency.  The percentage of families who speak English as a second language.

	Percentage of students in ESL = 22% (72 students)

Number of families = 51.

	Student Achievement
		
	Academic Performance

	State and local tests; levels of proficiency attained; progress on desired outcomes:  results of performance assessments or student portfolios, examples of student work, classroom assessments and grades.

	Kansas State Assessment:

     Reading and Math

MAP Data Grades 1-5

Fountas and Pinnell reading levels for 1st grade
Checkpoint Assessments

	Other Performance-Based Data

	Information from portfolios, exhibits, performance assessments that describe student standards-based achievement.

	NA

	Multi-year Trends

	Academic achievement data from several years.

	KCA and MAP


	Completion Rates

	Promotion/graduation rate, retention rates.

	NA

	Comparative Data

	Performance of disadvantaged students against all other meaningful categories of students in the school or in the district; comparison of performances of students in various ethnic or programmatic subgroups (i.e., students with learning disabilities, limited English speakers, migrant students, etc.)

	KCA Math and Reading 2009 and 2010

     Boys outperformed girls 

     Whites outperformed Blacks

MAP Math 

     Boys and girls scored very close in the percentiles.

     Hispanics outperformed Whites and Blacks in years 

     2007 2008 2009 2010

MAP Reading  2007 2008 2009 2010

     Girls outperformed the boys

      Hispanics outperformed Whites and Blacks in 2010


	Post Secondary

	Number or percent of students attending and/or completing post-secondary schools; number or percent of students accepted in the armed forces.

	NA

	Curriculum and Instruction
		
	Learning Expectations

	Expectations that are communicated to the community, teachers, parents, and students about what students can and should learn, including written standards, goals or benchmarks that reflect classroom and school practice and are based on State standards.

	The District provides State Standards on the website.  Parents

and students are informed about standards, goals and 

benchmarks by teachers at Family Advocacy Days and 

on the grade card.

	Instructional Program

	Instructional activities, programs or strategies used to teach the State content and achievement standards.

	Instructional programs and strategies would be 

Balanced Literacy and Target, Fundamental and PAL Strategies

Hands-on scaffold approach to teach mathematics

	Instructional Materials

	The amount and quality of instructional materials, including textbooks, supplementary resources, publication dates of the grade level-adopted texts; the extent to which available materials are consistent with State standards.

	Literacy By Design

Math Investigation II

	Instructional Technology

	The extent to which teachers use technology as a means to increase student achievement; type of computer system(s) available to students, faculty and administration for instructional purposes; availability of modern equipment, software and printers, especially appropriate adaptive devices and software tools to serve the needs of students with disabilities.

	Computer Lab with 30 Gateway Computers

3 Laptop Carts with wireless router

3 computers in each classroom

Every teacher has a teacher computer

4 SMART boards

6 printers
The teachers utilize technology in their classrooms on a daily

 basis.  Students uses reading and math programs to enhance

learning specific skills.  Students learn how to make power points, 

send e-pals, Word Art, and basic typing skills.  In the classroom,

teachers teach from their SMART boards.  They can look up 

information to share with the class and use the board as a teaching

tool.    

	Support Personnel

	Supplementary use of paraprofessionals and other staff; available professional and paraprofessional staff to assist students, particularly the lowest achieving, to include students with disabilities, and those with limited English proficiency.

	ESL Teacher/ ESL Aide (that translates)  
Newsletters  Parent Teacher Conversations

Specials teachers to provide extra support during literacy
TMD/SMD/ED/SLC paraprofessional support
Library Aide


	High-quality Professional Staff

		
	Staff Preparation

	Number of teachers, administrators, years of teaching or administrative experience; types of certificates held, other special skills or knowledge.

	Classroom Teachers- 16

1. K-9 certified 28 years of service ESL endorsed

2. K-9 Certified 4 years of service

3. K-9 certified 4 years of service

4. K-6 certified 5 years of service

5. K-9 certified 15 years of service ESL endorsed

6. K-9 certified 12 years of service ESL endorsed

7. K-6 certified 3 years of service

8. K-6 certified 5 years of service

9. K-6 certified 6 years of service

10. K-6 certified 2 years of service

11. K-9 certified 14 years of service

12. K-9 certified 21 years of service ESL endorsed

13. K-9 certified 4 years of service ESL endorsed

14. K-6 certified 3 years of service
15. K-9 certified 10 years of service

16. K-6 certified 6 years of service ESL endorsed

SLC/TMD/SMD/ED Teachers

SMD Teacher  PreK-12 certified 19 yrs service

TMD Teacher K-12 certified 6 years of service

TMD Teacher K-12 certified 9 years of service
SPED Teacher K-6 Certified 1 year of service

SPED Teacher K-6 Certified 3 years of service

Specials

PE  K-12 certified 19 years of service

Computer K-9 certified 6 years of service ESL endorsed

Music K-12 certified 5 years of service
Art Pre-K-12 certified 5 years of service
Principal K-12 certified  40 years of service

	Staff Specialists, and other Support Staff

	Number of content or program specialists such as reading teachers, mathematics or science specialist, counselors, psychologists, social workers, health staff, etc.

	Nurse

School Psychologist

Social Worker
Speech Teachers

Student Assessment Manager


	Professional Development

	The existence of district and school-level professional opportunities available to teachers; the number of professional days or district resources dedicated to professional development; evaluations of professional development sessions and the amount of teacher-generated professional development.

	2 hours  (36 days) of Wednesday Staff Development Weekly

Quarterly Content Wednesday Days

4 District In-service Days

	Staff Demographics

	Ethnicity, gender breakdowns of staff and administration, retirement projections, and an analysis of whether the ethnicity of the school staff reflects the same ethnic groups as students.

	All Classroom Teachers are white.

Principal and secretaries are white.

Nurses, Psychologist, social worker, speech teachers are white.

Paraprofessionals:  1 Asian, 1 white, 8 black.
The ethnicity of our staff does not reflect our student make-up.

	School Administrators

	Number of administrators and roles; years of experience, specialized training and advanced degrees.

	1 Administrator- Principal 40 years experience MAED

	Family and Community Involvement

		
	Parent Involvement

	Evidence of a parental involvement plan for volunteering, home learning activities, program review and development.

	PTA, Classroom Volunteers, daily agendas (provide

 home/school communication), Family Advocacy, and field 

trips

	Communication with Parents

	Amount and frequency of information disseminated to parents, and the quality of information disseminated; use of multiple languages.

	Quarterly Newsletters (printed in English and Spanish) 

Family Advocacy Days (Parent teacher conferences) translators 

Are available

	Parent Community Roles

	Amount and frequency of opportunities for involvement in decision-making.

	PTA and Site Council Meetings Monthly


	Parent Training

	The type of training opportunities offered to parents; parent workshop evaluations; evidence of teachers trained in parental involvement.

	Family Advocacy


	Support for Families

	Availability of information, training and services to adequately address the educational needs of students with learning disabilities or special education needs as a result of poverty, limited English proficiency, or migratory life style.

	Services provided through district programs/ 

Student Improvement Team
ESL Classes

Migrant Services

New Comer Center

Reading for Spanish Speakers

	Health Services

	Availability of school-linked health and social services for students and families, including counselors, psychologists, medical professionals, and nurse practitioners.

	Homeless liaison, Wyandotte Student Services, PACES, 

and Parents as Teachers 

	School Context and Organization

		
	School Mission/Vision

	Statement of the underlying philosophy of the school.

	Mission:   

As a learning community we will create a caring, 
safe and academic environment where expectations create 
highly successful learners.   

Vision:  

Stony Point North students will engage actively in academics 
and society, be respectful, value self and others, be critical thinkers, 
be problem solvers, and be college and career ready for the 21st century.


	Average Class Size

	Staff/child ratio, average class size, computed by grade or grade spans.

	Class Average:  20 students


	School Climate

	The quality of student-teacher interactions, student attitudes toward school, teacher job satisfaction, teacher expectations and beliefs about what students can accomplish.

	Student/ Parent Surveys
Averages above 2.5 are in the positive range.  

Stony Point North scored 3.56 which are in the positive range.

1. My teacher cares about how I do in school.

4. My teacher seems to have enough time for me.

7. My teacher likes the other kids in my class better than me. (reversed)

9. My teacher explains why we have to learn certain things in school.

12. My teacher is fair with me.

18. My teacher makes clear what is expected of me in school.
Averages above 2.5 are in the positive range.

Stony Point North scored 3.48 which are in the positive range.

2. It is important to me to do the best I can in school.

3. I work very hard on my schoolwork.

5. I work very hard in school.

6. When I'm in class, I just act as if I'm working. (reversed)

8. I try very hard in school.

10. I pay attention in class.

13. A lot of the time I am bored in class. (reversed)

	Coordination Plan

	A description of the activities conducted to ensure that students; instructional day or program is coordinated so that student learning is not fragmented.

	Daily Schedule is structured to coordinate reading 

and math instruction throughout the day.  

Specialist are available to assist during most grade

 level reading instruction.  Daily Schedules are consistent so that 

students and parents know the daily instructional times.

	Management and Governance

	The presence of engaged principals, teacher input into decision-making, the organization of teachers by teams.

	Leadership Team comprised of administrator, teacher

 leader, classroom teachers and SPED teacher

	Student Discipline Policy

	Clearly defined and articulated student management and discipline policy, including policies that pertain to students with disabilities.

	District Code of Conduct provided to all students and parents

Annually and is available on the District homepage


	


STEP 2:  Comprehensive Needs Assessment

1. Describe the needs assessment process that will guide data collection and assist the school planning team and school staff as they assess how multiple measures of data impact student achievement.  
Questions to Consider:  Were all stakeholders part of the process?  Was needs assessment information current?  Were needs assessment   items directly related to the desired conditions (vision)?  Were all populations equitably represented?  Has the needs assessment process been documented?  Were languages other than English used in surveys, etc.?  Is there an interpreter available? 
	The stakeholders were involved on this process.  The teachers on the Leadership Committee were involved in this process.  The parents were shown this information as part of the process.  For the 2010-2011 our students were to perform at 88.3% in reading and 89.7% in math on the Kansas State Assessment.  The school used formative data for the students in grades third through fifth to determine the needs of our students.  We also analyzed the checkpoint data that was given every 4.5 weeks in reading and math.  The district’s goal was for our students to perform at 70% to be proficient in both reading and math.  Our school also administered the Fountas and Pinnell reading inventory to determine fluency and comprehension for grades kindergarten, first and second.  Differentiation was provided to students in order to meet individualized needs. For grades third, fourth, and fifth the teachers assessed reading levels by using the Learning By Design assessment tool.  Students in those grades were also provided differentiation to support their instructional needs.  The KELPA assessment was given to determine ESL student’s skills in reading, writing, listening and speaking.  By using the KELPA results, the ESL teacher could focus on students needs in both reading, math and writing skills.  The assessment tools were used throughout the year to determine the needs of our students.   




STEP 3:  Data Collection – Identification and Disaggregation of Data  
      Note:  Data collected should reflect student achievement trends over time (longitudinal -- at least 3 years of data) from numerous internal and 

      external data sources.
1.  Provide information through charts and narratives of the data that was collected for each data type.  Identify qualitative and quantitative data.  
· Student Learning Data (achievement data, e.g., formative assessments, summative assessments, State Assessments, MAP, DIBELS, AIMSweb, easyCBM, KELPA, etc.)  Include state assessment scores for the All group and all Subgroups within the school and comparisons of this data over time [state, local & similar schools].  

	KCA Summative data for reading and math (formatives are monitored throughout the year)

MAP data for reading and math

     Reading 47.2% (2009)  47.9% (2010)  

           Free/Reduced 45.2%  Paid 61.1%
           White 42.4 %  Black 47.5%  Hispanic 51.8%

     Math   41.5 (2009)  39.2 (2010)

           Free/Reduced 37%  Paid 50%

           White 37.3% Black 38.5%  Hispanic 46.5%

Informal Reading Inventory- This assessment is given quarterly.  Teachers differentiate according to fluency and comprehension level.
     First Grade 1st quarter- 18 out of 44 were reading on or above grade level.

Letter Identification  Given at the Kindergarten Level  40 out of 45 on or above grade level
Sentence Dictation  Given at Kindergarten Level  33 out of 45 on or above grade level

 


· Demographic Data (e.g., attendance, graduation rate, discipline, migrant, refugee, immigrant, homeless, assessment participation data, community data, languages and cultures, etc.)
	School Enrollment Trends  

     330 Students
Gender, Ethnicity and SES Data

     53.3 Male  46.7 Female  

     42.5 Black  29.6 Hispanic  24.2 White

     81.9 Free/Reduced Lunch  18.1 Paid

     20.9 Students with Disabilities  79.1 Regular Education

Language Proficiency

     78.2 Non-ELL  21.8  ELL

Assessment Participation Data

     AYP  Report for 2010 

          Reading participation 99.4%

          Math participation 99.4%

     MAP Fall 2010

          Reading Participation 76.7%

          Math Participation 76.4%

     Checkpoint Assessment 6

          Literacy 89.7%

          Math 88.8%

Discipline Referral Data

     2008-2009 58 Referrals

     2009-2010 16 Referrals 




· School Processes/Programs Data (contextual data, e.g., school programs and processes data, parent/community involvement data, walk through data, staff development data, availability of interpreters, translated materials, and cultural liaison, etc.)
	Literacy Night 

Math Night

     Literacy and Math nights are an opportunity for students and parents to come to school to see what students are learning at their grade level.  Dinner was served at both events.  Letters were sent on in both English and Spanish about the Literacy and Math night.  
Music Programs  
Home/School communication are provided in English and Spanish

     Newsletters, IEP meetings and conferences are all provided in both languages.  


· Perception Data (e.g., student/teacher/parent/community survey data, school’s perception of students/parents and subgroups, Communities That Care data, Youth Risk data, etc.)

	First Things First Parent Satisfaction Survey

First Things First Student Survey

     Student/ Parent Surveys
Averages above 2.5 are in the positive range.  

Stony Point North scored 3.56 which are in the positive range.

1. My teacher cares about how I do in school.

4. My teacher seems to have enough time for me.

7. My teacher likes the other kids in my class better than me. (reversed)

9. My teacher explains why we have to learn certain things in school.

12. My teacher is fair with me.

18. My teacher makes clear what is expected of me in school.
Averages above 2.5 are in the positive range.

Stony Point North scored 3.48 which are in the positive range.

2. It is important to me to do the best I can in school.

3. I work very hard on my schoolwork.

5. I work very hard in school.

6. When I'm in class, I just act as if I'm working. (reversed)

8. I try very hard in school.

10. I pay attention in class.

13. A lot of the time I am bored in class. (reversed)
Parent participation rates for Family Advocacy Days

 80.7 % participation rate for Family Advocacy (Parent Teacher Conferences)

Parent participation rates for Literacy and Math Night

  Literacy Night 18% participation

  Math Night 22% participation

Staff Development reflection data




STEP 4:  Curriculum Alignment Data

Question to Consider:  To what extent is the local curriculum aligned to State Reading/Language Arts and Mathematics Standards and assessed indicators?  How are ELLs instructed?  What language supports do ELLs receive in content classes?  
1. Describe the process of curriculum alignment in your school or district.
	This year the district has adopted and implemented the KCK 5 Step Process for Achievement.  The process began with Step 1 which aligned the Kansas State standards for reading and math with the ACT standards to develop the KCK standards.  In Step 2, all of the text resources for reading and math were aligned with the KCK standards.  Standards that were not addressed and the degree to which they were not addressed were identified.  In Step 3, lessons are written to address the components of standards that are missing from the alignment.  Special attention is paid in writing the lessons so that they address the level of Bloom’s taxonomy that appears in the standard.  As part of Step 4, pacing guides are developed to identify what standards are taught and when.  The taught standards are formatively assessed every 4.5 weeks.  In Step 5, teachers analyze the results and determine which standards need to be revisited, reviewed or retaught.  This process is under review and adjustments are being made when necessary.


2. Describe the progress of the curriculum alignment work across and between grade levels and/or content areas.
	With the development of the KCK standards, the district is currently working to align the standards across the levels for the content areas of reading and mathematics.  This process is being led by the Curriculum Department with input from teachers and teacher leaders.  This process is also being completed for social studies and science at the secondary level.  Other content areas are in the process of developing their own version of the KCK standards.  Once they have been developed and vetted, alignment of the reading and math standards across all content areas will be completed.  


3. Complete the chart by placing a √ in the most appropriate column.
	To what extent does the curriculum….
	Complete
	Partially
	Not Yet

	1. Incorporate established content standards, benchmarks, performance indicators? (Are ESOL Standards considered?) 
	
	X
	

	2. Include program- and course-level maps (i.e., curriculum mapping)?
	
	X
	

	3. Include formative assessments?
	X
	
	

	4. Include common rubrics for formative and performance assessment tasks?
	
	
	X

	5. Include “anchors” (examples of student work) for formative and performance assessment tasks?
	
	
	X

	6. Include diagnostic and formative assessments specific to the target content (i.e., tiered instruction)?
	
	X
	

	7. Provide other supporting materials (i.e., learner resources, Web sites, etc.)?
	
	X
	

	8. Provide specific ideas for differentiation to address special populations (SPED, ELL, gifted) and learner variables (readiness, interests, learning profile)?
	
	X
	


Phase 1:  KS Improvement Model





STAGE 3:  Analyze Data
Stage 3 Definition:  Analyze Data 

Analyze data to identify strengths and challenges as well as their root causes.  This includes bringing together data to formulate inferences for making informed decisions about school improvement.
.
	Analyze Data is Stage 3 in the school improvement cycle.  

· After the school planning team and school staff have created a School Profile (snapshot) and collected and disaggregated data from each of the four data types [Stage 2], the staff is ready to Analyze the Data more deeply.  A process for analyzing data needs to be determined or refined if the process is not working effectively. (Step 1). 

· The second step is for the staff to determine what the Key Findings are based on the analysis of the four types of data, the data in the Supporting Information section on pg. 33-38, and the curriculum alignment data (Step 2). 

· The third step is to determine whether the Key Findings are Strengths or Challenges and to identify the Root Causes for each Strength and Challenge (Step 3).  

· The fourth step is to Prioritize Challenges to Determine Major Gaps (Step 4). 

· The final step is to Identify Effective Research Based Strategies that will address each of the major gaps in Step 4. (Step 5). 

Note:  Gaps are the difference between where the school is (data) and where it wants to be (vision).  In order to eliminate a gap, staff need to understand the underlying reasons the gap exists.  All staff is involved in thinking through a gap and understanding its origins before jumping to solutions.

Refer to the KS Improvement Notebook –

· Section C:  Sample Agendas with Supporting Documentation, p. 54-62.  This section provides information on the Planning Team Agenda for the 2nd meeting which includes a review of the data types collected, an explanation of the Data Carousel Activity and Prioritize Challenges Worksheet.  

· Refer to the Section D:  Sample Agendas without Documentations, p.91.




In this section, the school planning team and staff will need to complete Steps 1 through 4.  Specific directions and/or suggestions are given for each step.

STEP 1:  Explain the Process Used to Analyze the Data.  

· Who was involved?  
· How did our staff ensure that a diverse group of stakeholders were involved in the data analysis process?  How was it determined what data were to be collected?  What translations or interpreted languages were provided?
· Has enough data been gathered to start a discussion by the planning team?  If not, what process will be used?  

· Does more or different data need to be collected and analyzed?   If yes, what additional data needs to be collected and analyzed?  

	The staff along with community/parent stakeholders took time to analyze data from previous years.  They worked in small groups to identify trends over time.  As whole group we charted our strengths and weaknesses.  The group then discussed the root causes and the implications that this has on instruction all the while making connections to the vision and mission of Stony Point North.  The group developed a list of instructional components to target our weaker areas.  The principal and teacher leader took this information and refined it to complete the Integrated Improvement Plan.  The plan was then taken to the staff and community/parent stakeholders for feedback and discussion.  Appropriate revisions were made before submitting the plan.



STEP 2:  Determine Key Findings
Questions to Consider:  Did our school meet its AYP target?  How close or far away were we from the AYP target?  At what proficiency levels are our students performing?  Are their disparities among subgroups?  Are we making progress?  How did our performance compare to our district, state or similar schools?  How are we performing on individual standards?  What questions do the data raise for us?  What content area(s) and with which groups of students do we need to improve?  What other information does the data we collected provide?  What are the most compelling needs of our school as indicated by the data?
1. Write a paragraph for each of the data sources that capture Key Findings from the data that were collected and analyzed.  

	Student Learning Data (Student Achievement):

Stony Point North met the AYP target in both math and reading.  Our proficient level in math was 82.3% and reading was 83.7%. Math showed no discrepancy in all categories. Reading disparities were White’s performed at 90.5 % where Black’s performed at 73.8% and Hispanic’s were at 74%. Our ELL subgroup scored a 72.5% proficient.  Over the past 3 years, we have shown a 9% gain in math and an 8% gain in reading.  Stony Point North is performing above the District proficiency percentage.  

The question we raise from the data is How do we close the achievement gap pertaining to the Black and Hispanic subgroups?  

The percent of students who were at/above proficient on the MAP decreased by 2.3% and increased in reading by 0.5%.


	Demographic Data:
Our school ethnicity make-up is (White 24.2%, Hispanic 29.6%, Black 42.5%)

Currently, 81.9% of our students qualify for Free and Reduced.

Our ELL is 21.8%.

Our Disability percentage is 20.9%.

Student referrals decreased by 63 % and suspensions decreased by 80% from 2008-2009 to 2009-2010.


	School Processes/Programs Data (Contextual Data):

Our school is in need of after-school tutoring.

Our school needs to implement Tier 2 instruction.

Schedule needs to include time for “double dip” math and reading instruction.


	Perception Data:

Parents VERY satisfied about progress in reading was 41 (41.8%)

Parents VERY satisfied about progress in math was 37 (37.4%)

Parents VERY satisfied with teacher relationships was 56 (56.6%)


STEP 3.  Determine whether Key Findings are Strengths or Challenges (Root Cause Analysis)
Questions to Consider:  Why does the data look like it does?  What are the root causes and contributing factors of the data results?  What do we know about our instructional program in the low performance area(s)?  Do all staff teach and assess the indicators being tested on the Kansas State Assessments?  How well do staff understand the content standards they are expected to teach?  Do all staff know where their students are in relation to content standards?  Do all staff use classroom assessments and assignments to monitor individual student progress on the indicators?  How does staff examine student work to inform instruction?  Do all staff re-teach and provide other interventions for students not demonstrating proficiency?
1. Identify the planning team’s assessment of the Strengths and Root Cause(s) of the current school program.

	Strengths:  
· Attendance rate is 94.4%
· Teachers identified strengths for math and reading:  use of gradual release model, monitoring of formative assessments by class, differentiating instructional grouping of students for reading, use of District pacing guides, explicit instruction and monitoring for “I Can” Statements (the Guaranteed Viable Curriculum), and double dip reading for third grade students reading below grade level.

· The school wide parent survey indicates that 93.9% of the parents are satisfied with the overall performance of our school.  
· Since the implementation of Family advocacy in schools, teachers and parents have the opportunity and time to build strong family and school relationships.

· In reading on the KCA the highest indicators for 3rd grade (Identify and describe characters), 4th grade (determining the meaning of words using context clues), 5th grade (Comparing and contrasting)

· In math on the KCA the highest indicators for 3rd grade (Real –world addition and subtraction problems), 4th grade (Identifies plane figures), and 5th grade (function tables and solve real-world problems).




	Root Causes:

· All classrooms have a positive classroom environment with student improvement as the main goal.
· Teachers implemented the District 5 Step Process and met in PLC groups weekly to discuss and monitor student performance.  

· Stony Point North has a PTA, and extensive home-school connection with daily correspondence with parents, Stony Point North plans several school and family activities throughout the year. Parents are welcomed into the classrooms at all times.
· The students worked on these indicators in small reading groups and were reinforced in after-school tutoring
· Students are more successful on the knowledge indicators in math because of the practice and monitoring of teacher involvement.


2. Identify the planning team’s assessment of the Challenges and Root Cause(s) of the current school program.
	Challenges:

· We looked at formative data by class and individual students however we did not generate common plans for individual weaknesses.

· Tier 2 instructions were not targeted to individual student needs.

· Double dipping was not provided for grades other then third grade students. (Below grade level readers)
· Reading –. Student’s ability to use retells passages due to stamina, length of problem, and differentiating between retelling and summarizing.

· Math - The lack of understanding of estimating length, width, temperature, time and volume.  Real-world measurement was a challenge.
· Operational- Students lack the skills and discipline to follow school rules.



	 Root Causes:

· We did not monitor formatives at the individual level well.
· We did not have a consistent plan for Tier 2 instruction.

· Reading - Students ability to use critical thinking and analysis skills to retell passages was weak.
· Math - The lack of understanding of measurement vocabulary. When dealing with real world experience, including measurement, students lack the critical thinking skills to recognize reasonable answers.
· Operational- Student to teacher ratio 



3. Based on the root cause analysis, identify the Gaps that exist between the school’s current reality and where it wants to be when its vision is realized.  What are the gaps?  What does the school need to do or consider in order to ensure academic success for each student?
	We have significant gaps between White/Black and Hispanic students on the Kansas State Assessment for Reading.

To ensure academic success for each student, we need to provide all students access to the guaranteed and viable curriculum, monitor individual student achievement through the use of our formative assessments and respond to student needs.  


STEP 4:  Prioritization of Major Gaps 
1. Identify four or five of the Major Gaps to address in your plan. These should be linked to the Key Findings and Challenges.  Identify one reading, one math, one operation and, if applicable, one AMAO gap. 
	Reading- Need for explicit instruction of assessed indicators embedded within critical thinking strategies. 
Math- Need to understand how the components of Math Investigation II work together to promote student understanding.  
Operational- Need to continue to promote positive relationships with students to decrease the number of office referrals and suspensions.  




STEP 5:  Identification of New Strategies to Address the Major Gaps
1. Identify Effective Researched Based Strategies and Interventions to address each identified gap. 

	Reading strategy:

(Literacy by Design is the district’s the main resource to meet the curriculum objectives.)  The use of Balanced Literacy gradual release model is embedded in the Literacy by Design Program.  Lessons are designed around modeled, shared, interactive, guided small group, and independent reading and writing. Lessons include thinking and comprehension strategies, vocabulary development, and fluency instruction to heighten students’ reading comprehension. Emphasis will be placed on higher level questioning skills.  Teachers will also use the Target and Fundamental strategy Lessons as additional support for literacy.  This addresses the use of critical thinking and analyzing skills to retell passages that connect to our challenges and root cause.


	Mathematics strategy:
Math Investigation II is the district’s main resource to meet the curriculum objectives. BAIP Blending Assessment of Instructional Program has been chosen by the Stony Point North staff as a supplement for review and retention of previously taught concepts.  Math Investigation is a constructivist, investigative researched based math program.  Student will investigate strategies for solving problems before the memorization of algorithms. Making a shift in the way students experience mathematics. Students concentrate on mathematical reasoning verses merely memorizing procedures.   Cooperative groups, increasing student talk verse teacher talk,  share time and use of  talk moves will be incorporated in all lessons to improve math vocabulary, concept understanding and student engagement.  Teachers will also use the Target and Fundamental strategy Lessons as additional support for math.  Dealing with real world experience, including measurement, students lack the critical thinking skill to recognize reasonable answers as identified in our challenges and root cause.


	Operations strategy:  (i.e., curriculum alignment to include ELLs, discipline, attendance, etc.)

Stony Point North continues its implementation of its school discipline policy.  Second Step will be used to increase relationships and decrease referrals.


	AMAO strategy (if applicable):



Phase 1:  KS Improvement Model
      Stage 4:  Prioritize and Set SMART Goals 
Stage 4 Definition:  Prioritize and Set SMART Goals
Determine a manageable set of Specific Measurable Attainable Results-oriented and Time-bound (SMART) goals that will become the focus of improvement efforts district wide and/or school wide.  This includes establishing priorities for improvement efforts based on the needs of all students
	Prioritize and Set SMART Goals is Stage 4 in the school improvement process. When the needs assessment (Stage 2) and data analysis (Stage 3) is complete, the planning committee should work with the school staff to determine a manageable set of SMART Goals that will become the focus of improvement efforts school wide. These SMART Goals will be created based on the Major Gaps and New Strategies that were identified in Stage 3.     

Refer to the KS Improvement Notebook –

· Section C:   Sample Agendas with Supporting Documentation, pg. 64, 66-68.  This section provides information on the Agenda for the 3rd Planning Team Meeting, Writing Smart Goals and the SMART Goal Worksheet.
· Refer to Section D:  Sample Agendas without Documentations, p. 92-93.




In this section, the school planning team and school staff will need to complete Steps 1.  Specific directions and/or suggestions are given for each step.

STEP 1:  Development of SMART Goals

The school improvement plan should contain student achievement goals (e.g., assessment targets), a school operations goal(s) that addresses how the school will operate (e.g., goals that address shared leadership, teacher collaboration, curriculum alignment, etc.),and an AMAO goal, if applicable. The written SMART goals must be connected to the needs assessment results (Stage 2), the data analysis results (Stage 3), the identified strategies and interventions (Stage 5) and the action plan which includes the staff development plan (Stage 6) to become effective targets that truly guide school improvement activities.  
SMART goals are 

· Specific --  Outcome is stated simply, concisely and explicitly,
· Measureable – Outcome can be assessed and/or measured in some way, 
· Attainable – Outcome is realistic given the current situation, resources and time available, 
· Results Oriented and Relevant – Helps maintain focus on the mission or the “bigger picture”, and is
· Time-bound – Includes realistic timeframes.
Write SMART Goal statements for each of the gaps identified in Step 2.  SMART Goals are written for one year.
· Student Achievement – Reading 

	By Spring of 2011, the students will perform at 90% proficiency on the Kansas State Reading assessment in grades 3, 4, and 5. 

     In 2009, 85.8% scored at/above proficient on the Kansas State Reading assessment.
     Reading disparities were White’s performed at 90.5 % where Black’s performed at 73.8% and Hispanic’s were at 74%. We want to narrow the gap 

      between these subgroups.

     Our ELL subgroup scored a   72.5% proficient.  
By Spring of 2011, the students will perform at 60% proficiency on the reading sections of the NWEA Measure of Academic Progress.

 In 2009, 35.2% scored at/above 50% on the reading sections of the NWEA Measure of Academic Progress.
15% (district target goal) of tested students will score at the “Exemplary” level


· Student Achievement – Mathematics
	By Spring of 2011, the students will perform at 93% proficiency on the Kansas State Mathematics assessment in grades 3, 4, and 5. 
     In 2009, 83.5% scored at/above proficient on the Kansas State Mathematics assessment.

By Spring of 2011, the students will perform at 60% proficiency on the math sections of the NWEA Measure of Academic Progress.
     In 2009, 36.5% scored at/above 50% on the math sections of the NWEA Measure of Academic Progress (MAP).
15% (district target goal) of tested students will score at the “Exemplary” level


	· School Operations (i.e., curriculum alignment to include ELLs, discipline, attendance, etc.)
By Spring of 2011, the student’s behavior will result in a reduction in the number of office referrals to no more than 8.   

  In 2009, there were 10.

By Spring of 2011, the student’s behavior will results in a reduction in the number of out-of-school suspensions to no more than 16 students.

 In 2009, 33 students served out-of-school suspensions.


	· Student Achievement – AMAO (if applicable)



Phase 1:  KS Improvement Model
Stage 5:  Research & Identify Effective Practices, Strategies, Programs, and Interventions 

Stage 5:  Research & Identify Effective Practices, Strategies, Programs and Interventions

Identify and select practices, programs, interventions, etc. that incorporate strategies scientifically based in research (SBR) that will assist the school and/or district in reaching their SMART Goals.  This includes reviewing the research on specific SBR strategies and/or networking with schools/districts that have implemented these specific strategies.
	Research & Identify Effective Practices, Strategies, Programs, and Interventions is Stage 5 in the school improvement process.  During this stage, staff, through study groups, PLC meetings and other collaborative endeavors, research internal and external research and determine from the analysis of their studies, the key strategies and instructional approaches that will be utilized to provide rigorous, equitable and responsive teaching for all students.  

The school has accepted a collective responsibility for teaching all students. Therefore, in addition to being grounded in scientifically based research, the strategies and instructional approaches developed must be comprehensive and span all grades.  The staff implement the chosen strategies and instructional approaches utilizing differentiated instruction and provide timely, additional assistance tailored to each student’s needs (tiered instruction). 

Note:  Refer to the National Reading Panel Report and NCTM (National Council of Teachers of Mathematics) Standards for more information regarding scientifically-based research for language arts and mathematics.  What Works Clearinghouse has a compilation of research on English Learners (ELLs).

Refer to the KS Improvement Notebook, --

· Section A:  Kansas Improvement Model, pg.10-15

·  Section C:  Sample Agendas with Supporting Documentation, p.64-65, and p. 68-72.  These pages include information on the Agenda for the 3rd School Planning Meeting- Part 2, the Study Process Planning Grid, the Study Group Report Form/ Sample Form, and the District Visitation Question Guide.

· Section D:  Sample Agendas without Documentations, p. 92-93.




In this section, the school planning team and school staff will need to complete Tier 1, Tier 2, and Tier 3 questions.  Specific directions and/or suggestions are given.

Note:  SMART GOAL(S):  The action for each tier MUST relate back to the academic (Reading & Mathematics) SMART Goal(s).
	Name the core content program and list identified scientifically-based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for all students, including ELLs, to meet the SMART Goal(s).  (e.g., Tier 1: Core Instruction within the Multi-Tier System of Supports Framework (MTSS)

Math- 

Math Investigations II is the curriculum resource.  This curriculum explores mathematical concepts and discussion of math concepts to achieve student understanding.  Math Investigations II investigates number Sense, Date and Space. The 2nd Edition is research based, and has a student centered approach to teaching math by exploring activities, classroom discussions and problem solving.  Students are involved in meaningful math problems.  The students use thinking and questioning strategies/techniques to deepen their level of understanding of math concepts.  

Reading-

Literacy By Design is our primary resource.  The Balanced Literacy Model is used to promote understanding.  Comprehension/thinking strategy instruction (making connections, visualizing, questioning, inferring, synthesizing, determining importance, self-monitoring and fix-up strategies by using the gradual release within Balanced Literacy.
What Universal Screener will be used to help determine the students who need additional assistance and interventions?
Math-

Teachers’ observations and assessments given will determine which students need additional assistance and interventions.
Reading-

Teachers’ observations and assessments given will determine which students need additional assistance and interventions.
What assessment instrument(s) will measure student progress and at what frequency will they be administered? 

Math-

KCA comprehensive- winter

KCA formative assessments-teachers will administer these assessments after specific indicators are taught

I Can statements after each Math Investigation 2 unit

MAP- fall

Checkpoint Assessments- every 4.5 weeks

Reading-

KCA Formative Assessments- will be assessed to match instruction of indicators

Literacy By Design/Fountas and Pinnell –quarterly

MAP- fall

Checkpoint Assessments- every 4.5 weeks
What is the research base to support the identified strategies or interventions? Express why these strategies have the greatest likelihood of bringing about positive achievement for all students.

Math-

Investigations 1st Edition Research Result studies indicates:

     Investigations students do as well or better than students using other curriculum in straight calculation problems involving basic facts and 

          whole number operations.

     Investigations students have a better understanding of number and number relationships than students working with more traditional 

          programs.

     Investigations works equally well with students at different achievement levels in math.

     Students who use Investigations achieve greater accuracy on word problems and on more complex calculations than students in 

          comparison classrooms.

     Students in schools fully implementing Investigations outperform students in school not using Investigations on a high stakes standardized

           test.  

Reading-

The selected strategies reflect current scientific based research in the content of literacy.  These strategies are effective with all students as reported by the National Reading Panel.

Marzano, R.J., Pickering, D.J., & Pollack, J.E. (2001).  Classroom Instruction that Works.  Research based strategies for increasing student achievement.  The authors provide statistical information for percentile gains for students for each strategy.  Each strategy is presented with extended classroom examples of teachers and students in action; models of successful instruction; and many charts, rubrics, and organizers to help teachers plan and implement strategies.
Who will deliver the interventions at this tier (differentiated instruction)?  At what time and to what extent?

Math-

All General Education Teachers

Reading-

All General Education Teachers

What changes have been made in the strategies and interventions?
Math-

Teachers will monitor assessments to see what add instructional strategies and inventions are needed.  Using small group instruction and different learning strategies to provide added support for individuals.

Reading-

We will use selected strategies that offer support in retelling and comprehension.  The selected strategies will address the targeted student needs.



	


	Identify the targeted content program and list identified scientifically-based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for students who need supplemental support to meet the SMART Goals. 
Math-

Math Investigations Flexible grouping and tutoring to meet the needs of students in small groups.

     Strategies that strengthen math concepts

          Activating Prior Knowledge

          Questioning

          Non-linguistic representation

     In addition, the 5 Talk Moves from the book Classroom Discussions will give teacher strategies for supporting math thinking and learning.  When math conversations are guided by the teacher effectively with the incorporation of the 5 Talk Moves, student’s math comprehension will deepen.  The 5 Talk Moves are revoicing asking students to restate someone else’s reasoning, asking students to apply their own reasoning to some someone else’s’ reasoning, prompting students for further participation and understanding.

Reading-

Targeted Content Program:  Balanced Literacy:  Read Aloud, Shared Reading, Independent Reading, Modeled Reading, Shared Writing, Guided Writing, Independent Writing)  Differentiated reading groups and after-school tutoring to meet the needs of selected groups of students.
Language acquisition support will be provided by the ESL staff.

What assessment instrument(s) will be used to measure student progress and at what frequency will they be administered? 
(e.g., Tier 2: Supplemental Instruction)
Math-

MAP Assessment, Assessments from Math Investigations Curriculum, Formative KCA Assessments, Checkpoint Assessments

Reading-

Formative KCA Assessments, Running Records, Letter Identification, Sentence Dictation, MAP, Checkpoint Assessments
What is the research base to support the identified strategies or interventions? Express why these strategies have the greatest likelihood of bringing about positive achievement for all students.
Math-

Investigations 1st Edition Research Result studies indicates:

     Investigations students do as well or better than students using other curriculum in straight calculation problems involving basic facts and 

          whole number operations.

     Investigations students have a better understanding of number and number relationships than students working with more traditional 

          programs.

     Investigations works equally well with students at different achievement levels in math.

     Students who use Investigations achieve greater accuracy on word problems and on more complex calculations than students in 

          comparison classrooms.

     Students in schools fully implementing Investigations outperform students in school not using Investigations on a high stakes standardized

           test.  

Reading-

     The selected strategies reflect current scientific based research in the content of literacy.  These strategies are effective with all students as reported by the National Reading Panel.

Marzano, R.J., Pickering, D.J., & Pollack, J.E. (2001).  Classroom Instruction that Works.  Research based strategies for increasing student achievement.  The authors provide statistical information for percentile gains for students for each strategy.  Each strategy is presented with extended classroom examples of teachers and students in action; models of successful instruction; and many charts, rubrics, and organizers to help teachers plan and implement strategies.
Who will deliver the interventions at this tier (differentiated instruction)?  At what time and to what extent?
Math-  All General Education Teachers, Special Education Teachers, ESL Teacher, and Special Teachers
Reading- All General Education Teachers, Special Education Teachers, ESL Teacher, and Special Teachers
What changes have been made in the strategies and interventions?

Math-  

Strategies were selected to help children who struggle with application knowledge based skills.  Flexible, small group allow the student to receive more individualized differentiated instruction.  The teacher provides focused instruction beginning at the student’s instructional level.

Reading-
The selected strategies have been outlined as supports in the dimension of comprehension.  Therefore, the selected strategies address the student needs.  Flexible small group allow the students to receive more individualized, differentiated instruction.  The teacher provides focused instruction beginning at the student’s instructional level.




	Identify the intensive content program and list identified scientifically-based strategies and interventions that have the greatest likelihood of bringing about positive student achievement for students who need intensive support to meet the SMART Goals.  

Math-

Math Investigations Flexible grouping and tutoring to meet the needs of students in small groups.

     Strategies that strengthen math concepts

          Activating Prior Knowledge

          Questioning

          Non-linguistic representation

     In addition, the 5 Talk Moves from the book Classroom Discussions will give teacher strategies for supporting math thinking and learning.  When math conversations are guided by the teacher effectively with the incorporation of the 5 Talk Moves, student’s math comprehension will deepen.  The 5 Talk Moves are re-voicing asking students to restate someone else’s reasoning, asking students to apply their own reasoning to some someone else’s’ reasoning, prompting students for further participation and understanding.

Reading-

Core Content Program:  Literacy By Design Balanced Literacy:  Read Aloud, Shared Reading, Independent Reading, Modeled Reading, Shared Writing, Guided Writing, Independent Writing)  Differentiated reading groups and after-school tutoring to meet the needs of selected groups of students.
Language acquisition support will be provided by the ESL staff.

What Diagnostic Instrument will be used to help determine the student’s instructional/behavioral needs and interventions?
Math-

Curriculum Based Measures, Formatives, MAP, Checkpoint 

Reading-

Informal Reading assessments, Fountas and Pinnell, Formatives, MAP, Checkpoint
What assessment instrument(s) will be used to measure student progress and at what frequency will they be administered? (e.g., Tier 3: Intensive Instruction)

Math- 

Embedded Assessments from the Math Investigations Curriculum, Formative KCA Assessments, Checkpoint Assessments

Reading-

Formative KCA Assessments, Checkpoint Assessments, Running Records, Letter Identification

What is the research base to support the identified strategies or interventions? Express why these strategies  have the likelihood of bringing about positive achievement for all students.

Math-

Investigations 1st Edition Research Result studies indicates:

     Investigations students do as well or better than students using other curriculum in straight calculation problems involving basic facts and 

          whole number operations.

     Investigations students have a better understanding of number and number relationships than students working with more traditional 

          programs.

     Investigations works equally well with students at different achievement levels in math.

     Students who use Investigations achieve greater accuracy on word problems and on more complex calculations than students in 

          comparison classrooms.

     Students in schools fully implementing Investigations outperform students in school not using Investigations on a high stakes standardized

           test.  

Reading-

     The selected strategies reflect current scientific based research in the content of literacy.  These strategies are effective with all students as reported by the National Reading Panel.

Marzano, R.J., Pickering, D.J., & Pollack, J.E. (2001).  Classroom Instruction that Works.  Research based strategies for increasing student achievement.  The authors provide statistical information for percentile gains for students for each strategy.  Each strategy is presented with extended classroom examples of teachers and students in action; models of successful instruction; and many charts, rubrics, and organizers to help teachers plan and implement strategies.
Who will deliver the interventions at this tier (differentiated instruction)?  At what time, and to what extent?

Math- 

Staff Hired for After-school tutoring

Reading-

Staff Hired for After-school tutoring

What changes have been made in the strategies and interventions?
Math-

Strategies were selected to help children who struggle with application knowledge based skills.  Flexible, small groups allow the student to receive more individualized and differentiated instruction.  The teacher will provide focused instruction on a specific skill beginning at the students developmental level and scaffold up to the student’s individual instructional level.
Note:  Tier 3 curriculum and materials should not be the same as for Tier 1.

Reading-

We will use PAL and fundamental strategies provided by the district to use for tier 3 instruction.  We selected strategies that address student needs.  Flexible, small groups allow the student to receive more individualized and differentiated instruction.  The teacher will provide focused instruction on a specific skill beginning at the students developmental level and scaffold up to the student’s individual instructional level.
Note:  Tier 3 curriculum and materials should not be the same as for Tier 1.





Phase 2:  Kansas Improvement Model                            Stage 6:  Develop & Implement the School Improvement Plan and the Research Based Staff Development Plan 

Stage 6:  Develop & Implement Plan(s)

Develop and implement an improvement plan(s) that addresses the learning needs of all students within a Tiered System.  This includes writing an improvement plan that clearly identifies a systematic approach to outlining connections between current challenges, SMART goals, identified SBR strategies, staff development, involvement with stakeholders, and measures of success.
	Develop & Implement the School Improvement Plan which includes the Research-Based Staff Development Plan is Stage 6 in the school improvement process.  Based on the work completed in Stages 1 through 5, an action plan consisting of effective research-based strategies, activities, person(s) responsible, needed resources, completion dates and documentation of completion needs to be developed to implement and achieve the vision and goals and to eliminate the contributing causes of the gaps.  The action plan includes how the vision will be implemented, monitored, evaluated, and improved.  Action plans must include how and when decisions will be made, identify professional learning required to gain new skills and knowledge necessary to implement instructional approaches, and clarify the use of possible partners to achieve the vision (Step 1 & 2). 

Questions to Consider:  Are the strategies clearly aligned to the gaps?  Will the strategies address the needs of all subgroups?  Have the necessary resources been allocated?  Is there a process for evaluation that includes procedures and a timeline? 

Refer to the KS Improvement Notebook –

· Section C:  Sample Agendas with Supporting Documentation, p. 73-81. This section includes information on the Agenda for the 4th School Planning Team Meeting, the Integrated Improvement Plan at a Glance, the Development of the Integrated Improvement Plan/Template [Part A], the Development of the Staff Development Plan [Part B], the Thinking It Through Worksheet, the Coordination/Integration of Programs, and the Points to Ponder Worksheet. 

· Section D:  Sample Agendas without Documentations, p.94.



Stage 6 is the School Improvement Action Plan which includes the Research Based Staff Development Plan.  The staff will need to complete Steps 1 through 2.  Specific directions and/or suggestions are given for each step.

Questions to Consider:  What should our objectives be for this year’s plan? What evidence of attainment will we accept?  How will we collect the evidence?  How will we monitor our student’s continued progress?  What capacity do staff need to build to implement the plan?  What strategies and activities will help us attain our objective? 

Step 1:  Action Plan Completion

Fill in the chart to indicate the detailed, sequential action steps to be taken to address each SMART Goal.  Because SMART goals statements are broad indicators of intention, they must be connected to specific action steps to ensure their effective completion.
	SMART Goal #1:  Reading

By Spring of 2011, the students will perform at 90% proficiency on the Kansas State Reading assessment in grades 3, 4, and 5. 

     In 2009, 85.8% scored at/above proficient on the Kansas State Reading assessment.
     Reading disparities were White’s performed at 90.5 % where Black’s performed at 73.8% and Hispanic’s were at 74%. We want to narrow the gap 

      between these subgroups.

     Our ELL subgroup scored a   72.5% proficient.  
By Spring of 2011, the students will perform at 60% proficiency on the reading sections of the NWEA Measure of Academic Progress.

 In 2009, 35.2% scored at/above 50% on the reading sections of the NWEA Measure of Academic Progress.
15% (district target goal) of tested students will score at the “Exemplary” level



	A

Action Steps 
(Tied to SMART Goal)

	B

Persons Responsible and

 Their Roles
	C

Resources
Needed
	D
 Completion Date
	E
Evidence of Completion

	1
	 Teachers will utilize formative and quarterly assessments to create small groups.
	K-5 Classroom Teachers

ESL

SPED

Administration
	KCA Formative Assessments

I Can Statements for Math Investigation 2

Checkpoint Assessments
	Spring 2011
	Formative Assessment Data

Observations

	2
	Study Marzano’s instructional strategies of Activating Prior Knowledge, Questioning and Mental Imagery.
	Teacher Leader

Administration
	Excerpts from Marzano’s Classroom Instruction that Works
	May 2011
	Agendas

	3
	Implement the LBD shared reading and modeled reading components into reading instruction to enhance vocabulary and comprehension.

(differentiating instruction)
	K-5 Classroom Teachers

ESL

SPED

Administration
	Literacy By Design Curriculum
	Spring 2011
	Grade Level notes

Walk-through observations

	4
	Teachers will monitor students within their subgroups on Checkpoint Assessments and KCA Assessments
	K-5 Classroom Teachers

ESL

SPED

Administration
	Assessment Data 


	Spring 2011
	KCA and Checkpoint Assessment Data




	SMART Goal #2:  Mathematics

By Spring of 2011, the students will perform at 93% proficiency on the Kansas State Mathematics assessment in grades 3, 4, and 5. 
     In 2009, 83.5% scored at/above proficient on the Kansas State Mathematics assessment.

By Spring of 2011, the students will perform at 60% proficiency on the math sections of the NWEA Measure of Academic Progress.
     In 2009, 36.5% scored at/above 50% on the math sections of the NWEA Measure of Academic Progress (MAP).
15% (district target goal) of tested students will score at the “Exemplary” level



	A

Action Steps 
(Tied to SMART Goal)
	B

Persons Responsible and

 Their Roles
	C

Resources Needed

	D
Completion Date
	E

Evidence of Completion

	1
	 Study Classroom Discussions Text concentrating on 5 Talk Moves that promote students math thinking and learning which is for developing concepts and building connections around math ideas
	Teacher Leader

K-5 Classroom Teachers

ESL

SPED

Administration


	Classroom Discussions (Excerpts): Using Math talk to Help Students Learn
	Spring 2011
	Agenda

Observations

	2
	Teachers will utilize formative and I Can assessments to create small groups
	Teacher Leader

K-5 Classroom Teachers

ESL

SPED

Administration


	KCA Formative Assessments
	February 2011
	Formative Assessment Data

Observations

	3
	Teachers will provide for questioning and discussion during Math Investigation lessons.
	K-5 Classroom Teachers


	Math Investigations 2
	August 2010 and throughout the year
	List of students who are struggling in math

	4
	Teachers will monitor students within their subgroups on Checkpoint Assessments and KCA Assessments
	Teacher Leader

K-5 Classroom Teachers

ESL

SPED

Administration


	Data (Viewpoint)
	May 2011
	Checkpoint and KCA Assessment Data


	SMART Goal #3:  Operations 

By Spring of 2011, the student’s behavior will result in a reduction in the number of office referrals to no more than 8.   

  In 2009, there were 10.

By Spring of 2011, the student’s behavior will results in a reduction in the number of out-of-school suspensions to no more than 16 students.

 In 2009, 33 students served out-of-school suspensions.


	A

Action Steps 

(Tied to SMART Goal)
	B

Persons Responsible and

 Their Roles
	C

Resources Needed

	D
Completion Date 
	E
Evidence of Completion 

	1
	 Teachers will implement the Family Advocacy System

(Conferences/Newsletters/Parent Contacts)
	Classroom Teachers


	Family Advocacy Days

Students Records
	September 2010- Spring 2011
	Parent Sign in sheets and Teacher Logs

	2
	The teachers will use Cooperative Discipline Action Plans for certain students.
	Classroom Teachers

SPED

ESL

Art, Music, Computers, and PE teachers
	Cooperative Discipline Books

Action Planning Forms
	As needed for students

Throughout the year
	Class management plan posted in classroom

Lesson plans to explain plan to students

	3
	The teacher will refer students with academic or ongoing behavior concerns to SIT for problem solving sessions.

(differentiating instruction)
	Classroom Teachers

SPED

ESL

Art, Music, Computers, and PE teachers
	SIT forms 

SIT team
	SIT team meets on a weekly basis or as needed
	SIT team paperwork

Classroom Data/Observations

	4
	The teachers will document interventions for referred students.
	Classroom Teachers

SPED

ESL

Art, Music, Computers, and PE teachers
	Referral Data
	Spring 2011
	SIT team paperwork

Classroom Data/Observations


	SMART Goal #4:  AMAO (if applicable)



	A

Action Steps
(Tied to SMART Goal)
	B

Persons Responsible and

 Their Roles
	C

Resources

Needed
	D
Completion Date
	E
Evidence of Completion

	1
	  
	
	
	
	

	2
	
	
	
	
	

	3
	
	
	
	
	

	4
	
	
	
	
	


STEP 2:  Research Based Staff Development (RBSD) Plan Completion

More information can be located in the QPA Manual under Quality Criteria Four (web address) and the Kansas Professional Development Guidelines.  (The QPA Manual can be downloaded at: http://www.ksde.org/Default.aspx?tabid=1694.  The Kansas Professional Development Guidelines can be downloaded at: http://www.ksde.org/Default.aspx?tabid=2132.)

Directions:  Select your major professional development priorities and develop a RBSD plan that will operationalize the SMART Goals.

Questions to Consider:  Do staff have an understanding of Second Language Acquisition and working with ELLs?  Do they have cultural competency necessary to work with parents?

 * What does the staff need to know or be able to do to implement the Action Steps? 
	Research Based Staff Development


	Staff Development Goals:  Based Upon Identified Needs
	Staff Development Strategies
	Timeline*
	Person(s) Responsible
	Resources 
(Include Personnel & Funding)
	Evaluation

	Knowledge Level

What do we know now that we did not know before?
	Study and Discuss Professional Literature
Marzano, R.J., Pickering, D.J., & Pollack, J.E. (2001).  Classroom Instruction that Works
.
	Quarterly


	K-5 Classroom Teacher

ESL

SPED

Administration
	Principal 

Teacher Leader 
	Teacher discussion

Participation and level of engagement

	Application Level

What are we doing now that we did not do before?
	Post I Can Statements and Focus Questions

By having the I Can statements and Focus Questions posted, students will have an understanding of what they are learning and be able to see what questions they should know at the end of the lesson.
	Daily
	K-5 Classroom Teacher

ESL

SPED

Administration
	Principal 

Teacher Leader
	Implementation Level

	Impact Level

What results are we getting that we did not get before?
	Ongoing data analysis of KCA formative assessments.


	2010-2011 School year
	K-5 Classroom Teacher

ESL

SPED

Administration
	Principal 

Teacher Leader
	Performance of students

Students achievement should reflect improvement.  Grade level PLC time should be focused around student achievement


*Dates should reflect the research on adult learning – Knowledge level may require multiple exposures before Application.  Application requires multiple practices with feedback before the strategies reach a level of automaticity.  Then the Impact on students can be measured, again, over time.   
Phase 3:  Kansas Improvement Model      Stage 7:  Monitor Implementation and Progress   

Stage 7:  Monitor Implementation & Progress

Monitor the implementation of the improvement plan(s).  Monitoring includes (1) ensuring the scientifically-based and researched strategies are being utilized with students, (2) collecting data on the effectiveness of the strategies scientifically based in research, (3) measuring progress against indicators, and (4) implementing evaluation procedures.
	Monitor Implementation and Progress is Stage 7 in the school improvement process.  During this stage the school planning team and the staff are systematically and regularly collecting and analyzing data to assess whether progress toward attainment of the SMART Goals is satisfactory.  The planning team and staff will decide whether revisions to the plan are needed.   This stage also includes identifying how improvements can be continued.  This often means that each stage in the improvement process needs to be carefully scrutinized and where there are issues, those issues need to be addressed and improvements made.  

Questions to Consider:  Does the data indicate that we are making good progress?  Do we need to make any changes?  Do we need to modify our plan to meet our SMART goals?  What do our monitoring data tell us about our progress?  Do our data suggest we need to change course?

Note:  Parents of ELLs may not respond to initial invitations for participation in school programs or activities.  Please consider the need to invite parents to the table more than once or twice and in varying ways.
Refer to KS Improvement Notebook, --

· Section C:  Sample Agendas with Supporting Documentation, p. 82-83 and 85-87 in the Kansas Improvement Notebook.  This section includes information on the Agenda

· Section D:  Sample Agendas without Documentations, p. 95.



The school staff will need to complete this section.  Specific directions and/or suggestions are given.

1. Describe the process the school will use to monitor the implementation of the plan. 
The district will hold a review of the School Improvement Plan.  Principals, Teacher Leaders, Executive

 Directors and other district staff will participate in the review.  After approval of the plan, steps will be implemented into staff development planning.  Quarterly, monthly and weekly assessments will be given; instruction will be differentiated upon assessment results. Strategies from staff development will be implemented into instruction.  Assessments will continue to monitor student progress.
List:
a.
Who will participate in the review? What is the role of each participant? 

b.
What will be reviewed?
c. Identify the timeline of the process to ensure movement to the next cycle (e.g., quarterly, by semester, annually, etc.)
	The planning team will participate in an on going review of this plan.

Quarterly reading, math and attendance data will be reviewed to monitor implementation of tiered instruction.

Data will be gathered from surveys issued to students and parents

Leadership Team will review progress of staff development plan monthly

Progress towards implementation of the plan will be monitored continuously; teachers differentiating instruction daily, Grade level teams meeting weekly, to review formative assessment data, monthly review of formative and state data 


2. List the indicators of successful implementation of the plan?
· Explain to what extent the plan is being followed.
	The indicators of successful implementation are teachers performing at impact level, student’s growth and the achievement of our SMART goals.

Staff Development will reflect time spent on analyzing data

Lesson plans and walk-through will show evidence  of identified strategies




· Is the plan effective?  If the plan is not effective, describe what revisions are needed.
	The plan will be deemed effective when the data supports the achievement of our SMART goals. 


Phase 3:  Kansas Improvement Model             Stage 8:  Review & Revise (Program Evaluation / Annual Review)
Stage 8:  Review & Revise

Analyze formative and summative measures specified in the improvement plans are analyzed to determine if student needs have been met.  Data on system changes (structural goals) and student achievement (core goals) should be considered.
	Review & Revise (Program Evaluation/Annual Review) is Stage 8 in the school improvement process.  Continuous improvement and evaluation of all operations of the school is essential to schools seeking improvement.  Continuous improvement and evaluation assists schools in further understanding the interrelationships of the components of continuous improvement and in improving their processes and products on an ongoing basis.  Schools committed to school wide improvement assess their progress each year and chart their progress.  This assessment process brings all staff members together to shape and maintain their shared vision and provides motivation for the continuous improvement of all elements of the school.  

The questions the school planning team and staff need to ask in Stage 8 are Did we get the results we wanted from the program, process or plan?  How do we measure the effectiveness of the program, process or plan?  School programs/processes include curriculum, instruction and assessment strategies, leadership, programs, and processes.  These are the elements of our organization over which we have almost complete control, but which we tend to measure the least.  Answering this question calls for a complete accounting of all programs and processes operating throughout the learning organization, along with an assessment and evaluation of their effectiveness.  

Note:  Evaluation needs to be designed before implementation, not only at the end, to know if what the school is doing is making a difference for students.  

Questions to Consider:  What do we want to result from this program, process, or plan?  How can we measure, and how will we know it is making the intended difference?

Refer to the KS Improvement Notebook –

· Section C:  Sample Agendas with Supporting Documentation, p. 84-87.  This section includes information on Agendas for Subsequent Planning Meetings, Examples of Supporting Documentation, and the Evaluation Worksheet Sample and Form.

· Section D:  Sample Agendas without Documentations, p. 95.




The school planning team and school staff need to complete the numbered items.  Specific directions and/or suggestions are given for each item.

The school conducts an annual review of the school improvement plan to determine whether the strategies are contributing to the desired outcomes of improvement in student achievement or growth in other activities that lead to increased student achievement. 
1. List those who will be involved in the process of evaluation and their expected roles and responsibilities.

	All Staff and select parents will be involved in the evaluation of the school wide plan.  All parents K-5 will be informed early in the school year.  From those parents who respond, parents will be selected to represent each grade level and ethnic group.


2. Identify the data that will be reviewed to determine success. (Is the plan effective? How do we know?)  
	Quarterly reading assessments, formatives, checkpoint assessments and the KCA will be reviewed to determine success.




3. Explain how the selected strategies will be evaluated for effectiveness to achieve the vision and goals.
	To evaluate the effectiveness of the strategies in our school wide plan, we will conduct quarterly analysis by each teacher/grade level.


4. Explain the process for how the results will be shared with all stakeholders. 
	Results will be shared through staff meetings, parent newsletters and family nights.


5. Explain who will have decision-making authority for revision of the plan’s goals.
	The principal, teacher leader and the Leadership Team will have decision making authority.


6. Explain how the plan will accommodate changes over time.
	As the plan is reviewed, changes can be made accordingly based on the data as evidenced by our selected assessments.

Principal 

Teacher Leader


Supporting Information for Stage 2 (Gather & Organize Data) 
	Additional Information is the final section of the school improvement plan.  This information will be used in Stages 3, Analyze Data, as part of the multiple measures of data that will be analyzed by the School Planning Team and school staff. This information should be completed during Stage 2, Gather & Organize Data, in preparation for the work to be done in Stage 3.  Included in this section are the following areas:

· Highly Qualified Professional Staff (Step 1)

· High Quality and Ongoing Professional Development (Step 2)

· Coordination of Services/Funds (Step 3)

· Transitions – Creation of a Coherent/Seamless Education Program for At-Risk Students (Step 4)
· Parent/Family Involvement (Step 5)
· Extended Learning Opportunities Beyond Tiers 2 and 3 (Step 6)



The school planning team and staff need to complete the numbered items.  Specific directions and/or suggestions are given for each item.

Step 1:  Highly Qualified Professional Staff
1. Explain the school’s staff development plan that supports the acquisition and retention of highly qualified and fully licensed teachers with appropriate endorsements, including ESL, as defined by NCLB and the State of Kansas.
	Professional development is based on a component of the KCK 5 Step process.  The purpose of this professional development is to embed the teachers into the process aligning their instruction tightly to the KCK standards with the ultimate purpose of improving student learning. Staff participates in formal building-based professional development every Wednesday for two hours.  One Wednesday each month, the staff participates in district designed professional development that focuses on the 5 Step Process in terms of the needs of their content areas.  Agendas are saved in order to provide documentation of weekly topics. The content includes supports for students who receive Special Education services as well as English Language Learners.  In addition, workshops on Culturally Proficient teaching are offered.  Teachers are members of Professional Learning Communities. All of the other departments provide support for learning strategies used standards based lessons.  All teachers will meet the state and NCLB definition of Highly Qualified or will have a plan on file at the Professional Development office on how and when they will fulfill that requirement.  Teachers who are teaching in an unendorsed area will also file a plan with the Professional Development office on how and when they meet those requirements.




2. Explain strategies the school uses to attract highly qualified teachers with appropriate endorsements, including ESL. 
	The district uses Title I and Title II funds to pay for additional college coursework and PRAXIS and PLT assessments.  All of the teachers at Stony Point North are highly qualified staff.




3. Explain strategies the school uses to ensure paraprofessionals meet the qualifications of highly qualified and are appropriate to 

work with ELLs.
	Paraprofessionals hired prior to No Child Left Behind must have passed the Para Pro Test by the end of the 2005 school year.  Paraprofessionals hired after NCLB must already meet the highly qualified requirements.


4. Explain strategies the school uses to incorporate a teacher mentoring program as part of its professional development program.
	Beginning teachers in the district are provided with a mentor identified by the building to provide support throughout the first two year. At least once each quarter, mentors are required to conduct pre-observation, observation and post-observation activities with their beginning teachers.  District level professional development for beginning teachers happens monthly for a total of seven sessions (September, October, November, January, February, March and April). These sessions focus on the needs of the beginning teacher in terms of classroom management, organization, instructional philosophy and familiarization of classroom resources.  During district quarterly professional development, beginning teachers are provided with their own professional development opportunities to strengthen their reading and math instruction.  As part of other district professional development, beginning teachers participate in the same work around the KCK 5 Step Process as the other teachers in the district.  Each beginning teacher is assigned a mentor for his/her first two years in the district.  The principal, teacher leader and mentor observe the beginning teacher once a quarter.  These observations are followed by debriefings in which strengths and weaknesses of the lessons are noted.  Mentors and beginning teachers develop goals, which are addressed in an ongoing basis throughout the year.  Mentors participate in their own professional development that coincides with the beginning teacher professional development.  This professional development component for the mentors is based on Lipton and Wellman’s Mentoring Matters.



Step 2:  High-quality and On-going Professional Development 

1. Explain how professional development education opportunities may be offered to principals, paraprofessionals and parents.
	Principals are part of their own professional learning community with other principals.  They attend monthly leadership meetings in which they receive support around the KCK 5 Step Process led by the Executive Directors of Instruction.  In addition, they participate in learning with the member of their professional learning community once a month.  Part of the focus is on the reading and math instruction that is supported by the district.  This supports the principals’ awareness of the instruction their teachers are receiving so that the principals may provide follow up in the building. Paraprofessionals participate in the weekly professional development opportunities alongside the teachers.   At quarterly district in-services, paraprofessionals meet with representatives from Special Education Department to address this information.  All meetings are open to parents.


2. Describe how the school improvement process will provide all teachers with professional development that increases their understanding of the appropriate uses of multiple assessment measures, how to use assessment results to improve instruction to strengthen the overall instructional program, second language acquisition, and cultural competency issues.
	· PLC established to discuss common assessments and analyze the data.

· Wednesday early release time is used to provide further professional development for teachers.




Step 3:  Transitions – Creation of a Coherent/Seamless Education Program for At-Risk Students

1. Describe the strategies for assisting preschool children in the transition from early childhood programs such as Head Start, Even Start, special education preschool, Early Reading First or local preschools to the local elementary school program. 
	The Kansas City Kansas School District offers preschool programs for all qualified 4 year olds.  To assist in the transition from these preschool programs the Kindergarten teachers and Principal meet with the preschool teacher and principal in a intervention meeting for all preschool students that have already been determined to need special services.  This includes preschool students with IEP’s and also those that may require additional assistance when arriving for Kindergarten.  In addition to this the school district along with the Principal of the preschool and selected preschool and Kindergarten teachers have met together to develop a committee that discusses current strategies and interventions being used for the smooth and successful transition to Kindergarten.




2.  Describe (if applicable) the strategies used for assisting elementary school students in the transition from elementary school to middle school.  
	Instructional meetings are held with teachers in grades 5/6 in order to prepare students to transition to middle school.  During the 2009-10 school year the instructional emphasis has been in the area of Math.  For the 2010 – 2011 school year, the emphasis will be in both reading and math in light of the impact of our guaranteed and viable curriculum.  As teachers from both grade levels work together a relationship around expectations has been developed.  One of the goals of these meetings is to provide a continuity of instruction that will help to narrow the gap between elementary and middle school student achievement outcomes.




3. Describe (if applicable) the strategies used for assisting middle school students in the transition from middle school to high school.  
	NA


4. Describe (if applicable) the strategies used for assisting ELLs in the transition from ESOL centers or classes to regular education/content classes and providing the supports they need in the regular classroom.  

	NA




Step 4:  Parent/Family Involvement
and √ the identified standards below.

The National Standards for Family School Partnerships are a comprehensive guideline that schools can use to determine how successful they are in implementing family-school-community partnerships.  More information can be found at www.pta.org for assistance on specific strategies.  
1. Explain how parents are involved in the planning, implementation and evaluation of the school improvement process. 
	Parents are invited to participate in the school wide planning.  Parents who are typically involved with their child’s education are most likely to be the parents involved in the planning, implementing and evaluation.  Every attempt is made to involve those parents who may not voluntarily ask to be involved.




2. Determine which standards are the school’s major focuses in promoting effective parent/family involvement.  Check (√) the appropriate standards. 

For each standard that you check:
a.  Explain what the school is doing to promote effective parent/family involvement to include culturally and linguistically diverse families.  

b.  Explain what the school is doing to monitor parental/family involvement to include culturally and linguistically diverse families.


X  1. 
Welcoming all families into the school community

Families are active participants in the life of the school and feel welcomed, valued, and connected to each other, to school staff, and to what students are learning and doing in class.  
	A.

Family Advocacy Program:

     Each student assigned an advocate (their classroom teacher)

     Formal conferences held twice a year; all parents encouraged, invited to attend
          Collaborative goal setting, partnering to meet students needs

          Advocate builds relationships with family

Celebrations

     Parents invited to participate in celebrations of success

SIT program

     Parents invited to be involved in SIT meetings to discuss student needs, plan for addressing needs
Special Events

     Family Math and Literacy Nights

     Parents invited to participate in Parent Involvement events to learn about ways to support their children at home, learn about what their 

        students are doing at school, see student performances

     Parents invited to participate in class field trips, special activities, and class parties.
Communication

     Teachers send home daily communication in the form of agenda

     Full time ESL translator makes it possible to share written home communication in Spanish

     Full time ESL translator makes it possible to communicate verbally in Spanish as needed in the office

     Translators used during Family Advocacy conferences

     Parents are encouraged to complete Parent Surveys to provide perceptual and contextual data to staff.

Homework Policy

     Homework assigned for all students Monday through Thursday so parents can see what students are doing at school and can help them

     practice those skills at home.

Parent-Teacher Organization

     Parents are encouraged to join and participate in PTA activities, planning meetings

Site Council

     Parents are invited to participate in Site Council meetings to discuss school achievement, school improvement plans

B.

Family Advocacy conferences- Parent sign in sheets are tabulated to determine percent of families participating

Student Agendas are to be signed nightly to acknowledge receiving information related to student progress and behavior

Events- Sign in sheets are used during special activities to record attendance

Parent Surveys used to determine parents; attitudes/ feelings about Stony Point North, as well as what they want from school






X  2. 
Communicating effectively

Families and school staff engage in regular, meaningful communication about student learning.  Interpreters are provided as needed for families who do not speak English.
	A

Written Communication

     Daily Agendas
     Office referral forms sent home when an incident occurs
     School Calendar provided to every family with special dates, events

     Student are provided “Student Handbook” information

Communication in Home Language

     ESL Translator used by staff to talk with parents in Spanish as needed

     ESL Translator used to provide written communication in Spanish

     All office communication sent home in both English and Spanish

Teacher-Parent Contacts

     Teachers communicate with parents/guardians on a regular basis (weekly newsletters, phone calls as needed)  

 Monitoring and Enrollment Papers

Copies of School Newsletter

Sign in sheets

B

Agendas and weekly communication forms signed by parent on a regular basis

Weekly newsletters collected by principal to ensure regular communication with parents

Office Referral forms signed by parent and returned to school

Teacher contact logs- Teachers keep records of contacts with parents

Parent Surveys completed in late spring






X  3. 
Supporting Student Success

Families and school staff continuously collaborate to support students’ learning and healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and skills to do so effectively.
	A

Communication

     Student Agendas provide homework assignments, behavior points; place for parent comment

     Family Conferences used for discussion of goals, progress, strategies for improvement

Parent Involvement Activities

     Quarterly events focused on a variety of ways parents can support students at home (literacy, math, homework tips, testing tips)

     Site Council meeting to focus on AYP data, School Improvement Plan

Reading is Fundamental take Home Book Bag reading program for K-5

Math Night

     Parents are given materials and explanations on helping students with math at home.

Monitoring and Enrollment Papers

Copies of School Newsletter

Sign in sheets

B

Agendas-checking for parent signatures

Family Conferences- Sign in sheets to document attendance






X  4. 
Speaking up for every Child

Families are empowered to be advocates for their own children, to ensure that students are treated fairly, and to have access to learning opportunities that will support their success.  Parent and student rights regarding ESOL services are made known to parents in a language they understand.
	A

Family Advocacy Conferences - Conferences are used to discuss goals, progress, strategies, interventions needed from teacher and family

Student Improvement Team – Parents invited to participate in the SIT process meetings to discuss strategies, interventions for identified 

     Problem areas.  Principal is a member of the SIT process.  Teachers have been to training.

Student Agendas – Identified space for parent comment in student Agendas daily

PTA – Parents included in planning, implementing parent involvement activities

Inclusion of SPED students in school activities

B

Conference sign in sheets

SIT team notes and attendance records

PTA sign in sheets at meeting and events

Bus lists for field trips and special events that include SPED students






X  5. 
Sharing Power




Families and school staff are equal partners in decisions that affect children and families and together inform, influence, 



and create policies, practices and programs.
	A

Site Council

Parent-Teacher Association – planning committee, whole organization meetings, special events

     Planning committee actively involved in making recommendations for school improvement plan

Parent Involvement events – quarterly events 

Student Improvement Team – Parents involved in addressing behavior and academic concerns

Parent Surveys completed in spring provide perceptual data

B

Site Council attendance sheets and agendas

PTA meeting agendas and sign in sheets

SIT meeting agendas, notes, and attendance sheets

Fliers, classroom and school newsletters and upcoming school events are provided through School Loop




 

X  6. 
Collaborating with Community

Families and school staff collaborate with community members to connect students, families, and staff to expanded learning opportunities, community services, and civic participation
	A

Strengthening Connections with Community – School staff plan ways to connect with the community

Monthly skating parties, McDonald Nights, Reading Literacy and Math Nights.                                                                                           

District Open House – School-wide performance event to share achievement with community

Parent-Teacher Association planning committee – actively involved in making recommendations for school improvement plan

Copies of materials passed on to students and families

Community programs and services provided to parents

B

List of volunteers and hours for all events

Attendance sheets from Open House




Step 5:  Extended Learning Opportunities Beyond Tiers 2 and 3
Describe extended opportunities to learn and/or additional time that the school has in place to help ensure that all students are achieving academically in reading and mathematics.  (Examples may include after school programs, summer school program, etc.)
	Students will are identified will be encouraged to attend summer school.  Those invited to summer school will need to meet district established criteria (Academic Warning in Reading and/or Math KCA, Below Proficiency in Reading and/or Math, and be two or more levels below in Foutas and Pinnell Assessments.  Special Education students will also be invited to attend if they are not all ready attending through special education.  Students will also receive additional time during the school day to further instruction in math and/or reading.  After school tutoring will also be offered to students needing additional support.  Targeted students will be those who are not making adequate progress on formative assessments, checkpoint assessments , running records, and I Can classroom indicators.




Step 6:  Coordination of Services and Funds

1. Describe how the school will coordinate federal, state, and local services used to support the school improvement process.  
	The building leadership team was developed to provide support for integrating services to all staff and students.  The team is composed of teachers who wished to serve on the team or were invited by the principal.  The team meets monthly and the agendas include discussion on instructional programs, state and local assessments and professional development.  The school budget committee was also developed to coordinate how funds are allocated at Stony Point North with keeping in mind that student achievement is the main goal.  The team was composed of staff who are comfortable working with numbers and finances.  The team meets regularly as budgets are being created.  Each school has  a teacher leader to support the school through coaching staff and encouraging teacher progress through professional development.


2. Describe how federal, state, and local funds will be coordinated to support the school improvement process.
	All funds and resources available are used to support the school improvement plan. This includes at risk and Title I funds to support additional staff, in-service, supplies, parent involvement, and after school tutoring.  ESL funding is used to support a part-time ESL teacher and a full-time translator who help meet the needs of our ESL students.  SPED funding is utilized to meet the needs of identified special education students.
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